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ABSTRACT

This thesisexaminesschool libraries in Qatabetween20022012 assessingpurpose,
operation andevaluationand maping provision against policyduring this critical
period of evolution ofeducatioal and digital developmentt also considersresearch
practice and communicati in the school library sector in Qatar.

The researchs unique in providinga comprehensive study of school libraries at
nationaland locallevels, involving librarians, academicsfudents and parerntsrough a
mixed method approach combining intervggwurveys antibrary visits, supported by
exceptional acces® internalgovernmentreports enabling a systematic analysis of

research angdolicy documentation in Qatar.

Key findings identify a lack ofcoherent research ¢uie at all levels shared aoss
education and library communities in Qatalhere arealso widerdifficulties with
systematic publication and retrieval of research and best practice literature across Arab
nations. Current national reform recognizes the importance of literate, ireteent

Qatari learners in a global digital environment, but there is limited understanding of the
contribution school librarieand librarians can make to th&, strategic level, amongst
teachers and students and even amongst some library practitidiersesearcfound

that school librarians casffer much to literacies antultural heritage.

Recommenations are mafte developmenbf: research culture, curriculum mapping
evaluation, recognition of school librarians as education professiaoaksng in equal
partnership with teaching colleagues, and training and developmenilso
recommended arethe creation of a professional body and support network for
librarians, an advocacy campaign and the development of practical models and toolkit
resoures. A key roleis proposedor the Qatar National Librarto lead evidencdased

research and practical action in the field of (school) libraries in the Middle East

It is anticipated that the findings and recommendations can usefully inform strategy an

practice at national and individual school levels in Qatar
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Chapter 1: JUSTIFI CATION AND SCOPE OF RESEARCH

1 Context

This research examines the position of school libraries in the State of Qatar in a period
of substantial educational reform. It is set within a timeframe of-2002, spanning

the transition from the public schissystem operated by the Ministry of Education into
the present independent schools system run by the Supreme Education Council.

The study surveys the positiaf school libraries in Qatasince their establishment,
examining how they have functioned hiit a centralized system and the implications

for role, management and staffing in the new devolved independent school system. In
particular it explores the relationship of the school library to the priorities of national
education policy and implicatiorer effective contribution to this purpose during a
critical period of Qatarod6és development . I
will inform school library policy decisions taken at both national and local levels in

Qatar.

1.1 Theinspiration for this research

This stems fronthe aithor's experiencessan Inspector (1998997) and theilead of

the School Library Department in the Ministry of Edusatin Qatar during 1992000;

as a consequence @bstgraduate research library science at theUniversity of

Arizona, and interaction, as Culturafttaché with Qatari studentsundertaking
undergraduate and postgraduate stadgritish and Irish universitiesAs Head of the

School Library Departmenthe author was able to effect policy to a lieditextent,

achieving grater autonomy and better financial supgortthe Department of School

Libraries These results, which were achiewdir i ng t he aut hor oés ti
be regarded as a step forwdndt demand a fresh approach in the contdxturrent

structural changes to school management and curriculum.

Central to this research isetpace of educational change in Qatar. Since 2002 with the

creation of the Supremgducation Councjlthere has been an educational revolution,

with on aveage 12.24 % of the country's budget being spemtuallyon edication

during 2002 2007. By the end of the academic year 2010/11 the centnadigaged

school library offer was phased out and currently all schools are independently
11



managedThese developmés have provided an opportunity to reconsider the current
position of school librare and librarias, both in relation to their role, function and
statusandin relation to identified good practice for libraries in thé'2dentury.

At the same time, #re has been rapid digital development in the period defined as the
scope of this research, with transition from a situation where there was relatively limited
access to computers in homes and in schools, to the place of digitization of resources
and the ge of smart technology at the centre of Government initiatives.

Out of this inspiration andontext have come the two assumptiamsierpinning this
thesis, namely that:

the role of school libraries and the contribution of school librarians to
21% century education is not as yet recogmid within Qatari society and the
development of education poligy

and

there is a need for strategic and practical development of school libraries

and librarians to deliver this contribution effectively

A key motivation for the study undertaken was that there appeared #oldk ofa

critical evaluatiorrelating toschool libraries in Qatar, either in professional literature or

in government reports It was felt to be important to establish what systematic resea
existed into Qatari publicchool libraries which mighhelp policy makersuild onthe
approachunderpinninghe previous system and which could then be usétfaom and

assist policy and practical developménthe new education system, post 20Qihked

to this was the need to understand how research practice and communication at
scholarly and practitioner levels operates at a strategic level towards ongoing support of

policy and decisioimaking.

Preliminary investigation identified thathie there are a range of internal general
government reports covering aspects such as staggimerallyon education, funding

and management only two studies existt ekamined public school libraries. Both are

12



at Mastergslegredevel (Aboud, 1994 and AEmadi, 1998), both carried out prior to the
education reformsef 2002. These Masterstudiesconcentrated on surveyiripe views

of librarians and are focused at a local leyAboud, in public primary and elementary
schools and AEmadi in public primaryelementary and secondary schools). Both
highlighted the same range of issues: inadequacies of the training of librarians; the role,
qualifications and salaries of librarians within schools, the majority of staff (over 79%
according to Aboud) being patime rather than fullime; poor physical library spaces
within the schools; the inadequacy of the collection and the way in which the collection
is selectedissues aroundccess to IT and wider access through extended opening hours
(Al-Emadi), and finally,the need for cooperation between teachers and librarians in
supporting students' reading and learnifigese studies are interesting historically and

present a basis for more extensive research.

1.2 Theoriginal contribution of this research

This comes from theneed both for more ufo-dateinvestigation post the 2002 reforms

and for astudywhich would embraca national overviewexamining the views and
experiences of a wide range stiakehadlers, in order to build up a comprehensive
picture of he place of the school library in Qatari education. This research therefore
combines surveys, interviews and observations of school libraries from a number of
different groups, namely Governmentnisters anchational policy makers, public and
independenschool librarians, independent school principals, higher education lecturers
and librarians at the University of Qatar. It was felt to be particularly important to
include the views of school library users in order to understand better their perceptions
of the value of the library in their development. Accordingly, this research includes
findings from surveys of students representing all phases of Qatari state education
Qatari students studying on graduate and -gomtiluate programmes in the United
Kingdom and Ireland, and a small sample of parental views. As such, this research
breaks new ground: in its focus on the pafbrm educational system, in its national

scope and in the triangulation of aspiration and experience across diverse stakeholders.

These critical and professional concerns drive the justification of this study. From the
formulation of the hypotheses seeking to understand the position and perception of
value of school libraries and librarians in Qatar today, and their developmest, ha

emerged the key questions tkatpehis research:

13



Question 1 What evidence exists of the critical evaluation of the role and effect
of public school libraries in Qatar, which might be used by policy makers to
inform school library development in th21* century?

Question 2 How has the development of educational policy within Qatar
influenced the role and activity of school libraries within the last 30 years?

Question 3:What are the critical factors contributing to successful school
libraries which may be identified from the experience of other countries, and how

do the experiences of Qatari public school libraries compare with these?

These key questions set out the agenda for the research, addressing the issue of a gap in
existing critical resarch and the identification of strengths and areas for development.
From this researchre proposed recommendations for polidgvelopment and future
practice that may be used to develop the new independent school library system.

1.3 The aim of this research

The aim,therefore, is to gather information from a range of sources to define the current
position of public school libraries in Qatar and to evaluate this in relation to wider
understanding of school librargsearchpurpose, services and perasivbenefits.This

study therefore is pioneering in that it is the first of its kind to be conducted aimaed at

national review oRatarischoollibrary provision.

1.4 The beneficiariesof this research

Theseare expected to b®atari school principals librarians and political decision
makers by providinga comprehensive view of the existing pgion and current
strategic research offer, anal link thesewith best practice derived from the literature
and practical examples from the United Kingdasa case focugnablingbeneficiaries

to utilize the knowledge obtained from this study to address future challenges.

In addition, this researdhalbeit focused on school libraries in Qatanaybe of wider
benefit to othercountries and schodibrary professionalsvho are also experiencing
transitional development or dealing with similar strategic research and communication

issues.
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Chapter 22 REVIEW OF LITERATURE

2.  Introduction

This chapteexploresthe debate that has developed over the pagtyi#ars in relation

to the aims, objectives, aspirations and good practices of school libraries and their
contribution to the curricula of schools and the learning of students. The literature that
informs this debate is drawn from research, polices] specialist school library
standards documentation from the United Kingdom and from international sources
including the United States of America, the Gulf States and Qatar.

The chapter commences with an examination of the philosophy, aims and objectives of
school libraries and extends into the definition of good practice and standards. It
considers perceptions of school libraries for th& @intury The review explorethe

role of school libraries inreader developmentpromotion of literacies and the
importance of information literacy. It then moves to the area of school library
management to discuss crucial issues related to management, specifically funding and
budgetary control, and the collection. The management theme is extended to examine
the studertt as users of the school library, staffing and the key aspect of monitoring and

evaluation which is fundamental to ensuring quality provision.

Discussion of research studies concerning school library value and policy in the Middle
East and in Qatar spécally is covered in Chapter 4, in addressing the first research
guestion of this thesis. Likewise, discussion of government documentation covering
policy and strategy is addressed in Chapter 5 when considering the second research

guestion of the thesis.

2.1  Philosophy, aims and objectives of the school library

In terms of setting outhe philosophy and aims of good library practice, the guidance
and pronouncements of international bodies such as UNESCO and IFLA are valuable
because they present best p@tihat all countries can aspire to, although it is
recognized that this is not always attainalbe UNESCO (1960) guidance is an
important starting point, both in historical terms but in the way that it places the school

library in the heart of literacyand learning. The UNESCO Intergovernmental

15



Conference on the Planning of National Documentation, Library and Archives in Paris
summarized the role of the school libraries as follows:

School libraries can have a great impact on a child's intellectual aftdral
development. It is at that stage that the individual most easily learns to use
books and libraries and acquire "functional literacy" thus ensuring that when
he leaves school he does not relapse into illiteracy. This is particularly
important sinceadult semiliteracy is being recognized as a problem even in
some developed countries. Far too few resources are up to now being put into
the development of school libraries in many coun{ifiSESC01960:26).

Greenwood, Creaser and Maynard (2009:90)sstréhe important role played by

libraries in supporting the development of reading, specifically in primary school. The
nature of the collection that helps defin
use of the library and the library space itseifl its contribution of the school library to

a school 6és overall | earning objectives a
within this chapter. The significance of the school library in helping independent
learners goes beyond providing resoulcesd engaging | earners. TF
Department for Education and Skills stated:

The school library is the heart of the school, which itself has learning at its core
and good libraries can empower the learner. The resources in a library can
allow our imagination to run free, introduce us to new experience and promote
access to knowledge and enjoymdfES 2004a:4).

IFLA (IFLA/UNESCO 2002 rev 2006state that the function of a modern school library

is to equip students with long term learningliskwhich will enable them to improve

their critical learning abilities in knowled@based preserttay societyImplicit within

this is the concept of the school librarian as an educator with a range of competencies,
skills, knowledge and experience (Tilk&002:30) enabling students to develop key

skills. Tilke highlights this point when he cites the American Association of School
Librarians (AASL), as quoted byell@anans | (20
t eac her 2002628)( WhileltHe eisasion explores the librarian in relation to the

status, salary and employment conditions the librarian as an educator needs to be
acknowledged. Tilke additionally discusses the role of the librarian as a pastoral tutor

supporting personal and socgucaion.
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Another important perspective on the aims abgectives of the school library focuses

on the school Il ibraryds response and r ecooc¢
of the needs of children and youth for library services was reporteukehyittrary and

Information Services Council (England) and Working Party on Library Services for
Children and Young People:

We believe that the need of the individual within this group for books, for
libraries and for encouragement of reading and the dseformation,
should be the starting point for any consideration of library service
delivered to them whether through public libraries, school library
service, or other channels, and that recognition of these needs should
inform and determine the aims aabjectives of all libraries that serve

this client group (LISC, 1995:5).

This document recognized the need of young people to have access to books and
libraries and for encouraging reading and using information, within a wider co
operative or integited partnership of library services. In addition, it highlighted other
important goals such as developing teamwork and knowledge such as IT which young
people will utilize in their future careers.The DfES (200D has statedhat libraries

have always ken central to education and seifprovement, and that they have the
power to act as motors for more dynamic and effective learning, whether for individuals
or for groups. At school, college or university, the library plays a vital supportive role as

a souice of research and reading material or as a place of study.

2.2  The History and development of theschool library

The concept of the school library has moved and developed from more simple to
complex definitions. Ray (1982)researching primary schools, citered the United
Ki ngdom us éd bttiadesciibe a aoncept of resource organization within

(primary) schools. According to Ray

Aln case of all these school s, it i s cc
describe the whole stock of the sochapart from sets of readers and

textbooks. Even if there is a central library in a room too small to be used

as a classroom or in the corridor or f
resources are likely tbe found in the classroo(Ray1982:410).
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By the late 1950s the idea of the primary school having a library had become popular.
According to Ray (1982), the late 1950s witnessed a controversy about the desirability

of having a central collection. She recorded that some primary schools were provided
with smal.l rooms designated as Ol ibraries:
designed in such a way that an area of it could be used as a central library

During the 1960s the school library was given a very functional definition, as there was
more focus on the accessible facilities that the library could offer in addition to books.
During that period the concept of the resource centre became popular. The functional
definition of the school library was reshaping as librarians began using riime te
6resource centred to describe what was es
based library to include a wide range of learning materials and facilities for all such
materials to be used. Ray has cited the example of schools in the UK, ttiveaess of

1960s which were planned with the resource centre at the heart of the school.

Since then there has been a major shift in the methods of teaching and learning in
schools to include understanding of students' learning styles. The focus obfnbloet
educational and | earning methods has move
direction (personalized learning). There has also been a need to develop-a multi
dimensional definition of the school library and its staff to encompass the wihalesgr

of learning and the way that it contributes to lifelong learning.

This has resulted in a modern concept which combines the old definitions of resource
support with such factors as the relation.
school curiculum and the need for developing individual learners who will be capable

of handling and making the optimal use of information. These trends in defining the
school library have also focused on its role which has been viewed not only as
supportivetoth curri cul um but also as vital and
development for the whole of their liféAs a result, the school library has been viewed

as the starting point for educationalists, planners and teaching st&ffifi\bbserves,

The development of education and enhancing the quality of learning
should not depend only on curriculum, but it should go further to include
the modern methods of learning which focus on providing learners with
skills that enable them to obtain informatiand facts from different

18



sources and it also help them to apply these information in any other
assignment whether these assignments are educational or cultural or
otherwise (Al-Suffi 2001:1112).

Similarly, guidelines on secondary school libraries éssby CILIP, the UK Chartered
Institute of Library and Information Professionaiste that:

The school library provides learning services, books and resources
that enable all members of the school community to become critical
thinkers and effective usersf information in all formats and media,
with links to the wider library and information network, according to
the principles in the UNESCO Public Library Manifesto

(Barrett and Dougla2004:1)

The school library is importantly seen as a repository of information, ideas and opinions
that enables and supports the development of students providing the basis for learning
playing fia key role in helping pupils to become independent and rifellearners

(HMI 2002:1).

This understanding is very important as it positions the library as central and active in
the | earnerods 1|ife. |t has contributed
evolving fom being a store of books, to a whsthool organizationand resource
centre, to becoming an active teaching and learning centre integrated into the
curriculum enabling learners to develop. The library embraces a wide range of resources
that serve bothhe school community and potentially the larger community outside the
school in different aspectd life as in the examples cited byeHMa j e drisped@aosate

of Schools (HMI)where

Pupilsdfamilies and members of the public also make use of the library
and this helps to further the partnership between school, family and
community. In this way, the benefits can go beyond the learning outcomes
of the whole school to the family and wider communiigMI 2002:2)

Along with the evolution of the school firy has come a parallel development of
commercial services that support libraries and professional support that contributes to
the training and continued professional support of librarians. These include book fairs;

companies that specialize in schoolrdity furniture and equipment; cataloguing
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systems; conferences to promote librarianship and best practice; display materials;
electronic resources; library building and design and are examined separately later

within the review of literature.

2.2.1 Schoollibraries for the 2T century

The role of the school library has changed positively in different parts of the world.
UNESCO in collaboration with IFLA have helped guide school library development
through the creation of guidelines that state

theschool ibrary provides information and ideas that are fundamental to
functioning successfully in todayo6s soc
and knowledgdased. The school library equips students with lifelong

learning skills and development of the imaagion, enabling them to live as

responsible citizen(UNESCO/IFLA 2000).

These guidelines provide both practitioners and decision makers with principles and
guidance. The principle of freedom to obtain and use information for learning purposes
has been ientified as one of the basic human entidens, creating links between
library services within the school and the United Nations Declaration on Human Rights.
The guidelines state that the school library should provide learning services, books and
resourcs that enable all members of the school community to become critical thinkers
and effective users of information in all formats and media, with links to the wider

library and information network.

The UNESCQ@FLA School Library Manifesto (2000 records hat good practice is
demonstratedwhen librarians and teachers work together, enabling students to achieve
higher levels of literacy, reading, learning and problem solving as well as information
and communication technology skills.recommends thabchal library services must

be provided equally to all members of the school community regardless of age, race,
gender, religion, nationality, language, professional or social status. Specific services
and materials must be provided for those who are unables¢ mainstream library
services and materials and that access to services and collections should be based on the
United Nations Universal Declaration on Human Rights and Freedoms, and should not
be subject to any form of ideological, political or religgocensorship, or to commercial

pressures.

20



The Manifesto also refers to the authorities responsible for funding. It maintains that the

school library is essential to every lotgrm strategy for literacy,

education, information provision and economic,igband cultural
development. As the responsibility of local, regional and national
authorities, it must be supported by specific legislation and policies. It must
have adequate and sustained funding for trained staff, materials,
technologies and facilitgee and it shall be free of chargéUNESCO2000.

Key objectives are identified by the Manifesto in relation to the goals of the school
library, including proclaiming the concept that intellectual freedom and access to
information are essential to effae and responsible citizenship and participation in
democracy;that access is provided to local, national and global resources and
opportunities that expose lears to diverse ideas, experiences and opinions; and that
educational goals as outlined ireth school 6s mi ssion and curr |

enhanced.

According to Khan (2009) 21century libraries represent a dramatic shift from the
libraries that preceded them. He describes the philosophical shift in library space and
function in the builthg of new libraries and reminds the reader that where originally
libraries once focused on print holdings at the primary medium of interaction between
the library and its patrons (libraries as temples of knowledge, and quiet solitary

activity), they now bld a wide range of materials in a range of forms. He notes

Libraries today are facing the dual challenge of accommodating rapidly
changing populations, and keeping pace with information and
communication technology (ICTKhan2009:1).

Khan (2009:3) prposes four main types of libraries: national, public, academic
professional andpecial librariesbut interestingly does not include school libraries in

his typography, even though they form the largest group of libraries in most countries,
and share theame features as other categories of librari@sd in Britain have been
undergoing redevelopment or being rebuilt as modern academies as part of the Building
Schools for the Futuneroject OfES 2003.
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The 2£' century library service is examined byldgrsleeves (2006) who comments on

the rapid change experienced by childrenos:s
concerns over national literacy levels and education problems. Attention is drawn to the
way ¢t hat publ i c cdvohMedto enocoGrage éxiendedafamilies and h a v e
child minders and schools to use the library with children, and how the services that

they offer can be extended to schools to supplement their own school libraries. Of
particular interest is the focus on and tdnution of public school libraries where a

more practical way of supporting shared family reading and literacy would be through

the development of the school library which the child attends. Not only is the school a
familiar place to both family and cHilbut the school library is a school resource that

can be used with confidence by families. Importantly literacy within a school library
context can be supported by specialists in the form of school librarians and teachers to
develop family and child reaaly in relation to the school curriculum and for leisure. In

this respect it could be proposed that school libraries as part of schools should be seen

as the key source for addressing issues related to national literacy levels rather than
those provided bpublic library services.

In the United States) The Nat i on al (1999) fpesentsayplanPod ackon 0
introduced to improve opportunities through enhanced @isengroved library media

centersai med at devel oping t heelpiagtthethebeconed | e a
information literate. Although the policy of delegating more powers to libraries
developed in the 1990s, it has been at the heart of the school library media services
since the publication dhformation Powelin 1988. The National Librg Power, a ten

year initiative of the DeWitt WallacReader Digest fund (one of the largest publishers

and supporters of school libraries in the USA), put these ideas to the test in 700 schools
serving more than 1 million students in deprived communitiesind the country
(Wheelockin HughesHassell and Wheelock 2001:2).

The National Li brary Powerdés vision for s
learners in the school, adults and children alike, have the resources and support they
need in ordr to become effective users of information and ideas, is one that has become
embedded in school library policies. Puriefoy and Walker make the important point that

where librarians build this vision into school library policies, they increase their
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crediblity as educators helping to break away from the stereotype of librarians as

keepers obooks Puriefoy and Walkem HughesHassell and Wheelock, 2001).

2.3 The Role of the schoolibrary and its contribution to reader development
Increasinglyteaclers and other educationalists have beguretmgnize that learning

can take place outside of the classroom and that independent learning guided by the

i nterests of the student makes a valuabl e
away fromformal teachetted didactic teaching and passive learning to teachind

learning where there is greater student involvement and the role of the student is that of

an active seldirected learner. The school library and the school librarian have the
opportuiity to play a key role inproviding opportunities which support independent
learning that not only follows the interests and needs of the student, but developing

reading, research and study skills that also support the curriculum.

School librarians havihe potential to play a key role in reader development, enabling
students to develop positive reader identities that help them to access the school
curriculum and that helps them to understand both themselves and the world around
them. Reading as a skilugports independent lifelong learning, enabling students to
read for pleasure or for content, accessing information, stories and experiences.
According to MORI (2003) teenagers read because it makes them feel good; it provides
stress relief and lets thersaitheir imagination and is creative.

Levitov makes a case for the important contribution of the school lildvati in

providing access and specialist suppstating

For studentsé reading skills to improve
have lots oficcess to books and technology. They need to feel

comfortable around books, talk about books, and associate books with

positive interactions. They need the support of librarians who can match

them up with the right books, bring guest authors into the $cb@ate

book clubs, help them access electronic books, guide them to online book
discussions.. (Levitov 2010:4)

The Organizationfor Economic Ceoperation and Developme(ECD, 2002) placed
young people in the UK seventh overall with good functiditaracy skills, whilst
noting the underachievement of those with reading difficulties. It noted however, that

the UK scored very poorly in positive attitudes towards reading for pleasure
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(Armstrong, 2004:10). Tilke (2002:169) highlights the importante ot he | i br ar
concern for, and contribution to boysod r e

departments and specialists, providing relevant resources to support specific needs.

School libraries are the one place in the school that is deditatiteracy, the book and
the written and spoken word, whether presented on paper antdmeetand where
librarians share their enthusiasm for readiBgrrett and Douglamake the important
point that

The school librarian is uniquely equipped to prote reading within the school.
As a book and reading expert the librarian can deploy knowledge and instill
enthusiasn{Barrett and Dougla004:3.

The library has always had a significant role in supporting reading and literacy, as well
as helping toeveloppupi | sd i ndepe rmed®ECD (2008yaporhthah g , an
literacy is one of the most effective ways of bringing about social change.

The ShoolLibrary Associationreport the OECD findings from 31 countries, pointing
out that research showsatha love of reading (whether in the form of books, comics,
newspapers ofr magazines) i's more importal

income or clasgArmstrong2004:6).

Streatfield et al make an important point related to the impact of the sdivaoiin on
the contribution of the school library and the way in which it is perceived by the school

community:

The character and contribution of the school library is fundamentally established
by the school librarian, working in the context set by thei@ Leadership Team
and hopefully mirroring the ethos and best practices of the school. What (s)he
does to promote literacy and reading for pleasure, to develop information
literacy, to engage with-2arning, to collaborate with teachers, and to help
students to develop as learners and as people can make a major contribution to
the schoat (Streatfield €al. 2010:2).

The role of the librarian, as Streatfield points out, is central to reader development, a

point supported yoBarrett and Dougla2004:48) who note that
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There is clear evidence that reader development and the active involvement of the
school librarian raise educational attainment and that a love of reading is more
important in determining academic achievement than sbeekgroundBarrett
and Douglag004:48)
The school librarian is in a position to make a positive contribution through helping to
create a whole school reading culture, with the school library at its centre through both
the development of the individual reader and thfothe range of activities and events

that the library promotespecifically promoting reading

As a creativeather thanpassive actiity, and opening up books is the most
powerful thing that can be done to create a school reading culture among staff
and students. Sharing activities can generate a huge interest in gea@arrett
and Dougla004:51).

The school librarian plays a central role in creating an environment and culture that
encourages reading and literaddmstrong draws attention tthe criteria used by

Ofsted when inspecting school library provisioproviding a clear direction for the
development of a reading culture and reader development:

1. Enjoyment of fiction at all agewide reading, range of genres, challenge and
progressiona reading culture among pupils.

Key points to look forlevel of resourcing, accessibility, and guidance or
recommendation as to what to read,;

2. Reading skills and appropriate progress in theaage of strategies,
assessment and recording, interventionthose needing a boost.

Key points to look forreadability of materials, study support, impact of reading
buddies, catclup programmse (Armstrong2004:8).

The school inspection body for Englar@sted carried out an investigative study into

whata good librarian contributes to their schools egpbrted that many schools made
increasingly good use of reading groups for pupils and that some librarians also
provided specific support for pupilsd rea
materialsor in a paired reading programr@FSTED, 2006:13)These activities were

reported as important isupporing reading, and also highlighted the skills and impact

of good school l i brarians in supporting st

The school | i tiom &or leaming s not cestrictedinly uo reader
developmentin a library context.lrving has stressed the importance of linking the

provision of school policy with curriculum plans in an interactive manner, so that the
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two go hand in hand. She has amdjukat the quality of the collection is essential in
supporting the curriculum and for this reason librarians should be involved in Heads of
Department meetings and other curriculum development sessions, in order for them to
have a clear overview of whagsources will be needed to support teagtand learning
(Irving, 1996).

CILIP recommend a range of activiti#fgat school librarians caorganizein orderto

generate reader intereahd to help create a reading cultumegluding: organizing
readinggroups poetry readings, performances and storytelling sessions; author visits or

l ive ready event s; book debat es; 6top ten
reading; di splays of studentsd comments
cards or the next reader to add theitomments (Barrett and Douglas, 2004:51).
Planning original and interesting activities thadtimate students and encourage them

into ushg the school library is vital, therefore promoting the school library needs to be

takenseriously if it is to draw students and teachers in as users.

The marketing of the library is an important aspect that needs to be considered in
relation to the collection, space and access especially where the school library has to
fight for limited resurces. A school library cannbaive excitingpromotional material

that draws students omly for them to find that the collection on offer is old and limited

in range, or the library itself is an uncomfortable, poorly lit spac®eferring to
marketingconcepts and theories (e.g. de Saez 20@2tinger 1997, Baines, Fill and
Page 2011)he library must therefore consider its position within the school and the
wider student and family community in order to identify and develop services and

activities, ad to consider the most effective way of engaging in promotion.

As information specialists, librarians have an excellent opportunity to empower
students, parents, and classroom teachers with the knowledge and skills needed for life
in the 21st centuryBrown, 2005). They have never had better opportunity for
implementing whatthey know and do besi serving others through the use of
information technologies.School librarians are able to make a whole school
contribution, promoting literacy and engagingmain school activities, working with

teachers in the classroom or library and organizing resources includesp@rces to
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support the development of litena and the promotion of readingtreatfieldet al.
2010:10).

24 Information Literacy

This sction discusses the importance of information literacy in its widest sense and
explores the school |l i brariands role in d
skills of information literacy as a tool for accessing information. lemognize that

students will use thmternetas their preferred tool of informatieseeking and research
(Crawford and Irving, 2007)Villiams and Wavell acknowledge this, reporting:

While the need to be able to find, critically evaluate and apply information in
learning and problem solving is not new, the significance has increasingly been
recognizedn the context of ICT. The introduction of ICT in workplace, home and
education has made information readily accessible but has also highlighted the
significance of issuesf quality, relevance and reliability of information, as well

as the value of being able to deal effectively with the quantity of information and
sources availablgWilliams and WavelR007:200)

The definition of information literacgroposed by the UNESO Information for All
(IFAP) Projectinvolves the

1 recognition when information is needed,;

1 identification of the needed Information;

1 identification of the sources, to locate and access information efficiently and
effectivelyto evaluatanformation citically;

1 organization and integration of information into existing knowledge, to use
information ethically and legally, to communicate information , and carry out
all of the above activities effectively.

(UNESC02006:45).

The definition of Infomation Literacy skills is extended Wyickinsonand Mardisin
their discussion of the&Standards for the 21&&entury Learnerand whilst confirming
that school libraries are essential to the development of information literacy skills and

tools, they proposthat the aim of information literacy skills is to enable students to:

inquire, think critically, and gain knowledge;

draw conclusions, make informed decisions, apply knowledge to new situations,
and create new knowledge;

share knowledge and patrticipatthesally and productively as members of our
democratic society; and

= =4 -8 -4 -9
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1 pursue personal and aesthetic growth.
(Dickinson and Mardi2009:2)

Kuhlthau (D03) shares the view of authasachas Branch and Solowan (2003) and
Abilocok (2004 that studentshould develop theitearning skills to cope with the

growing technological advancemeantd the increased use @i n ghuaisreyd | ear ni
approacks in schools.They share the idea that educat requiresteachers and
librarians inplanning, teaching and evaluating student learning across the curriculum
andwhere the teacher is acknowledged as an expert in the curriamidirontextand a
teache-librarian as an expert imesources andrpceses especially in the use of
strategies supporting studentsd research
to even the youngest children can learn to use these strategies throughout their early

years of schooling.

According to Streatfieleét al (2010) 87% otUK qualified librarians are contributing to
information literacy work in their school by such activities as planning and conducting
lessons in the library or classroom, often jointly with teachidmvever, it should be
recognized that schbbbrarians can only support the development of these objectives if
they are given a central role within the school management. Hiitgmsll and
Wheelock (2001) reflected and dnformat®mt ed u
Power: Building Partnershig o r L e dheyn vieweayl Gt as newchool structures,

new materials or facilities, creating a wave afesyy and purpose that provided
everyone with a clear vision of a school library media programme based on using
information. The notion of leadershiwhich was outlined in this school library agenda,
proposes that everyone has a role to play within a model of collaborative leadership. It
draws on the knowledge, skills and experience of many people to accomplish multiple
and complex tasks and hopes tgage supporters from diverse areas in the school and
larger community, focusing on creating a shared vision for the school library media
programme. It also allows for reflection and continuous feedback on the implementation

process and strategies.

Information Power thereforassumes a greater and key leadership role for the school
library media specialists. As an Information Power leader, the school library media

specialist should provide leadership through professional knowledge and expertise,
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initiate and sustain communication with teachers, administrators and parents with
regards to all aspects of Information Power. It also assumes that the school library
media specialist should reach out for all members of the school community and get
them involved inthe school library programme. In addition, Information Power states

that this leadership role entails providing students and teachers with information literacy
skills and showing them how these skills are integral part of learning in all areas of the

curriculum.

This definition is important in that it covers not only information retrieval, but also the
recognition of appropriate information and the ability to make judgments about its
appropriateness. The ability to carry out these tasks is dependéirgraoy itself and

the librarian plays a central role in enabling students to achibee learner
independence advocated by CILIP.

Eisenbergioted

In the past in education, there was a reliance on one primary information resource:
the textbook. But this rapidly changing due in large part to the explosion in
information technology and networkadormation(Eisenberg200839).

Irving has stressed the importance of a coherent approach when developing a whole
school policy by relating information skilldirectly to personal teaching programmes
and through focusing on assignments. School librarians have a key role in ensuring that
all staff have a clear understanding of how their own teaching can influence, and be
influenced by, the teaching of informatiskills, supporting individual teaching and the
development of shared or integrated teaching through the whole curriculum. Irving
stresses the value of librarians within a school in building a culture of student
independent learning. For this to happée argues that both librarians and teachers
need to understand the pedagogy of learning to learn. Through partnership the librarian
and teachers can give students the best environroentbining Learning Resource
Centre [RC) and classroom learning, anctding approach toelp students learn how

to learn(Irving 1996).

