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ABSTRACT

The thesis acknowledges the confusion that has arisen out of the
various, and often extravagent, claims made to Justify the inclusion
of physical education in the school curriculum. It is noted that
many of these are not concerned with bodily attributes but assert
that physical education is instrumental in furthering a whole range
of non-physical ends such as social development. The validity of
these 'instrumental' claims is questioned and the profession's lack
of confidence in presenting a case for the intrinsic value of its
own area is identified. It is seen necessary, therefore, to
consider whether such an intrinsic Justification can be formulated.
To this end aspects of existential and phenomenological philosophy
are examined through the work of Jean-Paul Sartre and Maurice
Merleau-Ponty. Their éeneral agreement on man's essential nature
as embodied in-the-world issues in a significant role for the
embodiment in existence. This is further supported by an analysis
of Merleau-Ponty's views on the role of the embodiment in perception.
The first maJor focus of the thesis concludes with an argument for
the inclusion of physical education alongside other aspects of
education. The second major focus considers the views of Sartre
concerning body modes. This examination reveals the dangers inherent
in others viewing one's embodiment as an object and would seem to
explain the disenchantment felt for the subject by many pupils.
Recommendations for the practice of physical education are then made.
The thesis concludes with a reconsideration of the aims of physical
education and a reassertion of its rightful place in an education

of the 'whole man'.
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Section 1

A review of the Justifications

proposed for physical education in

the school curriculum.



Physical Education in a variety of forms such as gymnastics,
athletics, drill, physical training, sport and dance has had a place
in education at least since the time of the early Greeks. The
inclusion of some form of physical activity in schooling has in the
past generally been presumed. When debate has occurred this has
usually been concerned to argue what type of activity should be
included. Certain activities were seen as more or less valuable in
the context of the prevailing educational goals.

The situation is now changing however, and the place of physical
education is under serious challenge. This is evident in a number of
recent authoritative documents which reveal how little support there
now is for the subject. For example, in 1983 the D.E.S. document on

Teaching in Schools: The Content of Initial Training made no mention

of preparing students of the T to 13 age range to teach physical
education. Obviously the subject was not being seen as a core component
of the Junior school curriculum. In a recent publication concerning
Inner London Comprehensive Schools a suggestion was made that after

the third year, physical education might well feature only in an option
programme, rather than among the compulsory elements of the curriculum.
This lack of support is particularly worrying at a time when there is
great pressure on schools, both to introduce new programmes, such as
those directed towards the achievement of the Certificate of Personal
and Vocational Education, and to give more time to certain areas of
study such as science and technology. In a climate such as this, all
aspects of the curriculum are subject to scrutiny, and absence of
backing from central agencies could well result in an area's being at

particular risk.

At the same time as those in authority are questioning the subJect,
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the pupils themselves are indicating dissatisfaction with it. Their
disaffection shows itself in a lack of interest in physical activity,
both in school and when they have completed their education. This is
particularly disappointing for a curriculum area which is generally
seen as closely related to recreation. Moreover, the pupil's
attitude tends to reinforce, rather than counteract, the view that
the subject is dispensable.

It is timely, then, to ask why confidence in physical education
is declining in this way. A major source of its weakness is the
inability of its proponents to reach a consensus in presenting a well
argued case for the subject. A wide variety of Justifications are
put forward, many of which are neither directly associated with
movement activity per se, nor exclusively related to this particular
area of the curriculum. Among the aims by which teachers of
physical education seek to Justify their subject are: cognitive
development, moral development, social development, aesthetic
awareness, physical fitness, education for leisure, development of
physical skill, the promotion of body-mind unity, enjoyment, self
realization and the fostering of desirable character traits. In a
recent small scale piece of research2 eight male and eight female
heads of physical education departments were asked to say what they
took the aims of the subject to be. The males registered a total of
thirty-five recordings, which identified eleven aims and the females
made forty-seven recordings, identifying twenty aims. That so many
different ends are sought by physical educators is surprising, as is
the fact that individual teachers commonly adopt multiple aims.

While it is the case that throughout the history of physical
education a range of aims has been identified for the subject, there

has never been a time when such a wide variety have been canvassed
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