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Abstract

While there is an enormous range of psychological and social research into 
fathering, and some considerable attention paid to the possible influences 
upon child development of father absence, there is a paucity of research on 
many aspects of black fathering. Chapter 1 reviews this literature before 
specifying the particular aims of this dissertation which is devoted to 
addressing this imbalance, by collecting fathering and child development 
information from a number of multi-racial British samples. Chapter 2 presents 
an overview of the epistemological considerations.

The core chapters of the thesis report on four empirical studies involving 
distinct samples. Chapter 3 reports on the first pilot study that aimed to ratify 
the procedure and materials for obtaining information from teachers and 
children on family functioning in father-resident and father-non-resident 
families. This first study revealed that participants who reported a closer 
relationship with their fathers (whether resident or not) achieved higher scores 
on the measure for intellectual skills. At the same time, there was some 
evidence according to child reports that non-resident fathers were less 
involved in their children’s lives. This first Pilot Study suggested possible 
moderating influences upon the potentially harmful effect on children of having 
a non-resident father. Namely, the role of the extended family is explored.

Subsequent Studies reported in this thesis further explore these same issues 
in relation to children’s self-esteem, intellectual, emotional and social 
development (Chapter 4) and, in a second Pilot Study (Pilot Study Two), 
fathers’ reports of the activities that (mainly black) resident and non-resident 
fathers engage in support of their children (Chapter 5). Finally, Chapter 6 
returns to children’s reports of parenting activities that their fathers engage in, 
their reported relationships with their parents, and the influence of this on their 
psychological development and academic achievement.

The concluding chapters summarise the findings, drawing special attention to 
the need for further research on fathering, race and ethnicity from the child’s 
perspective. The current series of Studies suggest that children’s own 
experiences of parenting in conjunction with careful attention to race and 
ethnicity and the incidence and meaning of non-resident fathering, are likely 
and important influences upon diverse aspects of child development.
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CHAPTER ONE

Introduction

Introduce your children to the unlimited possibilities of life

(Advice to black fathers] Haki R Madhubuti, 1990, p. 189).



1.0 OVERVIEW OF THE THESIS

‘The role of black men In families is one of the most conspicuously neglected areas of family
research."

Taylor, Chatters, Tucker and Lewis (1990, p.996)

In the 1970’s there was a significant increase in the publication of research 

into the life of black families living in the United States. This was largely in 

response to the Moynihan Report (1965) that described African-American 

families as pathological, culturally deviant, and in crisis. This response 

crescendoed in the late 1980’s to the mid 90’s. Staples and Mirande (1980) 

provided an illustration of this increase when they reported that from the 

1960’s to the late 70’s there were around 500 research reports published. 

This figure represented five times more than in the previous 100 years.

In Britain, the alarm call concerning black families has largely been about the 

gradual rise in lone parenting and the subsequent burden of this on the State 

(Salmon and Law, 1995). Although this rise largely transcends race, it is more 

pronounced for African/Caribbean families whose lone-parenting practices 

have always (in the history of reporting on the same) constituted a significant 

minority of families.

The growing evidence that father absence may have some effect on 

psychological development and on the development of boys prompted this 

research to contribute to the analysis of the ongoing issue of black academic 

underachievement. Although the global research on the effect of father 

absence is inconclusive, there has from time to time been some persuasive



evidence of the effects in terms of social and interpersonal skills, cognitive 

development, cognitive style and academic achievement. It is also known 

from studies that factors such as race and the socio-economic status of the 

family greatly influences academic and occupational success, and that its 

impact is more forceful than ability or IQ (Verma and Bag ley, 1979).

To date, no known research has been conducted in Britain into the specific 

influence of the fathering behaviour of black (African/Caribbean) men on the 

psychological development of their children. The following Studies developed 

from an investigation into the effects of father absence on the psychological 

profile of a multi-racial group of children in Britain, to a more in-depth 

examination of black parenting, and specifically fathering, from both fathers' 

and children’s reports. They aimed to address the issue of the invisibility of 

men in black families, and in so doing, examined the style of fathering (as 

defined by a number of factors: health, hygiene and grooming, intellectual, 

financial, discipline, emotional, and leisure activities) and the differential 

outcomes on the social, emotional, intellectual and academic development of 

the child. They simultaneously aimed to examine whether black mother-only 

households are detrimental to the psychological development of the child.

Given the propensity of black boys who are labelled as having emotional and 

behavioural difficulties (see Grant and Brooks, 2000), the thesis specifically 

examined correlates of social skills and socio-emotional status with father 

residence, father-child closeness and fathering behaviour.
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The sheer paucity of research in these areas cannot be emphasised enough. 

To date there are still only four published works in Britain, (Finch and Mason, 

1993; Guishard, 1992; Phoenix, 1987; Tizard and Phoenix, 1994) that have 

made any attempt to present a framework for developing the knowledge and 

understanding of black families and parenting in the British context. Rarely 

did studies employ a multivariate analysis to examine factors possibly linked 

to school achievement that may or may not include ethnicity and home 

circumstances, the one exception being Cockburn and Cornelius (1978).

This thesis is influenced by reports on black (African-Caribbean) 

underachievement (Gillborn and Gipps, 1996; Benskin, 1994), and therefore 

offers a review of attempts made in the past to describe and examine the 

relevant factors contributing to the persistent problem of black 

underachievement within the British school system, and the 

underachievement of black boys in particular. This research built on the 

established findings in this area that teacher expectations are a major 

influence on the educational outcomes for black children. It goes on to 

explore the possibility that the expectations that teachers have of children 

from lone parent families are also explicitly different from their expectations of 

children from two-parent families. There is, therefore, an examination of 

whether these attitudes simultaneously influence their teaching of black 

children who are four times more likely to come from lone-mother households 

than any other racial group (Owen, 1993).
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The research reported here attempts to synthesise knowledge so far 

developed from theory and empirical research, into families in general and 

black families of African origins (mainly conducted in the United States) in 

particular. It aims to promote the “cultural variant” model (McAdoo, 1988), 

and the ‘stress-resilience’ model (Martin and Martin, 1980) that will be 

described in detail in Chapter Two.

The organisational structure of the thesis is as follows. Chapter One 

encapsulates the review of the literature, and is subsequently divided into 

further sections. Section 1 provides a summary of the operational definitions 

relied upon in this thesis. It is followed by a literature review of the previous 

research into the achievement of black children and of black boys, and finally 

a brief history into the relevant research linking black underachievement and 

family factors. In Section 2 the literature review turns to an examination of 

and background to research into family structure and child outcomes, the 

specific emphasis on father absence, and ultimately progresses to a specific 

overview of the research on family roles and function, parenting and fathering. 

It is in Section 3 that a review of the available literature on the evolution of 

psychological and sociological research into the family structure and function 

for Africans throughout the diaspora begins. The review then focuses on their 

parenting and fathering practices and the differential effect of this on the 

school achievement and psychological development of children. Chapter Two 

addresses the methodological considerations that arise out of the literature 

review. It then sets the background for the designs of the studies. Chapters 

Three to Six describe the four Studies that were conducted on four multi-racial
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samples. The first Study (Pilot Study One) is ostensibly a pilot Study to refine 

the procedures and materials, but also to find out the extent to which the 

findings reflected the a priori hypotheses based on the literature review. The 

second Study (Study One) examines in greater detail, the possible effects of 

father absence, family structure and family relationships on the psychological 

(intellectual, social and emotional) development of children, as well as the 

attitudes of teachers towards children from one and two-parent families. The 

third Study (Pilot Study Two) is a second pilot and exploratory study of (mainly 

African/Caribbean) fathers’ reports of the activities in which they engaged to 

support their children’s development. It examines whether the age and sex of 

the child influenced this, and whether the level of paternal involvement had 

differential outcomes for children’s academic achievement and self-esteem. 

Finally, the fourth Study (Study Two) examines children’s reports of the 

parenting activities of their fathers, their reported closeness to their parents, 

and the relative influence of this closeness on their psychological 

development and academic achievement. Within each Study, the findings 

relating to the black sub-sample are highlighted.

Although there is some discussion of the results of each Study, Chapter 

Seven includes a general overview of the effects found within each Study, and 

a conclusion is presented in Chapter Eight giving suggestions for future 

research.

13



Throughout the thesis the empirical investigations within this thesis are 

referred to as ‘Studies’ whilst the investigations referred to in the literature 

review are referred to as ‘studies’.

1.1 OPERATIONAL DEFINITIONS

It would be inappropriate to assume a common understanding of the 

terminology used in this thesis to describe some often ‘individualised’ 

concepts such as ‘family’ and indeed even ‘parents’. Therefore at this 

juncture a number of the main concepts are defined for the purpose of this 

Study.

1.1.1 Race and ethnicity

“Races as objectively existing biological entities do not exist...The criteria commonly used to 
ascribe ‘racial’ identity are social and cultural radier than biological.” Richards (1997, p.x)

The contemporary view from within psychology as a discipline is that ‘race’ 

differences are mythical. British-based psychologist Richards (1997) for 

example, stated that the term ‘ethnicity’ should replace ‘race’ as it refers to 

‘cultural’ rather than biologically defined groups. He went on to assert 

however, that the cultural distinctiveness of some ‘ethnic’ groups such as 

second and third generation Irish and Caribbean groups in Britain may be 

marginalised by this process. He further pointed out that within the academic 

arena, the debate continued to the point where some writers had even 

suggested that all labels used to distinguish different ‘racial’, ethnic and 

cultural groups should be abandoned. Richards acknowledged the difficulties 

inherent in the abandonment of the concept of race. Logically, he suggested
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that this would nullify the concept of racism. Richards’ convoluted argument 

then attempted to validate his conclusion of the ‘myth’ of race given the 

physical phenomena of sickle cell anaemia and thalassaemia, then suggested 

that ‘race’ differences are clearer when observing medical phenomena, but 

less so for observing psychological phenomena. In the final analysis he 

suggested that he was creating an operational definition in order to create a 

context for his thesis. He accepted that this approach had limited usefulness 

when research was conducted on, for example, a sociological level, or for 

application to real life or as he stated “’everyday’ campaigning”. It is this 

author’s view that this approach takes him through a ‘hall of distorting mirrors’ 

as it is impossible to research and to write about a concept that does not exist. 

His argument also fails to adequately explain phenomena such as the 

differential exclusion rates of black and white children (Gilborn, 1990) and the 

over-identification of black children as having emotional and behavioural 

difficulties, whilst having under-identification of black children as having 

conditions such as Oppositional Defiance Disorders and Attention Deficit and 

Hyperactivity Disorder (local audit information).

Conversely, another British-based psychologist, Phoenix (1999) was careful to 

define some racialised terminology such as ethnicity, race, essentialism and 

racism, and then provided a brief summary of how ‘racialisation’ was 

superimposed over the process of child development. She gave a further 

example from the lecture of the African-American lawyer Patricia Williams, 

who described how the contemporary approaches to refute the existence of a 

social construct of race and racisms, have in fact pathologised the people who
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experience racism most. She suggested that the inference was that ‘they’ 

were just imagining it because no-one notices that ‘they’ are black. Phoenix 

goes on to underline that ‘race’ is potentially invisible to white children when 

they are in a dominant majority, and is only potentially challenged when a 

black person attempts to position themselves with significant status for 

example as a superhero.

The debate into race and racism in Britain has also had contributions such as 

that of Owusu and Hewitt (1999) who commented that “...It matters little 

whether racism is articulated through biological or environmental factors...” 

(p. 126). In their view, racial theories simply held that white people (including 

children) by virtue of being white, were superior in all aspects of humanity. 

Interestingly, they also commented that there was no “tangle of pathology” 

being created about the surge in white lone-mother families (p. 129). 

However, the literature review for this thesis contradicts this viewpoint.

The African-American approaches to this debate contrasts with the British 

psychologists in that they present a challenge to mainstream psychology. 

Jones (1991) for example asserted that within the arena of social psychology 

a concept of race and its role in social life has evolved that is “unfocused, 

underdeveloped, simpleminded, atheoretical...” (p.441). He further 

acknowledged that the difference between race and ethnicity is looked at in 

terms of cultural diversity and has ostensibly moved from the notion of colour 

to a notion of culture. Jones further highlighted the mental acrobatics of this 

when he pointed out that commonly studied areas in social psychology such
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as racism and prejudice are described as intrapsychic phenomena, when in 

fact they are empirically based on externalised social behaviour and attitudes. 

In short, Yacially’-prejudiced people often respond to people's ‘colour’ and not 

merely cultural manifestations of people’s behaviour.

Cross, Parham and Helms (1991) quoted writer John O’Neal who wrote:

“Black as a fact has little significance. Colour as a cultural, social and political fact is the most 
significant fact of our e r a (p.319)

In describing their model of ‘nigrescence’ (the process of developing a black 

racial identity), they highlighted that the concept of ‘race’ develops through 

one’s life experience, and can provide a reference group.

In a debate on ‘race’, racism and psychology initiated by the British 

Psychological Society, Reicher (1999) made a contribution to the debate that 

is of particular relevance to this thesis. He asserted that we have to accept 

that linguistically, ‘race’, ‘culture’ and ‘ethnicity’ mean different things, but 

given the highly racialised nature of Britain, it was hard to believe that 

scholars and lay people alike did not see these concepts as interrelated. 

Hence research into ‘racial’, ‘cultural’ or ‘ethnic’ differences generally operated 

within a racialised context of colour. Reicher’s stance underlined the position 

taken by Wright (1994) on the “irrelevancy of colour” where research focused 

not so much on the aetiology, but on the effects of racial background (p.4). 

Reicher concluded that to reduce racism to mean hostility will ignore the 

impact of social structure and of power. Given the additional focus on the 

school experience of the multi-racial groups of children who have participated 

in these Studies, this comment has particular resonance.

17



In summary, race as colour is significant. Whether race exists or not, is 

merging into thé area of philosophy as scientific enquiry has for several 

decades now found differences between ‘racial’ and ‘ethnic’ groups, (Harris, 

Blue and Griffith, 1995). In short, although it is now disputed as a valid 

scientific concept it remains a psychological and social reality. The weakness 

of this stance however, is that it essentially described a colour caste system 

that is as heterogenous as ‘White/European’, ‘African’, ‘Caribbean’ and ‘South 

Asian’. Therefore, the focus in this series of studies is on race as colour with 

an attempt to highlight the cultural overlay(s). From the point of view of this 

thesis, the specific concept of race related to cultural or ethnic groups unified 

through world history, physiognomy and social psychological phenomenon 

such as prejudice i.e. generating a distinct cluster of myths and both positive 

and negative stereotypes. In the vein of Nobles (1991) where he described 

African-Americans as ‘Americanised Africans’, this thesis argues that there 

are similarities in the findings of African-Americans and the families from 

Caribbean and African roots in Britain as ‘Europeanised Africans’. To this 

extent the populations of African descent in Britain may be described as 

‘Anglicised Africans’ - descendants of Africans living in the English context.

For simplicity, (and purely for the purposes of this thesis), the three ‘racial’ 

groups accessed within this series of studies are described as 

‘White/European’, ‘African/Caribbean’, and ‘South Asian’. The first group was 

characterised by White/Europeans or, in using Nobles’ principles ‘Anglicised 

Europeans’, whose geographical mobility centres around north-western 

Europe with a similar physiognomy, and whose experience of prejudice

18



generate a distinct group of myths and stereotypes according to their 

European country of ‘origin’. The third and smallest group within this research 

was the South Asians or ‘Anglicised South Asians’ whose geographical 

mobility centres around countries such as India, Pakistan, Sri Lanka, and 

Bangladesh and again attract a distinct group of myths and stereotypes 

according to their South Asian country of ‘origin’. The African/Caribbean 

group -  often described as ‘black’ - received specific attention in this thesis in 

attempting to underline the sentiments expressed by Gordon (1964):

“..the social-psychological element of a special sense of ancestral and future-oriented 
Identification with the group. These are the “people” of my ancestors, therefore they are my 
people, and will be the people of my children and my children’s children...but In a very special 
way In which history has decreed I share a sense of Indissoluble and Intimate Identity with this 
group and not that group.” Gordon (1964) quoted in Barnes, (1991, p.679).

This position accurately reflected the writings of Phoenix (1999) who drew on 

research by Hutnik (1991) who found that South Asian children labelled 

themselves Indian or British although there was no overt difference in how 

they practised their cultures. Similarly African and Caribbean children born in 

Britain were careful to retain aspects of their forebears’ culture in order to 

maintain their identity as ‘African’ or Caribbean. Phoenix further quoted the 

work of other researchers who have made similar findings and concluded that 

these active and deliberate ways to retain their cultural identity were evident 

despite (or because of) their experience of racism.

In this thesis the tendency will be to use the word ‘black’ to describe people of 

African descent specifically when referring to findings of single-group studies, 

whereas the term ‘African/Caribbean’ will generally be used to refer to people 

of African descent living in Britain when contrasting this group with other 

‘ethnic’ or ‘cultural’ groups.
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1.1.2. ‘Family’

“A family is defined as a married or cohabiting couple, with or without their never-married 
children (who have no children of their own), or a lone parent with such children.” Matheson and 
Pullinger (1999, p.43)

The term family describes a group of adults and children who are related both 

conjugally and consanguineously, where the adults have roles and 

responsibilities to ensure the socialisation of the children born into the group. 

The conceptual families noted in this thesis are principally the lone-mother, 

two-parent, step- and extended families. The lone-mother family grouping 

refers to one woman in the household with dependent children. This grouping 

is also commonly described as the single parent or one-parent family. The 

two-parent or nuclear family grouping resides together in one household and 

includes a biological father and a biological mother, and the children from their 

relationship. Where the specific roles of the adult males are the focus, these 

families are described in more finely graded detail as father-resident, father 

non-resident and father substitute households. The extended family grouping 

described a family who reside together in one household and often includes 

three generations (i.e. grandparents, parents and children), but may be only 

two generations, and include adult uncles/aunts and cousins.

The term father is used to describe a (mostly adult) male that is biologically 

related to a child as a result of mating with the child's mother. In Studies 1 

and 2 the particular focus on family structure means that the position of the 

father substitute is drawn upon. The father substitute may be an adult 

relative or an adult male that becomes related to a child through marriage to 

the child's mother or stepmother. The relationship is normally conjugal but
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can be consanguinal if for example the mother were to marry the child's uncle 

or grandfather or other male relative.

For the purposes of this thesis, the term mother refers to the (mostly adult) 

female that is biologically related to a child as a result of mating with the 

child's father, and has given birth to the child. She is commonly known as the 

biological or birth mother. In common with the operational definition of the 

father substitute, the mother substitute is an adult female relative or a female 

that becomes related to a child through marriage to the child's father or 

stepfather. Again in common with the father substitute, the relationship, 

although normally conjugal can be consanguinal.

These descriptions are working definitions only for the purpose of this thesis. 

Whilst these may be fairly theoretical and semantic-pragmatic descriptions, it 

is accepted that in reality words such as 'father', 'mother' and family' have an 

emotional component that carries different meanings for both adults and 

children. For example, an orphan reared since infancy by an adoptive mother 

may feel very strongly that (as far as they are concerned) the adoptive mother 

is their 'mother'.

Similar problems arise when considering the term 'family'. In reality, there is a 

general assumption that most children have been born within a union, and 

that the birth of the child consequently creates a grouping that is synonymous 

with ‘immediate family'; i.e. that a family must include offspring. This term has 

different meanings depending on the stage of the life cycle that the

21



respondent is in. For example, one's immediate family might be one’s partner 

and children if one is cohabiting; or one's parents and siblings if one is 

childless and resides in a household headed by a parent. Therefore a 

childless married couple may spontaneously be asked: “When are you going 

to start a family?"

At this point, some more detailed consideration is given to the cultural 

backdrop to conceptual families such as the ‘nuclear’ and the ‘extended’ 

families.

1.1.3. The black extended family

“We found that focusing on household composition or mistaking a sub-extended family for a 
nuclear family can easily distort black family life. A sub-extended family household with the 
father absent appears to be a broken home, but it may be a vital part of a strong, flexible 
extended family that is based miles apart.” Litwak (1968) quoted in Martin and Martin (1980, p.9)

The ‘black’ family (a family headed by two people of African descent) has 

been extensively explored by both black psychologists and sociologists. 

Psychologist Nancy Boyd-Franklin (1989) described the value of family life 

within families of African origin as ‘familism’, and further suggested that such 

is the relative importance of black family life that such families comprise both 

nuclear and extended, and both biological and non-biological families.

Queen and Haberstein (1967), wrote of the “‘traditional’ matriarchal black 

family that developed because female slaves usually found themselves 

heading families without fathers’’ (p.317). However, they also provided further 

contradictory evidence of the prevalence of the black extended family when 

they wrote about the ‘modified extended family’. The modified extended black
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family was built around the mother-daughter relationship and usually extended 

to three generations. From their research they stated that this family type was 

the “modal form of organisation" (p.329).