Information literacy as the development of an approach to thinking and as a set of

specific skills is connected to developments in understanding pedagogy and to
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constructivist theoriesfaeaching. These theories grew out of the work of Piaget,
Vygotsky and Bruner who each developed different interpretations of how children

build up their knowledge and understanding from their involvement with experiences

and ideas. Hohenstein and Ki(ig Dillon and Maguire, 2007: chapter 13) highlight a
number of principles emerging from constr
learning is influenced by how they use previous knowledge to construct new
understanding, by how teachers armlrpent s gui de and O&éscaffol
| earning by model |l ing and t hen stimul at.
reflection on this and by challenging children to stretch themselves beyond the familiar.
Hohenstein and King also note that curréheories of learningemphasizethe
contribution of childrends own motivati on
| earners are with the material, the more
King in Dillon and Maguire, 2007:166).

21% century pedagogy theory also connects to the notion of personal learning styles,
preferred learning strengths and key learning strategies. Dynmoky(hoke and

Harrison, 2008: chapter 2) provides an overview of significant theories in this area,
including Kol b6 s |l earning styles and cycl e, G
Buzands mind mapping techniques. From t hi
as a continuous, cyclic and reflective process, and the need to combine a variety of
approaches taneet the different learning preferences of students. Dymoke also
summari ses how the notion of o&édthinking sk
De Bonobds Othinking hats&é approach gettir
understand anissue and Bl oomds Otaxonomy of educat.i
hierarchy of thinking and learning experience from simple content identification and
remembering through to complex evaluation of evidence and combination of idea.

From these, Dymokemplasizes the importance of students being able to understand

how they learn as well as what they learn in order for them to become effective problem
solvers able to transfer their skills int ¢

c 0 g n i ib Dymoké and Harrison, 200&t).

A variety of handbooks on pedagogy aimed at supporting teacher training across the
educational stages aflmphasizethese principles and the ultimate goal of enabling

students to be reflective and engaged learners, ableiltbdn their own knowledge

30



and experience to solve problems (Dillon and Maguire, 2007; Dymoke and Harrison,
2008; Petty, 2009; Gray et al., 2005a). The textbooks note the importance of developing
thinking skills within subject contexts and transferableacs s cont ext s. Th
skillsd closely map to what | i brarians <ca
From this it would seem likely that teachers and school principals wouldcaigjnize

the importance of information literacy and &etively teaching and developing these

skills in students.

Ofsted as part of their investigation into effective school libraries, reported on the way
in which libraries were often underused and lost opportunities for influencing learning,

stating,

In samne schools, while all pupils were timetabled to use the computer suite for

regular, targeted teaching of ICT, the library was not used in the same way for

developing information literacy systematically. The survey found that too many

library lessons in pmary schools concentrated largely on the simple exchange

of books; this is especially likely to happen where the library is closed at

lunchtime. In other schools, library lessons take place, but there is a lack of

overal rationale or coherent planning (Ofsted200619).
In addtion, Ofstedvi sits confirmed the important ro
development. Inspectors saw many examples of pupils using the library for independent
work, showing a capacity for initiative and probleswmiving. They reported that in
general, however, there were too few opportunities for pupils to carry out research or
work independently. Schools did not think carefully enough about the skills pupils
would need to continue with their studies beyond school, eithéuriher and higher
educationor in the workplace, and thatrenger provision needed to be made for

independent research and learning.

Crawford and Irvingnote that areport by HM Inspectors of Education in Scotland
(HMle, 2005) on the Integration of fermation and Communation Technology
identified that,

Few schools had systematic approaches to developing information literacy
to ensure that all pupils acquired this set of skills progressively as part of
their passport of core and life skill§fCrawford and Irving 2007:21).
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They added that effort should be made to enable students to acquire ICT and
information literacy skills that would advantage them both for the world of work and for
tertiary education.

In their interviews with seven subjeatédemic librarians from Glasgo®trathclyde
and Glasgow Caledonian Universiti€rawford and Irvingconcluded that the level of
skills varied depending on the student, the course and the school they came from plus

home life. Skills are generally limited poor in the following areas:

1 knowing the different types of information; where information comes from;
how it is generated, published and how to use it;
1T search strategies, searching in depth
1 evaluating information found plusitical thinking.
(Crawford and Irving2007:20)

These findings concur with otheesearch in this area (Andre2805 Rowlands et al.
2008 confirming thatinformation literacy skillsshould begin at school, preferably in

the early years.

There aremplications for students wanting to progress to higher education where there
is a heavy reliance on information literacy skdl studenté understanding, accessing

and supporting the curriculum of the subject being studied, if students have not been
taudht or acquirednformation literacy skillan a systematic way. This is exemplified in

the findings of Crawford and Irving whased bcus group interviews research sixth

form students who had applied to in go to university to studgnge of disciplins,

finding thefollowing:

1 information literacy skills were generally taught in first and second year (aged
12 13) but not subsequently;

1 reinforced within the curriculum resulting in fragmented levels of knowledge
and usage for their remaining years at soh

1 pupils were also learning from fellow pupils, teachers, the librarian or parents,
family and friends;

1 the indication was that the higher levels of skills were developed through
personal interest and subject/ teacher related;

1 books and thénternetwere their main sources of information with one pupil
seeing Google as their friend with a success rate of 98 qar

(Crawford and Irving2007.20).
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Information literacy gays a key part in enabling students to access information and
according to CILIP, the school libraridsas an important role in assisting learners to use
IT skills to find information and to use it safelpouglas and Wilkinson report that
access to infanation iscommon and used by everybody, notihgt

Technology promotes access to informafmmevel purpose and in every

setting. In this digital age information skills paired with literacy skills are
vital.... As the hub of information flows wittime school, the school

library needs to be a central player in making pupils information literate
(Douglas and Wilkinso2010:5)

The idea of knowing how to find information and understandsthectures used to
organizeit is important for all learnerdut the rise of thénternetoften means that it is

the first place that students will turn to in searching for information. Understanding how
to access and use web based informat&sponsibly and to avoid plagiarism is an
essential aspect for using theernetfor research (Royce, 20113tudentswhether at
school or universitysearch thénternetfor data and informatiowhen required to carry

out research for assignmerasid to communicate with one anothéccording to
Herring and Tarter (2007), perting on a smalscale study, some 60% of-13 year

olds working on a physics essay preferred to use websites for their information, whilst
just 10% favoured books. Certainly the nature of the topic focus contributes to the
suitability of internet or bookbased investigation, bubé school librariartan enable

both students and stafd balance the use of different source media when researching.
Likewise, the librarian can play a key role in helping them to learn to access digital
resources and to @sand understandyberinformation responsibly (Dubber 1999;
Dubber, 2002; Dubbez005).

A creative strategyeported by Lonsdale and Armstrqrgmed at generating reader
interest amongst older studentsthat of universityschool collaboration. Lonsde and
Armstrong examine theole of the university library in supporting information literacy

in UK secondary schools, seeking to ensure that students coming to university are able
to use library facilities and databases in their learning when at uibhyveBsnefits of

collaboration were seen to:

i facilitate enhanced performance in the school;
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1 familiarise pupils with teaching and learning methods adopted in tertiary
education;

expose pupils to large resources of the university sector;

encourage pupils to tertiary education;

ease the psychological stress of moving from secondary education to tertiary
education; and

1 offer pupils entering tertiary education a more level playing field if some
instruction in the use akresources were done in school

(Lonsda¢ and Armstron@006567).

= =4 =

This is a relevant consideration for schools in preparing students for higher education,
when research into university student achievement at Huddersfield University has
shown that there is a correlation between amounigaatity of library resource use by
students and their final deee score (Goodall and Patt@®i1).

Becta (2010:3) in theiguidance on 21 century teaching, proposed thachnology
creates opportunities for teachirgssessment, planning and admnaigon, and that
researb has shown that it can help to motivate learners, raise standards, personalise
learning in addition to enabling staff to save time and widening access to parents and
hard to reach groupsStreatfieldrepors thata growing number folibrary staff are
actively engaging with ICT to makeresources available and help develelea@ning
platforms to support teaching amelarning throughout the schoal7% are actively
contributing to the schoatebsite, Intranet or VLE an(®0.4%) arehelping to manage

(or are managing) the website, intranet or MhEaddition to creating a range of-tine

lessons and resources for a wide range of sul{Btisatfieldet al. 201020).

2.5 Guidelines, advice and policy development for schodddaries

A key source of informationegardinglibrary standards, guidance, policy and practice
world-wide is from professional bodies suchths International Association of School
Librarians (IASL) and the International Federation of Library Associaticarsl
Institutions (IFLA); these enable comparison and support across different countries. It is
worth noting that IFLA undertakes to translate their advice and guidelines into various
languages, including Arabic. National professional bodies such as thege@da

Institute of Library and Information Professionals (CILIP) in the United Kingdom, or
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the American Library Association (ALA) publish a range of guidelines, professional
literature and support material, via their publication divisions and their espsit
coveringcreation and management of the collection, accommodation, use of resources,
management, funding, staffing, ICT, information skills, evaluation and inspection and
health and safety, data protection, copyright legislati@ornish, 2009; Pedley012)
contracts and licensing arrangemereg {Tilke, 1998b Corrall and Brewerton, 1999;
Totterdell, 200) and offer further current perspectives and case studiegigh
journals. Addtionally professional bodiesommission works from acknowledged
experts in the field, contributing ideas and sharing experience. Markless(20@9)

offer both advice and best practice on key aspects of school library management within
the context of the Zicentury school and importantly preface their advice andamae

with an examination of the concept of the professionalism of the school liprdré@an
value of which is to support the school librarian irthimking through their values, the

way they see their role, the way it is carried out and their contribtwidheir school.

They move the school librarian away from a role defined by sets of policies and
procedures to asking questions that form the basis of their professionalism as a school

librarian, including:

What is our view of professionalism in the®ahibrary?

What should it encompass? If we want to raise our profile we need to develop a
vision on: which issues will we not compromise?

What is it that we are prepared to fight f@hichreflects the core values of our
professionalismPMarklesset d, 2009:16).

Specialist focus sugroups of these bodies, such as the School Libraries Group of
CILIP or the American Association of School Librarians (AASL), part of the American
Library Association, provide advice and literatuwset within the relevantnational
educational context. In particular the ASSL produce the seBiesool Library
Improvementpn different aspects of developing the school library. Examples include
human resources and the importance of qualified staff who are regarded as otber scho
professionals with the authority to manag
health and safety issues within the school library and subject to performance
management (Barratt and Dougla®00416-17); copyrightissues within a school

context (Norman, 2004).Furthermore, in the United Kingdom the independent

charitableorganizatiorthe School Library Association (SLA) regularly publishes short,
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easyto-use practitioner guides on a wide range of aspects of school library
management, from colléoh development and budgeting to teaching information skills

and reader development. Of particular usefulness for policy is the SLA advice on
OFramework for creating a |library policyd@
policy maki ng 624-28)HBhese previde key quéstiots that enable a

school librarian to construct a coherent policy that encompasses purpose and aims in
addition to accommodation, learning resources, management and staffing and

curriculum support and stages for review atahning.

This body of published practideased literature and guidance demonstrates the
complexity of the challenge of delivering effective, professional library services which
support student learning and deliver on school priorities in tAe@ituy. As student
learning approactseevolve éspecially to includelectronicresources and thaterne)

and the range of resources available and activities in which school libraries are involved
increases, it becomes increasingly important for libratiahsve access to information,
ideas and practice and to be feel confident in having expertise that may be called on to
support the work of other staff in the school in supporting student learning, even if they
are solo practitioners within schooMemberslip of a professional body such as CILIP
and AASL enable school librarians txcess a growing quantity of literature which
offers advice and shares fellow practitiorexperience, provides opportunities for
networking. Professional periodicals and journaach as Teacher Librarian
(Scaecrow Press);Knowledge QuestALA); School Library Monthly(Libraries
Unlimited); CILIP Update(CILIP) enable school librarians to be part of an extended
professional support network which ranges from local to intermatiocAASL and
CILIP both offer shool library advocacy resources (for example the School Library
Programs Improves Studertearning series (AASL, 2011) targeting a range of
audiences including policy makers and paref@ipportunities for school librarians to
stay up to date are provided by CILIP through their resource list of links to school
library research including that of school library advocacy, for exampleNdi®nal
Survey of School Libraries (2010).

The AASL supports a wiki of essential links fochsol librarians, contributed by
membersgcovelng topics raining from intellectual freedom to professional periodicals

through to standards and guidelines and school librarian as a ddseénl material
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from other bodies that are not specifically liprdocused, provide an important
foundation and support for school librariangscluded within this in the United
Kingdom are material and literature ffnothe National Literacy Trust, Book Trust and

the Centre for Primary Literacy (CLPE) enablifigrarians to develop their own
professional involvement with students and the support of colleagues and the school

curriculum, specifically literacy through the curriculum.

In the United Kingdom historically support has also been provided by School Library
Suppat Services (SLS) run at local authority level, and providing resources, advice and
training in all aspects of school library management and developittentkey role of

such centrally administered school library service in supporting primary schooldes ma
by Douglas and Wilkinson (2010:9). They cite examples of how school library services
could provide valuable support in advising primary school libraries which may be
poorly located, badlprganized and inadequately resourced and little teacher expertise
in library organization. Even if such libraries are not suffering from these problems,
because primary schools are generally much smaller that their secondary counterparts,
the same level of budget and economies of scale are not available to theml#hd a S
can help to overcome this imbalance at an educational phase which is critical to

childrenbds reading and information skills

However, this system in the UK has eroded over timkndavictim to budget cuts and
changing priorities of schogkrincipals. Eyre makes an important point in regard to the
changes in the Schoblbrary Service (SLS), one thaffects both collections and the

studentsé6é |l earning.

Delegated SLS need to sell their services to those schoolare/hlling and able

to buy. It is the richer and larger schools who are able to do so, the ones who are

also able to afford to put books on the school library shelves. What therefore
happens to those individual c hffotddor e n i n
buy? What also happens to those children in the schools within authorities where

the SLS failed to operate commercially and therefore disappeared? The SLS is no
longer there to fall back upon and to redress the shottiglie, 2000:42).

The reommendation of théJnited Kingdom Library Association(predecessor to
CILIP) wasthat:
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I. Each[school]library develops a policy for its library;

ii. A development plan for the school library, with supporting action plan, is
adopted;

iii. An effective lilbary steering committee is used to facilitate the development of a
policy and development plan;

iv. The library and its manager are fully included in any programme of appraisal
and evaluation in the institutiofTilke, 1998a24).

Creating an effective chool library policy is essential in helping to establish the
purpose and function (academic asttherwise) of the school library (Tilke, 20024;
Harrison 200124-28; Barrett and Douglas 20®4:-92). Professionally defined
standardssuch as that from theL® and Scottish HMIeramework for school library
evaluation can act as a framework against which the school librarian can evaluate their
library provision, helping them to set targdbr improvement (Scott, 20@L9; Barrett

and Dougla2004:6869). Corrall and Brewerton, in advisingew professionajsoffer

both strategic and specific guidance providing a starting poingdad practice in

library management which may usefully be considered by school librarians.
particular, with reference to servidevelopment and management, they urge librarians

to take account of three important principles

i . Kiplingds six honest siefryauicangptansever, al w
that, do not do it (p.xi) which requires the school librarian to be &bjestify and
explain their practice through being able to answer the key questions: What, Why,
When, How, Where and Who;
ii. The use of objectives and strategy to provide a basis to planning, evaluation and
professional development in order to managancje successfully;
iiil. The SEPTEMBER formula which guides librarians to consider the role of:
society, economic, political, technological, educational, marketing, business, ethical
and regulatory aspects in their decision making
(Corralland Brewertor1999:4).

The literature makes it clear thatheol library policy needs to be seen as a management
tool that defines the function of the library, is up to date, relesadt setwithin the

context ofthes c hool 6 s vision and mi ssion stateme]
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Is groundel in educational practice (Bryson 1999; Brys2®ill Tilke 1998). In this

way thepolicy sets out why the library exists, its function and for whibexists and in

doing sq it defines the role of the school library. In addition to using guidance from
professional organizations to create library policy, Tilke (1®9802) recommends

t hat l' i brary policy i s set onwandwdernschaohe c o

policies.He makes a very important point:

A realistic and useful policy statement will have been developed through the
consultation, collaboration and most importantly will have received the full
agreement of the teaching staff. ledethis is regarded as an essential part of the
policy development proceéBilke 199&:21).

The message emerging from the literaturéha& since the library is a central school
resource, thébrary policy itself should be of interest to, and invothe contribution of

other members of staff, for example through a library steering comnatide be
recognized by the whole school as a statement of that central resourcéntaddition

school librarians themselves should be aware of sehm@ polcies such as literacy,
information «ills and behaviour management and of how the library fits into and
enables achievement of thes#. is worth noting thatalthough theadvice is that the

school library is seen as a central school resource, the liomayyalso be seen as

resource in terms of a spateo r -lfiintbrnar yo acti vity, such a

examinations or inspection office space.

Further, specific aspects such as student involvement need to be accounted for in
school library policy iroughstatemerd aboutfor examples t udent s @Barkeg ha v i o |
and Douglas, 20046-17) especially where the school uses the library for purposes

other than academic, for example, pupils being sent to the library $ouptive

behaviour or detentionp e t br eak 6 -library reldted eactivities o( Tilke,
199&:149)In summary, e schoollibrary policy is a management tool that st

within the context of a schols Vv i si on and themschoslideveloprsentat e me
planand annual targets; it grounded in educational practie@d provides a basis for

service evaluation school values and goals. The school library policy should reflect
these goals and targets and in addition satswhy the library ists, its function and

how it supports studéns 6 | ear ning and the wider school
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It is set within the context of a sch@ot vi si on and mihesesxhoadn st a
development plarnit is grounded in educational practiaad provides a basis for service
evaluation. From the overarchinigprary policy it is then possible to develop a
complementary set of dependent policies covering the range of service areas involved in
enabling student learning and development. Key points highlighted by authors are the
importance of stakeholder involvente and ensuring that policies are regularly
reviewed in the light of ongoing school prioritiarrett and Douglas, 2004), the wider
educational context and the relationship between school, students and their families so

that they may adapt to new needsl aemain relevant to the overall school focus.
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Figure 2.1: Strategic development from Whole School Policy to School Library
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2.6 Library management

The school librarian holds a management responsibility for therjibn the same way

that way that any other curriculum or resource manager has within a school, and as such
is part of the wider managementtbé schoo(Tilke, 2002; Barrett and Douglas, 2004).

As with any other manager understanding of both the wideod context and the
internal functioning of the department are essential. An understanding of how the school
library fits into the working practice of the schaolterms ofvision, policiesstructure,
administraion, curriculum, partnerships, resourcesspection and thdéaw sets the

library in context. The internal functioning and running of the school library include
both leadership and management aspects. Hudassell and Wheelock highlight this
Information Power leadership role where the librargnedia specialist provides
leadership to the school through their knowledge and expertise; demonstrates the ability
to initiate and sustain communication with staff and parents; takes a lead in training
students and staff in information literacy; works abbratively with teachers to
develop the curriculum and incorporate information literacy skills. They make an
important observation that making the transition from traditional librarian to
collaborative leader is not always easy, and that leading is nat pbwer and control

but about toinfluencegpboplé to woyk wililgf or gr o (Hoghesoal s O
Hassell and Wheelock001:5).

These aspects, whichilke (2002) supports, address bothe educationalfunction as

well as the managerial role did sclool librarian. The educational role of the school

library defines its function and its contribution to the school and as a result the issue of
who exactlymanages the school library and whaglification they hold and the way

they see their role igmportant to the way the library functions. The issue of the

| i brariands qualification (discussed mor e
level of professional expertise that enables the librarian to manage and lead the school
library in an appopriate way, contributing to the development of wider school goals of
student sé reading ahe ceality ofthe sitoedian iinothe Unhitedt e r a ¢
Kingdom is that there is no legal requirement for professionally qualified school
librarians in Bgland and Wales (Gildersleev@906; Turner et al., 2007:214and

overall there is a shortage of qualified chartered librarians in scHoedsmportant to

acknowledge that school library staffing may be restricted to the named school librarian
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and poskly one or two part time staff who may have varying degrees of professional
training and expertise. Although Tilke argues pineference for suitably qualified staff

he acknowledges that more pragmatic view is needed: a qualified librarian should
ideally manage the school library and in the absence of a qualified librarian,-a non
professional library assistant could carry ¢l basics othe job. Importanly the
peron providing this librarian roleshould possess a range @impetencies, skills,
knowledge and experience talfill the role effectively, and be well supported by the
school management. Streatfiedd al highlights school management support of the
librarian, reporting,

Who the school librarian reports to can be viewed as an indicatbowfthe
school views its library (Streatfiet et al. 2010:8)

This important aspect according to their survey of 762 secondary schools, 177
independent schools, 31 middle schools 17 academies and 57 who did not identify their
school type, ranges from 3% reporting to a Head or Deputy Head; 26% to an
Assistant Head, through to 13.7% reporting to a curriculum leader, 10% reporting to the
school finance manager and in 11.4% of the cases the relatively low status was signaled
by the librarian reporting tsomeone who is not part of the school leadership team.
Access to the line manager differed between qualified librarians where 32.4% reported
to having regular meetings and unqualified staff where 14.2% reported having regular
meetings. Of those designated library managers 21% reported that access to their
library manager was infrequent. Feedback about performance mirrored this mixed
experience with 39.1% having received positive general feedback, 34.1% reporting
various levels ofinconsistent support andifference from senior management, ranging

from being largely ignored (29.2%) to receiving negative feedback

The key point to make here is that the school librarian may or may not be professionally
gualified which may, especially if they are inademgla supported by the school
management, impact on the quality of service and support that the school library is able
to offer to students and staff. This point about the importance of suitable qualifications
and expertise comes out strongly from the aasi school library impdcstudies
conducted in America, reported$thool LibrariedVork! (NCLIS, 2008).
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In terms of the management skills needed to run an eféesithool library, Tilke
(20027) identifies the ability to account and plan for the us&nfling; develop good
relationships with staff and students; manage resources and contribute to assessment
and evaluation within a wider school context. Barrett and Douglas (2004: 12) offer
more specific guidance that includes: financial planning and diudganagement;
human resource and professional development of staff; behaviour management;
management of ICT; development planning; facilities and resources management;
marketing; evaluation and partnership management. In contrast to both Tilke and
Barrett and Douglas, the key management skills identified by independent secondary
school library managers as essential to their role, were interestingly enough
communication and information literacy (Turnet al. (2007:217). No mention was
made to the managenieskills needed in terms of monitoring and evaluation, collection

or budget management and only 3.9% of managers identified health and safety which is

a legal requirement.

Creaser and Travis (2008xise concerns about the primary schools in their survey
noting that relatively few staff responsible for the school library collected any
management data on their libraries such as the size of the stock, and many could not
state the amount awarded for their lilrdrudget.Frameworks such as that developed

by DfES (2004b) support the management of school libraries through different aspects
of self evaluation. This se#fvaluation toolkit sets out levels of practice (Table 2.2
below) in relation to the quality of leadership and management of the shbieoly or
dearning resource cen€_RC). This highlights the differences in strategic provision
covering he management of the LRC itsdlfhe L RCO6s r el ationship
context and financial management of the delegated budget across five [Ehedsin

turn links back to the strategic development relationship between whole school policy

and library policy summarized in Figure 2.1 (above).

4 4



Question 7a Level Descriptors o6Leadg¢

The LRC managdeads and manages the LR€ry well. The work of the LR@cluding its policy and

Level 1 planning documents, very closely reflect the aims and values of the school.

Excellent The LRC contribution is clearly identified in the School Improvement Plan.

Links between the heasticher and SMT and the LRC staff are mutually supportive and senior managers
significant contribution to the LRCb6s developm
and has a good understanding of its strengths and weaknesses.

The LRC manager is able to contribute highly effectively to the overall management of the school, includ
selection and management of all learning resources, for example by his/her position in the school manay
structure and presence on all relevwhole school committees.

He/she has great clarity of vision and purpose and communicates this effectively throughout the whole g
A brief and clear written vision statement is widely circulated to staff and pupils.

Teaching staff and pupils havigsificant input into decisions about the development of the LRC, through &
active LRC committee with representatives from all subject departments and other means, such as a pu
consultative committee and other informal liaison between teachers angtaRRC

Effective financial management of the delegated budget allows the LRC to achieve its priorities very wel
Budget bids are very well prepared and based on very good evidence.

The LRC manager leads and manages the LRC well. The wtile &R C, including its policy and planning

Level 2 documents, closely reflects the aims and values of the school. Aspects of the LRC contribution are ident
the School Improvement Plan.

Good Links between the headteacher and SMT and the LRC staff are mutyzgigréve and make a positive
contribution to the LRC6s development. The gov
understanding of its strengths and weaknesses.

The LRC manager is able to contribute effectively to the overall ne@nagt of the school, including the
selection and management of schaitie learning resources, for example by his/her position in the school
management structure and presence on many relevant whole school committees.

He/she has clarity of vision and purpasn most issues and communicates this through the whole school. |
written vision statement is available to staff.

Teaching staff and pupils have input into decisions about the development of the LRC, through an LRC
committee which meets regularly, and @tliormal and informal liaison between teachers and LRC staff.
Sound financial management of the delegated budget allows the LRC to achieve its priorities effectively|
Budget bids are carefully prepared and argued based on good evidence.

LRC manager leads and manages the LRC fairly well. The work @RReincluding its policy and planning

L 13 documents, are generally based on the aims and values of the school.

eve Aspects of the LRC contribution are mentioned in the School Improvement Plan

Intermedate | Links between the headteacher and SMT and the LRC staff are usually mutually supportive and senior
management and the governing body make a contribution towardsRhé6 s devel opment
The LRC manager is in a position to contribute to the overall managedne school, for example by his/he|
position in the school management structure and presenetesant whole school committees. He/she has
some input into the selection and management of sekiala learning resources.

The LRC manager has some chauif vision and purpose, especially on issues directly relating to the LRC.
Teaching staff and pupils are consulted about the development of the LRC, formally, for example throug
LRC committee/council as well as informally.

Adequate financial managentailows the LRC to achieve most of its priorities. Budget bids are carefully
prepared and argued but evidence to support the bid is limited.

The LRC manager leads and manages the LRC adequately, Much of the work of the LRC, andisome of
planning and policy documents, are loosely based on the aims and values of the school. The LRC is refq

Level 4 in passing, in the School Improvement Plan.

Emergent Links between the headteacher and SMT anq the LRC staff are usually mutually supportiveetnmmpnt
sporadic. The governing body makes an occasion
The LRC manager is in a position to contribute to some extent to the overall management of the school,
example by being present on some relevant whole scloamittees.

He/she can comment on the selection and management of-sadedkarning resources.

The LRC manager has some clarity of vision and purpose on issues directly relating to the LRC.
Teaching staff and pupils are sometimes consulted about teéogment of the LRC, although this is usually
informal.

Basic financial management of the delegated budget allows the LRC to achieve some of its priorities. By
bids are regularly submitted but evidence to support the bids is limited.

The LRC manager does not lead and manage the LRC particularly well. Much of the work of the LRC is
specifically based on the aims and values of the school. The LRC is rarely referred to the School Improy

Level 5 Plan

Needs Links between the headtdsr and SMT and the LRC staff are often poor. Senior managers and the govel

Development

body make | ittle contribution t o erstdnding bfRGengthd and
weaknesses.

The LRC manager is not in a position to be able tordnrte to the overall management of the school, becay
he/she has no direct link to the school management structure and is not involved in relevant whole scho|
committees.

The LRC manager lacks clarity of vision and purpose.

Teaching staff and pupils hauittle or no input into the development of the LRC.

The financial management does not allow the LRC to achieve its priorities limited.

Figure 2.2: Extract from Improve Your Library support booklet (DfES, 2004b)
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The framework(Figure 2.2)provides veryuseful guidance for both the school librarian

and the headteacher because it sets out the basic expectations of the relationship
between the school library and the school, and could be used especially where practice

has been defined as being between ledels to create an action plan to support
improvement. This is particularly the case where staffing is minimal or where there is

an absence of a current and accurate job description to provide direction on the
management functions (Tilke, 2002:103), whishu ppor t the school 6
development plans. In particular, the DfES framework (above) notes that the school
librarian has an important contribution into wider school management, a key role in

connecting resources to student learning and signiffecaarcial responsibility.

2.7 Funding and budgetary control

Funding isidentified ascentral to the provision ad good school libraryhat is learner
centred, $ managed by trained staff, ahds an appropriate collectioRunding has a

direct impa&t on the quality of the collection, staffing and the ability to support the
learning of students. Tilke discusses the importance of a budget based on a formula to
guantify and cost a school library budget to protect from budget cuts within schools. He
identifies a number of methods of formulating this budget, most related to collection
development. The Australia School Library Association guidelines propose a
foundation collection, with a sliding scale of recommended items per student and a
recommendatiorthat 10% of items should be replaced annually. In contrast, UK
resourcing is based on a formula of 13 items per child to reflect the school curriculum,
with a recommended 20% i ncr ea.ste% bpearl tp umi It
the UK (Tilke 2002:122). However, although the recommended spending figures for
reading books had, in 2008, been calculated at £10 per pupil for primary schools and
£14 for secondary schools, 61% of primary schools and 92% of secondary schools

reported a library spend losV this (Creaser and Travis (2008:29).

HughesHassell and Wheelock for the AASL (2001:128ke a different approach,
advocaing curriculum mappingo inform abudget that reflects the needs and priorities
set, with the warning to resist pressure to catsts on book when funds are tight and

to avoidfixed formulas dictating specific percentages of school library media funding to
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be earmarked for books, magazines, or multimedia material to determine purchases.
This challenge is likely to be even graateday with the addition of online subscription

resources into the mix.

It is important however, in trying to balance the budget, not to lose sight of the school

library user. Young makes the important observattiai

Everything in a library media pgram is for the benefit of the students, so any
purchases made should be lwstudent achievement in minthe needs of the
learner are identified and drive the demt description for the budgé¥oung,
2008:16)
In order to prepare and manage resousdésctively and control spending, Barnett
(1997) advocates the use of an annual budget cycle commencing with an audit of stock
and an identification of current and expended demand, priorities and curriculum
projects to help to set out a school library ketddilke (2002:127) reminds the librarian
t hat identifying O6value for moneyo S an
specifically through direct ordering and the use of suppliers and agents; use of
subscription agents; keeping a library inventoryp@ia management of existing library
furniture and resources, and use of the school library services resmileions
These allow the school librarian to demonstrate to school that the school library is value

for money.

Adams (2007) raises concernrsaut t he way that school bud
ability to buy appropriate books and resources for the collection which she says
ultimately affect students6é intellectual
important point that chool library nedia specialists assume a leadership role in
promoting the principles of intellectual freedom within thehaa by providing

resources and specialist knowledge.

However, she raises the issue of the effect of financial cuts on library staff, observing

It is no secret that as school district finaricrasources shrinkadministrators

began to look for additional cuts in the school budget. Under the No Child Left
Behind Act ( NLCB) ; fa highly qualified
however, library mdia specialists are not included in that classroom designation

(ALA Washington OfficAdams, 2007:30).
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School library funding has been noted®fsted (2006who havereported that funding
for libraries varied markedly, even across the schools withl gjoraries. The survey
found a direct link between well funded libraries and effectiveness. However, gaps in

resourcing were less significant overall than unasr or poor management.

The complex relationship between the book industry business;aihed librarian and
the student are highlighted by Crand&lhe reports on the impact lmidget cuts in two
key mar ket s pdblishers gublic libchriesand school libraries), on the
publishing industry, observing

The Educational PublisheGouncil calculates that primary spending on school
books is at its lowest level since 1996/1997, at £12.31 per head.-Torper cent
of UK primary schools spend less than £10 per head on books, and 47% of UK
secondary schools spend less than £20 padi{Watson 2002). Thus, not only
have book budgets declined, but the book industry can no longer rely on a cadre of
trained professionals to intermediate between publisinerchild, and to guide
readers tovards more challenging materia{Crandall, 2006).
The ALA, intheirSt at e of A menmeport @WEG:16)Lidertifia significard
increase (1%) in theoverall average of expendituper school, from $11,39H 2009
to $13,525in 2010 However, at the 50th percentile, 75th percentile, and 95t
percentile levels, there are only decreases comparedth@tipreviousyear. In other
words, a significant proportion ofschools experienced a decrease in funding for
information resouwes, and the averages in Tablg ay be deceiving in that they are

affected by the very small percentage of schools that had significant increases.