Martin and Martin (1980) suggested in their major piece of qualitative research 

into black family life that this co-existence of nuclear and extended families 

are a result of the bi-cultural nature of Africans throughout the diaspora. They 

echoed the work of Parsons and Bales (1955) when they stated that nuclear 

families that comprised a husband, wife and children were more compatible 

with a highly technological society. They go on to suggest that the extended 

family system therefore was common to many ‘immigrant’ groups as a way of 

conserving physical and financial resources. However, the reason why 

extended families were sustained specifically by black people of African origin 

was due to culture.

The overall aim of their research was to answer the questions: How is the 

black extended family formed? What is its major goal and how does it 

survive? They described the core features of the black extended family. The 

black extended family has a dominant figure that is usually living in the base' 

household that is the family’s symbol of stability. The base household is 

usually the home of the most enduring couple in the family. For this reason, 

the mainstay of the black extended family is usually the grandparents. Martin 

and Martin (1980) also found that there are often ‘sub-extensions’ of the 

extended family that may appear as nuclear or lone-parent family households, 

but are qualitatively different in that they frequently both draw upon and
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provide support to other elements of the extended family system. The black 

extended family was also found to operate within a process of 

interdependence where the relatives were the main source of social, 

emotional and material support. This specific finding echoed the findings of 

Litwak (1968) quoted in Martin and Martin (1980) who suggested that the 

black extended family was an illustrative example of a family constellation that 

is a mutual aid system and promotes both security and survival. Martin and 

Martin also found that the black extended family promoted a model of family 

life where the adult male is the stabiliser and his role was enacted by the 

provision of a home, food and protection for his family. The adult female was 

the organiser and ran the household. This finding was echoed in the essay 

‘Success and the Black Family’ (Mays, Hollingsworth and Shackleford, 1992). 

They wrote that one of the black family’s strengths was that the “legacy of the 

strong, black patriarch” (p.51) compensated for the lack of financial resources 

within the family.

Barnes (1991) attempted to develop a theory on the goal of black families by 

building on the work of Billingsley (1968). It is Barnes’ view that the black 

family is embedded within a network of mutually interdependent relationships 

within their communities and within wider society. His theory is that one of the 

goals of the black family is to develop high self-esteem in the child. He 

argued that black children have a different social referent that he called a 

‘systems perspective’, and that the nature of the relationship between the 

family and the community was a key factor in the development of the child’s 

self-esteem. He further suggested that the various interactions and triads of
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social subsystems within the black family, were equally subsystems of the 

black community. His audacious theory concluded that:

"We cannot think about black children and black families without thinking about black 
communities”. Barnes, (1991, p.669).

In a British study text on families (Leonard and Hood-Williams, 1988), a quote 

from Jamaican writer, Jean Binta-Breeze, was used to highlight contrasts 

between black family life in Jamaica and in Britain as well as her perception of 

white British family life. She had this to say about Jamaican extended family 

life:

“..The country way of living and providing for working mothers comes very much out of the
extended family. Most western women don’t understand the system of living that we have
back home, they don’t for instance, see the importance of the grandmother’s position in the 
family....Almost everyone in Jamaica can say that their grandmother had a very definite hand in 
growing them up, unlike here (in Britain)’’ Binta-Breeze (1985) quoted in Leonard and Hood- 
Williams,(1988, pp. 191-192)

In Britain, ‘black’ children are just as likely to be born to couples as lone -  

parents. The official statistics presented in Social Trends (Matheson and 

Summerfield, 2001) presented evidence that 51% of children within black 

families were born to couples, and 49% were born to lone-parents. This was 

in contrast to 79% born to white couples and 21% to white lone parents; and 

89% being born to South Asian couples and 11% to South Asian lone parents. 

However, the data was not able to show how many of these black children 

lived within multi-generational households. They did however point out that:

“There is also evidence that lone parents who historically were more likely to live in multi-family 
households, increasingly became one-family households..” (p.43).

The inference of this is that black lone-parents are beginning to live separately 

from their extended family. However, it is this author’s view that this evidence 

may be reflecting a development based on economics rather than a cultural
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shift. The data within Social Trends were also not refined enough to clarify 

whether these lone-parent families are ‘sub-extended’ parts of extended 

families, and may in fact be a British-based manifestation of the black 

extended family described in Martin and Martin (1980).

1.1.4. The White/European family and ‘kinship’

“Households in North Western Europe in the past were not large and extended. Rather the 
average (small) family and kinship structure found today has been common for three centuries at 
leas t” Leonard and Hood-Williams (1988, pp.22-23)

The commonly held view is that the modal White/European family structure is 

nuclear. Firth, Hubert and Forge, (1969) for example, wrote that the notion of 

white (specifically) British families being large and extended in the past was 

“false” and “stereotyped” (p.72). They even went so far to say that it was 

“obvious...that kin groups outside the family do not constitute family structured 

units of the social system” (p.5). More contemporary research continued to 

promote the nuclear family as the ‘traditional’ White/European family. Harris 

(1990) for example, (who described himself as a ‘family sociologist’), stated 

that the nuclear family may be seen as “universal”.

In contrast to this view. Young and Willmott (1957) in their sociological study 

of the transformation of family life of Londoners who moved to the new towns 

stated that:

“The ancient family consisted not only of parents and their children but also of uncles and aunts, 
nephews and nieces, cousins and grandparents.” Young and Willmott (1957, p.11)

They go on to comment that psychology has been neglectful of the role of 

grandparents in childrearing and outcomes. Their qualitative research
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formulated the notion of the presence of a ‘kinship network’ that “extends no 

farther than to his grandparents and their descendants” (p.86). Latterly, 

contradictory evidence continues to emerge on the family structure of white 

families with dependent children.

“During the 19th and early 20th century, many households contained members of the extended 
family and some households also contained domestic servants....The so-called ‘nuclear’ or 
‘traditional’ family household consisting of a couple with dependent children living In their own 
home has been predominant since the late 16th century and probably since the late 14th 
century’’. Matheson and Summerfield ( 2001, pp.42-43).

There have been some studies of extended family life in white families that 

have largely been conducted from within the arenas of social anthropology 

and sociology as ‘kinship’. Indeed, the work of Young and Willmott (1957) 

were similar to Martin and Martin (1980) in as much as they described the 

kinship system in terms of the relationships that were emphasised outside of 

the domestic unit. The main difference between these two studies was that 

Young and Willmott focused more on the structure of extended families more 

than the roles of the various members of the family. In his work on kinship in 

White/European families spanning several centuries, Plakans (1984) aimed to 

reconstruct the notion of kinship as genealogy to one where the social 

meanings of kinship were created.

The net evidence from research conducted within a range of social science 

disciplines is that the white family is traditionally ‘nuclear’ in its structure. The 

role of family structure in promoting psychological health is reviewed in detail 

in Section 3.0 of this thesis. What follows now is an overview of research into 

black (scholastic) underachievement as the general background to the thesis.
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1.2 OVERVIEW OF BLACK UNDERACHIEVEMENT

In this section there is a brief description of some of the most salient research 

into black underachievement in general, the possible additional issues for 

black boys, and the links that have so far been made between black 

underachievement and family factors in Britain.

1.2.1. Underachievement of black children

“My hypoüiesis was that black children are no less underachievers than other
groups although...statistics constantiy showed that Caribbean children underachieve in
schools. Whatever the cause or causes of this, no researcher seems to have found the magic 
answer.” Benskin, (1994, pp.x-xi)

In Britain, black underachievement has been an issue of major concern since 

the malpractices of education professionals were first identified through the 

observation that significant numbers of black children were being assessed 

inappropriately as being educationally sub-normal, (Coard, 1971). Research 

has since shown that the issue of black underachievement is multi-faceted. 

For example, in a longitudinal study in the United States, Duncan and 

Rodgers (1988) examined the outcomes for children who were living in 

poverty. They found that 90% of black children were living in poverty for at 

least 10 out of the 15-year period of the study. Living in poverty places a 

large proportion of black children in jeopardy of low educational achievement 

(Gillborn and Gipps, 1996; Jaynes and Williams, 1989).

In Britain, the underachievement of pupils of African/Caribbean descent has 

remained a focus of concern after propelling to national prominence through
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the report of the Rampton Committee (1980). Although the statistics are 

overwhelming in the description of the widening gap between the 

achievements of pupils from a range of ethnic groups, some researchers are 

proposing that the comparative statistics are fundamentally flawed in that they 

fail to incorporate adequate controls for socio-economic status (Demaine, 

1989). Braithwaite (1992) postulated the notion of “equality assurance”, born 

out of the recommendations of the Swann Committee report (1986). He 

maintained that the issue of deprivation and environment was one not to be 

underestimated in evaluating the success of black pupils. The conviction of 

many black parents is that the education system is the main key to unlock the 

windows and doors of opportunity to take them out of a life of persistent 

poverty, and that achievement must occur in spite of racism. Sewell (1997) 

quotes a black parent as saying:

“I know racism is out there but you can’t afford to just lay down and die. Education is still an 
important tool. We can’t afford for our children to lose sight of this. ” Sewell (1997 p.3)

Over the years, research into the area of black underachievement has looked 

at factors such as institutionalised racism and the lack of awareness of 

teachers about the culture and diversity of backgrounds from which their 

students come (Benskin, 1994). There is also a prevailing view that teachers' 

expectations of the academic performance of black children are very low 

indeed (Bagley et al, 1979; Brittain, 1976; Dove, 1974; Gillborn and Gipps, 

1996; Giles, 1977; Rosenthal, 1973; Stone, 1980; Tomlinson, 1982; Verma 

and Bagley, 1982). The effect of teacher expectation on progress and 

curriculum offer is now widely accepted as a truism (Blatchford et al, 1989; 

Cooper and Moore, 1995; Fry and Addington, 1984).
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In the now classic booklet, "How the West Indian child is made educationally 

subnormal by the British school system", Coard highlights the role and power 

of educational psychology in creating and maintaining the myth of the 

unintelligent black pupil/person, (Coard, 1971). The Swann Report (1986), 

echoes this, reporting that teachers have negative stereotypes of the 

intellectual prowess of “West Indian” pupils. Verma's commentary on the 

Swann Committee report (Verma, 1986) points out that although Swann 

emphasised that the intelligence quotient (IQ) was not significant in explaining 

the academic outcomes for children of various ethnic groups, negative 

stereotyping continued, particularly of the intellectual skills and ‘potential’ of 

pupils from African-Caribbean descent. Demaine (1989) queries whether the 

discrediting of the geneticists’ view of intelligence has permeated the thinking 

of teachers, and educational psychologists (sic). Indeed, the debate on the 

inappropriateness of testing pupils from black groups continues well into the 

1990’s (Lay, 1995). Others have indicated that the whole notion of 

intelligence is questionable, and that the notion of ability is clearly socially 

constructed (Gomm, 1993; Hilliard, 1994). Mabey (1986), for example, 

reports on the achievements of over 2000 black pupils in her longitudinal 

study, finding that black pupils lag behind their white peers in their attainments 

until they reach further and higher education. This is now a widely replicated 

observation (Gillborn and Gipps, 1996). Mabey also found that in her sample 

of primary school-aged children, the black children were better readers.
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1.2.2. Gender issues in black underachievement

Despite the research indicating more developed spatial and mathematical 

skills in boys, and more developed language and verbal skills in girls, recent 

studies have shown that the gap between boys and girls in mathematics in 

particular is closing fast (Gilborn and Gipps, 1996). The different profiles of 

achievement for black boys and girls raised important issues for researchers 

into this whole area. Jules and Kutnick (1990) have reported that in the 

Caribbean, gender is a powerful factor and determinant of academic success, 

and that the type of school and socio-economic status were additional factors 

with significant potency. Phillips (1979) held the view that black girls 

performed better, purely because they were motivated, regardless of the 

family structure. However, his notion of higher self-esteem of black girls was 

also raised in Fuller (1980) who viewed their high self-esteem as a result of 

family support. The implication is that neither socio-economic status, ability 

nor self-esteem, either together or alone, are powerful enough factors to 

predict the differentials reported in terms of the academic success of black 

boys and girls (Gilborn and Gipps, 1996). Coultas (1989) did not share this 

view. She argued that self-esteem was affected by both socio-economic 

status and family structure.

1.2.3. Black family life and underachievement

The relative influence of family factors in the achievement of black children is 

a recent development in research, and is of particular interest to this thesis. 

Driver (1980) proposed that the low achievement of black boys was a product 

of being reared in a family with a dominant mother. Barbarin (1990), for
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example, found that father absence affected black girls and boys differently, 

as boys tended to have behaviour difficulties at school. There have been a 

few studies of Caribbean family life (Herzog, 1974; Payne and Furnham, 

1990, 1992; also see Sewell, 2002, for recent overview) and the outcomes for 

children. However, a limited number of studies have compared the differential 

outcomes for black and white children, or indeed for children from an even 

wider range of ethnic groups. Much of the comparative work has been carried 

out in America (e.g; Danziger and Radin, 1990; Deutsch and Brown, 1964; 

Hossain et al, 1997; Mueller, 1975). In a large-scale educational study in 

Britain, Smith and Tomlinson (1989) suggested that the prevalence of lone- 

mother African-Caribbean families could not sufficiently explain black 

underachievement.

Barbarin (1990) in his studies of African-American children proposed the 

notion of the "supportive cradle" consisting of family, school and community. 

He suggested that the family structure affected the social and academic 

outcomes for the child and that environmental factors (e.g. poverty) were also 

of significance. In the school element of the cradle, many children were 

struggling to achieve academic success. The curriculum was felt to be 

inappropriate and there was a lack of effective discipline. This was 

compounded by distrust between the family and the school, which led to a 

reduction in parental interest. In the case of African/Caribbean pupils in 

Britain, parental interest has been relatively high (German, 1996) despite the 

impermeable notion of ‘family pathology' that is consistently adopted by 

professionals dealing with black families. There is evidence to show that
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teachers, psychologists and social workers feel that the black child's 

psychological development has been somewhat impaired resulting in 

outcomes such as academic underachievement, poor social skills, emotional 

and behavioural difficulties and a disparate family life (Coard, 1971; Lund, 

1987; Tomlinson, 1982; Verma and Mallick, 1982). However, although to date 

there is no research evidence linking the pathology of black children to 

educational achievement, professionals continue to talk in terms of unstable 

and dysfunctional black families (Benskin, 1994).

Given the complexity and variety (in terms of culture and structure) of families 

in which children now grow up in Britain throughout their school years, it is 

surprising that so little research has been done to chart the impact of these 

family arrangements. Contemporary attempts to explain black 

underachievement have changed their emphasis to examine more complex 

interactions such as religion and masculinity (see Griffiths and Troyna, 1995).

This thesis is a ‘new direction' in the study of underachievement in black 

children. Through a comprehensive analysis and review of research into 

family life, fathering behaviour and academic achievement, the research 

focuses on children from African and Caribbean backgrounds and examines 

the links that may exist between family structure and the educational 

outcomes for African/Caribbean boys in particular (Coard, 1971; Gilborn and 

Gipps, 1996; Goldman and Taylor, 1966; Tomlinson, 1982; Verma and 

Bagley, 1982b). In Britain there has been some specific research on the
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effects of parental separation on children’s educational performance. These, 

and other studies will be reviewed in Section 2.

2.0 FAMILY STRUCTURE

" ,/n spite of the diversity of family forms, psychological theorising about ‘normal’ families and 
family life draws largely on research with nuclear families and assumes that they necessarily 
provide the best context for children and their development...”
Woollett (1999, p.326)

Family structure is a social category that is potentially a cue for the formation 

of stereotypes; two-parent or 'nuclear' families are considered the norm, and 

the traditional family structure. The two-parent family is considered to be the 

‘ideal’ institution within which to rear children (see Furman, 1999 and Ganong, 

Coleman and Mapes, 1990 for reviews). The nuclear family is assumed to 

have advantages over lone parent or other family configurations. Such 

advantages include healthier psychological development as defined by 

measures of intelligence and/or intellectual skills, socio-emotional behaviour, 

emotional stability and other aspects of one's personality profile (see Herzog 

and Sudia, 1973 and Shinn, 1978 for earliest reviews). Many professionals 

working with families still assume that lone-parent families cannot promote 

healthy psychological development, implying that children from lone-mother 

families are considered to have special needs - developmentally, socially and 

economically. Whether this is a myth or reality is yet to be firmly established 

in research.
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2.1. Studies on family structure and child outcomes

The 1991 UK census statistics revealed that in Britain, the nuclear family 

could no longer be considered the norm:

"A feature o f Western society in recent decades has been the weakening of traditionai nuciear 
famiiy structure and the emergence of new types of household ...'Owen (1993, p.3)

More complete details of the 1991 Census statistics appear in Appendix One. 

This finding is echoed in the statistics emerging on the decreasing number of 

households containing a couple and their dependent children, (Matheson and 

Summerfield, 2001). In the past, research rarely focused on the differential 

psychological profiles of children from a more complete range of family 

constellations and family size (see Barbarin, 1990; Barbarin and Soler, 1993; 

Zajonc and Marcus 1975). By far, the majority of the literature in the area 

centred on the potential effects of being reared in families that no longer 

included a biological father on the intellectual and social development of the 

child. Such studies employed measures of IQ as well as school achievement. 

Consequently there is a greater evidence base to suggest that problems that 

children commonly experience disproportionately affect children from lone- 

mother, never-married or divorced families. Researchers such as Angel and 

Angel, (1993), have shown that on virtually every psychological indicator of 

well-being, children from such families are disadvantaged and their vocational 

and educational prospects are gloomy.

2.1.1 The ever-decreasing nuclear family: father absence

The nuclear family is seriously threatened as a viable family type. Recent 

literature was able to comment on contemporary family structures that are
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functioning successfully (see Hetherington, 1999 for overview). The very 

earliest psychological studies aimed to investigate the relationship between 

delinquency and father absence (see Herzog and Sudia, 1973 for review). 

The very earliest studies showed that serious disorders in children are an 

unusual outcome of father absence (Bach, 1946; Lynn and Sawrey, 1959; 

Sears, Pintler and Sears, 1946). A relatively small number of studies have 

focused their research on the findings of Barclay and Cusomano (1967), 

exploring the notion that cognitive styles are genderised, by examining 

differences between the cognitive style of boys and girls from one and two- 

parent families (see Biller, 1970; Roach, 1995). The general findings were 

that boys from mother-only families had a more ‘feminised’ profile and showed 

less spatial abilities than boys from two-parent families. Some researchers 

built on these findings and examined educational variables. Ferri (1976) for 

example looked at reading and maths skills. Some studies have extended the 

research to include observations of and differences in social development and 

socio-emotional behaviour (Fry and Sher, 1984; Santrock, 1972).

In 1978, Marybeth Shinn’s comprehensive review of studies conducted 

between 1958 and 1978, illustrated the number of methodological problems 

that accompany any study of this nature. These issues included controls for 

race, gender, socio-economic status (SES), type of absence, age of the child 

and additional considerations such as the duration of the absence and the 

reason for absence, and the availability of surrogates (other adult carers, step

parents). In short, even the more reliable and methodologically sound studies 

were often not comparing like with like. Her review found evidence to suggest
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that the age of the child when the father left the family home was a significant 

factor. Some researchers that did not find any effect on cognitive 

development for very young children, found significantly harmful effects for the 

same children in later years (see Ferri, 1976). Studies that sampled children 

across school year groups were less likely to find detrimental effects of father 

absence than studies that confined the sample to one or two year groups. 

More recent research such as Smith and Krohn (1995) found that the 

magnitude of the effects of father absence was also different for adolescents 

from different ethnic groups.

Overall the child characteristics as age, race and sex have little effect on the 

outcomes for children with absent fathers. Comparative studies have shown 

that any negative effects of father absence progressively increase from black 

lower-class families to white middle-class families being most affected by an 

absent father (e.g. Deutsch and Brown, 1964; Wade 1994). Zajonc (1975) felt 

however, that such analyses were simplistic. He suggested that the socio

economic status of the family should be included as a variable in research into 

father absence. Indeed, Moss (1993) underlined this when he reported that in 

Britain, two-thirds of lone parents lived in poverty compared to just 10% of 

married parents.

2.1.2. Parenting and non-resident and divorced 
fathers.

“A child who sees only one parent sees just one side of the coin. .. Of course there is a great deal 
that a parent can do to enrich that child’s environment and to avoid making him too dependent 
emodonally on the one person. Nor do I dispute the value of older brothers, sisters, friends of 
the family or of the “Big Brother” movement in North America. These help. But they are not 
equivalent to fathers.” Rowlands, (1980, p.9)
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Sociologists and social anthropologists have noted the relative importance of 

fathers to the healthy psychological development of children. Firth et al 

(1969), for example, wrote that:

“In every society the principle of legitimacy of children is important -  whether or not their 
putative biological father should ideally be legally married to their mother, every child should 
have a social father, a man who is or has been so named” (p.3)

In their book, ‘Fatherless Children', Adams, Milner and Schrepf (1984) used a 

quote from a child describing the ‘good’ father as being one who has duties 

related to discipline, leisure, domestic, emotional, physical, social, intellectual 

and moral development. The ‘good’ father “...works with mother, sleeps with 

mother and likes her...” The extent to which children are able to readjust their 

opinion of the ‘good’ father outside of the setting of domestic bliss is 

questionable. The amendments that are necessary may pose serious mental 

and emotional challenges for the child. Consequently, some of the ‘problems’ 

teachers and other professionals perceive to be directly related to parental 

separation, may in fact be similar to the adjustment that a child bereaved of a 

parent needs to make. Many researchers have looked at the emotional 

component of parental separation on self-esteem. Smith (1990), for example, 

using a sample of 1682 students found that it was their self-esteem that was 

affected, rather than their academic achievement. In reality, however, the loss 

of a parent differs in its practical and emotional cost. This is because 

parenting differs widely between different divorced households and as very 

little is known about the actual quality of non-residential parenting, it would be 

inappropriate to infer the effects on children (Parke, 1988). What is 

established in research is that separation and divorce leads to a drastic
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alteration in the quantity and quality of contact between father and child, 

(Emery and Tuer, 1993).

Unlike resident divorced fathers, non-resident fathers are seen in an 

unromantic, callous light, and given the perjorative term of ‘deadbeat dad’, 

(Doherty, 1990). This view transcends academic and practice arenas,

(Doherty 1990; Pasley and Minton, 1997). The non-resident father generally 

faces common challenges in maintaining his parenting role after divorce, 

(Lund, 1996). Some authors contend that non-resident fathers have no role at 

all (Ferri, 1976). Some authors reported little association between the

closeness of father-child relationships before and after separation. 

Hetherington (1979), for example, asserted contrarily, that absent fathers 

have almost as much face-to-face contact with the child as present fathers, 

and also managed to successfully continue to affect social and emotional 

development. She went on to state that the quality of contact between fathers 

and children was more important than the amount of contact. The frequency 

of contact with children differs dramatically for non-resident fathers, and is not 

clearly linked to children’s adjustment (see Emery, 1988 for review). 

Hetherington (1979) found that the involvement of the non-resident father was 

generally associated with better functioning for the child unless there was 

intense child-focused conflict. Despite the positive picture that is presented by 

some authors, there is intense concern about the fathering potential of non

resident fathers. Doherty (1997) for example simply states that:

We are facing a widespread abdication o f fathering by millions of fathers (p.220)
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However, fathers are individuals who make their own choices; choices that 

make it harder or easier for them to father their children; choices that are 

linked to their self-concept as a father. What remains fairly constant is the 

image of the father as being a financial provider whether or not he is resident 

in the child's household. Fathers who fail to provide adequately for their 

children, however, are rarely evaluated as bad providers, but usually as bad 

fathers. Even though the ‘new man’ is expected to assist with direct childcare 

and housework, men in families are still evaluated in terms of the narrow 

definition as providers. Studies of the impact of divorce and separation has 

also provided some evidence to suggest that children ‘idealise’ their absent 

parent. Furstenburg and Nord (1985) reported that 69% of children with 

absent fathers reported feeling close to their father compared to 36% of 

children from intact families. This is possibly linked to reports that absent 

fathers are generally less restrictive than present fathers (Hetherington et al, 

1982). Despite developments in research into non-resident parenting (see 

Hetherington, 1999, for overview), little research has adequately addressed 

the link between the relationship with the absent parent and the children’s 

psychological development or academic functioning (Broderick, 1996).

The reviews of studies into the area of family structure by researchers such as 

Herzog and Sudia (1973), Shinn (1978) and Lamb (1997) provided substantial 

data to demonstrate the potential effects of family configuration on intellectual 

development of children. Much of this has been quoted above. Given the 

context of family breakdown and working mothers, never before has it been 

more necessary to develop a broader framework of fathering, beyond father
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absence, so that men can develop committed and long-term relationships with 

their children in a way that includes caring and extends beyond financial 

provision (Gerson, 1997).

However, financial provision is seen as a core feature of absent fathering. 

Sorenson (1997) reported on the United States government’s estimate that 

non-resident fathers owed their children in excess of $34 billion and that this 

lack of resources had detrimental effects on the child’s development. Smock 

and Manning (1997) further described the characteristics of non-paying 

absent fathers, and the particular effects on children. The researchers were 

able to demonstrate that money was crucial to the child’s development.

2.1.3. British research on divorced fathers

The impact of divorce and marital separation on a father’s place in family life 

has prompted more debate than actual empirical research in Britain. 

Wallerstein and Kelly (1980) focused on the ramifications for both parents and 

children, that included the psycho-emotional adjustments that need to be 

made and accomodated by others. A national survey revealed that 43% of 

fathers separated from their children had no contact at all with the children 

(Bradshaw and Millar, 1991). A qualitative study by Simpson, McCarthy and 

Walker (1995) reported on a number of significant constraints to maintaining 

contact for non-resident fathers, for example their relationship with the mother, 

starting another family or becoming a stepfather. However, 37% of these men 

maintained weekly contact with their children, especially if they were boys. In 

Britain, research into the role of fathers who live apart from their children have
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emphasised that their role is marginal -  financially, socially and emotionally. 

Recent research has tended to focus on developing a clear definition of 

fatherhood, and a more meaningful grasp of what he should be or do, 

particularly in view of the decline in his provider role. Some studies have 

emphasised the consequences of the pronounced increase in father absence 

from the household and from family life. Others focus more on the ways in 

which fathers are, or are not changing their roles and becoming more 

nurturing and caring; in other words a ‘new man’ (Backett, 1987). A minority 

view assumes that fathers are increasingly not relevant in the lives of their 

children and their children’s mothers and perhaps should be (see Moss, 1995, 

for overview).

2.1.4. British research on family structure and child 
outcomes

The divorce rate in Britain is accelerating at an amazing speed. In addition to 

this, an estimated one in three children are being born to lone or unmarried 

(cohabitting) mothers. Teachers’ attitudes towards this trend are perhaps not 

individualised. David (1993) quotes Peter Dawson, the General Secretary of 

the Professional Association of Teachers (PAT) as saying:

By the end of the decade, most children will be raised in one-parent families and changes in 
family life will have deleterious consequences for children". Dawson, (1991, p. 12)

Halsey, (1991) described examples of these “deleterious consequences” in 

terms of doing less well in school (Daily Telegraph, 8̂  ̂August 1991). Other 

views include insecurity in their relationships with others and a need for more 

care and attention from teachers (David, 1993). Empirical research in Britain

42



on the effects of father absence and family structure on the psychological 

development of the child has been sparse, and generally focused on 

comparing the scores of pupils from one- and two-parent families, on IQ and 

scholastic tests (see Douglas, Ross and Simpson 1968; Edwards and 

Thompson, 1971; Ferri, 1976; Sutherland, 1930). Larger-scale studies 

include, for example, Lambert and Hart (1976) who examined the reading and 

maths skills of 16,000 children aged 11 years from the British National Child 

Development Study. The results showed that children whose fathers were 

more frequently absent, were five months behind their father-present peers in 

reading and four months behind in maths. Essen (1979) in a follow-up to the 

Ferri (1976) study compared the scores on tests of reading and mathematics 

of a sample of 16-year olds. She found that the achievements of the sub

sample that came from lone parent families were lower for both reading and 

mathematics. However, when socio-economic status was controlled for, the 

disparity disappeared. Crellin, Pringle, and West (1971) were able to 

demonstrate that children whose parents were never married, perfomed less 

well on tests in school than their legitimate counterparts. However, 

subsequent studies in Britain have yielded results that present a consistent 

picture where there are no significant differences between the lone parent and 

two-parent groups on academic measures (e.g. Deater-Deckard and Dunn, 

1999; Gill and Stephen, 1974).

Despite the findings of research, some authors' interpretation of the overall 

evidence is that a picture is emerging of links between father absence and 

poorer academic performance (see Burgess and Ruxton, 1996).
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2.2 PATERNAL BEHAVIOUR

In the wake of the research into the potential effects of father absence, a 

number of questions persisted and new ones were generated. Numerous 

studies concluded that it is fathering behaviour, not residence or availability 

that is the important dimension (see Belsky, 1990a, 1990b, Belsky et al, 

1984; see also Fleck, 1997 for review). Lamb et al (1987) developed a 

tripartite typology of fathering behaviour, namely interaction, accessibility and 

responsibility. McBride (1989) studied this and found that father involvement 

tended to occur at the interaction level (holding, playing with or talking to their 

children). Again, this is an area that is central to this thesis, as the Studies 

have asked the following questions with progressive clarification. Are fathers 

involved in caregiving activities? Do fathers play an important and unique role 

in the development of the child? Do fathers behave differently with sons and 

daughters? Does their behaviour change according to the age of the child? 

How does residence affect father-child closeness? Do fathers contribute to 

the intellectual growth of their children? If so, how? Syal (1992) asserted that 

“the modern man's role in fatherhood is indeed changing" (p.9). Just how this 

appears today is what is examined in this thesis. What now follows is a more 

detailed review of the literature with regard to fathering behaviour.

2.2.1 Overview of research into paternal behaviour

“The gametes of...the male, since sperms are mobile - are introduced into the wet interior of 
a...female...After copulation, the land-dwelling female is left in physical possession of the 
embryo...Even if she lays the fertilised egg almost immediately, the male still has time to vanish, 
thereby forcing the female into Triver’s ‘cruel bind’. The male is inevitably provided with an 
opportunity to take the prior decision to desert, closing the female’s options, and forcing her to 
decide whether to leave the young to certain death, or whether to stay with it and rear i t  
Therefore, maternal care is more common among land animals than paternal care.’’
Dawkins (1979, p. 168)
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The above quote illustrates that in presenting the social and biological 

influences as paramount, psychology has devalued the role of fathers. The 

early work of Bowlby (1951, 1971) underlined this through his attachment 

studies. When Schaeffer and Emerson (1964) presented some persuasive 

evidence that babies also become attached to their siblings and fathers, 

psychological research broadened to include a more microscopic look at 

family attachments and emotional growth. Steele and Steele (2001) reported 

that they were ‘surprised’ about their finding of the valuable experience of 

fathers being involved in bathing their young children and were able to provide 

evidence of the long-term and unique importance of the early father-child 

relationship for emotional and social well-being of the child at the age of 11 

years, and that this was ‘remarkable’. Such reactions are likely to be due to 

the fact that the entire area of attachment theory is still dominated by the 

mother-child dyad (Elfer, 1997). Recent research in the United States into the 

domestic behaviour of men (e.g. Cooksey and Fondell, 1996; Galinsky, Bond 

and Freidman, 1995; Pleck, 1997) has looked at the issue of the temporal 

involvement of fathers and found that there is still a significant disparity 

between the numbers of hours that mothers and fathers spend with their 

children. The approach of the studies within this thesis is not so much on 

temporal comparators between men and women, but more on the child’s 

perceived level of father involvement. The dominant question therefore is not 

how many hours per day is spent with the child, but what does the father 

actually do with the child?
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2.2.2. The parenting behaviour of the contemporary father

The steep increase in male unemployment in the 80's led to an increase in 

paternal involvement (Jackson, 1984). The results of research designed to 

confirm the model of role enactment as being highly involved fathering has 

been largely inconclusive. The emerging picture of the ‘new man’ represents 

the contemporary father as being more involved with his infant offspring 

(Lewis, Newson and Newson, 1982; Smith, 1995; Steele and Steele, 2001). 

Research such as that reported in Kraemar (1995) reported beneficial 

psychological and developmental outcomes for pre-schoolers who were 

primarily cared for by their fathers. Cooksey and Fondell (1996) found that 

there was a high level of involvement in ‘leisure’ activities. A wider range of 

disciplines was also beginning to conduct research into the effects of fathering 

involvement and behaviour (see Phares and Compas, 1993).

In contrast, recent empirical research has confirmed earlier findings that when 

fathers are present in families they are emotionally significant to children and 

partners alike. However, they still remain less centrally involved in daily 

childcare responsibilities. An example of such empirical research includes 

Horna and Lupri (1995), who examined the role enactment of Canadian 

fathers. Clearly, paternal behaviour is linked to the perceived role of the 

father. Earliest definitions of fatherhood had included providing, caregiving, 

educating, governing and protecting (see Griswold, 1997 for a review).

Contemporary fathering, however, is more context-specific. Palkovitz (1997) 

suggested that the notion of involvement looking the same regardless of 

culture, subculture or social class is fallacious. He highlighted the work of
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Sharifzadeh (1992) and Nhalopo (1993) as illustrative examples of the 

cultural- and context-specificity of fathering behaviour. Nhalopo, (1993), 

described the pervasive influence of ‘social parenthood’ in Africa. 

Sharifzadeh reported on Muslim fathers in the Middle East. The findings 

showed that although the fathers scored high on responsibility, they in fact 

had minimal contact with the children. Recent research in Europe into Muslim 

families showed that the father’s responsibility for the economic upkeep of the 

family and the woman’s responsibility for the upkeep of the domestic arena is 

rooted in the Muslim culture (Husain and O’Brien, 1999).

There is a very real need for psychology to define a new masculinity that 

encompasses traditional views of manhood, contemporary images of the New 

Man’ and fathering. Palkovitz (1997) underlined this when he pointed out that 

there are masculine and feminine elements to all behaviour, and that all 

actions usually have observable, cognitive and affective components, and this 

is clearly true of fathering behaviour. He suggested that this fact made it 

difficult to adequately categorise parenting behaviour as discretely ‘masculine’ 

or ‘feminine’ -  ‘active’ or ‘passive’. He went on to assert that describing 

parenting behaviour in terms of a dichotomy of involved or uninvolved is too 

simplistic. In Palkovitz’s view parenting behaviour tended to occur along 

several continua of behaviour each ranging from highly involved to un involved 

with each individual parent showing levels of involvement right across the 

spectrum.
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The responses the father makes to the child and fathering styles have been 

found to be related to factors such as the socio-economic status of the father, 

the age of the child, the family structure, the number of offspring, and (in two- 

parent settings) the behaviour of the mother (see Almeida and Galambos 

1991; Bailey, 1993; Cazenave, 1976; Demaris and Greif, 1992; Luster et al 

1989). Recent evidence from research is developing a view that some men 

are centrally involved in child-rearing (Lamb and Oppenheim, 1996; Lewis 

1997; Lewis, 2001; Steele and Steele, 2001). The upsurge in research 

generally indicated that fathers were losing their ‘traditional’ roles as authority 

figures, disciplinarians bridges between the family and the outside world and 

breadwinner (Moss, 1995). This assertion may however be more a reflection 

of the perceived inadequacies of the research than a realistic picture of the 

status of fatherhood. There were of course constraints in uncovering the 

precise nature of fathering behaviour. Parke (1981) argued that fathering 

behaviour cannot be adequately described as the concept of the ‘average’ 

father itself is fallacious - the definition of fathering is no longer rigid or 

restricted. Many studies concurred with the view that there is not one single 

type of father: some fathers remain uninvolved - others are more active. 

Some are lone parents. However, this argument has two main weaknesses. 

First, it implies that fathering behaviour is not measurable, although there are 

many studies that measure fathering behaviour quite adequately. Second, it 

logically follows that maternal behaviour also cannot be generalised, although 

again studies abound that contribute to our understanding of the role of 

mothers. Indeed, it would be more accurate to assert that parental behaviour 

cannot be stereotyped. Contemporary reviews of the research into fathering
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behaviour has noted the lack of a multi-dimensional exploration of fathering 

behaviour and the narrow focus of fathering onto single age groups as 

opposed to tracking the potential changes in fathering behaviour over time, 

(Tamis-Lemonda and Cabrera, 1999). One of the goals of empirical research 

must be to examine this diversity and to uncover the contemporary picture of 

the role of the father from multi-racial perspectives.

2.2.3. How should we study paternal behaviour?

The debate on the way in which to approach the study of fathers has 

consistently swayed between one where fathering is seen as an alternative to 

mothering, to one where the single function of earning wages is seen as a 

counterbalancing influence on the upbringing of their children (Pleck, 1987; 

Richards, 1995). More recently, there have been attempts to generate new 

hypotheses built around the evolving family structures and family life in 

modern-day Britain. Contemporary writers such as Park (1996) underlined 

that the duplication of the mother’s role is not a satisfactory solution to 

developing a construct of fathering.

Parke and Neville (1987) highlighted some of the methodological issues of 

research into fathers (age ranges, volunteer samples, samples selected from 

clinics or other services), the methods (self-report and proxy questionnaires 

as opposed to other methods) and design (adequacy of comparison groups). 

Reservations in the use of volunteer samples reflect the concern that such 

samples are biased towards the fathers who are more enthusiastic about their 

parenting role, and are subsequently more involved and responsible.
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In a critique of the research into the participation of fathers in the care of 

infants, McKee (1982) outlined the extent to which the method of research 

created an inaccurate and perhaps erroneous picture of contemporary 

fatherhood. For example, in her view, surveys provide a picture of the 

participation of fathers that is limited by the ways in which the quantitative 

data can be interpreted. McKee further suggested that at best this method 

can reveal an aggregate of the tasks that fathers engage in with their infants 

and that there is rarely any reference to how quantity affects quality. McKee 

went on to say that the most adequate starting point is a quantitative approach 

that increases the understanding of how the father’s roles at work and at 

home are interconnected.

However, qualitative approaches can also generate different problems of the 

problem of interpretation, validity and reliability. More recently, for example, 

there have been attempts to generate new hypotheses about fathering, built 

around the evolving family structures and family life in modern-day Britain. 

O’Brien and Jones (1995) described some research into the “egalitarian” 

family that had examined children’s perceptions of ideal and actual fathering 

and found that there was some discrepancy between these. Some studies 

based on self-report have also made a significant contribution towards an 

understanding of fathering roles, (Snarey, 1993). However, such notions can 

also increase concern about the passivity of present fathers, and question 

further the qualitative differences that exist between resident and non-resident 

fathering.
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It is difficult to offer a qualitative evaluation that is not distorted by the 

researcher’s worldview. However, again, this criticism can ostensibly be 

levelled at all qualitative research on parenting and would consequently call 

into question the substantial body of qualitative research on mothering. In 

short, to cast suspicion on a survey methodology in research into fathering 

has limited utility in assisting with the development of the entire area of 

psychological research into an area as young as research into fathering.

Richards (1995) echoed McKee (1982), who presented the argument that it 

was inappropriate to look at fathers as though they were mothers. An 

alternative conceptualisation of this might be that the only way to develop an 

accurate picture of fathering is to look at it as though it were caring and then 

to use the data to refine the precise feature of male parenting as distinct and 

unique from female parenting.

Some contemporary authors on the subject of fathering, however, feel that the 

area is surrounded by myths that remain to be clarified in empirical research. 

Palkovitz (1997) identified what he termed ‘common misconceptions’ about 

father involvement:

■ More involvement is better. He suggested that the kind of involvement is a 

more important factor.

■ Involvement requires close proximity. He gave several examples of 

fathering that occured at a distance (letter-writing, speaking on the phone), 

making preparations and doing laundry.
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■ Involvement can always be observed or counted. His concern about this 

approach was that parents might not always be able to track cognitive and 

affective changes in the child or in their relationship with the child.

■ Involvement levels are static (and therefore concurrently and prospectively 

predictive).

■ Women are more involved with their children than men.

Doherty et al (1998) suggested that the issue of comparing and contrasting 

fathering behaviour with mothering behaviour was unresolved, going on to 

present their own conceptual framework that highlighted contextual, child, 

mother, co-pa rental, and father factors that are interdependent, as a model for 

research into ‘responsible fathering’ (Levine and Pitt, 1995).

2.2.4. British research into fathering behaviour

There is clearly a lack of a coherent body of British psychological research 

based on empirical data that adequately describes fatherhood and fathering 

styles in a contrasting range of families and households. British studies have 

generally been descriptive (Lewis, 1986a, 1997) or discursive (Lewis, 1982, 

1986b). Empirical studies of fathers in Britain have so far revealed that 

paternal behaviour is contingent on the age of the child (e.g. Lewis, Newson 

and Newson, 1982; Steele and Steele, 2001) and present a clear notion of the 

father as a financial contributor (O’Brien and Jones, 1996). O’Brien and 

Jones (1996) in their study of adolescents’ perceptions of paternal behaviour 

served to elucidate the specific contribution of fathers to the older child’s 

development. The respondents felt that their fathers were confidantes, raising
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the issue of emotional closeness as an important construct of modern 

fatherhood. This finding was significant, as earlier studies had suggested that 

some fathers were retreating from emotional and financial responsibility. This 

withdrawal from key features in the role of the father had been termed 

“families without fatherhood” (Dennis and Erdos, 1992) and “fragile 

fatherhood” (Jensen, 1993). A substantial number of respondents also felt 

that their fathers were crucial in providing leisure activities. Interestingly, 

when asked, the children demonstrated that they were aware that these 

ascribed roles were responsibilities for absent fathers also, and were 

particularly sensitised to the financial responsibilities of absent fathers. The 

research overall provided strong indicators of the psychological significance of 

maintaining links with absent fathers and further supported the earlier 

research by Snarey (1993) that reported that one of the central roles of fathers 

was seen as ‘emotional availability' or (just) being there.