2007 2008 2009 2009 increase

All schools $11,169 $11,390 $13,525 +2,135 (19%)
All elementary schools $7,032 $6,720 $7,772 +1,052 (15.6%)
All Middle Schools $10,563 $11,173 $11,892 +719 (6.4%)
All High Schools $16,473 $18,550 $23,679 +5,129 (27.6%)

Figure 2.3: Average schaddibrary budgeting, 2002009 (ALA, 2010)
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2.8 Collection nanagement

Thissectim def i nes t he antdéollestonmanageinddtand exanimed

the implications for school libraries and librarian§hese aspects are focused on the
needs of the end userwhich in the context of the school library are predamtily
students but also includeachersparent committees, geknors andhe wider school
community. Decisions about the collection cannot be made without reference to the
interests and curriculum needs of students and the school community; accessibility

balanced by the issue of funding.

The modern school collechiccomprises both paper and digital resourcetre Har r od 0 ¢
Li brarianso Gl ossary ( o i Bdwadds dndy MaRhewst her c
(2000:142;145) defines the collection in terms of books or other library materials
including manuscripts, pamphlets, art,opfgraphs, maps andewspapers. To this

IFLA (IFLA/UNESCO 2002 rev 2006add music, computer games, magazines, video

laser discs, and Douglas et @002:10)include audio visual materials includinGDs

and DVDs, focused CEROM titles and web based leamgi packages. Kovacs and

Elkordy discuss the contribution of electronic resources to the schibedt@n noting

the addition of Ectronic resources such as computerized bibliographic databases, full

text databases, articles, books, reports, and multan@tibvacs and Elkordy, 2000:

339). This is an important aspect of collection building which schools must engage in

as part of ensuring that students acquire the skills necessary for supporting learning and

research both during their school life and ifudher and higher education.

The guidance governing the number of titles in a collection varies. IFLA
(IFLA/JUNESCO 2002 rev 2006recommend ten books per student and although no
numbers are given, recommend that the smallest school should have a@5@@st
relevant and updated items to ensure a wide balanced book stock for all ages, abilities
and backgrounds. They add that at least 60% of the stock should consist of cufriculum
related norfiction resources, together with a range of materials aimedpgbsting the

leisure interests of students.

The importance of having interesting and relevant titles in accessible formats is central

to the development of reader developmeardnnecing with the second PIRLS study
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(Twist et al., 2007) which indicated aedine in reading linked to factors such as
gender, timespenton video ad computer games, watching TV and playspprt and
the findingsofO6 Sul | i van aPower diRe@dng praecidich(highlights

the central role played by schools particlyla

the enthusiasm that teachers O6transmitd
evidence demonstrates the role that carefully chosen texts play in enthusing and
inspiring both teachers and children, particularly boy® 6 Sul | i van and
McGonigle201058).

CILIP (Barrett and Dougla2004:36) provide more detailed guidance, recommending
13 items (to include both paper and digital resources) per student in th@ dge

range, with a approximate 17 items for pe$6 students. The recommended ratio of
fiction to nonfiction is 1:4, or 1:5 depending on the priorities of the school library.
The education regulationor school libraries in New York in contrast are prescriptive

in terms of the number of titles that comprise a collection stating:

For seondary schools in which the average daily attence is fewer than 200
pupils, the library of a

(2) junior high school shall contain at least 1,000 titles;

(2) high school shall contain at least 1,000 titles; and

(3) junior-senior high school shall contaat least 2,000 titles.

The library of a secondary school in which the average daily attendance is more
than 200 but fewer than 500 pupils shall contain at least 3,000 titles.

The library of a secondary school in which the average daily attendancees mo
than 500 but fewer than 1,000 shall contain at least 5,000 titles.

The library of a secondary school in which the average daily attendance is more
than 1,000 pupils shall contain at least 8,000 titles.
(NYSEd2009: Sectior91.1)

Although it is difficult to make a direct comparison, it is possible to conclude that a
medium sized secondary school of between-5000 students should have at least

5,000 titles according to év York Education Law or at least 13,000 titles according to

CiILI P, a | arge difference in terms of t h
learning. These numbers are related to the number of curriculum subjects that students

study, together with some allowance for leisure reading.
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Andrade and Vergueiro (189 citeEvans 0 ( 1d& &lfegtiondevdiapinenthe
philosophy of which stresses the importan
understanding enables the library collection to be built around their needs and interests.
They base their coligion developmenb n Evans 6 g uifickkeyaspects,ol | ow
identifying:

(1) responsibility for selection;

(2) role of the Libraries Council in the selection and acquisitions process;

(3) general criteria for the selection and acquisition of bogésrnals and other

materials;
(4) general criteria for the selection of donated and exchange materials;
(5) general criteria for weeding
(Andrade and Vergueirt996:19).

Two impottant items not included in Evailist are set out in the guidance fechool
libraries in New York (2009), and although discussed specifically in relatioiticaey
collections comply with Evansd philosophy
are:

1 Patron population: For whom will you be creating ffedibrary] collection?

1 Access: Intellectual levelwhat skills or knowledge will be expected from

patrons in order to access fledibrary] collection?

It is acknowledged that the reference to tHérary collectionreflects changes since
Evans was publishing in 987, in the way that students search for and access
information as a result of tltomputers and theternet anarea that will be explored in

detail in a later section.

The ollection building process is summarizedJnphnson who identifies four steps:
identifying the relevant items;ssessing the item to decide if it is appropriate for
the collection and evaluating its quality, deciding toghase, and preparing the

order (Johnsor2009:136)

An important aspect that is implicit in the above phrfdsed e nt i f yi ng t he r €

is discussed by Sanacore who advocates that

To ensure that the school l i brary col | €
preferences, the children should be involved in building the collection. For this
to happen,class’rom t eachers need to collect inf
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interests and preferences during the natural flow of literacy learning activities
(Sanacore006:24).
Student involvement in collection development is a key aspect of creating a collection
that meets the needs and arests of its users and enaliles library population to have
a direct involvement in their school library. Students can be involved on several levels
with collection developmentaccording to Farmer (2002:75) ranging from suggesting
titles; reviewing books and sharing their opinibinsdiscussions, writing testimaais,
and online, to forming aadvisory library board or book club which consults with the
wider student populatiorit is proposed thathis enables librarians to provideservice

that is meaningful to studentsarmer advises that

By collaborating with young people throughout the collection development process,
school |l i brarians optimize resource use a
students and staff aeffective usersfi nf or mati on and i deasbo
(ALA 1998:6 in Farmer2002:76).
This point is reinforced by the findings from the National Literacy Trust (Clark, 2010)
which found hat students were strongly motivated or demotivated to use the school
library by how relevant or appealing they perceived the collection to be to their
interests. However, consulting with those that are interested in what the library has to
offer is one hing but asCrandall reports, selecting appropriate materials is not easy

when students claim not to be interested, noting,

A recent study commissioned by the Prince of Wales Arts and Kids Foundation,
came up with similar findings. One thousand UK sctloitdren aged 714 were
asked to list their 10 favourite activities. Almost -tradf of them do not read

books outside school. Instead, they prefer to watch television and play computer
and video games. It is clear that, for readers and-readers alike,

entertainment choices have proliferated and the amount of traiable for

books has declined(Crandall,2006:7)

There is an issue which CILIP highlight w
is that a school might be tempted to responddodse nt s6 i nter est i n a

and information through digital or other media, by concluding that less money should

be spent on print resources and the library as a whole. @hweverobserve that

There is no evidence to suggest that the erldedbook is in sight and the
librarian must build a strong case for the continuing spend on books
(Barrett and Dougla2004:19).
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The school library budget allocated the ollection will clearly dfect provision.In

terms of the collection, todayos school I
2006:1) faces the important question of whether to purchase electronic or print
subscription resources, but decisions nedoketbased on curriculum needs and requests

by students and staff, computer access points and importantly, the library media centre
budget.

Access to appropriate materials and greater responsiveness enable the school librarian to
build a collection that if interest and supports the learning of the wider school
population. Majid commends the changes thairternethas brought to the collection

buying school librarian who was originally restricted to using print lists, publishers
catalogues, flyers, anteviews for the identification of materials which were either

inaccessible or expensive, noting

The rapid growth of online bookstores and websites has altogether changed this
situation by providing tremendous opportunities for the identification, setec
andacquisition of needed materigl§lajid 2004:%2).

The AASL, reporting on a national survey of school library collectimased that in
spite ofbudget cuts, there wagowth in collections:

The average size of school library collections grevhaantumber of books,
video and audio materials, and, most notably, in the average number of
periodical subscriptions, which increased 29 marcfrom the previous ye&m
30.6 subscriptiondfrom 23.7 (AASL 2009:8)

Average number of . . . 2007 = 2008 @ 2009 2009 increase
Books 12,889 12,672 13,086 @ +412 (3.2%)
Periodical subscriptions 22.8 23.7 30.6 +6.9 (29.1%)
Video materials 4459 |471.7 495.6 +23.9 (5%)
Audio materials 86.3 89.9 98.4 +8.5 (9.5%)

Figure 2.4: Changesn school library holdings, 206Z009(AASL:2009:8)

This increase in providing periodical subscription access in school libraries is
particularly interesting for the #lcentury as the impact of the collection and the
approach of the school library iredeloping research skills have a potential impact on

student sé6 Il i brary confidence beyond t hel
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Huddersfield research (White and Sto2@10Q shows that there is a correlation between
uni versity st ude dtlibady resourees geherally avhrtimeia final a n

grades.

Having a substantial collection is only relevant if library staff ensure that the collection
is exciting and accessibighether physically or electronicalty students and the wider
school communityMaintaining and updating collections through a clear and structured
approach to collection management is essential and are illustrated in the two examples
below (Belligham Public Schools, 2004; DIE2804).

The terms O6Assess, AMguntain@Maarei asedcd
Public Schools inWashington @ definetheir strategy fokeeping collections alive and

up to date. Thehandbookp u b | i s Warthging ®ur Ikbibrary Collections for

| nf or mat i dBalingkhamwraibli® ScHools2004) proviees a detailed and
thoroughguidancefor librarians ensuring that collections do not become out of date, in

poor condition and underused. Auditing of resource provision through sampling the
collection is presented as a usefuastgy (Lemaire, 2001:5) as @llection mapping to

ensure that the collection meets key criteria of breadth and depth and stoeg editi
(HughesHassell and Wheelock001:5355).

Similarly, Question 4b in the seéfivaluationtoolkit for secondary school libraries and

resource cendss, asks libraries to consider the following questions in relation to how

wel | the provision of the LRC resources r
staff:

I. Are resources adequate in terms of quantity, range, quality, relevance, currency,
condition and cultural relevance?

li. Reading materials: does the LRC provide access to a plentiful supply of material
catering for all levels of reading ability and interest?

lii . Are resources regularly weeded and updated to meet the needs of pupils and
staff? Are resouwres well organized to meet the needs of pupils and staff?

Iv. Is effective use made of new technology?

v. Is effective use made of outside agencies?

vi. Are LRC resources adequately promoted throughout the school?

(DfES 2004:22)

This raises the question of wha't I's mean:

relation to school library resources. Within the UK context, this is most likely to mean
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School Library 8pport ServicegSLS), business units traditionally serving a local
authority network of schools and education bodies, who provide a subschbpsed
advice, training and resource service designed to help schools equip and resource their
libraries and gethe best out of their libraries. These support services may offer
additional shorterm loans of material to boost curriculum topic study either in the
library or in the classroom; loan and purchase services for school libraries to keep
informed of inteesting and current resources to develop their collections and get best
value out of the school library budget; help to coordinate consortium purchasing
schemes particularly for expensive online subscriptions; provide experts to come into
schools to give @vice; and run training sessions for librarians (see for example the
London Borough of Tower Hamlets School Library Service website,

http:/towerhamletsl|s.org.ulk. However, this use of outside agencies daalso mean

the school library taking the lead in building collaboration with other libraries, museums
and information or cultural centres to help teachers and students have an enriched

learning experience.

Questions such as those setheImprove YoulLibrary framework help the librarian to
ensure the effectiveness of the library, and support access. Acdbgsdollection is
central to any library and must be a priority for any school libraAarpart of ensuring
access the librarian must make stivat the collection is of interest to students (through
knowledge ofther interests, needs and abilities); that the school librari@neative in

the strategies that are usecettsure students enter the library and then have appropriate
informationliteracy skills to access the collectiortraining which Keller (2006:3)
recommends should be offered by the library media specialiBhe classification
system (whether a school version of tbewey systm, a subject index or a coleur
coding system used ®pme primary schoolgl.emaire, 2004:14)s an essential part of
enabling students to access the collection with confidelmc¢he United Kingdom,
traditionally schools have beesncouraged to esthe Dewey classification system
which was also historidlg used in public libraries, and it is helpful to have one system
which is consistent for students to recognize whatever school they are in and which is
familiar also n their wider use of librarieBarrett and Douglas, 2004). It is worth
noting that VarRiel, who set up a library design and furnishing busiri@sening the
Bookin the UK in response to what she felt was a clear failure of libraries to appreciate

the importance of appealing and e#&syuse spaces, advocates presenting library
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collectonsm si mpl e and attractive arrangement
perspective, rather than a very libraried classification system. As a result, many
United Kingdom libraries have begun to blend a less formal intdrested stock
presentation withtheir traditional classification. She notes that whatever system
libraries choose to classify and organize their collection it must be clearohruver
complicated (Van Rie2012).

Shenton (2006provides an interesting example of a common practicesimigugenre
categorization of fiction as ereative approacto helpstudents find the book they want
in his <hool library. In response to what wapaorly-accessed collection lploted an
alternative classification system for fiction in which thirte@tegories were created to

encourage student access. These inctude

Rites of passage novels or other works of fiction focusing on young people dealing

with problems associated with, for example, school, love;geemp pressure;

adversity or other challeges resulting from progress towards adultho8gdy,

crime, mystery and detective fiction, featuring espionage, intrigu&aspense;

Historical works; Science fiction, Humorous work and Easy Readers
(Shentor2006:129)

Easy access to the collection is fundamental in encouraging students (and staff) who are
used to dealing with Google and Facebook to use the resources on offer in the school
library, but as Kirkand writes in relation to the online expnce for school library

users,

We are very concerned about making our websites usable, and using the latest in
interactvewekbh ased technol ogies to enhance our
Yet the most basid Gbrary online experiences, that of using the online catalogue

for accessing our physical collections, seems to be nowhere on the radar when it
comes to conversations in the schobtdry world. And it needs to be.

(Kirkland 2010:114115).

Thesetypes of approacks that drawstudents into the collection enabling them to feel
both confident in accessing school library rasaes and feeling that the resources are
relevant and up toale in supporting the curriculum, are essential if a school libgary i

to justify its role in the school, its cor
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According to Mitchell, the teachdibrarian role has an interdisciplinary perspective and
because of this they

are in a unique position to see the big picture of the curriculum, and by making

the most of this Ohelicopter viewd can
the groundd6é. Being well awareofof issues
resource collections, of emerging sciences and new technologies, and in keeping

up with new issues, teachisrarians can link these back tcurriculum in
relevantplaces(Mitchell 2011:13).

The message is clear, an effective library that has thecicapa support and extend
studentsdé6 |l earning is one where the |ibra

the school curriculum and knowledge of the students as users.

2.9 ICT and the 21* century school Ibrary

Information Communication Ténology (ICT) has had a major impact on the role of

the school librarian in terms of enabling them to carry out their role, manage their
resour ces, support studentsdé |l earning of
and theinternetitself assisting learners to find information and to use it saf€élye term

ICT covers any piece of equipment (e.g. computer, tablet, mobile phone) that will store,
retrieve, manipulate, transmit or receive information electronically in a digital form and
includes both internal networks (intranet) and external network systems, and
computerizd library management systems (Tilke, 2002). The IFLA/UNES@@rnet
Manifesto Guidelines (2006) provide a framework for the development and
implementation of policy on the creatiand safe use of thmternetin a range of
libraries including schools, paying attention to freedom of expression and freedom of
access to information and in the case of children and young people, where libraries have

a duty of care, to ensure that,

Ther is no unwanted exposure to material that their parents and

guardians might consider harmful; consideration should be given to
providing speci al space, training, equ
Internetuse (IFLA/UNESCO 20065).

In 2010 Joyce Mianza, in heManifesto for 21 century school librariansshowed how

central the many forms of online involvement and technology have become for student
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engagement and benefit from school libraries. She moved the understanding of the
school library andt e r step on from |l earning resourc
2010)7 a place where students and staff exploit technology and online resources and

networks to be creative learners.

Because of the range of aspects within this heading, ICT and thel §bhary will be
separated intthreekey categories which will be explored in turn:

2.9.1 Technology, théenternet and Web 2.0 as part of school library resources

Digital technologies have had a major impact on the relationship of learning,nggachi
and library provision, particularly since the late 1990s. The school library literature
then considering ICT and the library was largely concerned with making good use of
CD-Rom and other audiovisual resources (Burton, 1995; Tilke, 1998a) and witiighelp
students to understand how to navigate and select information appropriately from the
internet in conjunction with print resources (Herring, 1999) and in some cases in
creating a library intranet where an edited version of the internet could be sgt up b
selecting websites to be made available inside school safety firewalls instead of full

internet access.

Now, at the start of the second decade of tHéchtury, it is still very important to

teach students how to be discriminating users of onlintemal but there is a much
greater emphasis on the library working in collaboration with school study sites to
provide recommended websites in support of curriculum subjects and acting as a linking
system to many different Web 2.0 tools, to encourageestsdo work collaboratively

with other students and with staff to build their own resources, to use a much wider
range of media via the internet and to be creators of theirmaterial. As Pavey notes
(Pavey, 2011), resources such as DVDs may soon leaoetevant as students use
video files streamed from the internet, or use podcast and-latew options for
broadcast programmes. There is a much wider range of materials to be balanced,
bringing together digital media with print resources. The ctdiemature on school
libraries and digital collections shows that school librarians are concerned with how to
keep track of the variety of free and commercial resources, both as curriculum resources

but also especially as the different tools to use e tgachers and students the greatest
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choice of engaging with information, culture and reading options (Pavey, 2011).
Librarians are providing-books, subscribing to online reference resources and running
library blogs (Bradnoclkand Dubber2007). Theyare using Web 2.0 tools to exploit QR
codes, share videos and presentations and create library presence in social networking
such as facebook anditter (Valenza 2010; Bradno@012).

There is a vast amount of online discussion by school librarianeduwhtors on how

to find out and get the best out of the digital environment (see for example discussion
on School Librarians Network; Dunn, 2011; Resources for School Librarians). Some of
this is about finding the best tools and resources, but soniescélso about trying to
understand the best educational value-oésources and use of technology and how to
use it to engage students in learning and how to help teachers and students see the
benefits and the limitations afigital and more traditiongrint resources (Assel and

Doiron 2008; Todd2008; Pavey 2009; Doiron 2011; Wel#912). A key challenge
emerging from the literature is therefore how librarians understand the pedagogy value
of digital resource involvement and support their teachiligagues by identifying and
sharing research and professional good practice evidence from the education and the

library fields of publishing as well as making good use of the tools themselves.

The librarian also has to be much more aware of the legasssround copyright and
digital rights for different media, and to be able to educate students, teachers and
parents about these. There are practical issues for digital collection building which are
concerned with negotiating contracts with digital resewsuppliers and with choosing

the best technology to support studénise of digital media (Doiro8011; Fieldhouse

and Marshall (eds), 2012)

2.92 School library management gstems

Tilke (2002:224) acknowledges the potential that technology $riagschool libraries
whilst recognizing common issues such as finance and time needed to develop
familiarity and engage in development and maintenance, noting that some school
librarians are working with second and third generation library managemeetnsyst
Currently a range of school library management systems araldgato the school

librarian. These systems may form part of a whole school integrated system intended to
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support the wider management processes involved in school administration (e.g.
Atriuum), have developed from something more general into packages aimed at school
library use (e.g. Softlink and MicroLibrarian) or be designed specifically for school
libraries (e.g. Accessit). There are many different systems available, but esstrially

offer a combination of database systems to integrate the record and organization of the
school library collection holdings, external resource links and user information.
Through these, the library manages the processes of acquiring material, addimts r

to the catalogue, circulating physical resources to users or providing access to electronic
resources by users, and managing a variety of communication and monitoring activities.
In many cases these systems are-tated, allowing students and $taf use them in
school or out of school and enabling the library to build imaaety of electronic
resources, social networks, RSS feeds and Web 2.0 tools, and even to share access to
ot her school s & Sdme bbfrtleeseymanageremt| sgstemeehsas the
various MicroLibrarian packages, are widely used around the world which facilitates
collaborative international partnership activityicro Librarian Systems website)

The literature on use of school library management systems emphasizegortance

of the librarian working closely with school management to identify what exactly
proposed systems are capable of, how they can deliver the range of functions needed to
support student learning and resource benefit and how the school estpdetss, staff

and perhaps wider users teeube system (Adams and Lema2@l11). Schools need to
consider the costs involved, how easy a system is to update and what technical support
is offered (UNESCO ICTLIP, 2001). Thus, for example, Softlink Aligeidr and Alice

Book Wizard library systems have been used to help children chose books to suit their
tastes and reading abilities in Nassington primary school, using a barcode system and
fingerprint recognition options to create an integrated libraryl@aching centre for the
school and the community and to make everything asftisedly as possible (Dhanjal
2005). Librarians should look at how the system can be used to enhance curriculum

understanding and fit to independent learning:

A library management package should be not bought solely as an electronic
catal ogue of all the sc(sio)edsiérdtshestis® ur c e s
is as an information retrieval tool for both teachers and pupils. If appropriate

O0keywor dsd ar edrectgyeocurriediumade, therethisawill be an
invaluable tool for the whole scho@ampshire County CouncH website).
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Although school library management system providers may sound as if their products
are able to provi deagsiathat librarians shautldconsult sith | t h
practitioners who are already using different systems, to identify their experience of
strengths and weaknesses. A JISC and SCONUL research study, looking at library
management systems for higher education cositentified that modern systems need

to be able to offer the kind of experience that users have learned to expect from retailers

like Amazon, rather than a traditional library catalogue interface (Adamson et al.,
2008).

2.9.3 Internet safety

Interret safety is one of the most important areas of schaefnetuse (Herring and
Tarter2007). It is a major concern to schools and is managed in two ways, through:
1 the action taken by the school through the use of safety software;
1 teaching students andasitaboutinternetsafety and how to be safe in imternet
environment.
This section looks at the literature relating to these two area and alsotedmgtsafety
is so important, not only in a school context but in life, and how the librarian camhelp

this process.

The very nature of thaternet its content and that it is so accessible to children and
young people makmternetsafety an important issue for schools. Streatfield et al. make
a very important point in relation to tir@ernetand tke school library

The uncontrolled growth of tHaternetand the variable levels of access
to epublications and eesources are placing greater than ever demands
on the information handling capacities of students of all ages, including
their ability to read and digest material published in a variety of forms.
School libraries have an essential role to play in helping students at
every stage in their quest for learning and equipping them to function
effectively in an increasingly competitive electronic emnent
(Streatfieldet al. 2010:2).

Valckeetal,i n di scussing UK research by O6Conne
role played by schools, speciily that they were the most commonly reported source

of Internetsafety advice for children in 2003, adding
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The results of the study also indicate a high level of uatgmetuse, such as
chatting vith unknown persons, sending personal information and photos, and
by some childrenven meeting these persons whom they only know via the
Internet A high percersige of the pupils report beinfpscked by material found
on thelnternet These data suggestsat there is definite need of appropriate
prevention programs to inform children and teach them conénégenetskills

( O6 Coetalia Valcke et al. 2007:11).

This concern over school St udisterrietbaded a b i | |1
information was the focus of the DEMOS reporuth, lies and thenternet (Bartlett

and Miller 2011). In spite of the significance of timernetto young learners as an

essential tool of education, it is also necessary to supervise, guide and direct them t
appropriate and useful websit&ome specialized softwaceo mpani es such as
(1998) suggest that 6safety softwared sho
from being exposed to material that parents and teachers do not wish thecedss ac

enabling teachers to monitor access and sites used.

Internetsafety is wider than the responsibility of the school librarian, though they may
be the individual to whom staff will go to for adviceBecta (2005:1) write that the
headteacher is ultimiely responsible forinternet safety in conjunction with the
governing body At a school systems leveBecta (2005:10) advise the use of
technological tools that can be used to protect both pupils and the system itself,
specificallya firewall and virus mtection; nonitoring systems to keep track of who
downloaded what, when they downloadgdand using which computeand fltering

and content control to minimise access to inappropriate content via shhool

network.

Valcke et al. (2007:11) notehat although there is general awareness in school policy
and informing pupils abouhternetsafety in the schools within the study, there is no
specific guidance iterms of good practice. They @vattention to the way thatternet
safetyis taught, nong that the focus was on rules, regulations and controls rather than
actively involving students in understanding and developing skills, through use of role
pl ay sucletaesctd Netpupils betomev tietectives to investigate the
misuse of theahool computers. This type of active learning resuliisniorovedattitude

and behavioural changesccording to Valke.
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Becta (2005hasrecommended that the school librarian be included as emkeyber of

t he s mteroetshféiysteamdeveloping aracceptable use policy for the library, as
appropriate to the needsthie school and the library. Becta sees the school librarian as
providing specialist input to both thmternet safety coordinator and the network
manager on filtering issues, with pattiar reference to the age and researcivides

of pupils at the school. They note here that filtering tools can create barriers which limit
older students engaged in legitimate research and that even when filtering is in place,
inappropriate materiamay still be found accidentally by young students. Becta
therefore see the librarian as having a key roleadwising on issues relating to
informationrhandling skills (for example, effective search skills) and information

| iteracy as peadeitleaning gewvelopmenrd, and warkéhg with teaching
staff to ensure that this is also embedded withe context of the curriculum. Because

the issues around internet safety are constantly changing, Becta stresses the importance
of the school libraria seeking professional development opportunities for developing
and maintaining knowledge dnternetsafety issues, and have identified an important
guidance role foprofessional associations, such as the Chartered Institute of Library

and Information Ryfessionals

The central role of school librarians in engaging in and learning fronmtéetsafely

and with confidence is recognized by ALA who conclude,

School l i brarians can play a cruci al rc
helpyoungpegon!l e t hink about | earning beyond t
Danah Boyd, an authority on online social networking sites and a keynote

speaker at the 2009 national conference of the American Association of School
Librarians. Boyd has unique and often contcsial perspectives on how
Americabds youth are engaging in sites s
YouTubeéfAA | ot of soci al l earning

out how t(ALAR026)0r t O

2.10 The school library as a learnhg gace

This section explores théeratureand advice avkable around the creation of school
library spaces hat are o0fit for purposedé and whi cl
the 2F' Century. The importance of the design of the physical spaesources and

computer facilities which enable students to use the library to support their learning and
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the contribution of the school librarian will be examined and the case made for why
schools need to retain a dedicated library space in their deRglated to any
discussion about the library space is a statement about the function of the school library
(Tilke, 2002). The library is a dedicated learning space which is often used for a variety
of other functions including: a waiting room for visitoasplace to be photographed and

to conduct interviews, a place to send classes when teaching personnel cover is not
available, a reprographics facilities centre and a placpa@antteacher meetings (Tilke
2002:8586). Streatfielcet al (2010:2) highlidnt the important role played by the school
librarian stating thatthe characterand contribution of the school library is
fundamentally established by the school librarian. The way then in which the school
library space is used is a reflection of how thho®l library is seen by the school in
terms of its contribution to learning, the degree to which the school librarian has control
of the library, and whether the school sees the prime function of the library as an

academic one, that of supporting studélgarning

CILI'P present a very clear viAiRBinghmot Wwikei
places the student at the centre of the school library and in so, tieipg define the
relationship between the librarian, the physical environmertieofibrary and learning.

The physical environment of the library is characterized by safety and democracy and

described as

A safe and secure library environment for learning during and outside school
hours, where help, resources and advice are freelyladaito all (CILIP
2011:1)

The key to understanding the purpose and obléhe school librarwenuelies in the

title of this section, where thechool libraryis thought of andiesigned as a dedicated

0l ear ni.dlgs mevesaway fiom the trationd view of a school library as a

guiet place to access books, to an environment that actively supports students skills in
accessing and understanding information and knowledge, information literacy,

individual ard cooperativdearningand where the resirces available are:

High quality and wideanging library and classroom resources to support their
curriculum which have been carefully selected to meet the needs of their age,
learning style and ability andrganizel to provide easy access aadailability
(CILIP 2011:1).
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It models the concept of a O6hive of | earn

and staff to access a wide range of topics and resources through a wide range of media.
The school library has the potential to support tlaenler of the 2% Century, enabling

them to access and understand electronic, digital and virtual materials to support their
learningboth in school and in the future when they are in Further and Higher Education
Key to this is the role of the school ldtan. They possess the specialist skills and
knowledge to act as a guide to the whole school communitygatagate learning
environmentssupporting both the curricuin and learning, a point made clearly by
Rankin, drawing together perspectives of autlwrdibrary design for young people in

the first decade of the 2tentury (Rankin 201fh Rankin and Brock (eds) 2012).

In order to attracstudents to use the school library, it is essential that attention is paid
to the physical layout and environmaitthe school library as well as the nature of the
collection. The school library must be seen as a place that physically and emotionally
encour ages st and provides @ pracacal remvironngent which supports
teaching,whether it is built intoplanned lesson activities or in free time to support
learning.Where the school library is used as a community resource, access and location
are also important features which must be considerkd. school library should not

only be seen as a uniqueolou-coordinated environment, but one that is alive with
learning and provides opportunities for answering questions and solving problems. The
quality and appropriateness of the collection, whether physical d¢aldigi discussed in
section2.8, is central 6 this. The school libraryot only a meeting place fatudents,

but a meeting place that supports individual and cooperative learning, reading,
researching and evaluating information, thinking and study skills, personalized and

creative learning.

Embed@d within this description of a school library learning space is the concept of
flexibility where the design of the space can be changed and is responsive to both
developing technology and the developing needs of the learning community. This can
include poviding new technology to suppatbmputerized access and return of books

and resourcesnternetstations and access; micro environments that include individual
guiet learning spaces; group discussion spaces with Smartboards; work stations located
eitherwithin the library itself or in other parts of the school that form part of a virtual

network across the school and support a virtual learning environment (VLE) such as
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Blackboard, Fronter or Moodle. Consultation watthool librarians in théitial design

of the space, especially sase of newbuild schools ensures that flexibilitg built-in

creating a library space where students are able to engage with one another and with
their teacherandthat the school library has the potent@levolve with tle needs of its

community.