Stereotypes of fathering continued to centre on the role of provider and of 

disciplinarian. Park (1996) wrote:

“I recently asked a group of relatively privileged thirteen-year-old boys what they 
thought their fathers were for, and was taken aback by their replies. They talked about 
punishment, discipline and earning money; they seemed unable to conceive of fathers 
being empathie and understanding....”(p.4).

These stereotypes also extend to an acceptance of the role of fathers in 

developing emotional relationships with their daughters, but not their sons, 

(Lewis and Weinraub, 1974).
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2.2.5. Paternal behaviour and the development of boys and 
girls

Any research into child outcomes must take the sex of the child into account. 

The differential outcomes for boys and girls that are a consequence of 

fathering behaviour have been central to earlier research (see Lamb, 1997 for 

review). The growing concern of what is now termed the “crisis time for boys” 

(Downes, 1997), has increased the focus of educators on the causal factors of 

poor general school performance and behaviour. Boys who are 

underachieving academically have inadequate relationships with their fathers, 

whom they regard as hostile and rejecting (Boyd-Franklin and Franklin, 2000). 

Farver (1995) found that fathers tended to use more explicit guidance with 

sons and more implicit guidance with daughters. Fleck's (1997) review 

reported that the findings of studies of temporal comparators were showing 

higher accessibility of fathers to their sons. There was some evidence 

emerging of the possible differential self-esteem profile of both boys and girls 

from lone-parent families (Verma and Bagley, 1980), although the links to 

family structure remain unclear.

Perhaps what is needed is a more flexible definition of all fathers. A recent 

development in psychology’s thinking about fathering behaviour that 

attempted to construct a modern template of fatherhood is the concept of 

‘generative fathering’. Griswold (1997) provided a psychohistory of fathering 

that culminated in the theory of ‘generative fathering’ derived from the theories 

of Erickson (1950) but was given new life in the modern classic ‘Generative 

Fathehng: Beyond Deficit Perspectives’ (h\awk\ns and Dollahite, 1997).
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2.2.6. Generative fathering

One of the most contemporary theories of fathering emerged from the 

Eriksonian theory of generativity (Erikson, 1950). Hawkins and Dollahite 

(1997) eloquently argued the notion of generative fathering involving a series 

of psycho-social stages that the individual goes through in developing and 

maturing from childhood to adulthood. Generativity itself described the activity 

of parenting in caring for and supporting the individual from the earliest stages 

of development through to adult independence. The original theory went 

further to say that generativity was in the interest of entire communities, and 

therefore the absence of generative care threatened the stability of a 

community (Erikson and Erikson, 1981). This hypothesis has particular 

relevance to the current state of black families.

Erikson subdivided the process of generativity into three further broad stages: 

procreation, parenthood and community creativity. Erikson described parental 

generativity as fulfilling the dual needs of the child and parent in that children 

needed generative parents for healthy development, and parents needed to 

have access to children in order to satisfy their need to be generative. 

Erikson (1975) described fathering as giving men the practice and rehearsal 

that they need for mentoring young adult males in the wider society. Hawkins 

and Dollahite viewed generative fathering as a major paradigmatic shift from 

the deficit models of fathering to a renewed approach to looking at how much 

the actual behaviour of fathers meet the needs of children. They went further 

in asserting that the deficit fathering models have no descriptive validity 

because they fail to describe the parenting behaviour of the vast majority of
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fathers. Hawkins and Dollahite further identified other researchers, who 

shared their vision of the need to discover fathering through scientific enquiry 

(Erikson, 1968; Johnson and Palm, 1992; Pruett, 1993 and Snarey, 1993). In 

summary, their conceptual framework of ‘generative fathering' suggested that 

further exploration should be made of the tasks that fathers want to engage in 

and of the tasks that should evolve in response to the needs of the child and 

the community.

2.2.7, ‘Father work’

What is usefully highlighted in Dollahite, Hawkins and Brotherson (1997) is 

that research into fathering has tended to focus on what fathers do with little 

regard for what children actually need. They also go on to use the comparator 

of housework and childcare being seen as real work, due to the efforts of the 

feminist movement, to introduce the concept of 'fatherwork’. The concept of 

fatherwork as opposed to fatherhood is seen as a means to convey that the 

role of fathering bears some similarity to the experience where one’s time 

spent in a particular endeavour is somehow rewarded. They highlighted eight 

main areas of responsibilities and capabilities stating that fathers should 

commit, choose, create, consecrate, care, change, connect and communicate. 

Dollahite, Hawkins and Brotherson’s approach to the description of the tasks 

of fathering contrasted with views of the tasks of parenting (e.g. Cooper, 

1985), in that Dollahite et al summarised the tasks into the four main areas of 

ethical work, stewardship work, development work and relationship work. 

They also outlined four fundamental conditions associated with fathenvork as 

a mode of generative fathering. First, there must be some bio-physical and/or
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psycho-social dependence of the child on the parent; that there must be some 

material and temporal scarcity of the father; there must be both systematic 

and chaotic change involved in all relationships, and there must be emotional 

and interpersonal independence.

2.2.8. Contemporary research into 'fatherwork'

The standards for a new fatherhood were psychological, emotional and 

practical, (Doherty et al, 1998). The multi-faceted picture of fatherhood 

complicated the demands made on fathers and some fathers struggled to 

meet those demands. The psychological nature of these demands meant that 

the men who continued to struggle faced psychological failure, and 

consequently their self-esteem was significantly affected. Some writers are 

describing this phenomenon as a social tragedy given the good work done by 

both scholars of psychology and ‘equity feminism' within sociology as well as 

men themselves in creating a model of fatherhood that couples their 

breadwinning role with generative fathering in terms of intellectual, moral, 

psychological, physical and spiritual development of their children. This 

causes stresses and pressures that impact on the adult relationships in the 

family.

For black children, the decline in the stable and lasting adult relationships is 

more pronounced. In the United States, Jaynes and Williams (1989) found 

that 51% of all black children aged below 18 years lived with their mothers 

and not their fathers. The current statistics showed that black lone-mother 

families now outnumber two-parent families (Glick, 1997). This phenomenon
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perhaps introduced a struggle of a different kind -  the struggle to maintain 

bonded relationships. The impact of absent fathers on the development and 

achievement of black children is well-documented above. What we now turn 

to is the psychological impact of black family life on the development of their 

children. An examination of research on the structure and organisation of 

black families follows. Section 3 focuses on our current knowledge of black 

families as presented in psychological research in the United States, the 

Caribbean, Africa and finally in the United Kingdom. Specific details of the 

research on the role of fathers in black families of varying structures in these 

regions is followed by a reference to the relevance of the psychological 

research into black masculinity and its manifestations as a relationship to 

black fathering. The section concludes with an overview of how the 

developing/evolving family roles and structures may be linked to the 

phenomenon of black underachievement.

3.0 BLACK FAMILIES IN PSYCHOLOGICAL RESEARCH

“..The good home is an aid to success in our schooi system, it is smail; the parents are 
ambitious for their children; the father is at least a skilled manual worker; and if  it is a working- 
class home, the mother has preferably ‘married down’. The father is perhaps rather feckless; but 
one or both parents are demanding, even ruthless in their expectations of achievement. 
Relationships in the home are emotionally bleak. The family is unstable and has moved often; 
the mother goes to work. The children grow up to be rather withdrawn and solitary, 
conscientious and given to self-biame. They are ‘good’ grammar schooi material’’.
Musgrove (1970, p. 184)

Research into black family life conducted over the last century, spans a range 

of social science disciplines. Most of the reported research is American and is 

concentrated within sociological journals such as the Journal of Marriage and 

the Family and the Journal of Behavioural and Social Sciences, (Johnson,
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1997) and also the Journal of Comparative Studies (e.g. Alien, 1978a, 1978b, 

1979). Despite almost one hundred years of research produced within 

scientific literature, very little systematic knowledge is known about black 

family in Britain. In Britain, Morris (1987) wrote that attempts to examine 

family background and its potential effects on the academic achievement of 

black children have been largely avoided because of claims that such 

research promoted scientific racism. When the cultural biases such as that 

presented within the opening quote is considered, it is clear to see the 

urgency of the development of empirical research into black families in Britain. 

The following psychohistory of black families in research is therefore 

predominantly based on research conducted in the United States, with further 

sections to describe and discuss reports from the Caribbean, Africa and finally 

Britain. The literature search has been limited by the fact that some of the 

earliest and therefore classic work on black families are not easily accessible 

to the British researcher, as many of these and even more contemporary 

articles appear in rare and obscure journals that are difficult to obtain 

(Bennett, 1975; Blassingame, 1972; Dubois, 1967; Gutman, 1976; Heiss, 

1971; Pleck 1979; and Rainwater, 1966).

This section is organised to complement the earlier literature review on family 

life and education, parenting and fathering now presented from a black 

perspective.
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3.1. AN OVERVIEW OF BLACK FAMILY RESEARCH

Although social science has on the whole appreciated the uniqueness of black 

families, usually by contrasting them with other ethnic groups, research has 

generally been simplistic and often perjorative in approach (Dodson, 1997; 

Mathis, 1998). Consequently, research on black parenting and children, has 

tended to cluster around comparative research paradigms, and were rarely 

what Peters (1997) refers to as ‘ethnomethodological’, nor were they even 

descriptive. Another notable omission however, was that given this tendency, 

the research reports often failed to compare crucial factors such as socio

economic status. The result has been that the majority of African-American 

families have been low-income families with problems, who are compared to 

white families who tend to cover the spectrum of socio-economic status and 

the cultural deprivation deficit approach to black family studies is given 

sustained life. In short, socio-economic differences are interpreted as 

racial/cultural differences (see Schacter, 1979 ).

In their review of the methods of enquiry that dominated research into black 

families conducted by black scholars. Nobles and Goddard (1988) elucidated 

a cultural theme or commonality, which they referred to as the sense of 

Africanity. This notion is underlined by McAdoo (1981) who wrote of the view 

of a unique family history that bears the remnants of African culture that has 

been maintained and is resilient to discrimination.

3.1.1. The African-American perspective

The structure of black families has been a rich source of social psychological 

research in the United States (Brody and Flor, 1996, 1997, 1998a, 1998b;
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Brody et al, 1994; also see Dodson, 1997, Gadsden, 1999, Manns, 1997, 

McCubbin et al, 1998, and Taylor, et al, 1990 for reviews). Sudarkasa (1988) 

highlighted the retention of ‘kin networks’ in modern African-American 

families, whose features are similar to the families of continental Africans. In 

these networks, the socialisation of the young was the responsibility of the 

entire (extended) family. There has recently been a resurgence of interest in 

the family processes of African-Americans, some using national data 

(Barbarin and Soler, 1993; Battle, 1998) as well as studies on a smaller scale 

(Brunelli et al, 1995; Burchinall et al, 1996; Chase-Lansdale et al, 1999). Not 

unlike mainstream research, there were conflicting findings. Battle (1998) 

suggested that the relationship with the mother was associated with academic 

success in black families. However, he also quoted the contradictory findings 

of Brooks-Gunn, Guo and Furstenberg (1993) where the presence of a father 

in the household predicted graduation from high school. Research into 

African-American families has made significant advances over other 

countries, reporting on all aspects of black family functioning and child 

outcomes (see Johnson, 1997; McAdoo, 1997; McAdoo and Pipes McAdoo, 

1984; Nobles and Goddard, 1984; Taylor et al, 1990 for major reviews of the 

literature).

3.1.2. The Caribbean perspective

Research into Caribbean family life has almost always been descriptive, and 

focused on the marital and migration patterns across the islands (Herkovits, 

1947; Baptiste et al, 1997). Psychological research on the whole, however, is 

quite sparse. Clarke (1975) conducted research in the 1950's. Her work was
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one of the earliest documented records of the Caribbean family structure in 

Jamaica and she compared her findings to both earlier and concurrent 

findings from samples across a number of Caribbean islands. She went on to 

describe and discuss the sociological description of family life on the 

Caribbean, and the sexual and marital behaviour of those studied. Clarke 

was also able to identify what she termed as the “problem of defective 

paternity” as a major contributor to the organisation and stability of family life. 

She found that only 35 - 50% of households contained a father. There were 

low rates of marriage and subsequently, high levels of children being born to 

lone-mothers or within multi-generational households that consisted of 

mother, daughter and grandchild. She concluded that these family 

arrangements were part of the ‘culture’ because she found that despite a high 

level of government intervention to encourage marriage in the ten years 

following the war, the pattern of marriage went full circle to reproducing the 

mother/daughter/grandchild household after this time. She also reported on a 

pattern that many Caribbean adults married much later in life when they had 

already had children and even grandchildren. There had also been some 

intermittent studies of family life within individual islands that served to confirm 

the developing picture of matrifocality and the absence of the rule of 

legitimacy (see Slater, 1977, for review).

Clarke’s study was the beginning of the social psychological approach to the 

study of Caribbean families. It showed the development of concepts of 

parental roles, and a lack of patterned learning in childhood, and connecting 

this to modes of family organisation and child rearing.
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3.1.3. The ‘African’ perspective

The family is described as the ‘cornerstone of African cultures’ (Nwadiore, 

1998, p. 129). Across Africa, the family is synonymous with an extended 

family. Great value is placed on children who are seen almost in 

sociobiological terms as ensuring the survival of an individual in to the future. 

Africans also see the older generations as deserving of honour and respect, 

and see them as sources of spiritual and psychological guidance. For this 

reason, in Nigerian culture, for example, it is traditional for children to be sent 

to live with their grandparents when they are young (Kahn and Adelusi, 1996; 

Nwadiore, 1998).

Nwadiore (1998) wrote specifically about Nigerian families, describing the role 

of family members as mediators, role models, and teachers. She also 

described the original African family as patriarchal, which was in stark contrast 

to the description of transposed African families (Africans throughout the 

diaspora), but also described other features that were similar to all families 

globally, namely the division of labour within the household, men being the 

providers and women the nurturers. Although these roles are equally 

important for the success of the Nigerian family, parenthood in general and 

motherhood in particular are more highly regarded than occupational success. 

In other words, an adult who has a flourishing business but is childless is not 

seen as successful. From Nwadiore’s description, it emerges that African 

families and transposed African families have a considerable overlap in their 

organisation and practices. However, in Nwadiore’s view, these roles were 

typical of Nigerian families. Although the idea of women working outside of
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the home is more accepted by both African families and transposed African 

families, it often caused stress in families of African origin throughout the 

diaspora (Staples, 1997).

3.1.4. Studies of black families in Britain

Clearly, the emphasis of current research in Britain is more sociological or 

educational in nature (Brown, 1984; Graham, 1999; Stone, 1980) and as the 

third generation of black British citizens ages, the need for empirical 

psychological research becomes more urgent.

Although a number of surveys has been conducted that have included 

African-Caribbean children, this report will be the first that produces empirical 

data on African and Caribbean family life in Britain. This thesis aims to 

provide an in-depth insight into the effects of family structure and relationships 

on the developing child, with a specific focus on black African and Caribbean 

children. The next section outlines the literature on the structure of black 

families across the globe, and the possible impact on family relationships and 

child outcomes.

3.2. THE STRUCTURE OF BLACK FAMIILIES

Although studies of black (African-American) families constitute less than 1% 

of all studies of families (Johnson, 1997), a relatively high percentage of these 

studies have been in the area of father absence. As the rate of lone-parenting 

amongst black families in Britain reaches ever higher proportions, the 

response of African-Caribbean women in Britain appears to be to promote
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single-parent families as a viable rival to conventional patriarchy (Amin, 1996). 

This trend is perhaps also one of the legacies of slavery (Black, 1998).

In her overview of the impact of family change on education, David (1993) 

described the work of researcher Murray (1984) who grieved the passing of 

the traditional family, and predicted the subsequent development of an 

‘underclass’, largely consisting of black families. This assertion is entirely 

consistent with established findings linking race, socio-economic status and 

achievement (Gillborn and Gipps, 1996).

A number of studies have reported that black children from lone-mother 

households generally do less well than those children living with both parents 

on a range of social indicators. McLanaghan (1985), for example, found that 

black students from lone-mother families were less likely to pursue higher 

education. An appraisal of research on black African-American families 

indicated an alternative evolution, system and composition. Studies in 

America have shown that the family composition of black children was 

different from their neighbours of other ethnic groups (Allen, 1979; 

Aschenbrenner, 1973; Billingsley, 1968; Dickson, 1993; Dubois, 1969; Hill, 

1972, 1978; Sudarkasa, 1980, 1988; Nobles, 1974a, 1974b, 1976, 1978). 

Some have drawn a picture broadly of a larger, female-headed, extended 

family (Baughman, 1977; Gutman, 1976; Heiss, 1975; Jackson, 1973).
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3.2.1. Extended families and African family networks

Existing research has consistently documented that blacks are more likely 

than whites to reside in extended family households in America (Angel and 

Tienda, 1982; Beck and Beck, 1989; Farley and Allen, 1987; Hofferth, 1984; 

Tienda and Angel, 1982). Hogan, Hao and Parish, (1990) reported that 

additional adults in the household often assisted with childcare and other 

household duties, thus permitting lone parents with young children to pursue 

educational goals and obtain employment outside the home. In a comparative 

study, Cherlin and Furstenburg (1986) found that many black grandparents 

took a more active role in grandparenting than their white counterparts. 

However the magnitude of this increased within extended family households 

(Hogan et al, 1990).

One of the most researched areas addressing children in black families is that 

of racial socialisation (Spencer, 1985; see also Spencer, Brookins and Allen, 

1985 for overview). This task often extended beyond the household, because 

in many black families parenting is not just about the roles and tasks of 

parents. Rather it is an activity and a process shared by grandparents, other 

relations, older siblings, carers and educators including the church (Mann, 

1997). This finding is entirely consistent with the notion of the ‘African family 

network’ and underlines the relative influence of non-family members on the 

development of black children.

Numerous researchers have identified that the children of black teenage 

mothers had more positive outcomes if they received support from their
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extended family (Brooks-Gunn and Furstenberg, 1986; Stevens, 1984,1988; 

Wilson, 1989).

In her review of the underachievement of black children in the British school 

system, Benskin (1994) described the work of The Association of Black Social 

Workers and Allied Professions (ABSWAP), who were concerned that black 

families were being viewed as fragmented and somewhat aberrant in 

structure. The view of ABSWAP was that the heavy involvement in 

childrearing of the extended family was ‘normal and healthy’ amongst black 

families, and also concurred with the research from the United States that 

black family life was so arranged to ensure their survival.

3.2.2. Caribbean family structure and child outcomes

Herzog (1974), in one of a series of studies into the effect of father absence 

on the black child’s development, found that teachers’ attitudes to boys from 

intact families were generally more positive than their view of boys from lone- 

mother families, who they viewed as troublesome. Other noted differences 

were that the boys from intact families obtained higher scores on the tests of 

IQ and arithmetic. Of the sub-sample who came from lone-mother 

households, those boys whose father had left the home within the previous 

five years also obtained higher scores on the tests than boys whose fathers 

had left over five years before the tests were administered. Teachers also 

described the boys from two-parent families as being more conforming.
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Roach (1980) built on Herzog’s foundation of developmental psychology 

research. He examined the links between family life (using the proxy measure 

of socio-economic status) and cognitive styles of boys and girls in Jamaica. 

He found that the socio-economic status of girls influenced their performance 

on the ‘Conceptual Style Test’ but found no effects for boys. He speculated 

that this was possibly due to the way that middle-class households were 

organised, in that the parents were able to provide a more stimulating 

environment for their daughters, whereas the activities of girls in lower-class 

households was restricted to practical and physical work. The expectation of 

boys within both settings, however, was not felt to be dissimilar. He 

suggested that this was due to the parental expectations of boys’ behaviour. 

He argued that this possibly transcends class, boys being expected to spend 

more time out of the house pursuing leisure interests regardless of the socio

economic status of the family.

Payne and Furnham (1990, 1992) conducted research in Barbados on 

adolescents’ perceptions of family structure and attainment. They found no 

differences between the academic attainments of children from intact and lone 

parent families. They also found that children tended to conceptualise the 

nuclear family as ‘ideal’ even though they had very little direct evidence that 

this was the reality.

The net research reviewed so far has emphasised that the role and function of 

parents is more important than having a nuclear family structure, especially
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when examining the relative influences on the child’s development. The 

literature review now turns to a focus on black parenting.