An extract from an OigHightsttie keymplsygpicalct or 6 s not e
characteristics of an effective learning resource centre, describing both its physical

appearance and how its resources can suppoc

When you walk into this learning resource centre, what immediately strikes
you is the stimulating, well maintained and eye catching environénent

The main learning resource centre has been transformed over time to

provide specialist areas for sixth fornoik, careers work, independent

work, and ICT research. Students have access to videos and DVDs, with

news and current affairs programmes being shown on television at peak

times. A diverse selection of newspapers and magazines is also available,

catering fo the wideranging needs of students, including the langenber

of students who have English as an additional lang@dsted20068).
The school library as a learning environment that is fit for purpose is acknowledged by
the ALA (2001:95) who decribe the library media otte as gp | ace wher e O0st
belongdé rather than a place to visit, a pt¢
that users be consulted as part of the design process to ensure that the views of students
are taken into acwnt. IFLA in their guidance to schools advise that it is important to
understand how the school library is seen by the school community since they are the

main users, advising

the design of the school library plays a central role in how the libraryseive

the school. The aesthetic appearance contributes to the feeling of welcome as

well as the desire for the school community to spend time in the library
(IFLA/UNESCO 2002 rev 2006

Over thirty years ago, i1977 the British Library Association produced guidelines
suggesting that space provision should be able to accommodatentmef the pupils
of the school, together with guidelines on book stock and atfestia, furniture,
equipment, and administrative accommodatRay (1982) stated that, when furnishing

the resourcecenters provision must be made for the shelving and storage of books,
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periodicals and audis i s u a | material s, awork and the issees r e a
and discharge of book3ilke covers the same issues in his handbook. He highlights a

range of guidelines available to the school librarian, citing Alstralian School

Library Association (ASLA) (2001), Charlton (2002)ewe (1996) ath Markuson
(1999).These cover a series of aspects ranging from furniture and fittings, lighting and

air to health and safet¥ilke recommends thahese baised as a checklist, and that

these guidelines will be a good starting point for any considanadf
development of the physical space of a school libfaitie, 2002:143)

More recently, advice on school library design and the space needs of children and
young people has been provided by Erikson and Markuson (2000), Lushinton (2008)
and by CILIHs School Libraries @essppcifia8vwiceiar d 20

designing a schesilgneadrfaary Llteaartniimng &

A Identify how, when & by whom the library space will be ysed

A Consider the size of footprint that will be need@eénable these functionihe
break out spaceshe needs of mlividuals, small & large groups; the needs of
disabled usersthe need for cirglation space and access routesaking use of the
perimeter for fixtures, to create a centsgace that can beeconfigured andow
best the space can enable learning

A Incorporate 2D and 3D exhibition/display space

A Ensure visible sight lines

A Consider the advantages ohgle/multiple entry/exit pointshe needs of students
and staff for storage antibckers;how resources wilbe loaned; self issue stations;
a focus for student enquiriezpning with colouandthe need for staff work space

(Sheard,2007:4)

Sheardds advice 1is compar anlTéke (R002) whoa t o f

identifies the following elements as essential for successful library design

Ensure access f or rmlattract&e desighhout compr o
Design a flexible |l ayout to accommodat
Plan a simple layout with good sightlines and discrete zones;

Maximise space and light and avoid clutter to create a feeling of space and

airiness;

Select a colouscheme to give harmony and cohesion throughout the library;
Purchase flexible shelving and furniture to reflect the style of the building and

its clients(Hyams,in Tilke 2002:146).

= =4 -4 -9

= =4
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Theissue of the physical school library spacéhereforenot a recentoncernSize has
always been an issue and traditionally secondehngol libraries tend to be much large
than those in primary school with Ofsted reporting that

Some primary school libraries were no more than a collection of books in an
entrancehallo t he contents of a #&andévinpronark cases
schoolsthere was rarelyenough room for pupil® browse and carry out research
(Ofsted 2006:Y.
However, even secondary schools have claimedthiegt rarely have enougtpace for
the numbers of student®r the range of demands made on the®iLIP has
recommended that | ibraries should be able
time; Barrett and Douglas (20@¥) noted that according taspectorst was rare that a
UK schoolwas able to do thisStreatfield et al (2010:5) reported that almost a third of
their respondents (502 out of 1,542 schools) thought that their library had insufficient
space.

Importantly, Ofsted notethat,

The very best libraries visited provided elaa accommodation and managed to

meet a wide range of demands from teach
not simply newer or funded better than others, although this was sometimes the

case. More than anything else, these libraries enjoyed a leigred of support

from headteachers with a realistic understanding of their needs. Many of the best
libraries had been created with care, over time, and through the imaginative use

of stock rooms, corridors and redundant classrooi®@fsted2006:7).

Attentionis drawnto the role of architects in the design of school libraries, a point of
particular relevance at the moment in the WWth newbuild schools such as

academiesSheard, in addition to providing guidance ranging from furniture, shelving,
acousics, the physical layout of the library and consulting with librarians, students and

the wider community, makes an important point:

Recognizehat libraries are not statutory; this can be the time for a school to
develop a library space that will makeeal differencgSheard 2007:2).

Barrett and Douglas take the idea of the library beyond the aesthetics to the function of

the library and how it is able to support the needs of the school community, stating
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the library is a learning space, and the pfang and design on this as its

principal purpose. As it must support the whole school community, flexibility
needs to be build into stimulate multiple intelligences and accommodate arrange
of learningstyles (Barrett and Douglag004:24).

Thisis an immrtant aspect that Tilke also addresses when he states

Without learning, the school library would be nothing, as the need to learn is
often the driving force that brings students to use the library. By using the library
well students are learning. The phact of schools is learnin@ ilke 2002:37).

Clarkbés survey of school l'i braries and |
that most children in her survey used the library because thegasgdaccess to books,

it was adriendly spacé and because they beliedéhat the school librgrwould help

their reading and ultimatelyo better at schog¢Clark 2010:4)

The key points made here are that for a school library to work, it must be a space that
has its own identityjs attractive and fun@ns for the purpose for which it was
intended which is to support learnind.he school libraryextends beyond the physical
space, to values and vision embedded within the library and its potential to transform
students through enabling them to reRdovision for school libraries has develeg
beyond the ideaf a book storevith tables and shelves in a small room. School library
users must perceive the library as a space where they feel they have ownership and
which they feel is accessiblspmewhere thiaallows them to work together and to share
their reading experiences, a spacat meets their needs enabling them to acquire the

information and skills that support their learning.

The question that then needs to be addressed is how does the libchigre ahis
library that is both attractive and functionalhe Working Group on Youth Committee
of Library Association: Children and Young Peoffdanshard 1997)ecommend thaa
range of factors should be taken into consideration when it comes teshym dind
layout planning of librariesThe Working Party suggesteda ground floor location
giving easy access to the collection and adequate supervision in terms sdifetytand
security TheWorking Party also considered the besty to cater for youm peoplewith
options includinga separate roorar distinctly separated sections of stoekgclearly

defined area for children and a designated space for activiEied (1973, in the
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Standards for Public Librariesecommendedllacation of an area thaorresponded to

the proportion of children in the local population (usually 20% of the space), computer
hardware; provision of homework/study facilities (pobsia home centre) and
additionally stipulatedL6 squaremetresfor every 1000 volumeon the oen shelves.
While these examples from the literature refer to public library space for children and
young people, the general points here on need tonanooate a variety of activities

and sufficient space to make effective use of the resoumoekelpfu considerations.
Arguably the issue of relative population representation is not a concern for school
libraries who already serve a defined age group. However, the basic consideration of
proportionate space is relevant in establishing an appropriatat#dio for the library
within the school space overall and for accommodating the needs of different age

groups across the school population within the library space.

Question 4c in thémprove Your Libraryseltevaluationguidancefor secondary school

libraries and learning resourcenters asks school libraries to consider the following:

i. Is the accommodation large enough in relation to population of the school?

ii. Isthe LRC accessible to all pupils?

iii. Is the space well organized to meet the needs of pumlstaff (e.g. spaces for

different types of use)?

iv. Are the furnishing and décor suitable?

v. What steps are taken to ensure pupil so

vi. Is the LRC open at convenient times for pupils and staff?

(DfES 2004a:23).

The question of accommodation is important siiticevill affect how the library or
learning resource centre is used and whether in turn, it is able to sgppotd e nt s 6
learning The literaturesuggests that although there is plenty of advice about what
constitutes good practice, and guidelines for school librarians to follow, the reality of
what actually exists in schools as Ofsted (2006) has shown, varties.is\key however
is that students perceive the school library (whatever its size, location and collection) as
a place that they use frequently, and one that they understand as suptiiting

reading thinkingand learning.
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211 St udent s éSchosléibraxyf t h

School libraries or media centres are of no use if they are not used by the students and
school community. Their purpose is to support learning and the curriculum, not to lie
empty. HMI report that

In many schools, pupils use of the &by is limited by its inaccessible location

for pupils and students, their lack of independent access, the use made of the

l i brary for other purposes, (HMhd t he | ik
2002:2)

It is important therefore to consider how useas be drawn into the library so that they
can use it as a real learning space, and not to shaeggbdaence described by Shenton
in relation tohi s survey of a inerndtaned & promotngvthel 1 br a

school 6s I|library, that
some 87% oftheespondents used the I ibrary eit
occasionallyd and as many as seven in t

described their use of the school library in these terms. Thus female members of
this cohort <coul d ahrayr delnyt hbues i caosntssiéd er e d
(Shenton 200B25)
Shentonin his case study found that student use of the library was very limited and that
although many pupils felt that the purpose of the library was to support their study,
there was a need fgreater comfort and a more informal atmosphere within the library.
In contrastClarkd s  sekplorithgs t u d e nt sséhool librarigund that 68.7%
used the dwol library;28.1% did not use the school library and interestingly, that 3.2%
claimedthat they did not have one. The majority of students didousethe school
library reported that the books were of interest to them; that it was a friendly space and
that they thought that its use would help them do better at school. In contrast the
students who did not use the library claimed that there were no books of interest to
them; their friends did not use it and they did not think that it would make them better at
school. One statistically significant gender result was that more girls were wurttkel
use the library if their friends did not use it, indicating the strength of peer presslire

the importance of social engagement
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Importantly Clark claimed

a very strong relationship between reading attainment and school library use,

with young peple who read below the expected level for their age being almost
twice more likely to say that they are not a school library user. Conversely, those
who read at or above the expected level were nearly three times more likely to say
that they are schoolltirary usergClark 2010:4)

It is not possible to argue from this that there is a direct causal link between using the
school library and becoming a better reader; ot famay be more the reversehat

those students who are already enjoying readithare good at it are more likely to see

the library as a source of further reading pleasure and therefore are less threatened by it
and see it as more relevant to their needs. However, there is clearly a correlation, so it
makes sense to foster the lieg of the library as a good place to be so that this may
also encourage the perception that reading and learning can be enjoyable.

Strucker (2005 reflects on the question posed by one of the trainers at the School
Library Journal Leadership summit: Hasan librarians and teachers create classrooms
and school libraries that children will truly want to visit and use? The differences
between the educational landscape tié mid 1990s compared with 2005 were
discussedwith technologysavvy students referdeto as "naves” in the digital world

and teachers as "immigrantsHe cited Joyce Valenzaa media specialist from a
Pennsylvania High School, who reported timiérnetproficiency often gave students a
deceptive sense of sdftifficiency, and the chahge for educators was to figure out
how to respect that sedufficiency yet “intrude in a graceful wayStrucker2005:9)

He reported thatolr Valenza, the answer lies in viewing the library as a 24/7 operation

i n order to r eac hngthem librendaccess dag ermighs. & meamms| | o w

"translating” the kinds of things librarians have always dtméhe online worldin this
sense, the library space hiaasvirtualeas weth@as a 0O |
physical space.

Students that tdopart in the survey carried out Bates (2000)dentified a number of
ways in which libraries could encourage use by studdiitsse included author visits,
librarians actively promoting books; providingcently published bookgroviding
multiple copies of well known bookspupil involvement in stock selection, book

reviews by pupils, advertising the school library, improwarngess by keépg libraries
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openlonger and improving catalogingnd makinglibrary surrounding® br i ght er ar

mo r e c¢ a ln coatradt negative comments included:

outof-d at e stock; l i mited range of Dbooks;
students being noisy; strict library rules and poor access because of restricted
openingtimes(Bates, 2000:169).

The advice gien by Snowball (2008:29 0 ) in oO6enticing teenag
| i braryd supports the views of the stude
seriouslyby school librarians and head teachers, specifically: encourage thesa the

library at an eayl age,make the library bright and inviting with an interestimdlection

and a good atmospheliayolve young peole in planning and ask their views;ganize

interesting events and programmes that are attractive to young people and keep up with
the times in terms of technology using SMS, blogs, wikis, podcasts and dedicated social
networking sites. Bates adds an additional point, that of distinguishing between the
preferences and interests of boys and girls and using these as constructive ways of
promoting reading Bates, 2000:174)Chis range of activities and the need to be able to
respond to different gender preferences reinforces the issues which emerged from the
literature in considering design of the library as virtual and physical place and space

(g.v. section 2.10 above).

2.12 Monitoring and evaluation

Monitoring and evaluation are key aspects of maintaining quality in school libraries.
Monitoring is an orgoing activity that involves the process idhecking what is

happening and the extentwoh i ch t hi ngs have o08estnl®8lanccor di
Tilke, 2002:201), whereas evaluatiéimvolves the collection, analysis, dission and
report i ng (Xerkinsestval., @00 io €ilke 2002:201). This allows judgments

to be made about sucseand to plan for future developments, and is seen as an

i mportant part o f any manager 6s rol e i nc

responsibility for the library.

According to CILIR evaluating the library
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requires progress to be measured and eatdd against agreed priorities and
objectives using a variety of techniques. These involve monitoring, collecting data
to measure performance, evaluating performance through performance
indicators, reporting on progress and reviewing targets and objextBerratt

and Douglas 20088).

The extent to which staff feel ownership of the evaluation process varies and there is
resistance where it is not an integral part of their work practice. The benefits to a school
library team working on sekvaluation iclude improving work practices; planning
library development; bidding for additional funding and preparing for inspection
(McNicol 2004:294).

School library evaluation has two key aspects that need to be considered
simultaneously:
I. The contribution oftte library within the context of the school

ii. The quality of management and provision within the library itself

In terms of the school library in context, McNIc(2004289 notedthat traditionally
school librariesengaged in evaluatiom terms of Ibrary manageent internally, but
they wererarely required tocontribute to whole school sedfvaluation to provide
evidence of t hirapact an Hearnirlg and iteaahiagr aydd vBhole school
aspects such diseracy, using the findings to inform fute planningShe flagged this as
an area that needs to be developed so that the school lisragen as any other

departmentvithin a schoolOfstedaffirmed this view commenting

Even in the best schools, it was unusual to find that librarians weected to
report formally on the work and impact of the library. Annual reports to
the governing body were the exception and, where they were written,
tended to focus on resources and accommodation. Departments
generally report each year on the standardi ajuality of their work.

There is no reason why librarians in secondary schools shouldonot d
this; many would wish to do s¢Ofsted, 2006:183

McNicol (2004:295) makes the important point that -sethluation is not only the

responsibility of librarystaff: rather it should be part of seeing the school library in a

wider school context, and it is important that senior management, the literacy
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coordinator and special needs coordinator (SENCO) play an active part in reviewing the

impact of the school litary on student learning.

The DfES createdselfevaluationframeworksfor both primary andgsecondary school

libraries and learning resourceentres in order to help librarians and school
management address both aspects of evaluatitre internal libraryprocesses and

services and the wider contribution to school-seHluation. The toolkits pose a series

of questions to school librarians allowing them to evaluate the quality of their library

and their contribution CharlesClarkdhe Mihistedforl ear ni
Education at the timen introducing the secondary school library evaluation handbook

wrote

Excellence is based on continually reviewing and improving performance and |

am delighted to be able to introduce this-slaluaton framework. It provides

school librarians with a clear way of assessing the quality of what they provide

and measuring outcomes, providing evidence of achievement and identifying

areas that could be improved. It also provides practical advice and dimues

for improving the way that thiérary supports pupil learning.

(DfES 2004a:3).

Clarkbés obser vat i onhsevidence fomm thgsohoadls avigited bp e c a u s
Ofstedsuggestdthatii f ew [ st af f ] ar-evalomdti demd a@abbdat
any systematic review of the | ibrary or
picture identified was of very limited use of data, even when esasiiievable from
library management systems, and with minimal systematic analysis and even less

exploiting of the findings in any formal reporting system back to school management.

Of concern was the final point thébo few headteachers were aware¢hef data held br

used it to ask gquestions about td(@fstedi br ar \
2006:13)suggesting that school l i braries were
that they did not engage in an educational discussion Witirians on the contribution

of school library to learning and teaching, even though the library was part of the
school 6s resources. Gildersleeves notes t

to be interested in library evaluation, it is impottenunderstand

the culture of evaluation withithe parent and partner orgaitions to discover
what is valued as evidence and why. This can help to identify whom to target
with information, which types of approach and examples are politically
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attractve, or what will be particlarly useful in collaboration orshared
evaluation
(Gildersleeves 2012b:211)

She further argues (2012) thaicsessful evaluation needsfibinto a timeline as part

of a continuous review process; have clarity alibetaudience of the evaluatione
clearabout the questions to be asked thtype of data to be gathered to include both
guantitative and qualitative datthe pupose of he evaluation andow theevaluation
findings will be used so that they can contribute to change, development and

improvement of the service.

An improvement frameworKknspiring learning for all,aimed at encouraging libraries

to assess thestrengths agh plan improvementgrovide evidence of the impact of their

activities through the generic leamg and generic social outcomes, amgprove their

strategic and operational performamngas developed byhe Museurs, Libraries and

Archives Council (MLA)(2008). This framework, although designed as applicable to a

range of library contexts, demonstrates the importance of connecting the school

|l i braryds role and services <clearly into
and student development. Addnally, it shows the importance of seeing this local

level of school library evaluation as part of the bigger picture of national educational

and social priorities. MLAecommend that for inexperienced evaluators it is useful to

use inputs/outputs in ¢h form of quantitative data that is easy to count and
communicate, however for real value, quantitative data needs to be combined with
gualitative data such as studentsd Vviews
not use the school library. Trewmbination of both quantitative and qualitative data

enables the librarian to examine the impact of their provision on the user, for example
teachersé6é use of I|ibrary resources to i mprt
through their increaskuse of the library or involvement in literacy related activities. In

this way the librarian is able to evaluate the quality of their library provision, changes or
patterns in use to identify strengths or areas requiring improvement, in addition to

identifying budget needs or training implications.

Ofsted (2006:13) offered aamples of good practice iareas formonitoring and

evaluatiomas a starting point, including
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monitoring of use by pupils before aafer school and at lunchtime;

analysis of useybclasses and individual pupils during lessons;

collection of the outcomes of research and examples of good work;

guestionnaires for pupils (and staff);

a collection of &égolden moments6é, such
department, thanking thebliarian for work done to promote learning in the

subject;

1 evaluationof the impact of oneff events, such as National Poetry Day.

= =4 =4 -8 9

This advice is reinforced bihe ScottishLibrary andlnformationCouncil (SLIC)who

pose the key question

What evidencas there that the sekvaluation resulted in measurable and
observable improvements in the quality of the service, and has made a positive
impact on the achievements and experiences of children and young people?
(SLIC 200911)

They advise that the gigosts to success afeat studentsienjoyusing the library and
use library resourcewith confidence progressing as respsible and independent
| e ar nlearderoto test the question above on constructive use of evaluation, SLIC

offer a selection oévidence resources, including

Selfevaluation documents relating to the impacseivice delivery
School library resource centre improvement plan(s) piradjress reports
School improvement plan
Consultation documents
Questionnaires
Peer evaluations (sdol colleagues/critical friendsexternal colleagues)
Childrends and young peoplebs feedbac
Feedback from other stakeholders
Photographic/video/blog evidence of imprdwexperiences
(SLIC 2009:11)

= =4 -8 _8_9_9_95_4_-2°

This is evident also from the range of sources in #rg detailed support notes to the
2004 Improve Your Librarytoolkits. However, Gildersleeves, in her ongoing research
into school library impact, found that school management teams were often not aware
of the library seHevaluation tools She foundthat some school librarians lacked

confidence in how tembark on testing for and demonstrating the value of the library to
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school and pupil need or how tiseavailable frameworks to their advantage. She also
found that librarystaffwere often unsure of hot® communicate impact to their school
management, missing out on key library advocacy opportunities (Gildersleeves 2006;
2012b).

2.13  Library saffing

This section aims to examine the role and responsibility of the school librarian, looking
at bothimi 6aed | ibrarian specific areas ar
supporting learner development within the school. The dednh i b r amd évenn 6
6l earning r esourusealndiffenert comtexte) antangassing ar e

1 A chartered or quaiéd librarian (holdinga professional qualification in
library and information studies)

1 ateachetibrarian (usually someone holding dual librarianship and teaching
qualifications)

1 Somebodwho has skills angossibly a qualificatioto runand manage the
school library, (perhaps gained through extended experience and vocational
development courses)

1 ateacher with some responsibility for the library (but not usually any
specific library training)
administrative staff appointed to a library role
volunteersyetired staff and other netnained enthusiasts

(Tilke, 2002; Barrett and Douglas, 2004; Ofsted, 2006; Streatteddl 2010).

The points discussed earlier within this chapter give an indication of the range of
responsibilitiesexpectedof effective school librarims and the demands upon their
educational, management and advocacy sKilés vision of libraryuse sees the school
librarian as a mentor whoeeds to havéhe professional expertise to guide students
through a complex rang# activities andresourcessupport staff in their teachirand

whose aim is to develop skills and learning:

A skilled library practitioner with responsibility and time to help children and
young people devel op t he s ktior ovesloash e e d e d
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to become | ifelong | earners and to meet
solvers and independent think¢@&LIP 2011:1)

This relationship between the school librargamd the learner, where the school librarian
directly supportsearner development is clearly set out in the core entitlement statement
CILIP which statesthat every child, school's teaching team and wider school
community should expect the support of a professionally staffed school library. The
emphasi s Iodree sii © na@lUlBygefiae thede fprefdsdianal qualities in

statements such as:

A Support from designated library staff with extensive knowledge, enthusiasm
and experience to advise, encourage and inspire wider reading and reading
for pleasure to esure fair provision for all;
A A skilled library practitioner with responsibility and time to help children
and young people develop the skills
overl oad, to become | ifelong | earner :
nea for problem solvers and independent thinkers;
understands the curriculum and pastoral needs of teaching staff and who
will support these with managed resources;
will collaborate with staff on curriculum planning and development and be
involved in teachig;
will develop partnership working with other keyganizatiors within and
beyond the school;
A designated library professional who can play a key role in developing the
school as a hub of the commun(GILIP 20111).

o P Do I

The rde of librarians has evoldge they are not simply employed mollect and look

after bookstheir role is to place the liary at the heart of the schoahd the skills and

training of staff need to reflectthis The school i brariands rc
managementresponsid i t i es of the | ibrary itself to
the school itself in terms of developing student literacy and supporting the school
curriculum. Thé& responsibilities have been shown in the literature reviewed to range

from managig the library budget, ensuring an up to date and appropriate collection that
meets studenand staffneeds, and ensuringternet safety throughto collaborating

with school management in developing policy and delivering teaching, and to creating a
welcomng and learning environment that is attractive to students and staff and is used

by them to support all aspects of learning.
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CILIP (2002) in presenting guidelines to staff of primary school libraries, reflected the
range of options that were likely txist in schools and offered the following staffing
options: the appointment of a full time professional librarian; an option of a professional
librarian shared by a group of school and the identification of a teacher as a library
coordinator, line managdaly the head teacher (CILIP 2002:9n the case of the UK,

even 30 years ago, a survey of secondary school libraries in six local educational

authorities confirmed that in the vast majority of these schools

the professional librarian was a consideralaleset whose expertise and influence

showed itself in greater accessibility, better stock, more effective oagjaniz

and, rather less frequent|yin greater use by individuals and department
(Pain1987:2930).

The Ofsted reporGood School Librariesiotedthat n the most effective primary and
secondary schools visited, well trained specialist librarians had a positive impact on
teachingand learning. They flagged up the range of competencies needed by school

librarians

financial and management skills

good knowledge of children’s literature and resources
a passion for reading

an understanding of the research process

knowledge of theuriculum in schools

teaching skills

an ability to work with all the pupils and teachers in the school
(Ofsted2006:10)

E B

Kaplan (2007:301)einforces the xpertise of theschool library media specialist as an
information specialistital to developing the skills needed by students to succeed in the
21%. century. The USASKILLs Act requires all schools to have a highly qualified
school library media speciati along with the resources to provide the necessary
materials to support the school curriculum and to meet the reading needs of the students.
This legislation acknowledges, at the national level, the instructional role played by the
school librarian andby the library media program. The very existence of this legislation
offers support for the administrator who needs help in arguing for a fulltime certified
school library mediagecialist in his or her school (Kapl@2007: 303) Streatfield et al.

raise oncerns about the relationship between unqualified school librarians and their
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ability to make an impact oteaching and learning in their schqoénd make the

following important observation

The character and contribution of the school library is fundataié/ established

by the school librarian, working in the context set by the Senior Leadership Team

and hopefully mirroring the ethos and best practices of the s¢Bo@atfieldet

al. 20102).
Kaplan argues the importance of a school library mediaiastavith the expertise to
understand the fundamentals of librarianship specifically, literacy, collection
development, organization, management and educational technology. As a key
educator, the school librarian knows how to teach the information ehdaiegy skills
our students need to be successful in tod:
students with diverse learning abilities and with diverse cultural backgrounds, and
knows how to work with the other school faculty members to help rheestate and
school curricular standardadditionally, the librarians writing in Marklesst al (2009)
emphasize how important it is for the librarian to be in a position to build strong
relationships with school management and teaching colleagues mmeaximize the
benefit of the library for student learning. In order for this to happen it is therefore

important for the librarian to be seen as a colleague and not simply as support staff.

Qualified school librarians are crucial to a successfubsthbrary and to ensure full
exploitation of its resources. However, in many parts of the world, schools have been
deprived of having a fullime qualified school librarian for a range of reasons. In some
countries this problem was sometimes addressedniploying a partime chartered

school librarianbuti n most cases the job was handl ed
| i br & rnithkisnc@sea teacher who assumes responsibility for the librdiye

growing development of the school library togetherhwtihe widespreadhcrease of
O0resour@e kasnt &c ceshovn the needatherforch qualdiesd school

librarian who is, ideallyalsoqualified as a teder.

In the UK, a charted librarian is a professional librarian, who through
experiene and qualification in library and information study has become
a registered as a chartered member of the Chartered Institute of Library
and Information Professional(Jilke, 2002:20.
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It is interesting to note however, that according to the Booktruseguwarried out by

Creaser and Travis (2008:19) none of the 231 primary schoolsiirstingey were run

by full-time Chartered librarians, although a few did have either teacher/librarians or
parttime Chartered librarians in charge. In contrast 48% ef shcondary chool

sample wasun by a fulttime Chartered librarian, with a further 11% having a-pare

Chartered librarianThe National Centrefor Education Statistics report issued in June

2009 Quotedin The Sta¢ o f Amer i caodos LU8)bepated teatn, AL A
tradiional public schools in terms of higher level qualifications, 56# paid
professional librarycentrestaff had a Must er 6 s de gwelated mapr, aa | i b1

higher proportion than in public charter schools%29

According to Loertscher (199®) qualifications and experience for those who may
work as school librarian includ&nowledge of the curriculupeducation (in the case of
the USA, librariansalso hold teaching qualifications)experience tools and materials
expertise knowledge of technology to enhance learniaghackground of successful
practice with a wide variety of teachers, students and technagldgiesvledge of
student achievement over timkhis is important for the idea tie extended role of the
school libraian, who has to combine teaching and information specialist skills with a

range of management and administration competencies.

The continued professional development of library staff has been identified by
Loertscher as essential indeveloping their skig in the relevant field of their

specialization. He notes,

All staff irrespective of seniority or special background will benefit from having
access to adequate and relevant training opportunities which will broaden their
professional development. Thaitring programme should ensure that the
knowledge, skills and expertise (including IT skills) required to deliver high
quality library service to children, are possessed in all staff to an appropriate
degree). Advantage should also be taken of other pattipes. For example,
homework clubs might involve librarians, teachers, youth workers and parents
(Loertscherl999:4344).

The Ofsted report identifie2006:11)that schools with the most effective libraries
accorded their librarians a status at least of middle management, enabling the librarian

to be part of teaching and learning working parties and to be seen as equivalent to
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teachers in participating in staff ineng and as part of the curriculum line management
The best schools took this a step further, recognizing the librarian at the level of head of
subject departemt. This section has shown the range of responsibdiyried by
professional librarias in delivering thesignificant management, resource development
and educationaloles that the best schoalscogniz as crucial in achieving the best

value from their libraries towards student learning and teaching staff support.

2.14 Conclusions from theLiterature Review

It can be seen from the extensive literature about school libraries that the role and
purpose of school libraries has come a long way from the original concept of a
collection of (largely print) curriculum support resources wherethelar i andés t as|
to organize these and make them accessible to students and teaching staff. Today the
school library is a key resource for fostering literacy, motivating active readers and
developing independent learners. The librarian brings togetin@r materials with a

variety of digital resources and careful selection and linking of intdrastd
information, and is a key teacher of research skills and safe and effective internet use.

The most effective libraries are closely grounded inthdirem | 6 s educati ona
and policies, and the librarian workdongsideteaching colleagues in curriculum
development planning and in evaluation of library activity towards achievement of the

wider school goals. The librarian may also be involved irkimg with other agencies

and with communities beyond the immediate school focus, and will be actively part of

professional networks.

However it can also be seen from the literature that the staffing and effective use of
libraries is very variable and ly subject to how clearly school principals and policy
makers understand the contribution libraries and librarians can contribute to learning
and to the achievement of school goalEhere is no consistent legal position for the
provision of school librdes or librarians, and the latter may be fully qualified in

librarianship and in teaching, or indeed may be only volunteer assistants.

In particular a number of issues emerged from the Literature Review which are relevant

to the research questions ungianing this thesis.
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1 There are clear internationally defined expressions of the purpose of school
libraries and guidelines which should be at the root of national policy for school
libraries;

9 Libraries need to formulate clear policies which are rootatienwiderstrategy
of their school goals;

1 Libraries have key contributions to offer in developing the love of reading as
well as practical literacies;

9 Librarians have a significant role to play in developing students as effective
independent learners, paudlarly in the rapidly changing digital environment
where students need to be able to use the internet and other resources safely both
at schoolknd in their life beyond schaoAs such, they need to becognizd by
school principals and teachers asceadar colleagues.

T School |l i braries ar e no l onger écurr
0l ibratoriesd (Valenza 2010) making cr
librarians need to be active exploiters of digital media.

1 Librarians need to learn and eusthe skills of service evaluation and
communication of value, to demonstrate how they and libraries are delivering
school goals and benefitting students and teaching colleagues;

1 Librarians are managers of a complex service, demanding a complex slkalls set
strategic managers as literacies leaders, as teachers and enablers and as

promoters and advocates.

Somefurther issues were identified, concerning the literature on school libraries.

1 There was relatively little published material identifiedas hanflooks,
academic articles or as practitioner guidelinesn school libraries from the
perspective of Middle Easbuntries;

1 Much of the most useful literature identified on purpose, policy and prd@ge
been published through the various professionaso@ations, whether
internationally by IFLA or UNESCO or nationally by bodies such as CILIP, the

School Library Association or the Americaibtary Association;
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1 There was no single, obvious place to turnatbether nationally withirQatar or
the UK or nore widely,to identify critical research or practical guidelines for
school libraries. School librarians wishing to inform themselves of current
developments or of questions of good practiwreforeneed to scan a range of
journal and research databgser subscribe to several professional bodies for
their journals, publicationgnd advice resources;

1 The literature on school libraries seems mainly to be written for librarians, rather
thanaimedat school principals or educators. There were exceptsmah as the
report by Ofsted or information more generally on pedagogic theory, and in the
case of academic journal articles key words relating to education termasuch
K-12, school phase or literacies could be found by teachers researching in these
areas. However, most of the material was found through library and information

science databases or professional publication listings.
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Chapter 3: RESEARCH METHODOLOGY

3.1 Introduction

The research is presented asase study of the Qatari context eanpassing both
guantitative and qualitative data. The case study employs a range of data collection
methods including both primary (empirical data) and secondary sources.

A case study is defined as the study of an instance in action (Creswell, 200if)geaab
specific community to be examined. Case studies, according to Ghah ‘can
penetrate situations in ways that are not always susceptible to numerical analysis'
(2005:181). A further strength is that ‘they observe effects in real contexts, izgogpgn

that context is a powerful determinant of both causes and effects' (2005:181). Case
studies, according to Hitchcock and Hughes (1999) cited in Cohen(20@5:182), are

set in a time period, a geographical location, organization, institutional ceiner
contexts which enable boundaries to be drawn around the case' and which help to define
it. In this situation, the case study is of school library provision in Qatar, during the time
period of 2002012, with data collected from a range of staket@dincluding the
Ministry of Education, the Supreme Council of Education, the Qatar Foundation, key
government policy makers, the University of Qatar, school principals, librarians,
students and parents. The research bridges the transition from thstryMiof
Education with its centralized public schools to the current system of the Supreme
Council of Education with independent schools and a changed curriculum, using
evidence from both systems and drawing on case examples from United Kingdom

schools fo comparison.

In approaching this research, it was clear that a number of factors must influence the

structure of investigation. The key research foci of this study have been identified as
Question 1. What evidence exists of the critical evaluation ofi¢ role and effect

of school libraries in Qatar, which might be used by policy makers to inform

school library development in the 21 century?

8 6



Question 2. How has the development of educational policy within Qatar

influenced the role and activity of sbool libraries within the last 30 years?

Question 3.What are the critical factors contributing to successful school
libraries which may be identified from the experience of other countries, and
how do the experiences of Qatari public school libraries copare with these?

The first and second questions both concern identification of documentary evidence: of
evaluative studies, of the historical parallels in development of education policy and
school libraries and of the strategic priorities of the SuprEchgécationCouncil. The

third question demands the drawitagether of a profile of what makes*2&entury
school libraries effective, which can then be used as a basis for comparison of Qatari
school libraries and inform possible recommendations for dpuwadnt. Whilst the
building of this profile needs to include direct observation of example libraries and
comment from |ibrarians, a substanti al a mi
from published guidelines, case studies and critical wokkey element within the
methodology is therefore the Literature Review, which has helped to shape the path of
this research and encompasses the identification and consideration of primary and

secondary material for all three research questions.

Firsthand perspectives are also deemed important tartlerstanding of the goals and

i mpact of educational policy and of the 0O
now in Qatar. A unique aspiration of this research has been to draw together a wide
range of perspectives on the role and contribution of school libraries, going beyond the
purely librarianfocused investigation of earlier student studies. The methodology for

this research therefore includes a range of stractured interviews and strtuced
guestionnaires with polieynakers, budget holders, school library practitioners and
teachers, higher education librarians and academics, university and school students and

with parents.

In addressing the third research question, it was felt tisaghts into the challenges and
opportunities experienced by school libraries and librarians outside of Qatar would be
important in complementing information gained through the literature review. The
methodology therefore incorporates an element of ohsenal visits to school
libraries and supporting services in the United Kingdom, and-seactured interviews

with practitioners.
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32 Literature Review

Both Arabic and international literature in English was examined. The aim of the
literature reviewhas been to establish the nature of information already available on
school libraries in Qatar and to examine the understanding of school library purpose,
role and value more widely. Arabic literature on the position of Qatar was very limited,
mainly in the form of legislation and internal government reports, plans and regulations
relating to education generally and with limited reference to school libraries
specifically. For the wider picture across different international contexts of the function
of school libraries, the services they offer, models of good practice and contribution to
the teaching and learning environment, a variety of sources has been used. These
include academic journals, professional literature, conference papers, books and online

resources.

Because of the diverse terminology surrounding school libraries it was necessary to
begin by examining the range of words and phrases commonly used in Qatar,
internationally and in the United Kingdom, both in Arabic and English. Thus for
exampé in the United Kingdomschool library, school library resource centend

learning resource centrare all common, while in America the tersshool library

media specialisis used alongsidschool librarian By contrast in the United Kingdom,

school lbrary servicetends to mean a locallyin business, normally linked to a local
education authority, which provides a subscripfi@sed resource and advice service to
schools in support of the school és own | i
time and are complicated by differences in English and American English spellings,

such agentreandcenteror programmeandprogram

There could also be confusion over how apparently similar phrases anerdlife
applied. Thus in Qataublic schoorefers toa school run by the Ministry of Education
whereas in English the same teappliesto a very select humber of independent
schools. Additionally, in the United Kingdom, the education system now has a wide
range of school types, some of which dot even use the terschooli such as
academiesnd colleges.This diversity of terminology further exists when considering
specific aspects of library activity, such as supporting student reading and information

skills. In these cases it was necessargdnsider also terms such lasracy, reader
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development, information literacy, study skills, media programées result, when
carrying out literature searches, it was necessary to use a wide range of key terms and to
take account of recognized sulijpeadings and regularly used keywords.

3.3 Interviews

There are a number of types of interviews described in the literature. Some examples
mentioned by Coheaet al.(2005) include: standardized interviews,depth interviews,
ethnographic interviewslite interviews, life history interviews and focus interviews.
They also refer to Bogdan and Biklen (1992), adding to this list semi structured
interviews and group interview&incoln and Guba (1989 Cohen et al (2005:270)
include structured intervieswvhile Oppenheim (1992) has outlined a further four types:
informal conversational interviews, interview guide approaches, standardized open

ended interviews and closed quantitative interviews.

For the purposes of this research, setnictured intengws were used to gather data.
The questions asked arose both from an examination of the review of literature,
specifically in relation to standards and examples of good practice, and through the
aut hor &depthokmowledgenand experience as the fordead of Department of
School Libraries in Qatar for two years and as school libraries inspector for three years.
Open ended questions were used to ensure the greatest flexibility, allowing the
interviewer,

to probe so that (she) may go into more dep{sht) chooses, or to clear

up any misunderstandings; they enable the interviewer to test the limits of

the respondent 6s Kk n o-egeratobrgangd esttbthishy e nc o u |
rapport (Cohen et al. 2005:275).

This semistructured approach was felt to be m@eensitive to the courtesy granted by
respondents in making themselves available for interview and the questions were
designed to take into account the various responsibilities of all the respondents
involved at the policy and decisiamaking level and asuch could be described as
Opurposi veod. Uni que ac c-eakers supports theeosiggnal h i g h
contribution of this researchThe group included representatives of the higher
managerial levels within both the Ministry of Education and mleev educational

structure which came into force in 2003.
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All interviews took place at the Ministry of Education in Dobaring 2005and at
Institute of Education schootturing 200, and each lasted for approximately one hour

in length. Detailed notewvere taken during the interviews (as interviewees did not
consent to be taped using a digital recorder) and key points reported back to the

interviewees throughout the interview to check for accuracy. Interviewees comprised:

U The Minister of Education.

U  TheUnderSecretary

U  The Assistant Unde$ecretary for Cultural Affairs

U  The Head of Department for the National Curriculum

U  The Director of Department of School Libraries at the Ministry of Education
0  Director of School Libraries at the Qatar Foundation for

Education, Science and Community Development (this includes a
school set up to provide progressive education)

U  The Director of the Instituteof Educationin the Supreme Council of
Education

Additionally, semistructured interviews were used to obtain the gemtves of those
actively engaged in delivering the new educational model and how school libraries fit

into this. Accordingly fourteeninterviewswere conducteth 2007with each of:

U  Principals of 7 independent schools representing different phases
(element ar y, mi ddl e and secondary), boy s
U Librarians of 7 independent schools representing different phases

(elementary, middle and seaba r y) , boyso6é and girl soé s

The choice of schools was determined by the author by requestingdtitete of
Education to provide a selection of the new independent schools, to represent each
gender, education phases and a variety of locatiohao further interviews with the

Principal and Librarian of Ali Bin Talib Independent School were mad@&9@9.

The aim of interviewing key personnel involved in the decisiaking, legislative and
reform process was to provide the study with more investigative depth with regards to

policy underpinning the role of school libraries in Qatar and criticallgxplore the
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opinions of this key group within the iNistry of Education and its successor, the
SupremeEducation Council The views and philosophy of the latter were compared

with the traditional respondents identified earlier, enabling the researchatb tbe

evolution and development of the library system during this process of transition. The
recent educational reform in Qatar has brought about a range of changes to schools, the
curricul um, and the school | i broang aveag 6 st r
from a centralized system to one of independence in all aspects of decision making

including the budget, staffing and strategic direction.

3.4 Questionnaires

The questionnaire survey instruments were piloted to test both the questionsihsmsel

and the approach, and a range of question types were used in the questionnaire as
advised by Denzin and Lincoln (2000)These included: closed questions which
restricted the respondentsd choices but w

as naed by Cohen et al. allowed the respondents to

write a free response in their own terms in their own terms, to explain and qualify
their responses and avoid the limitations of-pe¢ categories of response. On the
other hand the responses ariffidult to code and classify

(Cohenet al 2005:248).

Questionnaires weralainistered to five groups of respondents:

34 1. Publ i c s c h oGebgraphicdly, theijut guasiodnaige itolpublic:
school librarians was designed to survey more than 40 schools in different regions of
Qatar. Doha, the capital city, was allocated 30% of the total number of the questionnaire
samples. This was on the basis of the high conagmtr of schools in Doha compared
to other parts of Qatar. The pilot was used to test questions, prior to the development

of the National Survey questionnaire to public school librarians.

34 2. Public school | i The Idationa 8rgey quéétiohnaire n a | S
to public school librarians was designed to cover 200 school libraries (the majority of
all Qatari schols) in all the different regions of the country. School librarians were

chosen as the target of this survey, rather than for exasopé®l management, for their
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central role in creating a library culture, making school libraries more effective and
supporting their integration into the educational process. Of the 200 distribuize@4
150 questionnaires (75%) were returned, analgsedincorporated into this research.

In both cases, the school librarians responding provide a representative sample of the
population. This is com$ered by Cohen et abs appropriate for a national survey
research

Causal comparative and experimentaethodologies require a sample size of no

fewer than 15 cases, and that survey research should have no fewer than 100

cases in each major subgroup and twenty and fifty in each minor subgroup
(Cohenet al.2005:93)

In this case, with the focus on school library practitioners, it was not appropriate to
break down the target into different case types with questions specifically designed for

the various types of bool. However, the questionnaire was sent to schools of all
educational phases within the public syst
at each phase.

3.4.3 Questionnaires to school age students in the public school system

The questionnaires ave piloted with 15 children (representing primary, middle and
secondary age levels) to ensure the questions were clearly understood. A sample of
students was surveyed from three school regions in Qatar. The intention was to explore
the views and impressis of both boys and girls in the primary, middle and secondary
phases of education in Qatar in relation to their use of the school library and the role as
they saw it, of the librarian. Their views make an important contribution to this study in
that histaically within Qatar the opinion of young people has not been sought about
their education, but when we consider international research into the value and impact
of school libraries we can see that the voices of young people form a crucidl atran
such sudies (se«ulthau, 2004, Gildersleeves, 2012a)

The author used the visits of five School Inspectors as a means of the surveys being
distributed to students. The purpose of the survey was explained to the inspectors and
each was given 30 copies of theal survey. The questionnaires were taken into those

schools which were scheduled to be inspected in M20€i6and were made available
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i n the schoolds I|ibrary for students to ¢
survey were actually put inth3 school libraries by the inspector3.he research was
supported by respected members of the Department of School Libraries at the Ministry
of Educationand at the Education Institute within the Supreme Education Council
School Principals and staffndluding the school librarians, all contributed actively in
the promotionand collection of the completed questionnaifBise students were very
keen to participate and happily assisted in responding to the survey qudstimtal,

110 questionnaires we completed over a ongeek period duringMarch 2006. The
number of students presented in figure 3dpresent an opportunistic sskleced
sample of library users in the given period. As boys and girls are taught separately in
Qatar, both boys' andr¢g' schools representing the different phases were approached.

Phase of School No of Students Total %

Primary (#13 years) 20 boys 36.36%
20 girls

Middle (13-16 years) 12 boys 27.27%
18 girls

Secondary (149 years) 17 boys 36.36%
23 girls

Figure 3.1 Student responses by school phase

The data were analyzed using SPSS. All questions and data were coded and entered
onto a spreadsheet using Excel and then transferred to SPSS for further coding, labeling

and valuing prior to analysis.

It is worth noting that as the questionnaires were distributed via school libraries, it is

likely that those responding may well have been predisposed to come in to use their
school l' i brary, particularly ifltkibrarians
adknowledged that this introduces a potential for bidewever, as the author had no

control of exactly har the distribution was effected is also possible that staff might

have asked all students attending a class in their library to complete thetfursns

widening the rang of possible responses certain degree of randomness was achieved
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by the school selection being simply those schools which happened to be scheduled for

inspection in March 2006.

3.4.4. Questionnaires to students studying in th&JK and Ireland: The perceptions

and experiences of those involved in provision and study within higher education were
obtained by questionnaire. The development of the survey instrument was informed by
feedback from the pilot of the survey targeting sthoost udent s and by
informal observation of students based in the United Kingdom in his capacity as
Cultural Attaché with responsibility for Qatari students oversé€hs group of Qatari
students studym in a range of UK and Irelandigher edegation institutionsn 2006

was important in that they were able to compare, contrast and evaluate their experience
and preparedness in using libraries to support their undergraduate or postgraduate study.
These students were chosen in that they represemtique experience, having been
exposed to different educational systems and library services. Comparison of these
experiences with the expectations and experiences of teachers and librarians at the
University of Qatar was made possible via the surveitb, a view to identifying areas

for skills development.

This survey of UKbased Qatari higher education students allowed a perspective across
a range of disciplines by virtue of the variety of subjects these students had chosen to
study. However this gup cannot be argued to be totally representative of Qatari young
people leaving school education, as not all choose to go on into higher education, and
those who are supported by the government to attend universities in the United
Kingdom and Ireland comé&om those achieving the highest grades at the school
leaving examinations. We can expect this survey sample therefore to represent able

young people motivated to learning and continuing their education.

3.4.5. Questionnaires to lecturers and staff atite University of Qatar: In addition to

the views of school librarians, the opinions and views of lecturers and library staff at the
University of Qatar were obtaindd 2007 through questionnaires aimed at exploring
the extent to which school leavers auipped for the information demands of the
higher education learning environment in Qatar. Sixteen lecturers and fifteen university

librarians were chosen to reflect a wide group within the university and to represent
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different subject disciplines. Librans were seen as key since their vital role comes
from their ability to judge and evaluate student library skills. Both lecturers and
librarians at the university receive the output of schools in Qatar in the form of new
students and consequently they area position to identify whether students arrive
prepared and equipped with the necessary skills to search and use different resources
within university library to support their learnindReplies were received from fifteen

lecturers and ten librarians.

3.4.6 Questionnaire to parents:A small sample of 70 questionnaires was distribined

2008 with the support of the thirteen independent school principals representing

di fferent school phases, girl sé and boyséo
responses were returned (91.4%). Although limited, the responses were considered
representative of educated parents with children of compulsory school age.

In designing and planning questnaires, Cohen et abcommend that diverse regional
and acadei variations need to be taken into account,

The researcher will need to be clear about what it is that is being represented, i.e.
to set the parameter characteristics of the wider populatgampling frame
clearly and correctly (Cohenet al. 2005:98)

This has been taken into account and is reflected in the fact that the schools and libraries
represent the various regions and different academic stages in Qatar and that a
numerical parameter was set to include appropriate proportions of eagp. Jhe
guestionnaires used ensured that both factual information and free responses through the
use of operended questions could be collected. This enabled both quantitative data to

be gathered and analysed in addition to qualitative data in the formtohe r espond
views. A total of 30 gqguestions were used i
University | ecturersbo and |l i brariansod gu

guestionnaire.
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Overall, the set of survey instrumentsdiger this case study approach comprised:

1 Survey questionnaires to 200 school librarians in Qamte2004 developed
from a pilot questionnaire to 40 school librarians representing all phases of
public education in Qatar. Of the 200 sent, 150 replied [75%

1 130 questionnaires to school students from primary, middle and secondary
schools(out of 150 issued for distribution via school inspegtoptaced in 13
schools inone week inMarch 2006. 110 questionnaires were completed by
students across the rangfephases;

1 questionnaires 2007to 16 undergraduate lecturers at the University ofapa
of whom 15 responded;

1 questionnairesn 2007to 15 librarians at the University of Qatar, of whom 10
responded;

1 questionnairesin 2006 to 240 undergraduate and pgrstduate students
studying a wide range of disciplines in 30 Higher Educatistitlitions in the
UK and Europe. Of the 240 sent, only 75 completed surveys were returned
(31.25%);

1 questionnairesn 2008to 70 Qatari prents with school age children64
replied (91.4%)

3.5 Observational visits

In order to provide a practical insight into comparison of school library models and
experiences these interviews and questionnaire surveys have been complemented by a
range of observational visits and discussioith wchool library practitioners in the UK.
Morrison (1993) in Cohen et al. notes that observations enable the researcher to gather

data on:

The physical setting (the physical environment and its organization);
The human setting (the organization of pegphe characteristics and make
up of the group);
1  The interactional setting (interactions taking place, formal, informal,
planned, unplanned, verbal, neerbal);
1  The programme setting (the resources and their organization, pedagogic
styles, curricula andheir organization).
(Morrisonin Cohenet al.2005:305)

= =
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Morrisonds four categories provided a f
observations. iBrice andr familleoty with libewy pcentexts and
terminology ensured that the observations were carried out confidently and that the field

notes completed were meaningful.

I. Ten indepth school library visits were conducted. Schools represented different
school phases, from state and independent sectors,-sagland mixed education.
Examples visited were selected to include representation from Abingdon, Bristol,
Leeds, London and Newcastle, providing a variety of city and townextsnand

geographicalocations.

ii. One visit to a School Library Support Service (Tower Hamlets Education Library
Service) was carried out, with a view to seeing how this type of business subscriptions

service offers learning resource awVice support to local schools.

lii. A visit was made to the independent commercial company Peters Library Suppliers
in Birmingham, to discuss how they tailor their services to school libraries, whether by
providing resources from which schools may choose their collections, by providing

advice support or by offering a fylloutsourced collection service.

iv. Information has also been gathered through interviews with specialist providers of
library software, design, supplies and publishers at a number of international and
national confereces and library shows representing the International Federation of
Library Associations and Institutions; International Association of School
Librarianship; American Library Association, the Library and Information Show and

the London Book Fair.
v. Thraughout the course of this research, the author also made use of a number of

opportunistic discussions, both in Qatar and the UK, with school library practitioners

(such as on occasions of group visits to schools organized by conferences attended).
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3.6  Analysis ofdata

The range of data collection methods used has been important in supporting
triangulation, allowing for different perspectives to be represented and helping to avoid

biasin qualitative research. Cohen etagfine triangulation

astheus of two or mor e meandhfurtdesd i of idast ause
multiple methods, triangulation may utilize either normative or interpretive
techniques; or it may draw on methods from both these appesaamid use them

in combination  (Cohenet al. 2005:1123).

Gildersleeves notes that in seeking to explore value and impact of services it is
important to bring together quantitative and qualitative techniques and to build in ways
of crosschecking evidence, in order to carry out triangulagffactively. She states,

1 First, the use of multiple strategies to collect and examine data allows us to see
if consistent results emerge from the investigation. In this case we can be
reasonably confident that interpretation will have a valid basisfeBahces in
findings should alert us to fexamine both the methodology used and the
criteria selected, and demand further investigation.

1 Secondly, by combining different approaches a richer picture of the use and
benefits of services is developed. Rwbivs of evidence, including lesson plans,
chil drenbés creative and s-wpgsgbotos, wor k, r e
videos and testimonials should be collected as part of both overall and specific
targeted evaluation. Itis importantto getintottethi t of recor di ng
mo me fi tomments, pupil achievements, community interactigdhat crop
up outside the formal evaluation process and which bring the service impact t
life through personal storieg¢Gildersleeves 2012b: 213).

In this, ske is corroborating observations made by authorities in research methods in
library and information disciplines, e.g. Pickard (2007) and Connaway and Powell
(2010).

A range of methods were used to analyse the data colletadae 3.2shows the

method usedh relation to the method of data collected.

98



Method of Data Collection

Method of Data Processing
for Analysis

Response rate
(as appropriate)

Literature(English and Arabic)

Scrutiny and analysis

N/A

DocumentatiorfArabic) Scrutiny and analysis N/A
Interviewswith policy makers(Ministry 1 Identification of emergent | 7
2005) (Institute of Educatioin 2007) themes from transcription,
illustrated by quotations
Interviews with independent school Identification of emergent | 7
Principals (2007) themes from transcription,
illustrated by quotations
Interviewswith independent school Identification of emergent | 7
librarians (2007) themes from transcription,
illustrated by quotations
Interviews with the Principal and Librarian Identification of emergent | 2

of Ali Bin Talib Independent School (2009

themes from transcription,
illustrated by gotations

Survey questionnairgs public school
librarians in Qatar, representing allgsges
of public education in Qatag2004)

SPSS

Data presented in graphical
form and discussed

200 sent, 150
replied(75%)

Survey questionnaire to school age stude

SPSS

130 distributed,

distributed tahirteen schools representing - 110 replied
samples distributed through
three school type2006) inspectors and school (84.6%)
librarians
Questionnaireto undergraduate and SPSS 240 sent, 75
postgraduate students studying a wide ra replied(31.25%)
of disciplines in 30 Higher Education
Institutions in the UK and Irelan006)
Questionnaireso lecturers at the University Excel 16 distributed, 15
of Qatar (2007) :
replied
Questionnaireto librarians at the Excel 15 distributed, 1€

University of Qatar(2007)

replied

Questionnaireto Qatari parents with scho
age children(2008)

Manual analysis

70 sent, 64
replied (91.42%)

School visitsand Observations

School Library Support Service in
Tower Hamlets

Commercial library suppliers
Book fairs/specialist providers)

Field notes, documentation,
photographs, publicity
materials

10
1

Figure 3.2 Overview of Methods of Bta Collection
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3.7 Reflection on the challenges of applying the methodology

Two key challenges emerged in the carrying out of the research related to:
1 the pace of change in the education section;

1 the cultural context of politics.

The major challengevas that the research undertaken coincided with a period of major
reform in the school sector, bringing both policy change and the transformation of
public schools to independent school status. During the period 2005 to 2009 the
numbers of independent saie rose fom 21 to 102; by the acadenyear 2009/10 a
further 77 were in a tr-andepeodepeodoi wHi be
and facilities were beingrepared for independence, and by 2010/11 all schHwals
migrated to full independer. At the time of conducting the survey of independent
schools, in 2006, the sample of thirteen represe3®édl of the available schools which

had completed the transih to full independent statugt is interestingto note that

within this evolving edcation system all aspects of the curriculum and teaching,
management of the school, parental involvement, reporting of student progress, and
staffing, have been discussed and reported in policy documents and guidance to schools.
The notable exception tdit is the role of school libraries which is not commented on

in any of these documents.

The cultural context of politics in Qatar during the period of this research has acted as a
constraint in several ways: the changing education system has resudtieanges of

key personnel responsible for different a
of contacts, requiring the building of new relationships and contacts which took time;

new people lacked the historical context of the way in which sclio@ries had

evolved and changed over time; the politicians themselves were unable to be definitive

about approaches and goals because of the rapid evolution of the educational system.

The duration of the period of research activity has itself beém daveaknessand a
strength of this study. On the one hand, some of the approach has had to evolve as the
Qatari situation has developed. As a result questions asked of the established public
school library staff were not directly duplicated when migwing staff running the

independent school libraries. Arguably this does not provide a true comparison of
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views between the two systems. However the educational context and school
management structures are different and the process of transition &aisthae there

was no one model across the new independent schools; because staff in the latter were
finding their way in the new system, it was more appropriate to be less formal and
structured to encourage staff to share their experiences. On théaniderthe tetyear

period has been an ideal window to examine the implementation of the education
revolution and to see how school libraries have fitted into this process. The research
time span has therefore been invaluable for identifying the challemglespportunities

for provision of effective school libraries as the new education system is consolidated.
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Chapter 4: EXISTING RESEARCH AND EVALUATION OF
QATARI SCHOOL LIBRARIES

This chapter addresses the e s e ar ¢ h VWhat evidéncecexists offde critical
evaluation of the role and effect of school libraries in Qatar, which might be used
by policy makers to inform school library developmentin the 21° century?0

In order to answer this question the author sought four types of information:
1 existing academic or formal research into school libraries which focused on or
included Qatari schools;
1 library evaluation studies carried out by school librarians or teachers, perhaps
within their own school or through informal collaborations;
1 internal govenment evaluation strategies and reports;
1 evidence of research or evaluation processes in other Arab or Middle East

countries which might have relevance for Qatari school library development.

The first step involved scanning Arabic and Englesiguage ibliographic databases.

In particular the resources dahe Islamic Educational, Scientific and Guhl
Organization (ISESCO); the Arab League's Educational, Cultural and Scientific
Organization(ALESCO) and Arab Bureau of Education for the Gulf StateBE&SS)

were consulted. To this were then add=lIC and theBritish Education Indexas

being key resources covering American and British writings on the education sector,
and Library and Information Science Abstracisr its coverage of professional and
academic journals, including specialist journals relating to school libraries, stdieas
School Librarian (SLA); School Libraries Worldwide(IASL): Knowledge Quest

(AASL), as well as more general database searches.

4.1 Academic or formal research relahg to Qatari school libraries

The search identified four academic studies directly concerned with Qatari school
libraries. Two, byKhalifa (1992)and by AtSwedan (1996) were published and two, by
Aboud (1994) and by AEmadi (1998) were unpublished. idtinteresting to note that

the studies by Aboud and Amadi were studesled initiatives as part of degree studies

undertaken outside of Qatar and that the author was unable to trace any research pro
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actively commissioned into Qatari school librarieeeathe enactment of the School
Libraries Act in 1992 or in the 2century by either the Ministry of Education or the
SupremeEducationCouncil, despite this being a key period of education transition.

Shaban Khalifa Professor of Library and InformatioStudies at the University of
Qatar, conducted an evaluation of all types of library and information centre in Qatar in
1992. Withinthis report he included research carried out in collaboration with Fozir
Osman on school I i br ar keg findings were ghbtaschGéot a n d
libraries were both undeesourced and undeised, and specifically they identified that
47.3% of school libraries were in need of new buildings and dedicated library space;
50% were in need of new furniture; school librasavere not involved in the selection

of the school library collection; staffing was an issue, with a quarter of school librarians
in Qatar being part time and the majority not holding any professional library science
gualification. Shaban and Osman alsand that school libraries were not promoted as

a resource for learning and that the general view amongst students was thabkesxt
were the principal aid to their study.

They noted that students had poor reading skills but that they were neitberaged

nor selfmotivated to use the library to develop these skills, claiming that they lacked
time to do this. Shaban recommended that there should be a compulsory library lesson
each weekprganizel by the school librarian and individual teachersie Bim of this

lesson should be to enable students to develop information literacy and research skills.
He also proposed that information literacy skills should, as a subject within the school
curriculum, be assessed; his findings showed that 90% ofiiheawho responded to

the survey agreed that this was an important strategy for raising the profile of the role of

school libraries and their contribution to the curriculum.

Two of the academic studies identified were at Masters' level: by Ai®8d), carried

out at the University of Caitand by AlEmadi 1998, carried out at the University of
WisconsinLa Cross both examining theuseof public school libraries in Qatar. Both

were already known to the author from his experience as Head of the &ditaoks
Department within the Ministry of Education and from the preliminary scanning for this
research. These studies, from the decade immediately preceding the focus of this

research, each sought to obtaiionodQatarst at e
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school libraries within the public school system, by capturing a snapshot of a sample of
school libraries through consultation with librariaNghat is significant here is that
despite these studies pakiting formal legislation by the Statef Qatar for the
provision of libraries and librarians in all schools, both identified very similar issues.

Both raised concerns about the poor physical space provided within school premises,
limitations in access to this space {Rmadi 1998) and indw the collections offered

were managednd developed. Both studies also flagged up a range of challenges for
effective school librarians, in particular difficulties around qualifications, training, and
status of librarians within the school community ardund the cooperation between
librarians and their teaching colleagues towards student learning development. Aboud
(1994) also found a practical difficulty for school librarians, noting that majority

(over 79% werepart time rather than fulime, which would be likely to have an effect

on the time they could plan and collaborate with teachers or make library services
available to students.

The fourth study, by Nasser Awedan (1996)was research fundeby the Gulf
Cooperation Council angrovides an important comparative overview of school
libraries across the Gulf States, amongst which is Qatar. The aim of this-basexy

study was to explore school library provision in the Gulf countries, including Saudi
Arabia, Kuwait and the United Arab Hmates. It was based on a sample of public and
private elementary, intermediate and secondary schools. The study found that the basic
structure of school libraries was poor and that school libraries, where existent, were
generally traditional libraries witpoor funding, a lack of qualified school librarians and

bad services and collections.-8ivedan recorded that previous studies on the condition

of school libraries across the Gulf States showed common issues. These include that
school libraries tended tde managed, funded, supervised and controlled by

governments with no partnerships to promote school libraries in the region.

Although school libraries in principle were recognized as an important tool of
education, library services were found to be ewhte at different educational stages
and often school libraries were not considered to be central to the educational and
learning process. Further, school librarians were neither qualified nor specialized;

budgets of school libraries were sihahd thee was poor collaboration between school
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librarians and teachemsithin the schools themselvesl-Swedan further commented
that the absence of professional organizations that represent librarians and their interests
and the general experience of librari@nsated amncertainty of the rel of the school

librarian.

4.2 Conferences

Three key conferences were also identified. In 1998 the Arab League's Educational,
Cultural and ScientificOrganization(ALESCO) held a conference on thRole of
School Librares in the Futurg with a follow-up conferenceThe Role of School
Libraries in the Future: Their Contribution to Education and Cutiwo years later in
Tunis. The Qatar Ministry of Education collaborated with UNESCO to run a
conference in Doha ofhe Rvle of the School Library in the Education Syster000.

The conferences are discussed in more detail in Chapter 5 below in the light of their
relationship to Qatari education policy and school library developmditte paper
presented by the author, I(Kaabi, 1998}t the ALESCO 1998onferencemade use of
the findings of school i nspectorsod report
library provision However, the author has been unable to identify other examples of
systematic use of availie Qatari evaluation data as part of published debate within or

outside Qatar.

The survey produced as an outcometlef 1998 ALESCO conference explored key
issues in relation to seventeen Arabic countries and, on the basis of these, drew up a set
of conmon principles and recommendatioi@ble 4.1 below) shows the spread of

schools and librarians across the Arab countries that attended the conference.

Two sets of recommendations were presented as a result of the conference, one relating

to the Arabic countries and the other relating todtganizatiornitself:

i. The recommendations for school libraries in the Arabic countries identified plans for
the mid and long term development of school libraries and stressed that each school
should hae a school library. Key areas were highlighted, such as: the importance of
librarians and teachers collaborating together to support the curriculum; the adequacy of
the budget; the computerization of school libraries; libraries as resource centres meeting

international standards; the layout and furnishing of library spaces; the need for
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additional training of librarians; the librarian as ‘information specialist' with a
designated role and responsibility; the importance of library skills in developing
students as independent learners, and, changing the perceptions of local communities in
the way they view school libraries.

ii. ALESCO's recommendations for its ownganizationwere that they should put into
place plans for the short and rtefm developmentf school libraries in the Arabic
countries; set standards in the Arabic language for Arabic school libraries based on
international standards; provide financial support for school libraries; provide training
programmes for school librarians, and, introglue prize for school libraries

exemplifying 'good practice'.

Country No. of Libraries No. of Librarians
Algeria * *
Egypt 13,417 9,948
Iraq 8,893 8,893
Jordan 2,725 2,255
Kuwait 543 826
Lebanon * *
Libya 540 1180
Mauritania 48 *
Morocco 1301 874
Oman 297 198
Palestine 1,114 *
Qatar 196 230
Saudi Arabia 5,442 5,442
Sudan * *
Syria 10,675 4,225
Tunis 817 610
Yemen * 68

* denotes no information availa®l

Figure 4.1 Libraries and Librarians in Arabic Countries (1998)
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Unfortunately, despite more than ten years passing since this conference and its
successor in 2000, ALESCO has still not put into place any strategy for school libraries
or published standards which could be promoted and used in schools across the Arab
counties. There is therefore no strong body of guidance with a detailed understanding
of the needs of Arab countries which could be used as evaluation and strategy to inform
policy makers, which is published and available to Qatar from the organization most

like a professional librarianship body in the Arab world.