3.3. BLACK PARENTING IN PSYCHOLOGICAL RESEARCH

“Traditionally, the analysis of parent-chlld relationships centred on understanding how parents 
Instill In their children particular behaviour, repertoires, attitudes, and belief In their childhood
training, child-rearing practices and socialisation practices The African-American Family Is an
Institute of culture”. Nobles (1988, p.48)

Most black parents do as most other parents do. They attend to the physical, 

educational and psychological welfare of their children. A significant 

proportion of research into black parenting in Britain has tended to be focused 

on their role in promoting the educational welfare of the child and their 

relationship with schools (Stone, 1983; Benskin, 1994). In Britain, Le Bars 

(1996) reporting on a short-term project for black parents found that 11% of 

black parents were concerned that the education that their children received 

was either Eurocentric, inadequate or of a low standard. In the Caribbean, 

parents also place high importance on educational success but this is seen 

purely as a means to occupational success and not for the intrinsic value of 

achieving a certain level of educational status. In their essay on Jamaican 

families. Brown et al (1998) acknowledged that parenting in the Caribbean 

means that the parents are responsible for socialising and disciplining the 

child.

In the United States, the research has demonstrated that black parents 

socialise their children to become self-sufficient, competent adults (Peters, 

1997). For African-American children, socialisation occurs within a wider
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social environment that is frequently incompatible with realising a positive self 

and group identity. Racial and cultural pride is an important feature of the 

child's personal development (Harrison-Ross and Wyden, 1973; Phoenix, 

1999). This seemingly culture-specific role of black parenting has been 

reported in other studies (Peters, 1976; Peters and Massey, 1988, quoted in 

Peters, 1997). A specific emphasis that arguably sets black parents apart 

from other parents is that for black parents there has often been an obligation 

to teach their children to survive adversity and to galvanise them from the 

inequities of racism (Daniels, 1996; LeBars, 1996; McAdoo, 1988). Success 

at this is seen as related to prepare black children for developing a positive 

self-esteem and skills in negotiating institutionalised racism within society. 

The black father’s need to protect his children from the adversities of racism 

(Renne, 1970), and alongside this emphasising self-love, and high self

esteem, is arguably a quintessential feature of the protector role of men in 

black families that contrasts with the role of white fathers.

3.4. MEN IN BLACK FAMILIES

“ ..it Is antithetic to the community-oriented African-American cosmology to disengage the black 
male community when defining the black female self, and vice versa. Any analysis of the 
African-American male identity is incomplete without critical discussion of the role of the 
African-American female plays in the African-American males self-definition... Often Black 
feminist discourse typifies Black men as patriarchal, ...sexual conquistadors,... less 
oppressed... unlikely providers/protectors...” Jackson II (1997, p.739)

The body of research into the paternal behaviour of white fathers is now 

hdisputably on a chariot hurtling towards mainstream literature. Research on 

men in black families remains exclusive and generally limited to reviews of 

theoretical or comparative studies. For example, in McAdoo’s review (1993), 

he asserted that African-American men have the multiple role of provider.
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decision-maker, child socialiser and nurturer of their spouse. A collection of 

research findings (Brody and Flor, 1996; Brown and Chevannes, 1995 and 

Roopnarine et al, 1995 [both quoted in Brown et al, 1998]; Eriksen, Yancey 

and Eriksen, 1979) suggested that gender distinctions in the provider and 

homemaker roles were not as rigid in black families as they appeared in white 

families. It was hypothesised that this occurs because black women have 

historically had higher levels of participation in the workforce and 

consequently assumed a joint provider role (Staples, 1997). Conversely, 

black husbands were more likely than their white counterparts to share 

housework and childcare (Brown et al, 1998; Roopnarine et al, 1998). 

McAdoo (1997) quoted the work of Tasch (1952) who reported that black 

fathers and fathers from other minority groups (e.g. lone-mothers) saw 

themselves as more than economic providers and indeed, valued 

companionship with their offspring more than the provider role. However, 

empirical research efforts to examine the affective roles and functions of men 

in black families are exceedingly rare (Allen and Doherty, 1998; Christamon, 

1990; Connor, 1986). Limited work with lower-middle to middle-middle-class 

families in America suggested that there is a positive correlation between high 

involvement of fathers and well-adjusted and motivated children (Allen, 1981).

Empirical research into every conceivable aspect of the role of men in black 

families in Britain is virtually non-existent. What exists is a meta-analysis by 

Amin (1996) who argued that black masculinity and fathering are linked and 

further that black masculinity is defined in terms of success, and the respect 

that is received from others. The shockingly high rates of unemployment
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amongst black males, however, poses serious challenges to their identity and 

images of themselves. Amin (1996) commented on an additional layer of 

detail to explain this phenonmenon. She believes that African-Caribbean 

women’s celebration of single parenthood as a vibrant rival to conventional 

patriarchy, has in effect promoted the lone-mother family as a strong family 

and that this has damaged the image of a successful black two-parent family. 

It is clear from the literature on black fathers that the theories surrounding role 

enactment and the demonstration of achievement as a male is inextricably 

linked. The next section therefore reviews the literature around the general 

conjoint themes of black fathering and black masculinity.

3.4.1. Black fathering and black masculinity

The absence of a reliable knowledge base on the role of black men in families 

has resulted in a portrayal of black men as peripheral to the family and as 

performing poorly in the family roles of spouse and father (Allen, 1981; 

McAdoo, 1981). Indeed, some authors argue that the behaviour of black 

fathers is closely intertwined with the developing notions of black masculinity 

(Amin, 1996).

Throughout his history, the African-American male has defined his masculinity 

in terms similar to that of the Euro-American male; that is, as the breadwinner, 

provider, protector and procreator. Like the Euro-American man there is a link 

between economic security and the active child-rearing function (Cazenave, 

1979). However, unlike Euro-American men, black men have not had 

consistent and meaningful access to the same means in order to fulfill their
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dreams of masculinity and success. Jackson II (1997) argued that in order to 

arrive at a relevant analysis of black masculinity, the views of black feminist 

and ‘womanist’ thinking should be addressed. In short, any discussion of 

black fathering must occur within an ethnocultural context. With this in mind, it 

is essential to avoid evaluating and describing black fathering in comparison 

to the features of fathering amongst other ethnic groups (Allen and Connor,

1997). However, given the limited research base, it is likely that comparisons 

will continue to be drawn between the findings of research conducted on 

single-race (Caucasian) samples.

Within the history of sociological and psychological enquiry into black 

fathering, there has been a number of methodological issues that has meant 

that the predicate is fundamentally flawed. For example, either black families 

have been seen as a homogenous group, or there has been an emphasis on 

dysfunctional or other minority families, or the research has been simplistic in 

comparing cross-ethnic samples (Baptiste et al, 1998; Brown et al, 1998; 

Jackson, 1974).

Several authors have attempted to address these concerns. Marsiglio (1987) 

approached his research on black fathering from the perspective of age, and 

presumably maturity (sic.). He examined the roles and behaviours of 

adolescent fathers. He found that black adolescents were more likely than 

whites or Hispanics to become unmarried fathers, and least likely to live with 

the child. However, researchers such as Danziger and Radin (1990), Lerman 

(1993), and Hossain et al (1997) found that this separation did not necessarily
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link with non-involvement in parenting, as the findings were that African- 

American non-resident fathers were more involved with their children than 

their counterparts from other ethnic groups. Danziger and Radin (1990) also 

found that fathers under 21 years of age were more likely to be involved with 

parenting, particularly if the child was younger. In contrast, Hossain and 

Roopnarine (1994) found that resident black fathers of infants were generally 

less involved with the care of the child, but were more likely to demonstrate 

their involvement through play. In their review of research, Taylor et al (1990) 

found that never-married and widowed black fathers were less likely to be 

involved in socialising their children.

The “good dad/bad dad” imagery is directly reflected in the polarities around 

race (white-black) and class (high-low). Although there is very limited data on 

the behaviour of black fathers, the public perceptions of the black father seem 

to be more negative than that of the white father. These findings, reported by 

McAdoo (1995), gave further detail on the public view of black father as a 

inner-city, hypermasculine man who is financially irresponsible and uninvolved 

with his children’s lives. Researchers such as Staples (1994) provided a 

helpful commentary on the conflict between two expectations that fathers 

should make a financial contribution when huge numbers of African American 

men are out of work. These conditions, he feels, often split families, 

separating fathers from their children. The developing body of knowledge on 

black fathers is further complicated by the fact that more recently published 

research articles include fathers who are professionals (McAdoo, 1997). This
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arguably contrasts starkly with the experiences of the majority of black fathers, 

who are from the lower classes, (Mosley and Thomson, 1982).

3.4.2. Black fathering of boys and girls

A comparative observational study of pre-school children conducted by 

Baumrind (1973) found differences between the parenting of black and white 

fathers and the outcomes for the child. Black boys were less achievement- 

orientated and more aggressive than white boys. However, this was seen as 

simplistic because it ignored the issue of the negative perception of black 

children. An alternative analysis was that this heightened aggression was 

linked to what Majors and Bilson (1992) described as the ‘cool pose’, which is 

the black male’s aggressive response to a sense of impotence. The parenting 

behaviour of a black father of girls was different in that it was generally 

authoritarian, and did not promote individuality or non-conformity, or feel it 

necessary to enhance their daughter’s environment.

3.4.3. Caribbean fathers

The work of Smith (1964) was one of the earliest documented studies of the 

role of Caribbean fathers. UNICEF recently commissioned research in the 

Caribbean into the role and function of men in families (Brown, Newland, 

Anderson and Chevannes, 1998). As in the American context, this response 

was a means of clarifying the way that men must evolve to adapt to the 

changing roles of women. In their report they draw upon earlier unpublished 

research conducted by the authors, and also research that was published 

locally. The resource base was very limited as they were able to access
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literature that only served to underline the caricatures and stereotypes of the 

promiscuous, violent, absent and/or irresponsible fathers. The research 

therefore included the evidence from the Clarke study (1957) that depicted 

Caribbean families as matrilineal and as marginalising males. Also in 

common with the early research in America, most of the research evidence 

that was accessed tended to describe the male contribution to family life from 

a female perspective.

In the second edition of Clarke’s classic book My Mother who Fathered Me 

(1975), she was able to refer to the local research report by Stycos and Back 

(1964) who found that although Jamaican fathers were frequently absent from 

the household, this was in fact part of the ‘life’ of many families. Accordingly, 

non-resident fathers had their specific and distinct role to play particularly in 

making financial provision and in disciplining their sons. Stycos and Back 

(1964) also found that these non-resident fathers had established visiting 

arrangements that made it possible for the family still to consider that he was 

the head of the family. The authors were careful to point out the drawbacks of 

comparing the developments of Caribbean society with contrasting societies 

with a different social, political and economic history, whilst acknowledging 

that there may be minimal overlap between other ethnic groups due to the 

African retentions of social organisation.

Using a combination of survey and facilitative discussion, the researchers 

were able to elucidate information on the meanings of fatherhood to Jamaican 

men, how it related to their identities, self-esteem, financial and other
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responsibilities and the division of labour within the household. The findings 

also established previously un reported patterns to the domestic behaviour of 

the Caribbean male. They found that up to 50% of the participants cooked, 

tidied the home, and went shopping at least twice every week, but that the 

fathers did not feel that these tasks were self-reinforcing. The research also 

confirmed the general pattern of fathers with multiple mothers of their children. 

Although they were a minority, they represented nearly 50% of all fathers. 

The status given to these children were ‘inside’ (resident) children and 

‘outside’ (non-resident) children. There was wide variation in the participants’ 

understanding of the social and psychological implications of fathering, but 

many of them accepted that the ‘outside’ children were more psychologically 

vulnerable.

The Caribbean family expects the male to be the breadwinner, and in contrast 

to modern western political philosophies, many women also expect this and 

fiercely defend their right to be in the home, presumably as a form of rebellion 

against their identities as ex-slaves (which was that she must toil) (Black,

1998). Male intervention in domestic chores was, at times, admonished and 

gravely discouraged. This finding is underlined in the study of Paul (1983), 

who wrote about the division of labour in Bermudan households. Hence, the 

vicious circle that continuously leads back to irresponsible fathering was 

described as an unfortunate ‘loop of fate’ for the Caribbean male, in that the 

active pursuance of the provider role potentially caused an imbalance in his 

ability to truly fulfil a nurturing role. An additional difficulty was that the harsh 

economic conditions within the developing countries often meant that either
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parent had to leave their offspring with adult relatives whilst they migrated in 

order to generate a higher family income, giving the superficial impression of a 

lack of due care. Overall, the findings suggested that some of the negative 

elements of Caribbean family life are culturally determined.

Once he became a father, the Jamaican male had to balance his 

responsibilities to his parents, his siblings and their children, then to the 

mother(s) of his children, and his ‘outside’ and ‘inside’ children. They were 

also able to underline the similarities between the behaviour and beliefs of 

Jamaican fathers that is commonly held by fathers in established mainstream 

research. The findings revealed that Jamaican fathers spent as much time in 

childcare activities as his Euro-American counterparts and that Jamaican 

fathers saw their principal roles in terms of providing financial resources, 

counselling and communicating with their children in order to advance their 

moral values and social skills. Conversely, there was a feeling that just the 

knowledge and experience of being a father was self-defining and was an 

overt indicator of his developing maturity. The participants did not feel that 

living in a different household from their children prevented adequate fathering 

from taking place, but they acknowledged that living within the same 

household provided opportunities for them to widen their contribution. Finally, 

the participants acknowledged that the quality of the relationship with the child 

was linked to the quality of the relationship that the father had with the child’s 

mother.
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3.4.4. West African fathers

Nsamenang (1987) provided an overview of West African family life that firmly 

placed the African-American, African-Caribbean, and black British family life 

into context. He described the importance of the kinship, and the 

psychological comfort that is provided to the children from this cultural family 

arrangement. He quoted the earlier work of other West African scholars who 

presented discussions on childrearing with merely a cursory mention of the 

role of the father. In Nsamenang’s view, this was a huge omission because 

the father is the most important person in the West African family; although 

similar to Middle Eastern fathers (Sharifzadeh 1992), his direct involvement 

with his children is minimal. There is a high value placed on children in West 

African societies, as they bring prestige and respect to the father and provide 

companionship for both parents. The goal of West African parenting was to 

extend the accomplishments of the children beyond the parents' personal 

accomplishments. There is also a clear view that the child is trained through 

negative sanctions rather than positive reinforcement to encourage socially 

acceptable behaviours. The West African father rarely shows tenderness and 

nurturance, as this is seen as effeminate and inappropriate. Their main role is 

seen as emphasising security on material, spiritual, social and emotional 

levels as opposed to practical childcare tasks. The impact of technology has 

meant that increasing numbers of West African fathers are spending time 

accumulating wealth to the detriment of their children. An increasing 

incidence of psycho-emotional disturbance is seen as directly linked to the 

father’s neglect of his fathering role. This presents the contemporary West 

African with the dilemma that Western fathers face -  the loop of fate’.
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3.5. Contemporary issues in biack fathering

The role of the white father has been largely characterised by play; the white 

father is likely to spend four to five times more hours in playing than in 

caregiving (Parke and Sawin, 1977). But what defines the role of the African 

and Caribbean father? What activities do black fathers engage in with their 

children within their fathering role? How salient is their provider role? How do 

they ‘care’ for their children? How different are their responsibilities towards a 

resident child than a non-resident child?

The contemporary discourse on black fatherhood centres on the 

demythologisation of the black father as uninvolved and absent. Much of the 

research in America has focused on younger fathers (Allen and Doherty, 

1998; Christamon, 1990b; Hamer, 1998) using small samples. In 

contemporary Britain, Amin (1996) in her review of recent research found that 

very little focus was being placed on ethnic minority fathers, although there 

was a tendency to stereotype Asian fathers as strict, unbending and 

dominant, and African Caribbean fathers as hedonistic and absent. The 

‘strict’ South Asian father has been found to adversely affect the personality 

adjustment of their children (Tabassan and Rafiq, 1992). Jain (1997) reported 

that the more westernised an Indian father became, the more likely he was to 

be involved with childcare. The division of labour in the domestic setting 

appears to be a prevailing feature of Indian and Asian households (Stopes- 

Roe and Cochrane, 1990). In another British study, Shah (1997) writes of 

‘parenting’ as being the domain of Asian mothers.
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Research into the outcomes for children of differential fathering behaviour has 

tended to concentrate on emotional and cognitive development or social 

behaviour. Where the father is non-resident, the research centres on the 

pathological consequences for male development (Brunelli et al, 1994; 

Hossain and Roopnarine, 1994). What has developed more recently as a 

distinct pattern within the academic arena is the study of the minority black 

family. They concluded that "'closer examination of the positive aspects of the 

father’s presence should be carried out, that includes a picture of what non- 

residential fathers and resident fathers actually do”. In Britain, Sewell (1997) 

takes a different approach to the difficult task of defining black fathering and 

manhood, which essentially reaches the same conclusion.

The influence of ethnicity on the father’s ability to financially provide for his 

family is relatively well-researched, when we consider the research into 

discrimination law. If the black male is to secure work, this means that he 

needs to first obtain qualifications, be shortlisted and accepted for a position, 

retain the job, and then eventually be promoted to a higher, better paid 

position. At every step, being a black male is a distinct disadvantage. The 

evolution of fatherhood for white and black and particularly African men 

throughout the diaspora, therefore is likely to have very different socio

economic roots (McAdoo, 1997).

Madhubiti reflected the African roots of black fathering when he eloquently 

described his view of how the particular tasks of black fathering are performed 

with the explicit intention of developing and promoting their offspring. In
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Madhubiti’s view, the development of boys into men is determined by the 

development of discipline. His theory alludes to the persistent problem of 

black male underachievement when he writes that:

“Once the mind has become disciplined, the boy is in a position to grow into reasoning... When 
the primary reason is for the purpose of scheming and lying then you are fixated in the boyish 
mentality...The thing that transforms a boy into becoming a man is knowledge” (pp.3-12).

Allen and Connor (1997) provided a framework for generative fathering 

amongst African-American fathers which included: prerequisites which must 

be acquired, motivations for him to stay in the family, skills to promote healthy 

interactions within the family and energy which can be seen as a resource for 

the family's physical and material well-being. The contemporary theory of 

‘generative fathering’ has described the full range of tasks that parents 

engage in as part of their duty. The African-American perspective amplifies 

the theory in highlighting the importance of family and ‘connectedness’ (a 

sense of belonging) as being linked to developing ideas on manhood. How a 

black man measures up in manhood terms is inextricably linked to his ability 

to fulfil the roles that he expects of himself, (Amin, 1996). There is also a 

difficulty in comparing black fatherhood and masculinity with Eurocentric 

standards when the concept of Africanity is considered (Nobles and Goddard, 

1984). Nobles and Goddard (1984) argued that the concept of white 

masculinity perhaps stems around individual progress and the accumulation 

of wealth and power over others, whilst black masculinity incorporated a 

sense of community and family achievement. An example of this was the idea 

and success of the ‘Million Man March’ that took place in America in 1997. 

The black father who is more successful both in terms of his achievements 

and his role enactment is therefore more likely to have an interdependent
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relationship with his spouse and adult family members in childrearing (Allen 

and Connor, 1997). The significance of the kinship network in contemporary 

black families is that older relatives are seen as a resource to provide answers 

to black fathers on how to face challenges, as it is likely that they have a 

history that will demonstrate how these same challenges were overcome for 

them and are able to present a balance of hope and wisdom. Generative 

fathering therefore, for black fathers emphasises overcoming the image of 

being a victim. Given this assertion, we would expect to see the child's raised 

self-esteem as a consequence of generative black fathering. Allen and 

Connor (1997) concluded their description of generative black fathering by 

suggesting that there is a need for more research that incorporates the 

viewpoint not just on what black fathers do but also what they should do. This 

process will not only provide a description of what black fathers do, but also 

will enable a reappraisal in order to identify the things that black fathers 

should do more or less of. They were also crucially aware that despite the 

generally poor image of black fathers, there is evidence to commend black 

men that seems to escape the attention of researchers and writers on the 

area when they stated :

“IVe choose in our definition to emphasise the competence of African American men, prosperous 
and poor, young and oid, over the past 400 years. Without this competence, so many of us and 
our families wouid not be doing as well as we are.”
Allen and Connor (1997, p.69)

3.6. Overview of literature, influencing hypotheses

The issue of black family life became the focus of research by black social 

scientists in the United States in the wake of the Moynihan report (1965). 

Following Frazier’s trend (Frazier, 1967), other black social scientists began to
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concentrate on the pathologies of black families, hence the propensity of the 

research topic of father absence in black families, (Battle, 1998). However, 

there were not many studies that crossed over between families with resident 

and non-resident fathers (Doherty, 1998). The four studies are a starting point 

for the much needed and relevant research aimed at increasing the ecological 

validity of studies of fathers from a range of ethnic backgrounds in Britain. 

The very early research into black fathering contradicted the main theories 

that dominated mainstream social scientific thinking (Parsons and Bales, 

1955), which was a clear indicator that black fathering had a different quality 

and manifestation from white fathering. This warrants further investigation 

into the specific roles of black resident and non-resident fathers.