4.3 Qatari professional evaluations and reflections on school libraries

No reflective articles or evaluation reports published by Qatari school librarians were
identified in any of the bibliogrdpc sources. This is consistent with the lack of any
organization representing information professionals, let alone specifically school
librarians, in Qatar. This bears out-8lwedands observation in
about the absence of professiotitary bodies to advocate for the role of school
libraries and librarians. This may be contrasted with the wealth of articles which can be
found in countries such as the United States of America or the United Kingdom, and
which are contributed to academand professional journals or to school library
organizationnewsletters, blogs and other informal information networks, offering case
studies of local projects or smaltale research studies conducted by a school librarian
within their own school. It ipossible that this absence may also reflect a past cultural
approach in which the expectation would be that any such publication would only be
part of a governmerduthorised study. Equally, it is possible that training of library
staff in Qatari whethe at degree and professional level or at a lower lévehs not

tended toemphasizehe benefit of librarians actively seeking to share their experiences
and best practice through published channels and so there has not been any developed

culture of refletive writing or evaluation studies.

4.4 Government documentation

In the public school system before 2002 all research on school libraries in Qatar had to
be formally authorised by the Minister of Education and the Department of School
Libraries withn the Ministry of Education. The Minister of Education and the Head of

the Department of School Libraies were interviewed and both reported that no
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research had been authorised by them other than the studies by Aboud (1994), Al
Swedan (1996) and Atmadi (1998). Since then no other research had been
authorised, either by the Ministry of Education or its successor the Suf@ugation

Council, other than the current research carried out by the author.

The search was therefore extended to cover govarhdocumentation more generally

to identify material relating to policy, guidelines and regulations which might shed light
on existing evaluation approachds. order to carry out this analysis of existing official
documents, government reports, pland aegulations, access to these documents was
formally requested from the Deputy Minister of Education and from the Supreme
EducationCouncil and exceptionally, grantedhe Ministry of Education archive was
searched for the periods of 198802 and post2002 to 2009. Supreme Education
Council holdings were also examined for the period 2002 onwards. It was necessary to
cover this overlap of the pe2002 period because of the parallel and transitionary
nature of the two education systemiroughout the dration of this research studyet

two bodies have a complex and evolving relationship and overlapping areas of school

responsibility

This provided an up to date overview set within a historical context (discussed in the
following Chapter 5 addressingetlsecond research question about education policy and
school libraries). The information identified encompasgedenmental statistics on
education in general and relating to school library funding, collections, equipment and
furnishings. It also inclued documentation relating to the development of education
generally in Qatar, with specific subsections relating to school libraries, stafflag

and responsibilities, training and salaries. Additionally, a variety of internal Ministry of

Education mems relating to libraries was found.

A guantity of specific school library focused documentation was identifiecthier
1990s in particular theMinistry of EducationSchool LibrariesAct 1992 Department of
School Libraries Guidelineecember 1992), @nTeaching Library Skills in Schools

in the State of Qataf199). The School Libraries Act and the Guidelines make some
provision for inspection of services and library staff (discussed in detail in Chapter 6)

but do not include much detail on evaluatiohschool library services overall or an

i denti fiable mechanism for periodic publi
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school libraries. A certain amount of information was identified which presented the
findings of school inspectors on auditing odllections and observation of school
libraries and librarians or summarised evaluation of training courses attended by

librarians, but this was only in the form of internal reports.

More recently, driven by the vision of Her Highness Sheikha Moza Bassar Al

Misnid in her capacity as President of the Supreme Council for Family Affairs and as
Vice-President of the Supreme Education Council, the-pO82 period has given rise

to considerable documentation concerning education vision, strategy aisticstat
including the ongoing series publicationArinual Government Statistics of Education,
the Development of Education: National Report of the State of Q&@&oE, 2008),

the National Plan: Education for All in the State of Qatar (2€2015) and Qatar
National Vision 2030(QDSGP, 2008) However, as yet there are mpecific
government reports providing any overview of vision for school libraries -dejith
assessment of their potential. Interestingly, very recently (2012) internal discussions
have legun to take place within the wider context of the Qatar Foundation and British
Library partnership for development of the Qatar National Library and the role of
school libraries in enabling student access to digital archives. As yet these discussions
are at too early a stage to involve any commissioned evaluation studies of school
libraries, and indeed the discussions are likely to be informed by the findings of this

doctoral research.

4.5 School Ibraries in the Middle East

A small number of studgrelating to other Middle East school libraries was identified,
many of which considered the position of school libraries in Saudi Arabia, but also Iran

and Oman. Most of these were from the 1980s and had also been note8wogdsn.

These Saudi studi@sclude:

I. Alosaimi (1980) examined the management of school libraries in five public schools
in Taif City. His study found that secondary school library services were very poor and
that the school librarians of these schools were neither specializédrany and

information sciencenor were they full time librarians;
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ii. Hashem (1984) reviewed the situation of school libraries in 58 schools in the western
region of Saudi Arabia. His study found that the school libraries were not designed in
accordane with the educational standards. The study also found that part time
librarians who supervised these libraries were also responsible for teaching other

subjects at the relevant school;

iii. Banajah (1986) conducted a survey in 18 public schools gmavdte schools and
confirmed a similar situation. The findings obtained from this subased study found

that the physical facilities of libraries did not meet the standards of school libraries
services and that 34% of librarians had not specializédrarianship;

vi. Marghalani (1986) analysed the perception of secondary school library managers
about school library development. His study found that the role of the school library
was not recognized in the educational process. It also highlighted/ghkness of

school library information sources collection.

Similar results were found by Merican (1987) who conducted a survey in 20 girls’
schools in the City of Riyadh. The study found that there was a shortage in the library
budget, weakness' in thele of school managements and that the school librarians had
no power to insist that teachers and students should use the school library, additionally
there was no integration of the school library with the curriculum and its role was not

recognized inhie educational process.

School l i braries in the Kingdom of Saudi
Ministry of Education.The Learning Resource Centres Projedfingdom of Saudi

Arabia MoE, 2001) presents a historical overview of the developn@niearning
resource centres from 1970 to 200h. 1970 The Saudi Ministry of Education
established the School Library Management Team to supervise school library services,
determine the school library objectives and to promote the importance of school
libraries in the educational process. In 198hool Library Bulletirwas issued to help

bring the efforts of librarians together and to organize the activities of school libraries in
the country. During the period 1975 to 1980 the School Library Manadensam

produced a plan that aimed at expanding the services of school libraries. The 1990s
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witnessed further expansion and more appreciation of the role of the school library. An
example of this was expressed by the Saudi Ministry of Education whenoductd

library skills as a subject to be taught within secondary schools in the Kingdom.
Included in these changes were the changes in the name of the Department of School
Libraries to the Learning Resources Administration, a change that signaled the move
towards the adoption of technology in learning at different levels at schools, aimed at
providing students with information and resource searching practice. It was the
intention of the Saudi Ministry of Education to develop school libraries and to ingoduc
information technology to facilitate educational development. By 2000 the Saudi
Ministry of Education was piloting the 0S¢
schools and educational districts through a Wide Area Network (WAN) in order to
provide students, teachers and parents with services and digital information sources
such as <childrendés performance and stati s
parties. Utilizing such services students would be able to have access to educational
sites, ombine the use of IT with learning and to interact with teachers. Moreover, the
project was expected to provide approximately one million students with IT access with

a ratio of one PC for every ten students. The Saudi Ministry of Education also launched
aproject in 2001 with the aim of establishing resource centres in schools managed by a
gualified librarian with knowledge of information technology science and learning
resources and issued guidelines on how these resource centres would be furnished and
equipped in accordance with the highest standards. Six schools were chosen in Riyadh

as pilot sites. These guidelines state that in order to launch this experimental stage,

learning centres sites will be determined, furnished and equipped and
provided witheducational information that relates to the curriculum, and
librarians will be trained to work in such libraries. After completion of the
experiment, evaluation will be undertaken to determine the advantages and
disadvantages of such libraries. A decisamnthe continuing establishing of
such learning resources centres will offer consideration of how successful
the experiment has been (Saudi Arabia Ministry of Educatio2001)

Although the author has been unable to identify any publisheldation of this pilot or
subsequent implementation of the proposed initiative, Arif Bokhari, in his study two
years |l ater of school |l i braries in boysbo
Saudi school librarians felt that the Saudi Arabiaid®ts Net project could play a

significant part in developing the learning environment (Bokhari 2003:156). His study
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however concluded that school libraries were generally poor and had limited
collections; thathere was an absence of ftithe qualifiedlibrarians and too often they
were neither skilled nor trained. Furthermore he argued that the lack of IT and funding
was having an impact implementation of the project and on student learning. His
recommendations were that school librarians should &e @& an important part of the
school educational team and that they should have appropriate qualifications in library

and information science and access to furthesenvice training.

Two studies taking a slight|l yvedligatioh efr e nt
libraries generally in Iran and the much more recent study by Bouassa-dhafakhji
(2005) surveying the use of the school library by teachers in Oman.

Lohrer (1972) noted that although one would turn to the Middle East to obtain the
eafiest records of great libraries dhe ancient world, in contrast modern well
organized libraries providing services to readers of all ags surprisingly lacking.

He noted that illiteracylimited published materials in the native languages, lack of
publishing houses and limited professional libraryspanel contributed to the meager
status of libraries and librarians, even though countries such as Egypt, Iran and Lebanon

had established degree programmes of library education.

The results of the suey byBouazza and AMufaraji (2005)foundthat there was a low

use of school libraries by teachers. It also revealed that school libraries held poor
collections especially of audiovisual materials, journals, electronic resources and access
to the internd. Interestingly, the survey results indicated 'that there were significant
differences in the frequency of library use between male teachers and female teachers
(2005:143) It showed that more male teachers used the library daily and at least once a
week whilst more female teachers used thwdiry once a month and rarelurther,

more female than male teachers were likely to léak information in the library
whereas male teachers wanore inclined to borrow book$he survey concluded that
most ofthe collections found in the Omani school libraries were outdated and did not
meet the need ofhe teaching curriculum.in addition, despite this study being
conducted in 200%all 302 teacherdn the survey reported that théad no access to

computing failities within their school libraries. Overall the autt@mommented that
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the situation of school libraries in Omamas "disappointing” when taken from the

perspective of teachérsse of school library's services and facilities

When we compare the pige from Bouazza and AMufaraji in Oman with the
criticisms of library provision and quality of staffing identified 33 years earlier in Iran
by Lohrer we might hope to see significant change. Disappointingly, even through the
different focus of these dfies a pattern of continuing limited provision and
understanding of the value of school libraries continues, which seems to be confirmed
by many of the intervening studies from Middle East and North African countries,
despite parArabic conferences on sabldlibraries, advances in education goals and in
internettechnology. While several of these studies identified the picture of service
provision at the time of research, an interesting issue which emerges through this body
of research is that there waslack of connecting school libraries to underlying
educational policy and standards and a lack of recognition of the place of school
libraries in the education process. This suggests that there is a lack of awareness both
by school librarians and by those ministerial positions in education departments of
the importance of evaluation research to understand how school libraries can give
benefit to learning. The study by Bouazza and\Vidfaraji is interesting because it
looked at how actual users, in tledse how teachers used their library. By doing this it
addressed an important part of the chain of participation needed to connect school

management and students with the school library.

In summary, e Arabic studiegound relating to Qatar were dateteing concerned

with the pre2002 period onlyand focusedsolely on the perceptions of librarians.
Although they were interesting, they did not include the views of Ministry policy
makers, students or the wider community; nor did they incorporate thenation
technology literacy aspect of today's school libraries. As a consequence, education
policy advisors, policy makers and officials concerned with budget allochtoe
lacked an up to date overview of the current position to help frame their gtrateg
decisions and planning f@ublic schoolsn Qatar.Further, data that existed in terms of
internal reports that originated from the Department of School Libraries (such as
inspection of school libraries, evaluation of training courses attended byialiiwar

observation of public school libraries and auditing of collections carried out by school
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inspectors) do not appear to have been used to inform future needs, funding or to

develop public school libraries.

4.6 Conclusions from Chapter 4

The processof addressing the first research question has therefore revealed five

key points:

1. There seems to be a lack of systematic review of library contribution into
education (in Qatar and more widely in Arabic nations), especially in trying to
understand how lifaries help to deliver education goals and add value to
teachers6é6 teaching and studentso6 | earni

2. Access to much of the relevant research and information is largely restricted to
high-ranking members of government departments, which both places
considerale onus on a small number of individuals and limits the usefulness of
the information to school principals and librariarisirther, where official posts
and personnel have changed as Government structures have changed in the period
under study, the contity of awareness of individuals of the range of reports and
information available is compromised.

3. Although both archived and current information exist, this is considerably
fragmented, limiting an ongoing and coherent picture which could ease the task of
policy makers and practitionerghis is complicated by the overlapping parallel
operation of the Ministry of Education and Supreme Education Council during
much of the period under study.

4. There is a lack of culture amongst school librarians towardsesalfiation of
services or sharing of practical experience which could benefit the school library
community at large.

5. This lack of culture and lack of targeted and ongoing school library research may
well be linked to a lack of a singtaganizatiorwith professional responsibility

for librariesoverall, and more specifically school libraries.
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Chapter 5: THE RELATIONSHIP BETWEEN QATARI
EDUCATION POLICY AND SCHOOL LIBRARIES

This chapter addresses the second research question: How has the development of
education policy within Qatar influenced the role and activity of school libraries
within the last thirty years?

This chapter is informed by data drawn from policy documents and information related
to education and libraries for the periods of 12002, ad post2002. This is
combined with research relating to Qatar such as that of Kuwari (1995) who sets out the
evolution of education and Hilall (1995) who examines the developing role of school
libraries, together with empirical research gathered as priscstudy.

5.1 The Qatari context

The State of Qatar is a peninsula situated half way along the west coast of the Arabian
Gulf, east of the Arabian Peninsula, extending northward covering an area of 11.437
square kilometers. The people of Qatar are pilgnaf Arab descent, reflecting both

the countryds close proximity to the Arahb

and religion with other Gulf States where Islam is the predominant religion.

On December 18 1971, Qatar gained its independenfrom Britain and shortly
afterwards the country joined the Arab League and the United Nations. Currently, Qatar
is an active state member in various regional and international organizations. The
country has chosen to follow a path leading towards theemaghtion of industry,
economy, education, foreign policy and the media. Qatar is now recognized in the
Middle East as achieving greater advancement in these areas as compared to the

neighboring Gulf countries.

Modernisation has been driven by the exaptonh of oil and natural gas and from
revenues generated by-odlated complementary industries. The North Gas oil field has
made a significant contribution, not only

international oil trade and industry, proéhg oil and reserves of 500 trillion cubic feet
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Is considered to be the largest concentration of natural gas on earth placing Qatar among

the top five countries in the world in terms of the largest gas reserves.

This resource has enabled Qatar to proaidegh level of social welfare, education and
health which are provided free of charge to the population. The statistical returns show
that 30% of the total government expendit@f¥®1, taken from the Qatar Ministry of
Education Annual Report 208002 (QMoE, 2002) was allocated to the educational
sector, including the University of Qatar. Despite the rapid increase of uptake of
education experienced by with nations between 1965 and 19%&kari (2004)in a

paper entitlededucation in the Middle Easind North Africaidentified Qatar as among

the poorest anked Arabic nations by Oxfambs Ed
measure of correlation between national economic potential and basiatiedal
benefit (Akkari, 2004t48). This focuses on threepasts deemed to have a critical role

in the performance of education systems, namely elementary school enrolment, the
gender balance in population enrolling for elementary education and the proportion of
children progressing beyond Fourth Grade. Howewe2®l2 the World Economic
Forum Global Competitiveness Report 2012 (Schwab, 2012)dentified that Qatar

had retained its position of fourth place out of 142 countries for the quality of its

education system.

Like every other aspect of life in Qatar,uedtion in the country stems from an Islamic
belief, influenced by the intellectual and cultural legacy of its Asddimic roots.
During the last few decades the educational sector has withessed dramatic changes that
developed the educational system frprivate religious teaching of Quran and Islamic
principles, to modern education at schools. Historically, people in Qatar have had a
great respect for teachers and Imams (religious scholars) as the providers of knowledge,
which centred on lessons from tHely Qur an in the local mosques. This knowledge is
taught in a formal manner, where students are required to listen and demonstrate their
knowledge rather than encouraging them to interact and contribute to discéssian.
consequence most of the oldemngration had the view that the student should obtain all
their knowledge directly from teachers. In this perception, students are passive
consumers of teaching rather than active, independent lear@eisirally and
historically, libraries have not plagenuch of arole in the éucation of the people of

Qatari somet hing paralleled in Akkarids findi
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libraries was generally very limited in Middle East and North African countries (Akkari,
2004:147).

5.2 The evolution of £hools and school libraries in Qatar

Although the State of Qatar was founded in 1936, the state education system was not set
up until 1952. Kuwari, writing in 1995, identified three key phases; however this study
proposes that a fourth phase is now takmhgce, with the setting up of the Supreme
Education Council in 2002. As a result of the policy initiatives set in motion by this
Body, there has been rapid change and development in education. These are framed in
vision, policy and practice and have bealiven by Her Highness Shaikha Moza Bint
Nassar AlMisnid in her capacity as President of the Supreme Council for Family
Affairs and Vice President of the Supreme Education Council, and are discussed below.

The three phases of evolution in the Qatari etional system identified by Kuwari
(1995) are: the Foundation Phase (3a971); the Expansion Phase (191/A480) and

the Recession Phase (198395). For the purposes of discussion these phases are
adopted here, with the extension of the recession phaisel©81 through to 2000. To

these must be added a further phase covering the significant developments that have
taken place in education in the period since 2001 and the vision of the future set out in
the Qatar National Vision2030 (QGSDP, 2008).

5.2.1 The Foundation Phase (1952971)

Kuwari defined this phase as characterized by: the teaching of the Koran and other
Arabic subjects provided by religious scholars in the mosdivigktabah) the
introduction of State education in 1952; the establishment of ihestk§ of Education

in 1956 and the formation of the Qatar educational system.

Hi storically, Qat ardés experience with edu
only privatelyfunded education was available for both genders. The setting up of the

first statefunded boys' primary schoelwith a school library marked the beginning of

the formal governmental educational system. In 1956, the basis of a modern school

programme that defined the three main stages of education (elementary, prepadatory an
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secondary) was laid dow(@hanaim, 1992)vith the first pupils obtained their primary
school certificates in 1958 (Aladani 1958). Today in 2012, these three stages remain
essentially the same, and are outlined below. At the time of the early phaisteof
education the key priorities were to ensure that all Qatari children had access to primary
level education and were functionally literate when they left primary school. Libraries,

where they existed, were not identified as playing a role in develdipanacy.

The establishment of the Doha Technical School, the Commercial Secondary School,
the Teacher Training Institute and the Institute of Religious Studies, all of which began
classes between 1956 and 1966, served the purpose of extending theotange
educational provision, as well as broadening the skills base of the population. Kuwari
notes that in 1964965, the Ministry records show that skftye schools were in
existence, each with a school library (thiggven in Doha and twengjight in the rest

of the country); by the period 196/67, this had increased to seveahe in total
(Kuwari, 1995).

The Department of Knowledge set up the Qatar National Library in 1963 which, in
addition to its specialist national collection role, had a sepa@hool library section
charged with the responsibility for looking after school libraries in Qatar. This was the

first mention of the concept of the school library in Qatar education history.

5.2.2 Expansionphase (19711980)

Kuwari outlines how in the elgr1970s, this school library section separated from the
Qatar National Library to become a section of the Ministry of Education, with its own
budget. This enabled the school library section to have a direct access to school
libraries, to formulate policyand to advise and inspect provision. The 1970s saw the
important free provision of facilities such as textbooks and transport to schools; the
establishment of Kindergartens in 1972; a growth in the number of schools with school
libraries both forboysanior girl s in 1976; the establi:
in 1973 and the Institute of Language in 1973 which then transformed into the
University of Qatar in 1977; and finally the establishment of specialized institutions and
vocational training centss responsible for the training of teachers (Kuwari, 1995:15;
42).
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It is interesting to note that this training was aimed only at teachers. School librarians, in
contrast, were appointed from among graduates of the Faculty of History and Library
Sciences bthe University of Qatar. Of the one hundred and twenty male and female
students who graduated each year from this combined degree, the University of Qatar
records show that overall, approximately five men and fifty to sixty women have been
appointed aschool librarians; four or five men and about twenty women have been
appointed as university librarians; the remaining graduates were appointed to a range of
Ministry posts. The Library Science part of the degree was taken as a minor option, and
focused orthe collection, organization and retrieval of information, supporting the user
as a researcher (especially where users were university students) and the conservation of
books. This situating of librarianship as a subsidiary part of historical studiebrgua
reflects the simplistic perception of a library as essentially a storehouse of materials
preserved and provided as a resource for use in study identifi€thyy1982) and

Khan (2009) as a stage in library development which links also with an undimgtan

of education as a process of transmission of information from the expert teacher to the
receiving student. The combination degree did not cover pedagogic theory, child
development or other aspects specifically aimed at the support of teaching amtylear
within schools. It should be noted that this emphasis did not change until in 1995 the
gualification became a library and information degree in its own right, taught by the
Faculty of Library and Information Science at the University of Qatar. At pibatt

students could pursue an interest in school librarianship.

5.2.3 Recessiomhase (19812000)

Kuwari identifies the main characteristic of the period 12895 as a steady decrease

in government funding due to the decline in state revenues and tiseottise first and
second Gulf Wars (Kuwari, 1995:57). As a result of this, educational institutions were
negatively affected and the budget and expenditure of the Ministry of Education
reduced, affecting all departments. These cuts in budget resultedjenshortages in
resources and also affected the money available to educational establishments in the
country such as schools, libraries and maintenance, requiring headteachers to prioritize
between staffing and resources. As an example, the author absérirst hand during

this period that in order to cope, new measures were implemented which did not affect

the salaries of existing teachers or the training of new teachers, but did result in new
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female teachers being appointed at lower salaries. Th# teeencourage men into
teaching meant that the salaries of male teachers were not affected during this period.
There were no changes to the salaries of school librarians who were already paid at a
rate that was much lower than that of teachers, eveneometn downscaled rates.

At the same time during the 1980s, the Ministry of Education formulated more
ambitious goals whickxtended exting prioritiesand which included creating learning

and educational links between the State of Qatar and the rds¢ efdrld aimed at

using education to achieve the ambitions of Qatari societiKhalifi (1995:30) reports

that of the two hundred and ten schools which existed across all stages in the year 1988
1989, one hundred and seventy had school libraries (80R%ther, in 1989/90 the
educational system was evaluated and its objectives watefireed by experts from
UNESCO. As a result, the following objectives were added:

. to develop |l earnersd appreciation
ii. to raise thecultural awareness of educated people;
iii. to adopt a policy of openness towards other cultures.

(Al-Khalifi 1995:26)[translated from the Arabic]

These new objectivescdne seen t o have implications f
information skills and for pupil access to and engagement with a range of artistic and
cultural resources and experiences. There was therefore great potential for school
libraries to be able teupport and deliver towards these goals, but this library role was

not specifically identified as part of the shift in education policy.

During the recession phase, the expanded vision of education was driven by a need for
more effective use of existingiiding. During this period, educational reform policy
was introduced with the purpose of improving school resources, reviewing IT needs,
revising textbooks, expanding libraries and rehabilitating laboratories, as well as
introducing a new educational pofichat was aimed at developing curricula and
enforcing discipline (AMulla, 2003). However, all of these ambitious goals and

aspirations were restricted and threatened by the limited budgetary resources.
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A key piece of legislation that was introducedridg this period was thé&chool
Libraries Act(1992). It wasrecognize that school libraries had an important part to
play in developing a literate society and in helping the government in achieving its
educational aspirations. The preface to the Acthey Minister of EducationfMoE
1992: 3) makes two key points: t he ismport a
from the monopoly of the textbook so that they become independent learners, and a new
vision for school libraries changing from their ttamhal role to become Learning
Resource Centres. The Ministry of Education was informed by UNESCO guidance, and
was actively involved in developing the quality of school libraries, statingbtiah e A c t
is just the kginning of the development of schod k a r (QMo& ®@992:3). This
recognition of the role of school libraries reflects the shift in pedagogic theory from the

transmission/receiver view to a constructivist model.

The School Libraries Act (1992) was followed by then Year Plan for the
Devebpment of School Libraries 1928905 (QMoE 1995). This was an internal
Department of School Libraries strategy document. The aims of the Ten Year Plan
were to create wdepth scientific and information knowledge of Qatari students and to
give priority toa more evaluative approach in learning by linking theory with practice
and developing student talents in terms of measurement and observation. In addition,
the Plan aimed to foster personal learning, individual student talents and interests and

developingindependent learners, stating

The responsibility and the role of the school library in the last quarter of the
20" Century is to support the development of a modern education system that
encourages students to become active and independent learneesaiolebto
research and to find out information throughout their lives. For these reasons we
acknowledge the central role of the school library in supporting learning through
the collection and the wide range of audisual resources within the library

(QMoE 1995:2)[translated from thérabic]

In 1998 a c o nTheesrolesohtheeschooblibraries in the future: their contribution
to educat i owas leeldy ALESCO in Teni8. A paper presenbgdAl-

Kaabi on behalf of the Ministry of Education (School Inspection) examined the
contribution of school libraries to the education system in Qatar and drew attention to
the impact of poor resourcing during the period 12928 on the educational
aspirdions set out in the 1992 School Libraries Act-gdabi, 1998. The author drew
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on systematic school inspection data gathered from nine school inspectors during the
year 1998 highlighting the gap between the library service within the Ministry of
Educaton and other departments; inadequacy of funds for school libraries and
collections; poorly trained staff, and the physical condition of school libraries. He
highlighted the expansion during the period 19998 in the School Library
Department in the Mistry of Education which had increased in size to a staff of 24
specialists with responsibility for staffing, the collection, the budget for all school
libraries, technical tasks such as cataloguing and statistics, maintaining the Ministry of
Education libary itself, the provision of courses for professional development of staff
and the inspection of all public school libraries -¢gdabi, 1998 This centralized
provision had both positive and negative aspects: positive in terms of librarians being
supported developed and inspected by a central team able to make recommendations
for the development of school libraries to headchers, and negative in terms of a

nationally centralized stock selection that at times did not meet individual school needs.

The dscussions that followed the paper revealed that there were a wide range of
differences in other ALESCO countries: for example, United Arab Emirates, Bahrain

and Kuwait shared similar experiences to Qatar, whereas Egypt reported that they were
ahead inreadng devel opment ; Syria and Jordan r e
of their librarians, offering more training. The Gulf reported that their librarians were

better paid, in contrast to the Yemen, Palestine and Sudan where library provision and
training for librarians was very basic. All acknowledged that the salaries paid to

librarians were below those of teachers.

In 2000, the School Libraries Department of the Ministry of Education collaborated

with UNESCO to hold a two day conference in Dohadite 6 The r ol e of t
l i brary in the education systemb6é ai med a
number of experts from Qatakl-K a a b i remi nde d the $éckeoolébtad/i e nc e
is the place where young children form their reading habitsKaabi, 2000:92) [in

Arabic]. The discussions that took place at this conference illustrated the experience,
depth of knowledge and the concerns of the participants. It was evident that the
conference attracted school library practitioners from acroswide range of
responsibility, with representatives from government departments and individual school

librarians. This conference was especially valuable in bringing together this mix and
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giving an opportunity for participants to learn from each other médly as well as

from the papers presented. Key concerns relating to both the role of the school library
and the librarian in supporting learning and the need to raise the status of the librarian in
school through training were raised.

The key points magrecommended that policy makers

I. should look at the school library as a central part of the school community;
ii. recognize the role and training needs of school librarians and support them
technically and financially;
lii. support the schooilbraries with appropriate funding
(Al-Kaabi, 2000:92)[translated from theArabic]

The Head of the Department of Information and Library Science at the University of
Qatar called for:

I. the need for gxialist school librarian training, reminding the audience that a
wide range of training that could be delivered within Qatar, but also through The
Arabic Libraries Association;

ii. paid continuing professional development;

iii. valuing the specialist &ined librarian;

iv. greater understanding by policy makers of the contribution and wider role of the
modern school library

(Al-Sabgh 2000:109) translated from thérabic]

Although the recommatations from the two dayNESCOsponsored conference were
passed on to the Ministry of Education, unfortunately they were not acted upon at the
time, and the changing priorities of the Supreme Education Council offered no
opportunity to influence policy nkars in this area at that time. THask of follow up

may have occuretlecause the concerns raised were lost in the confusion of the rapid
process of transitn, or possiblya reflection of the shift of policy influence away from

the Ministry of Educatio to the Supreme Education Council sirtbe conference had
been a Ministrysponsored initiative and so its findings may have seemed irrelevant to
the priorities of the new department.

123



It was interesting to note that tleport covering the period 202004, Efforts and
achievements of the Ministry of Education in the State of Qatar, relating to human
rights and the application of the International Declaration of Human Rights and its
essential freedom@resented at a meeting in Geneva, 2(f¥éposedletailed reforms

to the legal framework of education and set i n place initiatd.i
at school, citizenship, curriculum development and inclusion of special needs (QMoE
2004: 45). As part of this the report particularly identifigatiorities in tackling

illiteracy, developing ICT skills in learning and support for vocational skills in
education (QMoe 2004:5;31;, 35. However, despite the wiganging scope of
educational initiatives covered, the repdid not mention any aspect sthool library

provision and its contribution to achieving the educational goals of the cponttiye

training of those delivering library services in schools. Nor were school libraries
included in the [|ist of f aoiilriotnimeant o1 g tQIM
2004:20).

It is evident that these conferences were a useful way of bringing practitioners and
policy makers together and of highlighting issues,ibas noted in Chapter 4 above

the problem is how to ensure that recommendations madeduch events are actually

put into effect. While such conferences may be motivational, it seems that if there is
too much of a difference in local circumstances or political opportunity, there is a risk
t hat they may only b esuré bfadcdssion gnd sharge is 6 . U
education strategy, it seems easy to let libraries slip out of sight. Arguably a key
problem with such conferences, whether the ALESCO events or the Doha conference,
was that they concentrated on bringing together polickensaand practitioners from

the school library field, rather than bringing the school library perspective into
education policy conferences and so possibly even with good intentions the issues

remained peripheral to the concerns of educationalists.

5.2.4 Phase4: The vision for the future (2001-2030

2000 saw the preparation for the Supreme Education Council and the implementation of
a decentralized education system giving greater independence to headteachers in

managing their schools, staffing anesources. As a consequence there has been a
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succession of decrees and policy statements defining educational vision and priorities in

the last decade.

The Emiri Decree No 37 for 2002 established the Supreme Education Council with the
responsibility ofdrawing up the country's educational policy and development plans in
light of the country's needs for human resources. The Government placed education
development firmly among the national priorities, and adopted an initiative for
developing general edudat under the motto 'Education for All'. Education was
identified as:

‘promoting national principles, values and priorities, rendering the classroom an
attractive place for learning, encouraging students to make the maximum use of
their abilities and taénts, assigning schools with the responsibility of improving
performance standards, motivating parents and responding to their ambitions in
order to help them take part in the educational process, and to create a young
generation qualified for universitydacation and the national and international
labour market' (QMOE, 2004:5).

Article 25 issued in September 20f@tused on the high priority that Qatar placed on
children within the conpulsory education system, as a means of growing Qatar as a
leader in education and social development, stating
Education is an essential pillar, which helps in achieving progress in society
(QMoE 2004:3)

Article 49 expanded this aim, to include

I. All Qatari citizens should be trained in the rights of citizenship and societal
and political participation;
ii. Enabling the learners to be perfect at th&sentials of learning (Reading,
writing, calculating);
iii. Enhancing the attitudes and skills of setfucation so as to reach a society
that seeks knowledge constantly;
v . Learnersdo abilities should be devel o
thinking and its practical applications.
(QMoE 2004:35).

The National Plan 'Education for All' in the State of @#2®901-2015) took this focus
further by identifying strategic policy relating to the development of improved

education provision to include the elderly and the eradication of adult illiteracy. The
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National Plan aimed to transform the former state furmdalic schools to Independent
Schools under the New Era Initiative (2004/2005) guided by four major principles:
Independence, Accountability, Diversity and Choice, which would allow schools the
freedom to choose their educational philosophy and method®aghing (Qatar
Planning Council, 2006:662).

The Qatar National Vision 2030 presents a vision for future development. Within it an
educated population is singled out as part
stating,

6Qat ar ai ms mworidlass dducatianal systehethat provides

students with a first rate education, comparable to that offered anywhere in the

world. The system will provide citizens with excellent training and opportunities

to develop to their full potential, preparinigem for success in a changing world

with increasingly complex technical requirements. The system will also encourage

analytical and critical thinking, as we
(QGSDP 2008:13).

This -0Wwasbdeduc atdefioed aslinchglipgst e mé i s

OEducational curricula and training pro
future needs of the labour market; high quality education and training
opportunities appropriate to each indiyv

accessile educational programs forlife o n g | e(@QGSDF 20084.6)

Additionally, the reforms require educational institutions (which may be taken to

include all of schools, higher education and research institutions) to be

0 w aéveloped, independeselfmanaging and accountable, operating under
centrally determined guidelinesd

supported by:

6an effective system for funding scient
private sectors and conducted in cooperation with specialized international
organ zati ons and | eading ,jnternational re

enabling the country to play:

6a significant international role in ¢
scienti f (QGSDPRE&ILY c h 6

In examining the aspirations of these decrees, natjglaas and vision together, it

could be argued with confidence that effective library provision is critical to achieving
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this vision for education development in Qatar, and that the foundation lies with the
development of libraries in schools which maylele students to acquire reading and
information literacy skills and cultural awareness in addition to understanding the
importance of libraries to their personal learning and achievement throughout life. If
students are to be encouraged to develop withihe i r 6individual a
abilitiesd (QGSDP 2008:16) this suggests
able to respond to different learning capabilities and the school library could play an
important part in offering differentiated resoescand learning environment. It might

be possible also to consider how school libraries could, through student and parent
involvement, contribute into wider family literacy. This in turn raises implications for
what is effective provision and how schdibraries are managed and recognized and
allowed to make this key contribution into national and individual learniifgthe

school libraryis be a focal learning and cultural engagement point for wider society,

this also raises questions about the &ilitg and accessibility of the library space and
collections. It is interesting, therefore that during the key policy development period of
20002010, school libraries do not receive a mention in the various policy statements.

5.3 An overview of the sucture of the current Qatar education system

Qatar follows a policy of compulsory education until the end of the secondary stage,
making free public education available to all citizens, whether as until recently in
schools run by the Ministry of Educatio ( 6 publ i ¢c school s6) or
Supreme Councildéds I nstitute of Education
run schools, there is an increasing number of privately managed schools such as
International Schools providing an educatio f ol | owi ng curricul a

country, for example England or America. Schoolin@atar can be dividerito four

stages:
Phase Length
Kindergarten Stage {8) 2 years [since 2003/4]
Elementary Stage (agel® years) 6 years

Intermaliate Stage (age 115 years) 3 years

Secondary Stage (age-18B years) 3 years

Figure 5.1 Qatari school education stages
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The Arabiebased curriculum serves all four educational stages and English is taught as
a second language in all Qatari schools. In ywarof the secondary stage, each student

Is required to choose between Arts and Science subjects. At the end of this stage all
secondary school students are required to sit for the secondary school national
examination. Since 2002 however, Arabic as thelioma of instruction has been
replaced by English in the teaching of mathematics, English and science in secondary
schools. Interestingly, in 20112 an issue of students losing Arabic language fluency
has been identified, prompting rethinking of the batamd language of teaching
delivery. All students who obtain results of over 70% in their final exams are likely to
be accepted on courses at the University of Qatar. Those who obtain 80% or more in
their final exams are awarded scholarships to enable tihestady abroad, if desired, in
fields which are not offered at the University of Qatar. Those who are not eligible for
entry to the wuniversity are able to atte
programme offering vocational courses, which caentlbe extended into university

courses in the same field.

I n the academic year 2000/ 2001 t hiethahumber
is, schools run by private individuals or agencies such as businesses or foreign
embassies had reached 53,91B4% of the total number of students in public schools).

This sector has seen greater expansion in all educational stages, extending to a growing
number of national and foreign higher education institutes including a number of

American and British univeitges.

The educational reforms in Qatar directed by The Supreme Education Council and
established by Emiri Decree No. 37 in November 2002 set up three key Bodies which

are directly responsible for the refor mso

1. The Education Institute: this overges and supportgublic education in

Qatar, delivered by the independent schools;

2. The Evaluation Institute: this develops and conducts testing of students,
monitors student learning and evaluates school performance;

3. The Higher Education Institute: this adises individuals about career
options and opportunities for higher education in Qatar and abroad, and

administers scholarships and grants.
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Education Institute
The Education Institute has overall responsibility for curriculum and standards, finance,

indepandent schools and, the professional development of both teachers and school

leadersThe Education Institute comprises four offices:

Office of Professional Development

Office of Independent Schools

Office of Curriculum Standards

A WD P

Office of Finance

The successful management of a school is dependent on well trained leadership and
solid educational standards in addition to sound financial management. This is
developed through the professional standards for school leaders set ouNatitmal
RepoThe O0Devel op me ntwhich faimsgtd wachave ithe nfdlowing

objectives:

Leading education and learning in the school community and its administration;

Designing the school strategic vision, its message, and objectives and deliver
them to the public;

Implementing the school strategic vision and objectives, follow it, revise and write
reports about it;

Effecting leadership changes;

Effecting leadership for individuals, groups, and developing their skills;

Developing relations between the school andcthramunity;

Preparing and managing resources;

Managing leadership and administration, improving and assessing performance
(QMOoE, 2008:81)

Independert schools

The Education Institute is responsible for overseeing and providing siggpeices to

independent schools in three essential areas:

i developing curriculum standards in key subject areas to facilitate a high level
of learning;
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ii. providing professional development opportunities so that teachers and
principals can stay up tate with current teaching and management
techniques;

lii. ensuring that the schools are fiscally accountable by monitoring their
financial management through periodic reports and audits.

In 2002 the Qatari government started the reform process whaligdmplic schools

were becoming:

autonomous, governmefinded independent schools, offering new models for

rigorous curriculum design, teaching methods, and collaboration among parents,

teachers and students. Four fundamental pillars support evepctepthis

initiative: autonomy of schools; accountability, variety and choice

(QSEC, 2007:4)

Independent schools are governmimded schools which have eegranted
autonomy to carry out their educational mission and objectives while being held
accountable to terms agreed to in their operating contract with the Education
Institute.All independent schools must meet established curriculum standards in
Arabic, English,mathematicandscienceas well as comply with periodic financial
audits. While the Ministry of Education @xisted with the Supreme Education
Council, independent schools were not subject to Ministry of Education direction or
legislation, andgsignificantly they are not, either during the transition period or since full

implementation in 2010, subject to the School Library Act 1992.

In 2002 the number of public schools in Qatar stood a{R08a Internatinal Bureau

website, 2005)The first group of new independent schools began operation at the start

of the 20042005 academic year. Twelve schools opened in September 2004 and
twenty-one more opened in September 2005. By the academic year 2010/1bals sc

had migrated to independent statu8s part of this process some Ministry schools

closed and several new schools were built, so that by 2012 aherE4 ndependent

state schools plus a number of privately run institutionsddditionally, for the first

time in Qatarés educat i tempreshhoddst(kindeygarteng) s ma l
became part of the education system. Thus by 2012 the education landscape in Qatar
has evolved to bring together independent and private schools as providersp a

determine their own educational philosophies and curriculum focus. A voucher system
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Is currently being introduced to cover tuition costs in independent sct@8EC, n.d:
32).

The private providers include international schools using for exaplerican or

English curricula and community schools set up by privaganizatios at a local

level. The number of privately run schools has grown and so have waiting lists for
them, because as Qatari people have begun to demand improved teachingnargl lea
opportunities, there is concern that Qatar performance remains below international
levels, despite national aspirations and targets and the new decentralized independent
school structure. Th8upreme Education Council, as part of their reforms ubhder

No.7, hasextended their system of education vouchersath private and independent
schools (QSEC, 2012). Schools are required to register and meet two conditions,
acceptance of which recognizes that schools lieeec hi eved a certain
standards and that the school was able to demonstrate such a level of quality through a
comprehensive and i nd@PECh20ENnt evaluation ¢

The Supreme Education Council has publicised its ideas, innovations and progress to
date in annual regiv documents. These capture the rapid rate of progress that has been
taking pl ace i n the new independent schc
Ac hi e v eQBEQ R005) reported the opening of twemyge new independent

schools in 2005; completion arldunch of curriculum standards; the expansion of
professional devel opment opportunities; I
trustees established for independent schools; the establishment of higher education
institutions and administration ofreew scholarship programe and the participation of

Qatari students in international research studies.

The report discusses the change in school culture, commenting on the impact of smaller
class size, students having a voice through class officedgratieadership councils

and student representation and noting hath en t eaching and | earn
better, student s6 bwath impraverd uelationships mrgl gespeca s we
between students and tb&rs (SEC, 2005:12Although concen was voiced by some

parents about the rapid changes in the teaching of English in one elementary school for

girl s, at the end of t hat year the paren
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capabilities i nVeBatiged theschangetheespudents darentlgnkirdy,
theyodore searching for Ii(QBEQ@ROOBIA). 1 on. Thi s i ¢

The 2006 reviewlluminating Learningreported that 2006 had been a year of change,
with the growth in independent schools being matchehd possily exceeded by

innovation and technological changes in educat@8KEC2006:3).

The 2007 annual repoB Y e ar s 0 AQSEKEG, 2007, mwiewed the progress
made during 2002007. It acknowledges the rapid change, stating,

6Li ke any vimplementaton yof refaine has not been without
challenges. We demand much from our students and teachers, and our
independent schools must continuously evolve to support the hard work that
goes on in the classroom. We set a very high benchmark for measurab
outcomes, even though most experts say that the benefits of true reform take at

| east a generation to emergeo. .. 0 Wh at
we have always kept in mind that they are learning opportunities ... and our
responsetoreformf f er s an 1 mportant model for o

educational reform: there are 73 independent schools enrolling 41,182 students
from more than 40 different countries; they are guided by 2,673 teachers and
administrators, and 85 social worler38% of teachers are Qatari; 262 students
have earned bachel ords degrees and 51
(QSEC2007:5)

The report stated that professional teaching standards -fi2 Kovering all school

stages) teachers and administratbad been implemented by the Education Institute,
benchmarking the skills and knowledge necessary for teachers to excel and ensure that
they have deep understanding of the subjects that they t€@&HC(2007 11). The

Qatar Senior School Certificate (QSSC whi ch provides an over\
academic performance across all subjects, was now awarded to all students on
completion of their secondary education. The 2006 Progress in International Reading
Literacy Study, participated in by 14,500 Qatar st udent s, showed t ha
grade students performed better than their peers in countries such as Kuwait, Morocco
and South Africa, and had improved when
achievement. Of interest was that again girls outperd boys in all schools a

pattern also evident in the international trend. The Evaluation Institute issued report

cards to all schools on their performance for the second consecutive year. This
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information is aimed at helping parents select the bdstode for their children and
hol ding schools accou(@EChD0E5)f or t heir perf

In 2007 the Supreme Education Council had partnered with The Supreme Council of
Information and Communication Technology (ictQATAR) to create a techndlagyl
framework to enhance-learning. A pilot project with twelve schools participated in
KnowledgeNet, using Microsoft Learning Gateway and Blackboard. Tablet PCs
(portable computers) were trialled in one school with 200 seventh grade students as part
ofthe -¥@®@hool bag pr o] echoolbag iniBagive Be§ah B be rblledsout e
nationally, with the intention that with this freedom to foster learning in young people
through digital resources and technology, schools will encourage students to become
independent learners and to make use of resources beyond the classroom.

However, arecent article in the Doha Newsterviewing former teacher Noor Al

Dirhem, now working for the Supreme Education Council (Ahmed, 2013) reported that
there were fundamerita pr obl ems i n the quality of tea
independent schools in Qatar that has resulted in teachers leaving the profession.
Principals have been forced to address the shortage of teachers by appointing staff that
were poorly quafied with poor student and classroom management skills. The article
reported that 50% of students have home tutor support and that although they were able

to pass exams there was little evidence of real learfiihg.article suggests that this

could signha problems with the recent reform of schools and its plan to increase
competition between independent and private schools as a means of driving up the

quality of learning andeaching.

Whatever the motivation behind the extension of the education voscheme, if
schools are likely to be competing for parental choice, there is the potential for effective
and attractive school libraries to be part of the range of service offered by principals to
parent s, influencing parieoné aflthe kbg problemso n s .
identified here by ADirhem, there is a strong role for school librarians in helping
students and teaching colleagues develop critical thinking skills that are important for
independent learning. However, the difficulties pirals face in recruiting properly
qualified and experienced teaching staff may well apply also for librarians, who also

need to understand modern teaching and learning methods and student management.
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Qatar Foundation

Amongst the innovations that have takdace during this period is the Education City,

a 2,500 acre education campus created in Doha in October 2003 within the
responsibility of the Qatar Foundation. The latter was founded by His Highness the
Emir in 1995 as a noprofit organization taskewith seeing through the cultural and

educational vision and management of the government. The Qatar Foundation's mission

is to

‘prepare the people of Qatar and the region to meet the challenges of an ever
changing world and to make Qatar a leader in mative education and
research'.

and it aims to lead

0Qatar's drive to be-saseadsocieynitimdvanced

transforming Qatari society by educating the rising generation to the highest

world standards these will be the skilled professala who will be the

country's future leaders and turning Qatar into a producer of knowledge by

building a research base. It is intended that some of the new ideas will reach the

stage of commercialization, helping
(Qatar Foundabin website)

Supported by extensive residential and recreational facilities, the newly created
Education City in Doha is seen as a community of institutions that serve the whole
citizen, from early childhood edudan to postgraduate study. It is planned as a major

educational community of institutions in the Middle East aimed at developing scientific

institutions of the highest standard, as well as expanding their benefits to Qatari society.

Education City campusontains schools, research institutes and a number of higher
education campuses run by international university partriederated under the

umbrella name offlamad Bin KhalifiUniversity, including:

Carnegie Mellon University (Business Administratiord @&@omputer
Science)

Georgetown University (International and Regional Studies)
HEC Paris (Energy and Financial Management)

North Western University (Media and Journalism)

Rand Qatar Policy Institute (Strategic Development)

Texas A&M University (Engineering
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University College LondoMuseum and Conservation Practice; Arab and
Islamic Archaeologylnformation Studies

Virginia Commonwealth University (Design Arts)

Weill Cornell University (Medical Education)

The intention is that Education City is seeradsub for the creation of new knowledge
encompassing education from schools to higher educadlientral to this is the Qatar
National Library (QNL) which was launched on Novembef 2012 by

Her Highness Sheikha Moza bint Nasser who stated,

We are plased to embrace the promise of a new, world class Qatar National
Library. The Ilibraryods vision of bridgi
future demonstrates the significant role QNL will play in unlocking human

potential as Qatar builds a knowledggsed economy. A modern dynamic

National Library for the country isssential in reaching this goal (QF, 2012).

The QNL is seen as a national resource, which will preserve the rich archival heritage of
Qatar and the cultural legacy of theab World gathered over the past centuries,
embracing the countryds tradition and her.
provide a bridge to the nationds future ac
National Vision 2030.

It was reportedhat

as a founding partner of the World Digital Library, QNL will provide
innovative facilities for exploring interaction between devices and human
beings to promote new ways of learning. QNL will operate a Qatar
Reference Service and provide access & 60 online databases and
websites and will have over 300 public computerdj and multimedia
production studios. QNL will partner with British Library to digitize
500. 000 records relating to Qatar. An ¢
electronic books andocuments accessible at the touch of a fingertip,

and it will not even be necessary to visit the library in person, as the
archive will be accessible remotely through a mobile phone or other
handheld devic QF 2012)

Dr. Claudia Lux, QNL Project Direot stated the importance of this project which had
unique scope and breadth able to bridge the gap between past and future and enable a
true modern renaissance of Arab culture, education and scientific discovery, observing

The Qatar National Library afomorrow will be created to be a place between
home and work, where all Qataris can meet friends, enjoy moments with their
families and spend leisure and creative time in their personal journey in search
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of knowledge and cultural experiences. Howeves, jthurney will begin soon as

a strong digital library and a virtual reference desk are key services the Qatar
National Library will provide before the new building officially opens.

In addition to providing access to the significant digital heritage cobdec

about Qatar, QNL will also introduce the Gulf and Arab Science online portal,
which is being developed in-operation with prestigious international

partners. The platform will be launched using digitized material from the British
Library's Indian Ofice Archive, as well as its famous oriental manuscripts.
Once complete, the portal will become a key cultural asset of Qatar, open to
researchers from around the world, students of all classes, and Qatari families
researching their own rich cultural histoi €= 2012)

As illustrated abovethe government has mobilized considerable financial resources in
implementing new changes and thus the educational institutions are becoming more
experienced in the recruitment of higigyalified individuals to maage and teach in

education.

Her Highness Sheikha Moza Bint NassarMisnid expects that all Qatari schools will
make use of th@atar National Library ¢lub resource within curriculum teaching and
identified the need for teachers to be trained in hownbake best use of the digital

material in student learning

5.4 Implications for school libraries in the current education system

Itisrecognizd i n t he Supreme Education Council 6s
have an irdepth knowledge of #ir particular subject field, and arguably part of the
school |l i brariands role is to contribute
partnership with teaching colleagues which will help to open up this subject knowledge

by students. If this iso, this in turn raises implications for the nature of qualification

and ongoing professional development of school libraridishael Romanowski,
professor of education and educational leadership at the University of Qatar, reported in
the Financial Timg(Doha rolls out private school vouchers, 20t a current barrier

to improving education in the independent system remains a lack of qualified teachers
point also made by ADirhem, above.If school libraries are to have a role in
contributing tovards educational improvement, what is true for teachers may also be

true for qualified librarians.
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It is noted in the reports that there has been an expansion of professional development
opportunities and provision of a support network for school pra€ipnd for teachers.

The new system places a high responsibility on principals and boards of trustees which
would seem to have implications for how these key management people are supported
in understanding what a school library and properly qualifiédaikclibrarian can offer

to individual school success and the overall national educational aspirations.

There is potential here to look at how a similar training, service delivery support and
career development network could be established for schoatitibs, particularly as
the <central support role previously offe
Libraries Department has now entirely gone with the completion of the migration of
public schools into the independent system. This is of particuportance because

the Department of Library and Information Science at the University of Qatar closed in
2010 and there has latterly been no mechanism for the training of qualified library
professionals inside Qatar. As at 2012 there are the beginnindgiscofsion with
University College London on provision of an appropriate accredigalification
programme to be delivered with the UCL Doha campus to complement the Qatar
Foundation / British Library national library project; because the nationahfipraject
includes an important role for schools to engage students in the digital resources
offered, there is great scope to include training and development of school librarians as

part of this qualification initiative.

It is important to note, neverless, that no mention is made in the annual reports of

school libraries, the way in which school libraries might be used to develop literacy,
reading or to raise students6é achievement
contribute to the curriduum and support student so i nf o
message throughout emphasizes the high priority the Government places on the
development of Qatar as a literate, advanced knowdbdged society where students

have weldeveloped research and adli thinking skills. It is clear that Qatar is

investing substantially in recreating itself as leader in education and underpinning the

professionalism of teaching within its schools.
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There is an informal advisory document, theod Practice Guidewhich was issued to

librarians in those schools which were independent in 2009 by the Supreme Education
Council. This Guide provides an important framework for school librarians to enable

them to take a more positive role within school. It defines the eand role of a

| earning resource centre and how this con
It offers advice on the creation of an effective library, on collection, library management
systems, staffing and information literacy and it suppliealait tool aimed at helping

librarians to evaluate their practice. The guidance grounds the library activity within the
context of internationally respected understanding of school library contribution, based

on the findings of American school library iang studies (see figure 5.2 below).

This guide is the closest thing available to the independent schools in relation to the

now supersededchool Libraries Act 2002, but unlike the Act it has no statutory

weight. However, this document was not directatl school principals and senior
managers, and is not noted within the Suprt
it is somewhat unclear, as at 2012, how far its use is being encouraged at national level
across all independent schookhe SEC guidace uses the work of internationally
recognize information literacy and school library specialist, Ross Todd, to set out the
contribution of effective school libraries as a series of goals for Qatari independent

schools. These goals are shown in thestélelow.
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Information creates meaning and understanding, enables learners to 1
sense of their situations; meaning varies from person to person

Learner is actively involved in information transfer and does something
with the information to satisfyehrning needs

I nformation i s understood and u
knowledge and situation

The learner is an active information processor and deemaker

Information seeking behaviors of learners vary from individual to
individual

The need for learners to have access to information appropriate to the
abilities, interests and needs

Education for information literacy is valued

Library is vital link between learners and resources which they need tg
develop their pantial

Satisfying |l earnerds needs are

Collaborative approaches between teacher and school librarian to dey
information literacy

Figure 5.2: 21st Century View of School Librari€$odd 1992 in QSEC 2009:21

The various annual reports note the development of new curriculum standards and
high benchmarks for measurable outcomes as important parts in ensuring strong
schools. This falls within the remit of the Office of Curriculum Standards within the
Institute of Education. It raises the question of what standards are expected of the
services and contribution school libraries make and how these fit into the wider
school evaluation, and whether this contribution is something parents are aware of
and should wanto consider when making choices about the best school for their
children. It also raises the issue of whether standards and review of school libraries
are seen as an integral part of the curriculum and education standards or to be
covered separately. €r e are al so i mplications here
how to demonstrate the library impact within school priorities and curriculum

delivery.
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The Supr e me E duc atResearch Gwatenessi ICangaign report
highlighting the value of developirtipe research skills of students noted,

We need to do the best job we can of teaching the research skills that are
embedded in the Curriculum Standards. This means that in Science, we must
teach scientific enquiry at all grades, not just science contedtfacts. In
mathematics, it means teaching reasoning, problem solving, and data handling,
not just how to compute. In English, it means teaching critical reading and
writing, not just the recall of factual information. In ICT, it means teaching
how to loate, evaluate, organize, and use electronic information, not just
cutting and pa@SEC2Q008:18hr reportso

It is interesting to see that although it is implicit that information literacy and library

skills underpin the ability to carry outéhabove, no mention is made of the term

Ol i brarydéd or o0l earning resource centreo.
principals of an independent boysdé schoo
to whetherthere was a requirement for librarsopision in the contract that he signed

in setting up an independent school, he replied that the wdrdi b was mot 6
mentioned, and there was no referenced6td i br ar y (lstarview dvithr d s 6
Principal, DIS.

Additionally, it is interesting to notéas at April 2013Yhat the term library/ media

resource centreor any other term which could be used to describe the function of

the school library- does not appear on the website of the Supreme Education
Counci l, ot her thantiemcherabelnleevd aré¢sal
which allows the viewer to access a portal to the American Library Association
(ALA) and the American Association of School Libraries (AASL

The Supreme Educat i oont eGocuhnicnigl 06.s. that arael sl eeanrgc
embedded i n ishoea peoblenrfaced iy Qataréalone. There has been
considerable debate and experimentation in the United Kingdom on how best to
achieve this and it is apparent that students need to learn and practise resksrch ski

and critical thinking within a range of subject contexts for the best learning to
happen. In Scotland &cottish Information Literacy Curriculunhas been in

development for some years and has informed the more recent development of the
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Information Lieracy Curriculum (Wales) The English school curriculum sets out
expectations for Oper sonal |l earning and
subjectareas QCA, no datg but it is not immediately obvious how to tie this
effectively into continuingstudent development of these skills across the taught
curriculum. Work is ongoing at present within the Chartered Institute of Library and
Information Professionals (the UK professional body) and the School Library
Association on detailed mapping of alich skills across the whole curriculum and
modelling of shared teaching and librarian delivery and assessment of these skills.
The rationale and models for this are discussed further in Chapter 6, in addressing the
third research question on what are théical factors contributing to successful
school libraries, and the implications for Qatari schools considered there.

The fact that school libraries are generally not mentioned in conjunction with
education policy agendas is not an issue exclusive atarQ Reading of UK
government education agenda documents shows that this invisibility of school library
potential is true in other countries. In the United Kingdonganizatios such as

CILIP, the national body for library and information professionalsd the School
Library Association have taken up the task of scrutinising all such policy statements
to map out how and where libraries can positively contribute to the policies, and to
comment back to government on the role and value of school libsaian
educational aims. This raises issues for how any similar mapping and commenting
could be done iQatar. One possibility would be to ha
school | i brariesod whose rol e invol ved
identifying areas of contribution. Another possibility would be for the Education
Standards Department to require schools to show how their library is integrated into

educational aims.

There is a contradiction here between developments by the Supreme Education
Council highlighted above and the legislation of the 1992 School Library Act and the
Ten Year Plan for the Development of School libraries (1995) which assign specific
powers to the school libraries in the country, and the comments by the independent

schoolpolicy makers interviewed as part of the research undertaken.
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The interviews with the policy makers, discussed below, reveal their aspirations for
developing school library provision during this critical transition period. In 2005 a
number of officialswithin the Ministry of Education policy making group concerned
with the public school system were interviewed. This group, consisting of the
Minister of Education (ME), the Under Secretary (US), Assistant Under Secretary for
Cultural Affairs (ACA), the Head of the Department for NationaCurriculum
(HDNC) and the Director ofhe Department foSchool Libraries (DSL) identified

the following elements as key future considerations:

1 The need to transform schobibraries into resource centergith a greater
utilization of digital services and a connection with developments in ICT and
school library websites which would enable students to have greater access to
the library services;

1 As an important tool of education, school libraries should be supported to
develop and have more links with higher educational institutions. Primarily this
would be with the University of Qatar, although potentially this could include
the international campus institutions;

1 School library networks should be established that wouldwalgreater
communication among the Qatari school libraries and with other school libraries
worldwide;

1 School libraries need to be transformed into delrning resource centres,
making a greater effort to employ qualified librarians from other countries
especially in the boysd secondary scho
recruiting male Qatari librarians), and encouraging more networking between
the school librarians and the Department of School Libraries through the
suggested school library tweork;

1 The school library should become one of the major sources of learning; it should
also be considered as an important tool of learning. The implication here is that
t he school l i brary needs to be a headi

so that it can be monitored systematically.

The policy makers showed understanding of the role of school libraries in modern

education. However, thegcognizd that Qatari students and teachers alike need to
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understand how they could benefit from the schdwhty. This was captured by

the Minister of Education who stated,

‘The School Library could play an educating role to the whole community,
but this would need more advocacy and the media to explain the importance
of the school library to the community'

(ME, 2003

The Under Secretary was concerned that,

‘The community is not aware about the importance of the school library. If
this is changed, the school library will be able to plag important
educational and awareness raising role'

(US, 2009

There was a consensus that school libraries would benefit from wider community
understanding of the potential ander@f what libraries offered, and one policy
maker suggested that 'school libraries can extend their opening hours to allow the
community to use their services' (ACR009, as a way of drawing in the
community, although he offered no specific details dbwvould be responsible,

the practicalities of managing this or how this dus¢ might be funded.

The Director of the Institute of Educatiofithe Supreme Education Council
supervising the independent schools, was clear about her vision of the school

library, stating,

‘The purpose and mission of the school library in independent schools is
very important as it is an integral part of productive creative and

resourceful learnersOur plan for the coming five years is to ensure that
there is a librarianand an assistant librarian in each independent school
library. Therefore, the expected total number for 200 schools will be to
place 400 librarians and assistant librarians'

(DIOE, 2007)

She confirmed that it was very important to allocate a space within schools for a
library resources centre. However, she observed that in accordance witewthe
educational system, the decision should be left to the school administration, parents
and board of governors to decide the specifications and details of that school
library. It is clear from this, if the decision is to be taken at a local levelctbart

guidance is necessary for schools in terms of the roles and responsibility of the
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librarian, the extended role of the library and its contribution to the curriculum and
students6 |iteracy together withaa cl ear
that this needs to be communicated to parents as part of informing their choice of
school.

All interviewees agreed that, during the last ten years, school libraries have
witnessed major developments in terms of staffing, facilities and buildings; Th
agreed that IT in school libraries was a necessity for any modern school library.
They believe that school libraries should serve as modern resource centres and as
such all Qatari schools should be encouraged to introduce IT to their list of services
offered within the library. They have also agreed that Qatari school libraries should
be equipped with the latest facilities in order to allow students and teaching staff to
receive, access and exploit information by using information technology, to be part
of a fully integrated print and online resource service. All respondents agreed that
there has been a general move to introduce IT in school libraries in Qatar. There are

also ambitious plans to integrate IT into the curriculum and learning process.

Her Highness Sheikha Moza has taken this further in the last couple of years,
supporting the introduction of a personal digital library and education record for all
students. The intention is to provide each student with a personal tablet computer
through whech digital resources can be accessed. Also each student will have a
record of their education progress which will also be available to their teachers and
their parents. This is an exciting push to make sure that all school students are
equipped to use gital material and exploit technology. There are some challenges
here; the digital library is a centrally led resource but it is to be used within schools
where the view of the Supreme Education Council is that individual principals
remain responsible fohow the curriculum and resources are to be used in the

school 6s teaching strategy.

It is not clear whether having access to the digital library for each student would be
seen by principals as a replacement for any more physical library provisionedespit
t he Director of the Institute of Educa
librarian in every school. There is no statement of how this personal digital

resource integrates into a wider view of library services as a combined approach to
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developingst udent sé6 abilities in all areas of
there is a clear potential role hérd students are to be equipped to get the best out

of digital materiali for school librarians as developers of information literacy and

digital information understandingArguably school librarians should be ideally

placed to help with the skills needed by teachers and by students in making the best
use of information, whether in traditional formats or in digital media, so this raises
guestons about where school librarians fit into the proposed training programme

linked to the Qatar Foundation initiative.

This chapter set out to examine how the development of education policy within
Qatar has influenced the role and activity of school liesawithin the last thirty
years. The education system in Qatar has dictated the role of libraries and the way

in which they have been seen as contributing to learning. Raphael writes,

In the past, the library or Muktabah evoked an image where books were

displayed and where scholars came to borrow texts. Today, however, the

Learning Resource Centre (LRC) or Markez Massader Al6 al om pl ays
a much more dynamic role in schools and is a place stocked with a wide

range of print and noiprint resources accesddy teachers and students

alike for a multitude of purposes. LRCs contribute to the development of
studentsdé educational success and are
reading and debated (QSEC2009:4).

It is not only the resources and space that have evolved, but the accessibility of
libraries. Libraries are no longer only accessible to elite scholars, but are intended to
be part of every school with the potential to contribute to the leaafistudents and
teachers. School library provision has evolved since 1963 in terms of number of
public school libraries and resources available, with a big growth during the period
19902001 supported by a specialist team who had responsibility rangimg fr
recruitment of staff, the collection, budget, through to inspection and professional
development. The curriculum reforms brought in by the Qatari Education Act 2003,
resulting in the setting up of the independent schools and the reduction of the public
schools and a stated prioritizing of the information and reading literacy skills of the
nation, have however also seen a reduction in library support provision and the loss

of the academic training provided by the University of Qatar.
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What this highlightds that in the middle of the extensive curriculum reforms that
have taken place in Qatar since 2002, detailed consideration of the role of the library
in schools and the management implications of this still needs considerable strategic
attention. The imlcations for university trained library specialists within Qatar are
now at risk; there is no single coherent policy on the role of independent school

libraries in developing students with information literacy skills which can be

transferred to supportingpe ar ni ng and research at uni v

experience is totally dependent on the experience, view and philosophy of the
individual school in which they were educated.

5.5 Conclusions from Chapter 5

This chapter set out to examine htlve development of education policy within Qatar
has influenced the role and activity of school libraries within the last thirty years. The
education system in Qatar has dictated the role of libraries and the way in which they

have been seen as contrilmgtto learning. Raphael writes,

In the past, the library or Muktabah evoked an image where books were

displayed and where scholars came to borrow texts. Today, however, the

Learning Resource Centre (LRC) or Markez Massader Al6 al om pl ays
a much more dyamic role in schools and is a place stocked with a wide

range of print and noiprint resources accessed by teachers and students

alike for a multitude of purposes. LRCs contribute to the development of
studentsdé educational msholamsaton,and ar e
reading and debated (QSEC 2009:4).