The pattern of marriage and divorce of all Africans throughout the diaspora is 

not similar to their white counterparts (Click, 1997; Owen, 1993). Other 

research has consistently reported a higher rate of father absence amongst 

fathers of African-American and African-Caribbean heritage (Matheson and 

Summerfield, 2001; Taylor et al, 1990; Battle, 1998). Due to the structure of 

society, black males tend to be clustered around the lower strata. Taken 

together, these factors increase the theoretical probability that black children 

are doomed to failure within the British school system. Given the potential 

detrimental effects of father absence on academic achievement, the following 

studies explored the effects of fathering - specifically black fathering - on 

intellectual development, academic achievement and self-esteem. Research 

conducted by Brown in 1984 (cited in Coote et al, 1990) reported that 31% of 

Caribbean people were single or never married compared to just 5% of Asians
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and 10% of white people. He suggested therefore that black lone-mothers 

have been able to make the appropriate adaptations in order to reduce the 

negative effects of the lack of a father in the home. This should be contrasted 

with Asian communities who have the highest marriage rates and intact 

families, and also the highest academic achievement as measured by 

attainments at GCSE level (Gilborn and Gipps, 1996). The need for an 

investigation of either or all of these findings on a multi-racial population in 

Britain should be seen in the context of the relatively high rate of non-resident 

fathering in the black community and the poor academic achievement of 

children.

The effects of poverty, however, have been found to be more relevant than 

the physical residence of the father (Zajonc, 1974). The main investigation 

therefore will seek to reveal that any negative effects of black father absence 

would primarily be the result of socio-economic influences, as black families 

tend to cluster around the lowest strata of society. The results of many of the 

father-absent studies generated new concerns and issues, as paradoxically, 

these studies in the United States have shown that the non-residence of the 

father has a less adverse affect on black children than white children (Shinn, 

1978; Smith and Krohn, 1995; Wade, 1994). The findings of the behaviour of 

resident and non-resident fathers and effects, such as those quoted in the 

literature review, were generally inconclusive. Research reports such as 

Brody et al (1992) and Chung et al (1999) in the United States propose that 

family configuration is not as important to the academic (and later 

occupational) success of black students as it appears to be to their white
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counterparts. It may be that African/Caribbean families are also based on an 

African ‘kin network', (Martin and Martin, 1980; Sudarkasa, 1988), and that 

this arrangement provided a ‘protective shield’ that supports the child residing 

within a non-nuclear family from any potential adversities. Does this pattern 

generalise to Britain? One of the main hypotheses of this thesis is that it will. 

The less severe effects of father absence on black families reported can 

possibly be explained by the availability of extended family members and/or 

father substitutes within a kin network, as a central and dominant feature of 

black families, neutralising the potential harm of lone-mother parenting.

A central backdrop to this thesis is the cultural reshaping, possibly even the 

‘reconstruction’ of the concept of fathering in black families. The research 

therefore further examined the effect of the extended family network in 

reducing the potential disadvantages of factors such as lone-mother 

households on the child’s scholastic attainments. A second aspect of the 

investigation was that the configuration of an extended father-absent family 

would further reduce the potential harmful effects on the developing child.

The research reported in this thesis will go beyond father absence and will 

synthesise the existing findings from global research on fathering behaviour. 

British research emphasises the financial, social and psychological 

consequences for family and society. The specific focus in these studies 

included a description of fathering in terms of emotional and intellectual 

support, discipline, childcare and the development of self-esteem. With black 

underachievement being a consistent feature of the British education system.

86



these studies also aimed to initiate an exploration into the possible family 

factors and aspects of fathering behaviour that influenced scholastic 

attainments. A further aim of this series of studies was to examine the very 

earliest findings that children with passive and or non-parenting fathers are, 

indeed, more likely to experience a lack of success with their learning. An 

increase in lone-mother families resulting in a more ‘feminised’ profile of skills 

in boys may similarly contribute to closing the gap between the competencies 

of boys and girls in language, the arts, and numeracy. Statistical analyses, 

therefore, will reveal that both resident and non-resident fathering will have a 

differential impact on black and white children.

The main hypotheses of these exploratory studies predominantly emerged 

from the findings of the empirical process as well as some a priori hypotheses.

3.6.1 Theoretical framework and main hypotheses

Theoretical Framework

The original theory of generativity is said to be in the interest of entire 

communities and therefore the absence of generative care threatens the 

stability of a community (Erikson and Erikson, 1964). This notion is underlined 

by McAdoo (1981) who wrote of the view of a unique family history that bears 

the remnants of African culture that has been maintained and is resilient to 

discrimination. Sudarkasa (1988) highlighted the retention of "kin networks" 

in modern African American families, whose features are similar to the 

families of continental Africans. In these networks, the socialisation of the 

young was the responsibility of the entire (extended) family. White (1991)
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argued that traditional white psychology leads to an essentially inappropriate 

and unsound analysis of black families. He suggested that when the black 

family is viewed from white middle-class terms of reference, the psychological 

health of black family life is described in terms of a nuclear family structure of 

one male and one female parent who live with the child until the child is a 

young adult. He contrasted this with black families, where the male parent is 

not consistently visible within the child’s household. This in turn created the 

illusion of a matriarchal black family by white standards. A closer look at the 

black family might indeed show that the lone-mother is part of an extended 

black family. He suggested that not only does white psychology provide an 

inaccurate description in terms of the matriarchal black family, but may also 

impose Freudian notions to explain why black children, especially boys, who 

are reared in lone-mother families have difficulties with their psycho-sexual 

development and self-esteem. White’s view is that other adult relatives and 

older siblings who make up the extended family interchange roles, tasks and 

family functioning in such a way that the child does not learn extremely rigid 

distinction between male and female. Together these ideas encapsulate the 

cultural-vahant theoretical model that will be relied upon in this thesis.

In Sections 1.1.3 and 1.1.4 above, sociological and anthropological research 

identified that the black ‘extended’ family was the modal black family whereas 

the ‘nuclear’ family was the modal White/European family. This thesis 

develops the idea of the black (African) extended family network or ‘kin 

network’. Diagrams 1A and IB illustrate how this arrangement is potentially 

protective of the child’s psychological and physical development. The lines
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between kin are support pathways. In Diagram 1B, the removal of one node 

will have a minimal effect in terms of support for the child, but with nuclear 

families, when the father node is removed, literally half of the child support 

has gone (see Diagrams 2A and 2B).

Diagram 1A: African kin network

Child
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Diagram 1B: * Fatherless’ African kin network
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Diagram 2A: Nuclear family

Child

Father Mother

Diagram 2B: Fatherless' Nuclear family

Child

Mother

Overarching Hypotheses

I) Although it appears that South Asian families are “more likely” to live in 

households consisting of two or more families (Matheson and Pullinger, 

1999), the black extended family as an adaptation to lone-mothering will 

emerge as being more prevalent than current official statistics is 

demonstrating. The functioning of these families will provide a ‘protective 

shield’ against the potential adversities of non-resident fathering. The 

empirical testing of the theoretical ‘African kin network’ will be illustrated by: 

Hypothesis 1a) a higher prevalence of black extended family households 

compared to white extended family households and/or a higher level of
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grandparent-child contact among black children than white children (Pilot 

Study One and Study One).

Hypothesis 1b) a significant correlation between the non-residence of the 

black father and the extended family arrangement (Pilot Study One and 

Study One).

Hypothesis 1c) more positive child outcomes for children reared in black 

fatherless extended families compared to lone-mother families (Pilot Study 

One and Study One).

II) The goal of African parenting (mothers and/or fathers) is explicitly to 

extend the accomplishments of the children beyond the parents' personal 

accomplishments (Nwadiore, 1997).

Hypothesis 2a) The level of father involvement will influence the academic 

accomplishments and psychological development of African/Caribbean 

children regardless of the residence of the father (Pilot Study One, Study 

One, Pilot Study Two and Study Two).

Hypothesis 2b) African/Caribbean non-resident fathers will be more involved 

with the parenting of their children than white fathers (Pilot Study One, Study 

One, and Study Two).

III) Comparative studies have shown that any negative effects of father 

absence progressively increase from black lower-class families to white 

middle-class families being most affected by an absent father, (e.g. Deutsch 

and Brown, 1964; Wade 1994). In short, socio-economic differences are 

interpreted as racial/cultural differences (e.g. Schacter, 1979).
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Hypothesis 3) Any adverse effects of non-resident black fathering can be 

explained by a reduction in the economic status of the family (Pilot Study 

One and Study One).

IV) Earlier studies have consistently shown that the negative psychological 

profile of specific groups of children such as children from lone-mother and 

children from black families are artificially created by teacher bias in their 

assessments and evaluations of such children.

Hypothesis 4) Teachers will underrate the psychological development of 

children from lone-mother and black families (Pilot Study One and Study 

One).

V) Madhubiti reflected the African roots of black fathering when he eloquently 

described his view that the particular tasks of black fathering are performed 

with the explicit intention of developing and promoting their offspring. In 

Madhubiti’s view, the development of boys into men is determined by the 

development of discipline.

Hypothesis 5a) There will be differences in the overall level of involvement of 

black fathers in parenting their sons and daughters (Pilot Study One, Study 

One, Pilot Study Two and Study Two).

Hypothesis 5b) There will be a different ‘style’ of black fathering for sons and 

daughters (Pilot Study Two and Study Two).

VI) A specific emphasis that arguably sets black parents apart from other 

parents is that for black parents there has often been an obligation to teach 

their children to survive adversity and to galvanise them from the inequities of
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racism (Daniels, 1996; LeBars, 1996). Brown at a! (1998) acknowledged that 

parenting in the Caribbean meant that the parents were responsible for 

socialising and disciplining the child. Recent research in the Caribbean also 

suggested that black husbands were more likely than their white counterparts 

to share housework and childcare (Brown et al, 1998; Roopnarine et al, 1998). 

Me Adoo (1997) quotes the work of Tasch (1952) who reported that 

black fathers and fathers from other minority groups (e.g. lone parents) saw 

themselves as more than economic providers and indeed, valued 

companionship with their offspring more than the provider role.

Hypothesis 6a) ‘Responsible’ (high involvement) black fathering will show a 

greater emphasis on leisure activities and emotional support than other 

parenting tasks. This will manifest itself as non-significant differences between 

father involvement in leisure activities and emotional support for black fathers 

regardless of their residential status (Pilot Study Two and Study Two). 

Hypothesis 6b) Black fathers will show a higher level of involvement with 

health, hygiene and grooming activities and with discipline than their white 

counterparts (Pilot Study Two and Study Two).

VII) The black father’s need to protect his children from the adversities of 

racism (Renne, 1970), and alongside this emphasising self-love, and high 

self-esteem, is arguably a quintessential feature of the protector role of black 

fathers. Generative fathering for black fathers therefore, emphasises 

overcoming the image of being a victim. Given this assertion, we would 

expect to see the child’s raised self-esteem as a consequence of generative 

black fathering.
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Hypothesis 7) ‘Responsible’ black fathering manifesting itself as a higher 

level of father involvement will increase self-esteem in children (Pilot Study 

One, Study One, Pilot Study Two and Study Two).
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CHAPTER TWO

METHODOLOGICAL CONSIDERATIONS

“Little of the current psychology literature on issues of importance to black people has 
been successful from an articulated theory-based black perspective. It may be some 
time before such perspectives are developed and articulated but, in the meantime, 
some assessment is needed to guide present understanding, action and research.”
Jones, (1991, pp.ix-x)

1.0 Introduction

The aim of this chapter is to construct the theoretical and methodological 

foundation for the thesis. It is essential that the epistemological issues around 

comparative studies of this nature are both headlined and underlined. The 

organisation of this chapter therefore is as follows. First, there is a summary 

of the methodological issues presented earlier in the thesis. This is followed 

by an explanation of the selected variables. A journey through the known 

literature is made with the intention of signposting the variables considered 

relevant and also those that are consistent with an “ethnomethodological” 

(culturally-sensitive) approach. However, there is an accompanying 

emphasis on the specific role of variables such as socio-economic status and 

family structure in maintaining “cultures” within individual households. What 

follows this section is a summary of the “cultural-variant” model (McAdoo,

1988) and the ways in which the Studies aimed to maintain this as a thematic 

perspective through the stated hypotheses and objectives of the research. 

Given the bewildering array of (inconsistent) findings and conclusions, the 

chapter concludes with the presentation of the designs of the studies 

presented in the thesis.
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2.0 Epistemological considerations

2.1. How should fathers be studied?

The earliest models of fathering highlighted in the literature review can 

generally be described as 'deficit' models. In contrast, Hawkins and Dollahite 

(1997) presented their contemporary view of generative fathering as a major 

paradigmatic shift from the deficit models of fathering to a renewed approach 

of looking at how much the actual behaviour of fathers meets the needs of 

children. They went further to assert that the deficit fathering models such as 

those found in numerous studies of father absence have no descriptive 

validity, because they fail to describe the parenting behaviour of the vast 

majority of fathers. What was usefully highlighted in Dollahite, Hawkins and 

Brotherson (1997) was that research into fathering had tended to focus on 

what fathers do with little regard for what children actually need.

Discussions on the best, most methodologically and conceptually robust 

approaches to the study of fathers has oscillated between one where fathering 

is seen as a set of observable and distinct behaviours and is set against 

mothering behaviours as the comparator. The other side of the coin is that 

fathering encompasses a range of complementary behaviours that are 

performed, not as an alternative to mothering, but as essential features of 

parenting. At the other end of the spectrum, there have been investigations 

into the ways to construct a standardised, yet limited view of the role and 

function of fathers (e.g. earning money) and their temporal and otherwise 

quantitative interactions with their offspring given this specific pursuit (Pleck, 

1987; Richards, 1995). More recently, there have been calls to generate new
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hypotheses built around the continually evolving family structures and family 

life in modern-day multi-racial Britain. The view of contemporary British 

writers can be crystallised in commentary such as Park (1996) who underlined 

that the imitation of the mother’s role was entirely an unsatisfactory way to 

proceed in developing a construct of fathering.

A particular weakness of fathering research conducted in the past was the use 

of the proxy measure of the mother-report of fathering behaviour and 

participation, as this ostensibly invites the mother to assess the quality of 

fathering from her own limited experience of being ‘fathered’ or worse, her 

expectations of fathering as a mirror of her own mothering behaviour. Also in 

common with the early research in America, most of the research evidence 

that was accessed tended to describe the male contribution to family life from 

a female perspective. Within the contemporary context of family breakdown 

and working mothers, never before has it been more necessary to develop a 

broader framework of fathering, beyond father absence, so that men can 

develop committed and long-term relationships with their children in a way 

that includes caring and extends beyond financial provision (Gerson, 1997).

2.2 Background to the issues on methodology

The methodological issues within research of this nature therefore included 

the lack of controls for race, gender, socio-economic status (SES), type of 

absence, age of the child and additional considerations such as the duration 

of the absence and the availability of surrogates (other adult carers, step

parents), and the reason for absence. In short, even the more reliable and
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methodologically sound studies were often not comparing like with like. The 

expectation that contemporary research on fatherhood will stand up to the 

demands of scientific enquiry is appropriately high, yet it is an awesome 

expectation of a research area as relatively young as the study of fathering in 

the multi-racial British context.

2.2.1 Quantitative vs. qualitative methods

The debate as to whether a research area such as this should be advanced 

using qualitative or quantitative methods should more accurately focus on the 

acceptability or creditability of these different approaches to science as a 

whole as well as about the specific type of data being sought and analysed. 

Rawson (1999) argued that the quantitative paradigm is largely considered to 

be the one that is most closely aligned to ‘normal’ science. It makes broad 

claims of ‘objectivity’. However, it can also become a pseudo-scientific 

process when the quantification of human experience becomes insensitive to 

cultural and historical ideologies. The use of the survey method, for example, 

has received extensive criticism for its naïve approach in describing the 

phenomenon of individual fathering behaviour and its impact on the 

development of the child. McKee (1982) was one of its most forceful critics. 

She highlighted the double-edged sword of the survey methodology’s 

attempts at squeezing the square peg of quantitative data on fathering 

behaviour into the round hole of the qualitative framework that examines its 

relevance and impact with greater sensitivity. This series of Studies is a first 

attempt to smooth the corners of this square peg, so that at least it can slowly 

wedge itself into the appropriately ‘all-round’, 360° hole that represents the
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psychological manifestations of fathering, in the multi-racial/cultural/ethnic 

British context.

McKee (1982) also highlighted, however, the limitations of qualitative 

approaches such as interviewing techniques for its lack of validity and 

reliability. Although the use of self-report has made some important 

contributions to this research area (see Snarey, 1993) the researcher’s 

‘egocentric’ interpretation of the material gained through the use of interview 

techniques can often distort the information received from the participants. In 

addition to this, the usefulness of this methodology is embedded in its ability 

to draw upon grounded theory, which is virtually non-existent for an area as 

young and as culturally-embedded as the study of black fathering in Britain. 

Connor (1986) further highlighted the difficulties of qualitative research in his 

report on the attitudes and aspirations of young black fathers. The main 

weaknesses of the qualitative approaches were that they were crucially 

susceptible to issues of a lack of reliability and validity. In short, the findings 

and conclusions are often not generalisable. One of Britain’s foremost writers 

on the strengths and weaknesses of qualitative research (Silverman, 1993), 

warns a word of caution about the use of qualitative methods that become a 

search for differences rather than cultural sensitivity. For this very reason, the 

‘ethnomethodological’ approach has been preferred when examining potential 

differences between the culture(s) of people from different races. However, 

this too has its limitations in that it is impossible for a researcher to truly clear 

their mind of all the prejudices of prior reading and ultimately of their own 

experience. Silverman (1993) notes his “discomfort” with research that:

99



“....(uses) data-extracts which support the researcher’s argument without any proof that 
contrary evidence has been reviewed. Alternatively, the attempt to downplay such issues of 
validity and reliability in research (as either inappropriate or politically incorrect) and to replace 
them with other criteria like the ‘authenticity’ with which we have reproduced ‘experience’, fp.ix).

What we are potentially left with is an approach that attempts to straddle the 

opposing viewpoints. Doherty et al (1998) for example, suggested that a 

more useful conceptual framework is to look at the interdependent 

experiences of father, child, mother (co-parent) and the context as a model for 

contemporary research into ‘responsible’ (generative) fathering.

As a first and truly virgin attempt to explore the relevance of black fathering 

behaviour to the lives of their children, this series of studies relies on the 

quantitative paradigm that examined the outcomes for children as described 

by a range of psychological measures of academic, social, emotional and 

personal development such as self-esteem. Annexed to this is the argument 

that the practical reality of analysing influences on academic development that 

are largely measured using quantitative methods such as standardised tests 

precludes quantitative statistical analysis. By far, the majority of research into 

the outcomes of father-absent children has been conducted using the 

quantitative paradigm. In addition to this, the theory of generative fathering, 

and specifically black generative fathering lacks an empirical research basis. 

This series of Studies aims to provide an aperture through which to view 

developing ideas about the relevance of this concept to the manifestations of 

black fathering in the British context.

This series of Studies further aims to cross-examine the contextual factors 

that presented themselves in the multi-racial sample -  namely family structure
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- that might exert an influence not only on child development, but also on 

fathering behaviour. Stereotypically, for many South Asian families this would 

mean that the extended family structure is more on display, whereas for the 

African/Caribbean groups it is arguably the lone-mother family structure that is 

more pervasive. However, the cultural-variant theoretical model underpinning 

this research would posit that the African/Caribbean groups adapt their family 

arrangements to protect the child from the potential adverse outcomes of poor 

and otherwise inadequate fathering behaviour.

2.3 How should we select the variables that measure psychological 
development?

Swann (1986) claimed that poor academic results of black children in the 

British context are due to father absence. However, studies in Britain have 

yielded results that present a consistent picture where there are no significant 

differences between the lone parent and two-parent groups on academic 

measures (e.g. Deater-Deckard and Dunn, 1999; Gill and Stephen, 1974). 

The race and ethnicity of the children in the samples of these studies are not 

explicitly stated. Other noted differences between children from lone-mother 

and two-parent families were that the boys from intact families obtained higher 

scores on the tests of IQ and arithmetic. This phenomenon may be a product 

of the genderised influence of fathers on the cognitive profile of the children. 

The present series of studies therefore included measures of intellectual, 

reading and numeracy skills.

Using a sample of 1682 students. Smith (1990) reported that it was their self

esteem that was affected, not their academic achievement. Mead (1934)
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wrote of the concepts of the ‘generalised other' and the ‘looking-glass self 

which in his view could transmit feelings of inferiority, which may be relevant 

to children from ‘broken’ homes. Essien-Udom (1962) wrote in his seminal 

work 'Black Nationalism' of the development of a negative black self-concept 

occurring through interactions with significant others. This viewpoint 

introduced the notion of the social psychological and what he terms ‘dynamic’ 

psychological perspectives on the development of black self-concept as a 

distinctly different ‘sociopsychological’ and intrapsychic phenomenon. He 

writes of the “tragedy of separation from an African origin. This rejection limits 

the capacity to develop meaning and purpose in their life.” (p.9). In one of the 

earliest reports of black fathering, Renne (1970) posits that the black father’s 

need to protect his children from the adversities of racism paralleled the 

process of teaching and learning to emphasise self-love and high self-esteem. 