It is not only the resources and space that have evolved, but the accessibility of libraries.
Libraries are no longer only accessible to githolars, but are intended to be part of
every school with the potential to contribute to the learning of students and teachers.
School library provision has evolved since 1963 in terms of number of public school
libraries and resources available, with & lgrowth during the period 1992001
supported by a specialist team who had responsibility ranging from recruitment of staff,
the collection, budget, through to inspection and professional development. The
curriculum reforms brought in by the Qatari Eduma Act 2003, resulting in the setting

up of the independent schools and the reduction of the public schools and a stated

prioritizing of the information and reading literacy skills of the nation, have however
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also seen a reduction in library support pg@mn and the loss of the academic training
provided by the University of Qatar.

The process of addressing the second research question has therefore revealed

seven key points:

1 The present pace of change is very rapid and reflects important aspifations
improvement in literacy and independent learners within school and more widely
within the educational, social and cultural future of the country and in
contributing to labour market needs, in which school libraries could play a useful
part;

1 There is awreness of this potential, particularly in the vision of Her Highness,
but as yet there is little mechanism for demonstrating this in education policy and
strategy. There is therefore a need for a commitment at strategic level to include
school librariesn education policy development;

1 There is a need for a clear vision of the role and value of school libraries, backed
by a clear set of school library standards, against which principals are
accountable to the Supreme Education Council and school libraaens
accountable to principals;

1 There is a need for mapping of school library contribution against curriculum
and agendas at national and individual school levels. Who would do this needs to
be established;

1 There is a need for school library advocacy whian communicate the vision,
value and contribution to the public generally, to parents, to school students and
to teachers. Who would do this needs to be established;

1 The Qatar National Visiompromotes efficient, transparent and accountable
infrastructue in which educational institutions should operate under centrally
determined guidelingsbut the School Libraries Act 19980 longer has any
application and theSsupreme Education Council guidelines of 2006re an
informal document directed only to schddirarians. There is therefore an

urgent need fornew legislation andcomprehensiveand practical guidelines
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written for school management and backed up by trainiigo would do this
needs to be established;

Conferences and training provide support amotivation for school librarians

but there needs to be realistic development of recommendations made, and
consideration should be given to how librarians should engage in education
conferences rather than exclusively library events as part of building
collaboration with teaching colleagues and education policy makers.
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Chapter 6: HOW QATARI SCHOOL LIBRARIES COMPARE
WITH IDENTIFIED GOOD PRACTICE

Thischapter addr esses thhaitca factosstcdntabutingittVvh at ar «
successful school librariesvhich may be identified from the experience of other

countries, and how do the experiences of Qatari school libraries compare with

these?

6.1 Introduction

Central to answerinthis research questias being able to justifyvhy school libraries
matter. The literature review has identified that the purpose of a school library is to
support the educational, social and cultural development of students, and that in
providing an effective school library, a school is contributing to the rights of the child
and heir access to information (Article 19) and education (Article 26) as defined by the
United Nations Declaration on Human Rights (1948) and UNESCO (199%e
literature examined points to the key role that school libraries play in supporting both
studentSlearning and the curriculurm 2004 the Secretary of State for Education in the
United Kingdom capturetdoth their contribution and their impact, noting

The school library is the heart of the school, which itself has learning at

its core and good libraes can empower the learner. The resources in a

library can allow our imaginations to run free, introduce us to new

experiences and promote access to knowledge and enjo{Dfiest

2004c:).
This is a powerful statementhich contains within it the freedo and autonomy of
studens to chase what to learn when they want to, allowing them to follow their
personal interests at their own level, outside of what is taught by the teacher in the
classroom. It is apparent from the literature review that successfhbol libraries are
those which ardirmly established as an integral part of the teaching and learning of a
school, clearly set within the school 6s

priorities.

An extensive body of research including from the UKI a#SA has identified that
school l i braries and | ibrarians can make
and achievement specifically within the core areas of: information literacy; reading

(l'iteracy) support ; t h ee rd eivdeel notpimeynét; osfo ctile
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awareness in addition to playing a role
parents and the local community. The resources held by the library and available to
learrers and thenformation literacyskills taught tathe students by the librarian enable

them to have the autonomy to access, research and learn at their own pace and prepare
the student for learning and using information beyond school, in a global society. The
library also plays a central role in suppogtithe learning culture of the school, creating

learning communities, supportinglecation and seff mp r o v eaatiagnals motoiis

for dynamic and effective learning, whethero r i ndi vidual[DIES,or for
2000:2).

The key role played by qualifidibrarians who are able to take an active role promoting
the learning opportunities and potential provided by the school library, who are able to
work collaboratively with colleagues to support the school ethos and learning has been
highlighted within theliterature in a range of sourcefr exampleOfsted (200%
Ontario Library Association (2006) and the third Colorado study of the impact of school
libraries and librarians on academic achievement (Franeis2010).

The Chartered Institute of Libnaand Information Professionals (CILIBges the
school librarian as a mentor who has the professional expertise to guide students
through a complex range of resources and whose aim is to develop skills and learning:

A skilled library practitioner with rgzonsibility and time to help children

and young people develop the skills nee
overl oad, to become | ifelong | earners a
need for problem solvers and independent thinkehsIP 2011:1).

Thethird research question examines the gpoattice implications of these aspirations

and relates these to the current Qatari picturés dbmposed of two strands:

i. 'What are the critical factors contributing to successful school libraries which

maybe identified from t he e\xgngenfiperspecevesof ot
will be used to discuss this part of the questilvawing on the literature review for
comparative philosophies, international and national guidelines, policy and standards
tha provide frameworks for good practice in the setting up of school libramels
combining this with examples drawn from practical frameworks, the insights of school

| i brarians recognized for their effectiver
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libraries and related services. In particular, the UK todtkjtrove Your LibraryDfES

2004), designed to support selfaluation of school libraries within the context of
school goals, provides a useful structure and bank of examples to help urterstan
library effectiveness, contribution to student development and to the wider teacher and

community needs.

i.0How do the experiences of Qdhisgpartioftiei br ar i
guestionis addressed through an examination of findingshefresearch carried out in

Qatar comprising surveys, interviews and observational visits.

The two strands will be examined in conjunction throughout the chapter, following a
progression from consideration of the concept and role of school libraries, thei

contribution into the education and cultural areas of the development of children, young
people and their families to consideration of the implications of these issues for the
practical skills and responsibilities of librarians in managing and delivahiege

purposes.

6.2 School libraries for the 2£' century

The literature has identified that tleiccessful school library engages with the concept

of intellectual freedom and access to and ethical use of information. These aspects are
reinforced as ssential to effective and responsible citizenshi participation in
democracy, a point emphasized by IFLA (UNESCO/IFLA 2000).

The right of access to services and collections should be based on the United Nations
Universal Declaration on Human Rightsxd Freedoms (1948), and should not be
subject to any form of ideological, political or religious censorship, or to commercial
pressuresin the United Kingdom, a range of legislation seeks to safeguard this right as
a basic human entitlement, includingetfublic Libraries and Museums Act 1964
requiring local authorities to provide a public library service and free access to a range
of print-based resources, and the Freedom of Information Act 2000 which entitles
individuals to request and obtaimformation held or controlled by public institutions.

This is backed up by the CILIP code of professional ethics.
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The IFLA Glasgow Declaration on Libraries, Information Services and Intellectual
Freedonstated thait is

'the fundamental right of human beings btaitaccess and to express information
without restriction.

IFLA and its worldwide membership support, defend and promote intellectual
freedom as expressed in the United Nations Universal Declaration of Human
Rights. This intellectual freedom encompaskesaealth of human knowledge,
opinion, creative thoght and intellectual activity' (IFLA/FAIFE, 2002).
IFLA affirms that libraries should not be limited by medium or boundaries in their role
of providing access to ideas and information. Libraries s d gabewaysiito
knowledge, thought and culture, offering essential support for independent decision
making, cultural development, research and lifelong learning by both individuals and
group® (I FL A/ F A.l TFokbe able @o0d@ thi$ it is essaitthat libraries and
l i brarians do not di scr i amy reasoneincladipgrace,s t p O
national or ethnic origin, gender or sexual preference, age, disalbdiigjon, or
political beliefso (I FLA/FAIFE, 2002a).

If we take this principle into considering school library services, this will mean that the
servicesshouldbe provided equally to all members of the internal school community
whether students teaching or administrative staff. The question then arisess to
whether access should be restricted only t® ititernal user groupr extended tdhe

wider school community that the school serves. For many schools who describe
themselves as ‘community schools' or 'extended schools’, and wheseeltles as a
community resource, this conce@ much wider,including parents and the local
population within which the school is located. Th&émerican Library Association
recognizes the place of leasnmdhaomonunity bothrinar i e s
terms oftheir contribution to it and the contribution of outside libraries such as public
libraries and those of universities and museums, to them fAEGT 1998:123, 127).

The Qatari documentShe School Litaries Act (QMoE 199%); the Department of
School Lilvaries: Guidelines(QMoE 1992a)and theGood Practice GuidgQSEC
2009) allprovide clear guidance for scholidraries in Qatar. The Act required the

provision of a library within all statkinded schools and acknowledgéeé fundamental
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role of the schol library and its collection in developing the knowledge and learning of

both the internal school community and the wider school contyntimat it serves

(QMOE, 1992:7). It set out a range of specifications, including laying down a ratio of

150 studentger full time librarian(QMoE, 199236); thatthe librarian should have up

to date knowledge of the school 6s curricul
teachers through the collection and library skills training they o@&idE, 199240);

that librarians should be qualified, holdinghac hel or 6s Degree i n |
Library Scienceor equivalent or abov€QMoE, 199236). The University of Qtar

offered this specialist qualificatiobetween1995and 2010 training approximately 20
studentseach year. Since then there has been no formal training for librarians within

Qatar although there are plans favlastersdegree to be delivered via the University of

Hamad Bin Khalifa, the umbrella institution embracing international higher education
providers in Doha Education Cjtfrom autumn 2013.

The Qatar Supreme Education Council guidance on good practice in learning resource
centres QSEC2009) states the necessity of writing a policy that is based in the context
of school library vision and @b statements and which relate directly to strategic
planning. These aspects contribute directly to the establishment of learning resource
centre policy which enables the learning resource centre to function effectively and

professionally.

The guide stas,

LRC staff need to be aware of the procedures that need to be followed in the face
of different concerns and circumstances. That is why a range of policies needs to
be established both in terms of administrative and patetated issues. Teachers
andstudents in a school also need to be made aware of the policies that govern
the running of the LRC to ensure smooth implementation of the pg@$EC,
2009:15).

6.3 L i b oleair Readar ®évelapment

Reading is a key skill supportingractical, emotional andinformation literacy,and
underpinning wider confidence with mathematics and scientifics§KIECD 2002:32).
This connects with the Qatari education policy aspiration identified in Chapter 5 above,

to develop citizens capable of embracisgence (QSEC, undated:13). The school
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library itself provideghe ideal environment and resources for readiegding activities

and learninglt is important therefore to explore this relationship prior to examining the
school I i br ar elopment rote lofeinformatiort literacy. driégi School
Library Association gidelines on reader development in the secondary school are clear

about the role of the library in developing readers, stating:

'Reader Development' is about making a connectidwd®n the reader,
opening up new reading horizons, and taking reading off the pages, out of
the library and into the lives of readers. It is a new buzzword for an old
idea - enthusing people about reading and opening opportunitigalko
about what theyeaad- and as such meets all kinds of policy agendas in
schoolg(Armstrong2004:6).

Three major themes emerged from the literature:
I._Reading is a skill that supports independent lifelong learnirige basic skill of

reading enables students to read fiteasure or for content, accessing information,
stories and experiences throughout their lives enabling them to be part of society and
develop their understanding of the world (Tilke 2002; OECD 200QRI 2003; La
Marca2004;Levitov 2010.

ii. Theschaol library plays a key role in reader developmdrite school library and the

school librarian play a key role in providing opportunities which support independent
learning that not only follows the interests and needs of the student, but in developing
reading, research and study skills that contribute to the development of active self
directed learners (Barrett and Douglas, 2004). School libraries are the one place in the
school that is dedicated to literacy, the book and the written and spoken wordgmwheth
presented on papein digital ebook or app book or audiisual formats, or through
theinternet It is a key environment wheli&rarians share their enthusiasm for reading
with their community(Barrett and Douglas 2004; Armstrong 20@treatfield et al

201Q Lancaster 2012

iii. School librarianscontribute significantly to the reading culture of the school

School librarians can actively contribute to the reading culture of the school through
their work with teachers in supporting the curricul and through a range of whole

school events and activities which reinforce the skills and contribution of good school
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| it brarians i1 n supporting studentsd readi

Brown 2005; Ofsted 20063lark and Rumbold, 2006&treatfield et al 2010:10 The
Good School Librarieseport Ofsted2006) notes the negative effect of poor library
provision and reader developmgemeporting weakness in reader development and
personal reading where school libraries had poor or poorgepted stock, where there
were restrictions on book®ing taken home, where extendeading wasot fostered
and where the school library was unedesed in supporting literacy. Theeport
emphasize that school librarians should be as fully involvedpassible in literacy

development.

Literacy is a key concern for Qatar as for all countries and evidenced in the interest in
the OECD and PISA tablesThe Organizationfor Econonic Co-Operation and
DevelopmentReport for ChangéOECD, 2002) provides usefuhdicators, trends and
evidence from across the world on the importanceading on students' development.

It looked at evidence frorthirty one countries, finding that 'love of reading is more
important for academic succedsah a family's income oclass’ and that there is
evidence that reading comics can be just as effective in increasing attainment as reading

books.

The 20112012 education repotty the Supreme Education Counail Qatar (QSEC
undated)eports theoutcomes arising from the focus recent year®n literacy which

have included the combating of illiteracy amongst adults (now down to 4%) and the use
of both national assessments (annual QCEA: Qatar Comprehensive Educational
Assessment which examines five subjects including Arabic B&ndlish) and
international assessments (PISA: Program for International Student Assessment which
assesses reading at agedrtd PIRLS: Progress in International Readiitgracy Sudy
assessed at the age ofllD). These allow for the comparison of Qatstudents with

those of other countriesThe concern of Qatar for improving reading is highlighted in
the OECD executive summary of findings from the 2009 sur¢@geCD 2010 which

shows that 72% of 15 year old boys have a bedowficiency reading leve?, and 54%

of girls have a belowproficiency reading level of 2ZI'he SupremeEducationCouncild s
commitment to reform is demonstrated by Qatar begugpgnizel as the country with

the largestmprovement in the PISA results when comparing rankings frodé 24th
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2009, having made the largest progress with increases of 60 points in reading
proficiency (equivalent to 19.2%RSEC, undated36).

The Supreme Education Counapored

These improvements are significant and reveal that although the country
appeared ranked among those with the lowest levels in 2006, it has the
potential to reverse this situation in the following yéQSEC, undate@2).

It also notedhat,

Future developments cannot be made unless fundamental features are in
place in all shools and for all students (basic literacy and numeracy skills,
basic teacher skills) and is taking steps to ensure that this oq€@®£C,
undated3b).

It is helpful hereto see use of the school library as an indicator of attitude towards
readingandb consi der how it i's currentThgge part
is a real differencén Qatarbetween what was originally observed in the schaal$
evidentint er ms of studentsd attiihthedkearlypetiodoft he |
this researchand the current interest in reading and literacy which is driven both
national and locallyA useful starting point illusated in Figures.1, is how the students

actually viewed the school library, whether in positive or negative terms. atse d

indicates that the majority of students viewed it as a physically pleasant place to study.

70.00%

63.00%
60.00%
50.00%
A0, 00%
30.00%
20.00% 18.00%
10.00%

10.00% 6.00% R
10.00% 000 4.00%

0.00%

Agree neither agree Disagree Don't Know no comment
nor disagree

Figure 6.1 Public schooltwident perception of school library as place to study
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Figure 62 below illustrates how the students use the school library faanger of
different purposes. The pattern was fairly evenly divided between using the library to
carry out homework, with slightly decreasing preference for using it to improve library
skills (25.6%), for subject study use (24.83%) and for leisure purpOs@2(2.

[ Use School library
for subject study

o Use school library
for library skills

O Use school library
for homework

] Use school library
for leisure

Figure 6.2: Student library use

In contrastFigure6.3reveals that although the school library was seen as a physically
pleasant place tstudy (as irFigure6.1), and that although some studentsattidose to

use it (as irFigure6.2), it was seeiny many as boring.
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60.00% 56.10%

50.00%

10.00%
30.00%
20.20%
20.00%
9.60% 10.50%
10.00% -
3.50°
0.00%
.-':'-.if_',l"?'? neither agree nor [}l‘.'n"lig_',l'i?t“ Don't Know no comment

disagree

Figure 6.3 Student prception of school library as boring

This can be compared with the findings from research in the United Kingdom (Clark
2010,DefineResearch and InsigB006) which suggested that the peraam of young

people about their library as an environment and about the relevance and appeal of the
collectionsand activities were closely linked with the amount of use of the library and
the enthusiasm for readingFigure6.1 and Figre 6.3 would seento suggest that the
library was not seen as a destination for leisure reading or activity. The perception of
the school library as boring for 58% of the students needs to be examined since it could
be related to a range of factors including access ttibttaey outside of immediate class

use in the school day; whether students felt that the library collection supported their
interests and school work; whether library staff were seen as helpful or not or whether
teachers recommended use of the librarystdsject research. An interesting point was

that although the students reported that the job of the school librarian was to help them
find 6what they wantedd (66. 36%) ,6ial noesrty 7
strict wi tFigure 6.4). uTti® raises @oncérns abobbw accessible and
studentfriendly librarians arg especially in situations where students were not
confident library users and where 5.4% of students claimed that they did not know what

the job of the school librarian was.
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~0.0% Gender of students
et B Male
E Female
60.0% —
50.0% —
Percent
40.0% —
30.0% —
20.0% —
10.0%—
0.0%—
Agree Neither Agree Disagree Don't know
nor Disagree
The School Librarian is very strict with
students

Figure 6.4: Student perception of the school librarian

The survey opublic schoolstudents showed that students wiargely unenthusiastic
in their use of the library in terms of it supfing their reading and learning, point
supported by the school librarians who also observed that teachers in school did not
encourage students to use the library to support research for their homework or studies.
In contrast discussions with Independent school librarians during vesitschool
libraries, indicate more motivated students encouraged by subject teachers to use the
library for research and study. It was noted also that a change in attitude towards

literacy was supported by national reading projects and activities.

Theautor 6s di scussions with public school I
found that relatively little emphasis was put on developing activities to foster a reading
culture in school, and that the amount of activity was to some extent linkedheovith

qualified or experienced the school librarian was. This was despite schools receiving a
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centrally allocated sum of funding towards promotion events and author visits in
addition to the Ministry of Education provision of stock into schools. Whearigns

in the independent schools were interviewed, they identified a range of activities which
they used to help create a reading cultur
included visits to libraries in the outside community, using techyalogplving school

media activities and broadcastirgyganizingreading clubs and special interest groups

and using book reviewing as a way of engaging students and widening their reading
choices. One librarian stated thetworked with specific studési d.ibrary Friend$

T training them to have skills they could pass on to other students and so making the
boysthemselves part of the process of engaging others (School LibraBas, 2009.

Aspartoftemove to change st ug arnbhgs 6f stategies dndi d e s
approaches are being usedfoster reading and literacy skillssunded by state and

private organizatios and encouraged by schoglsvith the aim of transforming
childrends skil |l s Aapnedentahe insption ¢ daggelytcoming e a d i n
from cultural and industry leaders rather than being driven by librarians within schools,

but there are important exceptions. Thus, the British Coumtidted onemonth long
programme®rganizel in different elementary schod&rossQatart i t | ed O0Space
that encourage reading in English and developing reader idenBigomsbury Press

Qatar is involved irorganizingcreative reading and writing events and activitidsciv

encourage children to read.

However there ara number of reading activities being organized within schools. One
example reportedin Al WatanQatarnewspape(De ve |l o p i n g2000)iwassan acy €
annual family reading competition held by-Wa j ba h Gi r | s OAsiartdfd | e Sc
a reading marathoe ncour aging Oreading as a familyd¢
many stories as they could and answer a computerized questionnaireewdicated

their reading skills. This is a good example of how the library can be used not only to
foster reading intest and competence among students but can also reach out to support

the wider goal of national literacy.

TheAliBin Talib boysd middl e scheosoluricim Remd r
2009, organizel by a professional librarianwith 5,000 booksad an electronic library

containing 30,000 electronic books with the aim of developing independemrsand

160



critical thinkers. The Principédls vi si on was to develop a ©or

learning environment that was not restricted to thestoond(Interview with Principal,

ABTS, 2009. This shows the importance of having a suitably trained librarian with the
knowledge to develop a collection appropriate for & @&intury school library and the
creative ideas to engage students withaitgd also how essential it is for the school
principal to have the library as part of the vision for developing reading and learning.
The second point connects back to a key finding in the literature, that the understanding
and commitment of head teachéssfundamental to successful libraridsance et al,

2010. The Ali Ben Talib Principal saw reading as something which goes beyond the
classroom and this is reflected in the emphasis on the library as a resource and also on
the high number of electronicobks in the collection as part of taking reading and
library outside traditional boundaries. We can compare here what American school
librarian Joyce Valenza says about reading and tfifec2mtuy librarian, below in
Figure 6.5

You know you are a 21° century librarian if:

1 You consider new ways to promote reading. You are piloting/supplying learners with
downloadable audio books, Playaways, Kindles, iPads, Nooks;

1 You share ebook apps with students for their iPhones, droids and iPads and other
mobile devices;

1 You market, and your students share, books using social networking tools like
Shelfari, Good Reads or LibraryThing;

1 Your students blog or tweet or network in some way about what they are reading;

1 Your desktop screensavers promote great reads, not Dell or Apple or HP;

1 You link to available free ebook collections using such tools as Google Books,
I nternational Childrendés Digital Librai

1  You review and promote books in your own blogs and wikis and other websites;

1 You embed ebooks on your websites to encourage reading and support learning;

1 You work together with learners to create and share digital booktalks or book trailers

\

Figure 6.5: Manifesto for 21 Century School Librariangaken from Valenza201Q

She puts emphasis on the importance of exploiting digital books and tools to promote
reading and to engage with students. At the same time it is helpful to note that the Ali

Bin Talib school library also has print books. It is important that students are
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encouraged to read traditional print as well esrenats because it helps to develop
their reading skills and their ability to engage with print for longer periods whicls help

to build reading stamina. Students can learn more about the reading process, about
creative use of print and about reading for pleasure if they have access to books in a
variety of media. This desire to encourage reading through a range of media has
implications for the technology support. At present the question of the right choice of
e-reader or other platform for accessingurel apgbooks is challenging many school
libraries in the United Kingdom.

Librarians are considering the problem of usingeaders such as Kindles which are
convenient, designed for longer periods of text reading and can be preloaded with e
titles but tie the user to Amazon retailing, or to choose another brand such as Nexus 7.
The range is changing rapidly at present, wdifierent readers offering alternative
features such as eygendly lighting or different download formats. Schools in the UK

are working out the practical management and licensing implications of lending pre
loaded ereaders to students, or of allowinigné-limited downloads of subscribed e
books from a library catalogue to a personal device . As Qatar is aiming to provide all
students with an iPad to access digital resources and student learning record, there will
not be the same problem of choice ekaders or the problems of lendidevices pre

loaded devices.

There will however remain implications for subscription or purchase decisions for the e
title collection. The question of the challenge for reading development of the
relationship between ¢hlibrary as collection and the iPad (or other device) as holder of
an-loddraryd for i ndividual s t yDRiseusdion at s e
supervision session, 2010pted that she observed on a visit to Sweden that a school in
Lund experimated in 2008 with personal student tablets fotygdrolds, and that this
showed signs of reducing student use of the library forstodyspecific reading. As a

result the school had to introduce a variety of reading promotions to encourage students
to develop their reading skills and interests to compensate forreN@nce on the

selection otabletbased resources.

Qat ar National Cohricil (@NCGCE)drganiz@ ual wide maamde of

activities that are centred on the development of reaacreativityin March 2011
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The basis of this was a study of 60 nine year oldsttizk place betweeté University

of Qatar and QNCCC which showed that children enjoyed reading, particularly aloud to

their family and friendsThis, like the AflWajbahGi r 1| sdé School readir
shows how i mportant the interaction of fa
|l iteracy é 2009). This is confirmed by a
the UK which shows the influence of family involverm t i n childrenod

devdopment (e.g. Elkin and Kinne#000; Rosst al. 2006; Rankin and Brock, 2009).

School librarians therefore need to find ways of connecting with familiéese might

be specific reading programmes directed at familie® e.g. theGetting the blokes on

board initiative (National Literacy Trust 2008) or it might be simple actions like the
Abingdon School Li braryods tempderbeoowsng pi ct u
whenever the school is open to the public, so yeainger siblings can be involved

while the focus is otheir older brothers (Abingdon School visit).

Childrends I|iteracy | evels are not a prot
children in the UK have reading levels below twepected national ahdards.UK

school librarians are involved in a wide range of activities designed to hook students

into reading and to support their reading progress. These include many book weeks,
reading clubs, activities, quizzes, creative writing and competitogenized both by

the librarian and in conjunction with the school. Librarians also coordinate parents and

older students to act as reading mentors for younger students who need the extra support

to build their literacye g Ba c o n Geadin@ butldiegBge ondés Col | ege,

website).

Events tie in to national and international book days, sport, cultural or science
programmes and into book awardsach year students aged-13 are involved in
6shadowi ngé t he Carnegi e a n d, Ca&@megee and way I
Greenaway shadowing website). Thiorganizel jointly between schools and CILIP

who administer these prestigious <childre
shortlists of titles and choose the books they feel should win. Discussiatsare run

and students can post their reviews and comments on the award website. This is a good
way of getting students to engage with new quality fiction and to use their reading and
critical skills in interschool collaboration and in a national evenThree of the schools

which the author visited in Abingdon are part of a consortanganizel by their
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librarians, to use this award shadowing to get their students involved with the books and

to share in theorganizationof supporting activities linkd to the shadowing, such as
arranging for authors to visit the schools. This was interesting because the consortium
partners are a private boysd school ( Abi n
and St Katharine) and three stab® secondary $ools, and this was an example of the

benefit of librarybased collaboration in building communication across the private and

state division, and private support (through collaborative funding of author visits, better
space for shared activities etc.) betlocal state schoolSt Helen and St Katharine

visit).

Librarians are also involved in using schemes such asAtezlerated Reader
programme (Renaissance Learningccelerated Reader Enterprise website) to support
school literacy. This involves sulything to a commerciallyun book assessment

scheme where each title is graded by reading ability level and is backed by an online
quiz. Students can choose books matched to their reading level or to stretch their
reading skills; when they read a titleely can then do the quiz and the system will keep

a record of the pupildés progress. Il n so

within the | ibraryds role in supporting re

Li brarian Anna Semmens of Bacond®800sGml | ege
school had identified a significant problem with literacy levels of incoming 11 year olds
and had made reading skills a top prio(Bemmens2009). As part of this, the library
adoptedAccelerated Readesind increased its stock to supporisth All students in

years 7 and 8 (213 year olds) had regular library classes and those with particular
literacy difficulties had intensive reading partner support. It is interesting to note that in
2012, as these original supported students have begwomplete their secondary
education, Baconds College recorded its
Examination Results 2012, website). However, this observation cannot by itself do
anything more than hint at a possible correlation of valueheflibrary and reading

focus inputi there is no concrete evidence of specific contributory or causal links or

ruling out of other factors.

There is some recent anecdotal evidence, gathered from informal comments from

librarians in London academy schodls 2011 and 2012 at events and training
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workshops, supporting this problem. The stress placed bythaaters on driving up

literacy standards helps to build up recognition of the school library as an important part

of reader development. However, theba d e r devel opment of o |
information literacy, is seen as a teaching responsibility and theidibriareither not

allowed to engage in this or is given little opportunity to support student development.
Semmens also noted (2009) thais total emphasis on reading support had meant that

there was o time available for the librariaho devel op studentsod in
skills 7 something that has begun to change as the library now (2012) runs
6comprehensive irnfldrsmaftoironYdarterseacyBa&onod
website). Ideally the school library would becognizé for how it can contribute

across the range of student development, but this experience of London academy
schools may suggest that concentrating on opechss an important starting point in

building the relationship with teaching colleagues and establishing school management

understanding and confidence in the value of the school library.

It is possible however that too much focus on encouraging reside see use of the

| i braryds resources as part of pur suing
reading at all othat the pleasure in reading is damaged by limiting student choice to
material which has an educational go@ihe 2002 PISA study perted that UK children

ranked highly for functional literacy but very low for their enjoyment and motivation to

be readers for pleasur e, and it i's an i mp
promoting this pleasure. Younger primary studentsCagndlings prep school
commented that they were sometimes frustrated at being discouraged by teachers from
having a free choice of reading from their school library (Chandlings visit). However, it
should be noted that this school overall had a very opehflexible approach to

promoting reading, encouraging students from the earliest years to go independently to
the | ibrary at registration or in break
readingd books regul arl y 8asmdo fagdteerciealerge t h e
of deciding whether it is better to arrange fiction material according to the reading
levels of titles, or to present stock in thematic or other ways more appealing to
encourage readers to follow their interests and suited eméixiy reading beyond the

familiar. Whatever the debate, Lancaster (2012) in presenting his school case study
(Monkbés Wal k School Jhe moreachildnedjsys readifigrthea marea n st

they will do it and the more they do it the more proficidmy will become. Improving
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your reading has a direct impact on your learning and your understanding. It is one of
the reasons why a library is at the heart of a school. It is the only place that links
everything togetherL@ncaste2012:3)

His claim isthat school librarians are effectively placed to monitor impact using a range
of monitoring and tracking strategies including reading tests; drop in sessions; use of
Kindles and iPads; use of Reading for Pleasure plans and student interviews, all help to
createdata for the school to use. Thedsashow that the use of these approaahats

only raisestudent leved of reading and achievement, but alagethe profile and status

of the school library and staff.

6.4 Promotionof the schoolibrary

Promotion is a very important part of encouraging reading interest, literacy skills and
greater se of the library by student3he literature review identified many types of
promotional activity, ranging from displays of recently published titles, student
involvement in book reviewing and in jacket design, improved cataloguing and access
to both stock and to the library itself, through to specific events such as author visits or
school lmok weeks (Bates, 2000:17&ildersleevesiscussion at supervisionsaon,

2009 argues that promotion is part of the whole presence of the library within the
school community, and that it covers everything from how the library spade
collection are presented and made available through to advocacy, and that promotion is
therefore about hooking students into reading and learning but also about
communication of what the library does and how it benefits the school. She argues that
it is helpful if the school library has a cleargcognia bl e &6 br andd wit hin
the overall school mission and that the librarian looks for as many opportunities, large

and small, to use this to put the library in the eyes of users.

School libraries can show what they do to parents by being available on school open
days, eg. St Heleand St Katharine School (observational visit) invites families to tour
the library facilities. They can be involved in other days when parents are likely to be
in school, eg Chandlings School and Abingdon School both use the library as a space
for parentevenings, and Sponne School and Larkmead School (observational visits)
both use their libraries from time to time for parent and student counselling sessions or

Connexions careers advice meetings. However it is possible that schools that do this
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may simpy be using the library because there is no other suitable space available, so it
IS important to consider what message is being sent out about both the library and
school facilities generally. One way of using this as a promotional opportunity is to

creae displays and special features linked to student programmes or to particular
resources such as careers information, which will be prominently on show when the

library is used for meetings.

Equally, libraryrun activity material can be displayed promitigrelsewhereor in the

school where parents and public may see how the library promotes reading and wider
devel opment in students. Tdudans(QLA wisity exan
displays student reviews, posters and other participation materialbeinsahool

corridors near to the library but also creates feature displays at key times of the year,
such as school book week, in the entrance hall where parents come to collect children

and gather socially whenever the schadgbpon events, such as corisesr open days.

Figure 6.6. Extractfrom Book Weelkd d ai | y p iomdisplay & scthdolamtranée
halL,Our Lady&éschowlbi ngdon S

Chandlings School (Chandlings observational visit), like many schools, runs an annual
Book Week in with teachers and children dress up as a favourite book character,

create a giant O6treed of book review 061 ea\
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