He suggested that this was arguably a quintessential feature of the protector 

role of black fathers. Given these complementary findings, the present series 

of Studies also included a measure of the child’s self-esteem. The later 

Studies built on the humanistic ideas presented by Phoenix (1999) that 

suggested that the concept of a singular ‘true’ or ‘real’ self or identity should 

be substituted by one of multiple selves within multiple roles.

Zajonc (1975) felt that many of the comparative analyses of outcomes for 

children from lone-mother and two-parent families were simplistic. He 

suggested that the socio-economic status of the family should be included as 

a variable in research into father absence. Indeed, Moss (1993) underlined 

this when he reported that in Britain, two-thirds of lone parents lived in poverty

102



compared to just 10% of married parents. The present Studies also included 

an estimate of the socio-economic status of the father and also of the mother 

based on the model of the Registrar General.

In the United States, limited work with lower-middle- to middle-middle-class 

black families suggested that there is a positive correlation between high 

involvement of fathers and well adjusted and motivated children (Allen, 1981). 

In order to unpack this further, the social and emotional development of 

children from families from a range of family arrangements, including lone- 

mother, two-parent and extended family households was also contrasted 

within the Studies.

2.4 How should the sample of fathers be selected?

Parke and Neville (1987) highlighted some of the methodological issues of 

research into fathers. These included age ranges, volunteer samples and 

samples selected from clinics or other services. Reservations in the use of 

volunteer samples reflected the concern that such samples were biased 

towards the fathers who were more enthusiastic about their parenting role, 

and were subsequently more involved and responsible. These Studies aimed 

to reduce some of these issues by accessing the fathers of school children in 

selected geographical areas and consequently with adequate controls for 

socio-economic status.

2.5 How should fathering behaviour be measured?

As well as the methods of sampling, Parke and Neville (1987) also criticized
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the methods of data collection, (self-report and proxy questionnaires) as 

opposed to other methods, and design (adequacy of comparison groups). In 

the current Studies, the data-collection on fathering behaviour, regardless of 

residence, was carried out by way of questionnaires that described fathering 

behaviour from both the fathers' and children’s perspectives, by whom 

fathering behaviour is exclusively experienced, as opposed to mothers, by 

whom fathering behaviour is merely observed.

Studies on the impact of divorce and separation have provided some 

evidence to suggest that children ‘idealise’ their absent parent. Furstenburg 

and Nord (1985), reported that 69% of children with absent fathers reported 

feeling close to their father, compared to 36% of children from intact families. 

In reality, however, the loss of a parent differs in its practical and emotional 

cost.

O’Brien and Jones (1996) found that adolescent respondents felt that their 

fathers were confidantes, raising the issue of emotional closeness as an 

important construct of modern fatherhood. What is established in research is 

that separation and divorce leads to a drastic alteration in the quantity and 

quality of contact between father and child (Emery and Tuer, 1993). Despite 

developments in research into non-resident parenting (see Hetherington, 1999 

for overview), little research has adequately addressed the link between the 

relationship with the absent parent and the children’s psychological 

development or academic functioning (Broderick, 1996). As the essence of 

this thesis is to go ‘beyond father absence’, the present series of Studies is
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intended to examine not only whether this ‘idealisation’ of the father is 

present, but also the potential of beneficial effects for the child of positive 

father-child relationships regardless of the residence of the father.

Numerous studies concluded that it is fathering behaviour, not residence or 

availability that was the important dimension (Belsky, 1990a, 1990b, Belsky 

et al, 1984; see also Pleck, 1997 for review). Hetherington (1979) is one of 

the very earliest examples. She asserted contrarily, that absent fathers have 

almost as much face-to-face contact with the child as present fathers, and 

also manage to continue successfully to affect social and emotional 

development. She went on to state that the quality of contact between fathers 

and children was more important than the amount of contact.

Palkowitz (1998) controversially stated that there were many and different 

fallacies that had developed around the notion of fathering specifically as a 

by-product of research paradigms. One of the examples of these myths that 

he gave was that more involvement is better. He suggested that the kind of 

involvement was a more important factor. A further fallacy that he felt had 

grown up in the milieu of scientific investigation of fathering was that 

involvement requires close proximity. He gave several examples of fathering 

that occurred at a distance (writing letters, speaking on the phone, making 

preparations and doing laundry). Hence ‘good-enough’ fathering can occur 

from a distant proximity.

When the actual contribution of fathers is observed (for example in Cooksey 

and Fondell, 1996), there is found to be a high level of involvement in ‘leisure’
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activities. Using a proxy measure of fathering behaviour in the form of child- 

report, O’Brien and Jones (1996), in their study of adolescents’ perceptions of 

paternal behaviour, elucidated the specific contribution of fathers to the older 

child’s development. A substantial number of respondents felt that their 

fathers were crucial in providing leisure activities. Interestingly, when asked, 

the children demonstrated that they were aware that these expectations were 

equally ascribed to non-resident fathers.

In the American context, the lack of financial provision is seen as a core 

feature in absent fathering. Sorenson (1997) reported on the American 

government’s estimate that non-resident fathers owed their children in excess 

of $34 billion and that this lack of resources had detrimental effects on the 

child’s development. Given the evidence of research on the higher levels of 

poverty amongst the African/American community, an inference to draw would 

be that this is a phenomenon that is a feature of European American fathers 

as the largest and most affluent group. However, this is purely speculative, 

therefore the provider role from both the perspectives of the child and the 

father is examined in these Studies from a multi-racial sample.

The present series of Studies aim to obtain a measure of the resident and 

non-resident father’s level of involvement in a range of childcare activities. 

These will include the ‘traditional’ provider, disciplinarian and ‘playmate’ roles, 

as well as the emotional support and health and hygiene activities (alluded to 

by Palkowitz, 1997), by way of questionnaires that are inclusive of rating 

scales. Given the dominant findings within the very earliest studies of father
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absence on an effect on IQ and academic achievement, the questionnaire will 

also include a measure of the father’s role as an intellectual stimulator.

2.6 How should the sample of children be selected?

The potential for differential outcomes for girls and boys in studies of the 

impact of fathering behaviour and availability as defined by residence is 

described in 2.2.5 of Chapter One. Boys are considered to suffer more than 

girls from father absence. Stereotypes of fathering continued to centre on the 

engendered roles of provider and of disciplinarian. Those stereotypes also 

extended to an acceptance of the role of fathers in developing emotional 

relationships with their daughters, but not their sons, (Lewis and Weinraub, 

1974). There was evidence of the possible differential self-esteem profile of 

both boys and girls from lone-parent families (Verma and Bagley, 1980) 

although the links to family structure were not clear. A relatively small number 

of studies have focused their research on the findings of Barclay and 

Cusomano (1968) who postulate that cognitive styles are genderised, by 

examining differences between the cognitive style of boys and girls from one 

and two-parent families (e.g. Biller, 1970 in the United States; Roach, 1995 in 

the Caribbean). The general findings were that boys from mother-only 

families had a more ‘feminised’ profile and showed less spatial abilities than 

boys from two-parent families. Roach further suggested that there were 

limited effects expected on the cognitive skills of boys due to the parental 

expectations of boys’ behaviour. He argued that these expectations possibly 

transcend class, so that boys are expected to spend more time out of the 

house pursuing leisure interests regardless of the socio-economic status of
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the family. Other noted differences were that the boys from intact families 

obtained higher scores on the tests of IQ and arithmetic. Given the contexts 

of a “crisis time for boys” (Downes, 1997), the growing gap in the academic 

achievements of black boys and girls, and the reality of a relatively high level 

of black lone-mother parenting, it was essential to include a variable for the 

gender of the child in this series of Studies. The current series of Studies 

therefore both compared and contrasted the differential psychological 

outcomes for boys and girls from a range of racial and cultural groups with a 

variety of family functioning.

In order to actively seek the potential influences of race and culture as well as 

family functioning with some scientific rigour, the samples were mainly 

restricted to the upper years of primary school, years 5 (9 -  10 years) and 6 

(10-11 years). The selected age group of the children however was overtly 

made for three reasons. In her review, Shinn (1978) criticised studies for 

providing poor controls for age. She went on to suggest that future research 

should restrict the sample to one or two age groups, as her review also found 

evidence that the effects of father absence were crystallised when the sample 

was restricted to one or two school year groups.

The second reason was related to the attempt to maximise the potential 

effects of father absence and family functioning. Ferri (1976) found that 

psychological problems were more likely to be present in later ages (7+ years) 

than for early years samples (5-7 years), and that studies that sampled 

children across school year groups were less likely to find detrimental effects
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of father absence than studies that confined the sample to one or two year 

groups. However, the target age group can also be criticised for lacking the 

emotional and intellectual maturity to provide reliable feedback on parenting 

behaviour. More recent research, such as Smith and Krohn (1995), found that 

the magnitude of the effects of father absence was also different for 

adolescents from different ethnic groups.

The third reason for selecting this age group was that in observing the 

‘interdependent’ viewpoints suggested by Doherty et al (1998), the 

perceptions of teachers on the psychological development of children from a 

range of groups was crucial to this thesis. The use of teacher ratings of 

children’s behaviour in the school context is therefore a feature within these 

Studies. In order to maximise the reliability of teacher ratings, therefore, it 

was more practical to use samples from primary schools, where there was an 

increased opportunity for a smaller number of teachers to rate a group of 

children from one or two year groups. Although this method also introduced 

the issue of inter-rater reliability, it is arguable that any attempt to do this with 

older children would so substantially multiply the number of teachers providing 

ratings as to significantly decrease the inter-rater reliability.

3.0 Theoretical considerations

3.1 The cultural-variant theoretical model

The generalised picture of black men of Caribbean origin is that they do not fit 

the stereotype of the powerful male in western societies. On the contrary, 

they are seen as feckless, violent, criminal and oversexed (Davis, 1981).
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They are also seen as absent. A sample of non-resident fathers in Jamaica 

acknowledged that living within the same household provided opportunities for 

them to widen their contribution to their children's upbringing. However, they 

did not feel that their non-residence in any way hindered adequate fathering. 

Phoenix (1986) underlined these issues when she stated that it was not that 

black men were stereotyped as being outside the ‘male’ category or as 

emasculated, but as pathological/devalued males who had some 

stereotypically male characteristics to excess and completely lacked others. 

In the United States, McAdoo (1995) gave further detail on the public view of 

black fathers as an inner-city, hypermasculine males who were financially 

irresponsible and uninvolved with their children’s lives.

The urgency that is needed in the contextual re-construction of black 

fatherhood also came from Nwadiore’s (1997) description of traditional West 

African parenthood. The West African father rarely shows tenderness and 

nurturance, as this is seen as effeminate and inappropriate. Their main role is 

seen as emphasising security on material, spiritual, social and emotional 

levels as opposed to practical childcare tasks. Although the roles of mother 

and father are equally important for the success of the Nigerian family, 

parenthood in general, and motherhood in particular are more highly regarded 

than occupational success. In other words, an adult who has a flourishing 

business (usually a man), but is childless, is not seen as successful. This 

viewpoint places a whole new emphasis on black masculinity and fatherhood 

which is quintessential to the “cultural variant” model.

Phoenix (1986) points out that:
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"The fact that black children are more likely to live with other relatives as well as their parent(s) 
mean that they have a wider variety of people to interact with and with whom to deveiop close 
relationships” Phoen\x, (1986, p.58).

This family organisation can be broadly termed as the "black extended family’. 

Some American researchers have drawn a broad picture of a larger, female

headed, extended black family (Baughman, 1977; Gutman, 1976; Heiss, 

1975; Jackson, 1973), mainly from a sociological viewpoint. Martin and Martin 

(1980) in their seminal work reporting on the "black extended family’ pointed 

out that extended black families were headed by the most enduring couple in 

the family constellation (usually the grandparents). The dominant thread of 

many studies of this nature was that within many black families parenting is 

not just about the roles and tasks of parents; it is an activity and a process 

shared by grandparents, other relations, older siblings, carers and educators, 

including the church (Mann, 1997). This finding is entirely consistent with the 

notion of the “African family network” and underlines the cultural-variant model 

(McAdoo, 1991).

The earliest empirical research converged to suggest the incomplete self- 

concept of black children (e.g. Clarke and Clarke, 1954). Subsequent and 

more recent research finds that the self-esteem of black children can be 

significantly different from other racial groups (Guishard, 1983). Barnes 

(1991) writes;

"..generally the literature pa/nfs a rather dismal picture of the biack youngster from the 
standpoint of self-concept. Placing the black youngster within the context of the biack family 
generates the following image...father has deserted the family...the children...react to this 
hostile atmosphere by becoming aggressive, non-trusting and uneducable”. Bames, (1991, 
p.671).

It is Barnes’ view that current theories give little attention to the possibility that 

the black community is a variable in the development and functioning of self-
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concept. This cultural-variant model argued that it might be (among other 

things) that the nature of the relationship of the black family to the black 

community is a key factor in the development of self-image.

This thesis aims to highlight the potential of the structure and relationships 

within black families to affect the positive development of the child's self

esteem. In so doing, it draws on the model presented within Barnes (1991) 

(Figure 2.1). Barnes focused on the role of the black family within a 

community of black families, in the development of black self-concept. He 

asked the question “How does one rear a black child to have a positive self- 

concept or high self-esteem in this (American) society?” (p.667).

Action Transaction and Interpretation Interaction

What the parent actually A influences B, but B does not A and B influence
does influence A each other

Figure 2.1 Barnes’ model of the development of self-concept in the black family.

This series of Studies therefore aims to examine the development of the black 

child’s self-esteem through the actions of the parents, the transactions 

between the father and the child, and the interactions within the family 

network.

3.2 The strength-resilience theoretical model

Martin and Martin (1980) in their extensive research into black family life 

described the two major paradigms in the study of black families. The 

‘pathology-disorganisation’ is the model of disintegrative, maladaptive and
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unstable view of black family life. The ‘strength-resilience’ paradigm highlights 

the mainly adaptive model of family life that has grown in the face of persistent 

social, political and economic hardship.

It is generally reported in mainstream literature that the two-parent family is 

considered to be the “ideal” institution within which to rear children (see 

Furman, 1999; Ganong, Coleman and Mapes, 1990 for reviews). The overall 

evidence presented within the literature review showed that the nuclear family 

is assumed to have advantages over lone parent or other family 

configurations. In the case of black families, Phoenix (1986) referred to 

Brown (1984), pointing out that black lone-mother households are equivalent 

to approximately 31% of black families compared to Asian (5%) and White- 

British (10%). Researchers such as Angel and Angel (1993) have shown that 

on virtually every single psychological indicator of well-being, the children from 

lone-mother families are disadvantaged and their vocational and educational 

prospects are gloomy. In contrast, researchers in the Caribbean found no 

differences between the academic attainments of children from intact and lone 

parent families (Payne and Furnham, 1988). One of the central arguments of 

this thesis is that the disadvantages of lone-mothering is reduced in 

African/Caribbean communities because they adapt the functions of adult 

members within the family -  including the role and function of non-resident 

fathers - in order to reduce the potential adversities of non-resident fathering.

Earliest research (see Clarke, 1957), depicted Caribbean families as
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matrilineal and as marginalising males. However, non-resident fathers had 

their specific and distinct role to play, particularly in making financial provision 

and in disciplining their sons. One of the aims of this thesis is to attempt to 

explode the myths about the deficit models of African/Caribbean family life by 

exploring the strengths of the multiple permutations of black family life in 

Britain today.

The net research on black family life reviewed so far emphasised that the role 

and function of parents is more important than having a nuclear family 

structure, especially when examining the relative influences on the child’s 

development.

4.0 The Design of the Studies

The responses the father makes to the child, and fathering styles have been 

found to be related to factors such as the socio-economic status of the father, 

the age of the child, the family structure, the number of offspring, and (in two- 

parent settings) the behaviour of the mother (see Almeida and Galambos 

1991; Bailey, 1993; Cazenave, 1976; Demaris and Greif, 1992; Luster et al

1989). In view of the factors highlighted so far in this chapter, the design of 

these Studies are developed and evolve around these epistemological and 

scientific methodological issues.

4.1 Overall paradigm

The following series of Studies emanate from a primary exploratory study that 

examines influences of family factors such as family structure and family
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relationships, as well as the variables of race and sex, on the psychological 

and academic outcomes for children. The designs of the Studies are 

principally a comparative model of differential outcomes for a multi-racial 

group of children on a range of psychological and academic measures and 

address the four main questions as follows:

1. Does the structure of the family influence the psychological outcomes 

for boys and girls?

2. Do the reported quality of family relationships influence the 

psychological outcomes for boys and girls?

3. Do the implied ‘cultural’ factors as described by the ‘race’ of the child 

influence the outcomes for boys and girls?

4. Is the role functioning of fathers in Britain ‘culture-specific’?

4.2 Pilot Study One (First Study)

The aim of Pilot Study One was to commence a process to refine the 

method and materials for the main study (Study One). It was also 

intended to be used as a means of examining whether the family structure, 

family relationships and the behaviour of the adult members of the family 

had any influence on the reading competence, self-perception, intellectual, 

social and emotional competence of boys and girls from a multi-racial 

sample. The Study also included a measure of the availability of adult 

family members as described by the ‘frequency of contact’. The analysis of 

the data consequently involved comparisons between a range of sub

samples, as well as exploratory analyses that investigated emerging 

trends in the data.
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4.3 Study One (Second Study)

Study One both addressed the weaknesses and built on the observed 

findings of Pilot Study One. It also focused on the relative influence of the 

behaviour of adults, frequency of contact and family relationships on the 

child's psychological development as defined by the psychological 

variables of self-esteem, intellectual, social and emotional competence as 

having relative importance in the development of a multi-racial group of 

boys and girls from a range of family structures. The Study also 

introduced the exploration of the attitudes of teachers to the social and 

behavioural profile of children from lone- and two-parent families.

4.4 Pilot Study Two (Third Study)

Pilot Study Two was a second pilot and exploratory study with the explicit 

aim of drafting a definition of ‘black fathering’ in the British context. This 

study exclusively drew upon data from a small group of resident and non

resident black fathers (and a very small group of white resident fathers) 

describing the range and level of activities with their sons and daughters 

aged between 3 and 16 years. The analytical strategy was to compare the 

scores on a range of psychological measures of self-esteem, reading and 

numeracy skills for a range of sub-samples.

4.5 Study Two (Fourth Study)

The final Study built on the findings of Pilot Study Two but drew upon data 

describing a range of fathering behaviours from the child’s perspective and 

also brought together the influence of parent-child relationships on the
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psychological outcomes for boys and girls. The strategy for the analysis 

again examined the impact of the level and range of fathering behaviours 

on the obtained scores on a range of psychological measures of self

esteem, reading and numeracy skills for a range of sub-samples within a 

sample of African/Caribbean and White/European children.
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THE STUDIES

“Theoretical and empirical sophistication must be accomplished so 

that studies encompass ail family interaction and dynamics -  

including mothers, fathers, and children and extending to the wider 

kin and community.”

McKee and O’Brien, (1982, p23)

118



CHAPTER THREE

PILOT STUDY ONE

FAMILY STRUCTURE VS FAMILY RELATIONSHIPS: WHICH AFFECTS 
PSYCHOLOGICAL DEVELOPMENT?

Synopsis
The primary aims of this first Study were to pilot materials for the main Study, to refine the procedure for 
data collection, and to embark on the investigation into black fathering. 76 Year 6 (aged 10.9 - 11.9 
years) children were asked to complete an intellectual test, a self-perception questionnaire and a series 
of family behaviour questionnaires. Their responses were used to examine whether there were any 
statistically significant links between family structure, family relationships and the psychological 
development of children from a range of racial groups that could be explored in greater detail in the main 
Study. The results showed that children who felt that they had a closer relationship with their father 
obtained higher scores on the Raven’s non-verbal intelligence test. Other than this there were no 
significant differences between the family structure, or the reported family relationships, with the scores 
on the intellectual test. However, significant effects were found that were generally persuasive of the 
importance of family factors in supporting children’s academic and psychological development. Many 
correlations between the variables were also found. The results of ANOVAs indicated that the school 
attended and personal factors such as the race and gender of the child also influenced the scores on 
some of the dependent measures. Analyses of the data relating only to the African/Caribbean sub
sample suggested that the non-residence of a father is linked to more advanced reading skills.

Introduction

As previously argued in the literature review, research into the effects of family 

structure on child outcomes is inconclusive. There is emerging a phoh 

evidence that it is not the residence of the father, but rather the level of father 

involvement and the father-child relationship that are the dominant paternal 

influences on the development of children. More recent studies have failed to 

replicate the findings of the psychological disadvantages of being reared in a 

lone parent household when compared to a two-parent household. The 

magnitude of any differences found have also been influenced by factors as 

wide ranging as the gender, race and culture of the child and their family, the 

availability of surrogate parents, and the socio-economic status of the family. 

From the literature review, earlier studies have consistently shown a negative
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perception of children from families with a non-resident father amongst 

professionals and that the magnitude of the adverse effects of the non

residence of the father on the psychological development of children has been 

reduced for samples that include black children. Against this background, 

Pilot Study One was designed to allow for a flexible consideration of a range 

of child variables to be explored, and takes the first considered step towards 

the empirical research into the effect of fathering and family behaviour on the 

psychological development of a multi-racial (and consequently multi-cultural) 

group of children in Britain.

Hypotheses

This pilot study focused on two elements of family functioning: family structure 

and family relationships. This constituted an attempt to develop a 360° view of 

the possible influence of family life on the psychological development of 

children from a multi-racial sample. This all-round view was provided by the 

child's teachers, standardised measures and the child itself. The constellation 

of families was not restricted to comparing father-resident and father-non

resident families, but a more complete range of families, from three racial 

groups: ‘White’ White/European, ‘Black’ African/Caribbean and South Asian. 

In accessing a multi-racial sample there was the further possibility of 

examining the impact of the child's cultural context on their psychological 

development. From the literature review the alternative hypotheses that 

guided the work of this pilot study were as follows:

120



Family functioning and child outcomes 

Hypothesis 1a: It is the level of father involvement, not the residence of the

father that will influence the scores on the dependent measures.

Hypothesis 1b: Children who report closer relationships with their fathers will 

achieve higher scores on the dependent measures.

Hypothesis 2: Any potential adverse effects of non-resident fathering on the 

child will be influenced by the socio-economic status of the father.

Hypothesis 3: Children from extended families without fathers will experience 

less adverse psychological outcomes than children reared in lone-mother 

households.

Race and culture

Given the substantial theoretical literature base on the family life of the 

African-American population, the following hypotheses tested aimed to 

develop the empirical base on the African/Caribbean population in the UK: 

Hypothesis 4a: There will be a higher prevalence of African/Caribbean and 

South Asian extended families than White/European extended families. 

Hypothesis 4b: The African/Caribbean extended family will specifically 

develop where there is a non-resident father.

Hypothesis 5a: A higher level of father involvement is expected to influence 

higher scores on the self-perception measure for African/Caribbean children. 

Hypothesis 5b: African/Caribbean children with non-resident fathers will rate 

their fathers as being more involved than children with non-resident fathers 

from White/European and South Asian backgrounds.
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Hypothesis 6: White boys will be more adversely affected than black boys by 

the non-residence of the father. This will manifest as lower scores on the 

dependent measures.

Gender

Hypothesis 7: Boys will be more adversely affected than girls by the non

residence of the father. This will manifest as lower scores on the dependent 

measures.

Schools

Hypothesis 8: Teachers will rate the social and emotional status of

children from lone-parent families as lower than children from families with a 

resident father.

Hypothesis 9: Teachers will rate African/Caribbean children as having 

underdeveloped social skills and greater emotional difficulties than South 

Asian children.

The exploratory aspects of this study pose the specific questions -1) Does the 

behaviour of the parent(s) and other family members have an important 

influence on the psychological development of the child? 2) Are there 

differences between the racial groups on the reports of parental and wider 

family involvement? 3) How does black family functioning manifest, and how 

does it influence the psychological development of children? 4) Does the 

gender of the black child influence their psychological development?

The findings will be used to generate further hypotheses.
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METHOD

Participants: Four primary schools in North Southwark, London were

approached to take part in this pilot study. The schools are summarised in 

Appendix One. A letter from the Headteacher was sent home to parents, 

explaining the purpose of the study, and asking all parents to permit their child 

to participate in the study whilst also enabling them to indicate if they did not 

want their child to participate. Of 89 parents, 1 requested that their child be 

excluded from the study. A further 12 children in total were absent from 

school on the days of the data collection for reasons not associated with the 

Study. Seventy-six National Curriculum Year 6 (10-11 years old) children were 

recruited to this Study. Table 3.1 summarises details of the sample.

Gender of child School A (% by 
gender)

School B (% by 
gender)

School 0  (% by 
gender)

School D (% by 
gender)

Total (% of 
sample)

Male 9 (45 ) 12(52) 9 (64) 13(68) 43 (57)
Female 11(55) 11 (48) 5 (36) 6 (3 2 ) 33 (43)
Total 20 23 14 19 76(100)

Table 3.1 indicates that there were more boys represented in the sub-samples 

recruited from the four schools. A chi-square analysis showed that this 

difference was not significant (p=0.99; N.S.).

The racial mix of the pupils varied across the schools. The racial 

characteristics of the participants were determined by self-identification and 

cross-referenced with the school records. The racial breakdown of the 

sample is shown in Table 3.2.
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Table 3.2 Breakdown (n) of the sample by race, gender and school attended
School A School B School C School D Total (% of 

sample)
Bovs Girls Bovs Girls Bovs

0
Girls

17(23)
12(16)

11 46 (61)
12 11 14 75

Table 3.2 above shows that although there was a substantial minority of 

children from visible minorities represented across the 4 schools (n=18 

African/Caribbean and n=12 South Asian), there were no South Asian 

students at School A and only 1 at School B. For each school sample, more 

than 50% of the participants were from White/European backgrounds, with the 

exception of School C. A chi-square analysis showed that this was significant

(X^(6)=29.45; p<0.001).

Table 3.3 gives a summary of the reported family constellation within the 

child’s household as defined by the child’s written responses to the sheet 

“Who lives in your house?”

Table 3.3 Breakdown (n) of the family structures represented by the sample grouped by race.

Family Structure Race f% of race) Total (% of 
sample)

______ African/Caribbean South Asian White/European
— Mlirloar 6(33) 7(58) 35 (78) 48 (64)
— 1 2(11) 0(0) 6(13) 8(11)

Lone Father 1(6) 0(0) 0(0) 2(3)
8(44) 5(42) 3(7) 15(20)

—  Stepfamilv 1(6) 0(0) 1(2) 2(3)
1 ^ __ Total 18 12 45 75*

^able 3.3 shows that the 78% of the participants with a 'White/European' 

I'acial background lived in a nuclear family household compared to only 33% 

the children with an African/Caribbean background. Unexpectedly, 58% of 

the South Asian children resided in a ‘nuclear’ family household. In both the
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African/Caribbean and South Asian families, the extended family structure 

was characteristic of 44% and 42% respectively, while this type of family 

structure was relatively rare, (n=3), among those children from 

White/European backgrounds. This contrasts with their prevalence in the 

general population of 6% of African/Caribbeans, 24% of South Asians and 5% 

of the ‘White’ population, (Owen, 1993). From the official statistics, it appears 

that there is an overrepresentation of extended family households amongst

each of the sub-samples within this sample, (6)=12.48;p<0.001). This

may indicate that these families specifically re-organised their households 

along the lines of an extended family in order to survive the inequities of inner- 

city life. There are no national statistics available that provide the prevalence 

of ethnic minority households grouped by family constellation and region that 

would enable an adequate evaluation of the salience of this phenomenon.

Materials: The Raven’s Standard Progressive Matrices, scales A-C were

used to measure the “eductive” meaning-making component of general 

intelligence among people aged 6 to 80. It has received a positive review as a 

culture-fair assessment of intellectual skills, (Raven, 1993). The test 

assesses the ability to draw meaning out of confusion i.e. the ability to 

perceive and think clearly. The 60-items in the test are presented within five 

Sets of 12 items of increasing complexity. It has a split-half reliability (0.90) 

established in over 40 studies with respondents from diverse cultural 

backgrounds and age groups. The test authors also cite test-re-test 

reliabilities of 0.83-0.93. The three lower scales were chosen, as the 

standardisation procedure indicated that the full completion of these three
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scales was achieved by up to 75% of children up to the age 13 years taking 

the test. The raw scores were used for analysis in this study, with higher 

scores indicating better non-verbal intellectual skills. The total possible score 

for the Raven’s A-C score is 36. The manual also indicated that the average 

raw score for children aged 11 years was 27. Examples of items are 

presented in Appendix Seven.

The Children’s Attitudes and Self-Perception - Revised (CASP-R)

questionnaire (Cowen et al, 1990) was devised specifically for use in 

assessing the attributions of children from divorced families, in relation to 

other family members. It was incorporated with the Children’s Divorce 

Adjustment Scale (Cowen et al, 1990), and there were some very minor 

amendments to the language used in the questionnaire. The questionnaire 

was used as an estimate of socio-emotional status, i.e the child’s ability to 

display appropriate emotions in a range of social situations.

The Teacher-Child Rating Scale (TCRS 1 and 2) Hightower (1989) was 

designed to provide information on the teacher’s perceptions of children's 

emotional behaviour and social skills. It comprises two sub-scales. Part 1 

includes 15 items that elicit information on the emotional and behavioural 

difficulties that children display in the classroom e.g. acting-out, anxious 

behaviour and learning problems. Teachers were asked to rate each 

behaviour on a 5-point scale (1 = not a problem to 5 = very serious problem). 

Part 2 consists of four 5-item factored competence scales: frustration 

tolerance, assertiveness, peer social skills and task orientation. Teachers rate
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these items in terms of how well they described an individual child, on a 5- 

point scale (1 = not at all, 5 = very well). Low scores on part 1 and high 

scores on part 2 indicate better adjustment. In this study the child was 

allocated two separate scores for each of the sub-scales. This measure had 

previously been employed in the Cowen et al (1990) study, and was therefore 

considered to be a sensitive tool for assessing differential outcomes for 

children from divorced and intact families.

The “My Family and Me”  Questionnaires (Revised): - This was developed 

by Fergusson (1990) to examine the relationships between children and their 

families to measure the level of family involvement. This questionnaire was 

adapted to ask similar questions about the children’s relationships with their 

fathers, their mothers and their wider family. The questionnaire includes 8 

questions relating to each parent and 5 questions relating to the wider family 

e.g. ‘My dad will try to help me when I need him” and “My dad asks about my 

schoolwork and about my hobbies”. The questionnaire was also modified to 

include a measure of the frequency of contact with family members and the 

quality of the relationships was defined by how well they “got on”. The 

additional statements included for all of the questionnaires were as follows:

♦ "I see my Mum/Dad: everyday, most days, hardly ever and 

never”,

♦ “I see my mum’s/dad’s parents everyday, most days, hardly ever 

and never.
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♦ “I get on with my Mum/Dad: almost always, sometimes, hardly 

ever and never”,

♦ “My family get on well together”: almost always, sometimes, hardly 

ever and never.

The participants’ responses to these statements were scored 0 (never), 1 

(hardly ever), 2 (sometimes/most days), or 3 (almost always/everyday).

Grouping the data

My Family and Me questionnaires

In some analyses, the sample (and in later analyses, the African/Caribbean 

sub-sample) was subdivided according to their scores on the My Family and 

Me questionnaires as follows:

The children whose ratings fell within the lowest 33% of scores were grouped 

as the ‘low involvement’ group. The children whose ratings fell within the 34% 

- 66% of the scores were grouped as the ‘medium involvement’ group 

whereas the children whose ratings fell within the top 33% of scores were 

grouped as the ‘high involvement’ group. This approach potentially created 

some difficulties with regard to the statistical analyses because participants 

were assigned to categories on the basis of their responses, not randomly. 

This can result in differences in sample sizes that will be dealt with as they 

arise. However, as this sample was not only multi-racial, but also represented 

a range of family constellations, potential biases could be examined within 

each analysis.
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The measure of father-child closeness and mother-child closeness was a 

direct measure sought from the child, but as a single measure, it potentially 

created the difficulty that the score was based on only one answer and the 

children may be biased in their ratings. Another difficulty was that unlike the 

measure of family involvement, this measure has never been standardised. 

However, overall it is likely to be a relatively useful indicator of the congruence 

between the child’s perception of parent availability as measured by the father 

and mother involvement measures and the child’s perception of their feelings 

towards their parents.

‘Who lives in your house?' was a further graphic questionnaire comprising 

a picture of a door, with the words “Who lives in your house?” written in the 

door’s window. This sheet was included to collect information on the family 

structure within the household. There was a further sheet included to collect 

demographic data on both the child and the parents. The questionnaires and 

record sheets were photocopied on to differently coloured paper and then 

stapled together in a fixed order as follows:

1. The Raven’s A-C record form

2. CASP-R

3. My Family and Me dad, mum, wider family,

4. Who lives in your house?

5. Demographic details

The participants were each given a numbered code. A sheet with the TCRS 

parts 1 and 2 with the participants’ codes and the child’s first name was
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attached with a paper clip to the stapled battery of questionnaires so that it 

could be easily detached for distribution to the teachers to do their ratings 

during the data collection ‘lesson’.

The scholastic attainments of the children were determined through the use of 

both the raw and the “banded” scores on the London Reading Test1 that 

was obtained from school records. The raw scores for each participant were 

only available in Schools A and C.

The independent and dependent variables are listed in Table 3.4. The 

independent variables were grouped as possible factors influencing the 

scores on the dependent measures. The study included independent 

variables such as English as an Additional Language, gender, race, extended 

family household, father availability and family size in order to provide a 

rigorous examination of the potential effects of these independent variables 

on the dependent measures. The independent variables can for simplicity be 

grouped as Family factors (e.g. extended family household, contact with 

father, number of siblings...), School factors (e.g. teacher ratings...etc.) and 

Personal factors (gender, race, EAL).

Procedure: The data collection was carried out during a class lesson. Prior

to meeting each class, the Researcher used the class lists to number the

’ The London Reading Test is a group reading test that was taken by all pupils in Year 6 in all boroughs 
of the ex-Inner London Education Authority. The test was taken in the Autumn term in order to allocate 
school places within the Education Authority. Consequently, all scores were grouped in to three 
‘bands’ (Band 1 = high; Band 2 = Average; Band 3 = Low) so that all schools were able to fulfil the 
admission policy of the Authority which was that all secondary schools should, as a guide to promote
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participants. The class teacher remained in the classroom to complete the 

TCRS-Emotion and the TCRS-Social and was also available to assist with

Table 3.4:. Summary list of variables, the label used in text, the range of scores, and the source
of information for the variable.

Variable Label in text Range of 
scores

Source of 
information

Family
My Family and Me -father Father involvement 0 to 40 Child
My Family and Me -mother Mother involvement Oto 40 Child
My Family and Me-wider family Wider Family involvement Oto 40 Child
Residence of father Resident/non-resident Yes/no Child
Residence of mother Resident/non-resident Yes/no Child
Extended family household Extended family household Yes/no Child
Father-child relationship Father-child closeness rating 4 levels Child
Mother-child relationship Mother-child closeness rating 4 levels Child
Frequency of contact with:

- father Contact with father 4 levels Child
- mother Contact with mother 4 levels Child
-maternal grandparents Contact with maternal 4 levels Child

grandparents 4 levels Child
-paternal grandparents Contact with paternal 

grandparents
Socio-economic status of father Father’s SES 6 levels Child
Socio-economic status of Mother’s SES 6 levels Child
mother
Substitute mother Mother-substitute Yes/no Child
Substitute father Father-substitute/stepfather Yes/no Child
Demographic information
Gender of child Gender Male/female School records
Racial group of child Race and culture 3 categories School records
English as additional language English as an Additional language 

(EAL)
Yes/no School records 

/child
School information
School attended School attended Coded value School
Number of terms in school Number of Terms in school Integer School records
Total number of schools Total number of schools attended Integer Child
attended
Psychological/Developmental
Raven’s Standard Progressive Raven’s A-C 6 to 36 Child
Matrices 15 to 51 Child
Children’s Attitudes and Self- CASP-R 0 to 48 Child
perception-Revised
Teacher-Child Rating Scale TCRS-Emotion 18 to 70 Teacher
Part 1-Emotional behaviour
Teacher-child rating scale Part TCRS-Social 7 to 98 Teacher
2 -Social skills
Academic
London Reading Test Raw LRT Raw Scores Oto 39 School records
Scores
London Reading Test Banded LRT Banded Scores 1 to 3 School records
Scores

equity, admit 25% Band 1, 50% Band 2 and 25% Band 3 pupils. Fuller details appear in Appendix 
Seven.
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paraphrasing the questions, and with supporting reading for some of the less 

fluent readers. After the Researcher had explained what was required of the 

children, the children set about the task of completing the various tests and 

questionnaires. The Researcher then obtained reading performance scores 

from the participants' recent test results for the London Reading Test from the 

school’s records. Following this a short interview was carried out with 

teachers to examine their views about their ‘ideal’ family structure.

Examples of the materials used in this study are provided in Appendix Seven.

Results

Strategy for analysing the data and presenting the results

These data were examined for group differences using the following three 

groupings: (1) family functioning, (2) demographic factors (race and culture, 

gender), and (3) school factors. Although the best approach to an examination 

of this study would indicate the use of an ‘omnibus’ ANOVA, the sample size 

dictates against this. The method adopted in this circumstance has been the 

use of ANOVA, that take account as far as possible of the unequal cell sizes 

in this small sample. The reader’s attention therefore is persistently drawn to 

the limitations of the analyses, whilst counterbalancing this with the 

presentation of the early impressions from the findings. Second, some 

exploratory questions were examined using regression and correlation 

analyses. A 0.05 significance level (two-tailed) was used across all Studies 

unless otherwise stated. The reader’s attention is also drawn to trends at less 

than the 5% significance level for the exploratory analyses. The significant
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findings are summarised for each sub-section, followed by a discussion of the 

findings and a conclusion, with

suggestions for future research. The overall findings are discussed and 

contrasted with the findings of the other Studies in Chapter Seven.

The Findings

1.0 HYPOTHESiS-TESTiNG

FAMILY FUNCTiONING AND CHILD OUTCOMES

Hypothesis la : It is the level o f father Involvement not the residence 
o f the father that w ill Influence the scores on the dependent measures. 
Hypothesis 1b: Children who report closer relationships with their
fathers will achieve higher scores on the dependent measures. 
Hypothesis 2: Any potential adverse effects o f non-resident fathering on 
the child w ill be Influenced by the socio-economic status o f the father.

The means for the scores on the Raven’s A-C, the LRT Raw Scores, and the 

CASP-R are presented in Table 3.5.

Table 3.5: Means and standard deviations of the Raven’s A-C, the LRT Raw Scores, and the 
CASP-R, relating to the grouped data on the level of father Involvement as a measure of

Involvement
groups

Mean scores and 
standard deviations 
on the Raven’s A-C

Mean raw scores and 
standard deviations on the 
LRT

Mean scores and 
standard deviations on 
the CASP-R

High Father resident: 
24.66(6.18)[n=26] 
Father non-resident: 
26.60(3.13)[n=5]

Father resident: 
27.69(10.86)[n=13] 
Father non-resident: 
36.00(2.65)[n=3]

Father resident: 
19.04(4.80)[n=26] 
Father non-resident: 
21.40(5.86)[n=5]

Medium Father resident: 
25.20(6.55)[n=15] 
Father non-resident: 
24.25(2.75)[n=4]

Father resident: 
22.89(9.22)[n=9] 
Father non-resident: 
36.00(-)[n=1]

Father resident:
18.53(4.81 )[n=15] 
Father non-resident: 
18.00(5.35)[n=4]

Low Father resident:
22.19(7.17)[n=21] 
Father non-resident: 
18.80(7.82)[n=5]

Father resident: 
23.64(10.36)[n=11] 
Father non-resident: 
15.80(11.58)[n=5]

Father resident: 
15.67(6.04)[n=21] 
Father non-resident: 
19.00(4.85)[n=5]
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Three 3x2 ANOVAs were performed on the raw scores on the Raven’s A-C, 

the CASP-R and the LRT for the variables of the father involvement grouped 

scores (high, medium and low) and the residence of the father (resident and 

non-resident). There was an effect for the level of father involvement grouped 

measure on the raw scores for the LRT, (F(2,46)=4.39;p<0.02). The 

significant main effect indicated that the involvement groups differed from 

each other, and that this was not dependent on father residence. From 

observing the means it appears that this effect was produced by the difference 

in the means of the high- and medium- involved non-resident fathers and the 

low-involved non-resident fathers. The Table illustrates that the lowest reading 

score mean was for the low involvement, non-resident father group. However, 

there were only 5 subjects in this group. No other significant findings 

emerged from these three analyses. This means that Hypothesis 1a was 

supported.

Due to previous and consistent links between socio-economic status, 

intelligence testing and educational achievement, (Gillborn and Gipps, 1996; 

Scarr, 1984), additional one-way analyses of covariance (ANCoVA) were 

conducted on the variables for father residence and father involvement, with 

the father’s SES as the controlling variable. Three separate ANCoVAS were 

performed for the psychological measures. The covariate was a significant 

predictor for the CASP-R (F(1,52)= 9.59;p<0.003). In each case, the higher 

the social-economic status value, the lower the score on the dependent 

measure. This indicated that children whose fathers had a higher socio
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economic status obtained higher scores on the measure of self-perception. 

These findings indicated that Hypothesis 2 was also supported.

A Kruskal-Wallis test was conducted on the data for the banded scores on the 

LRT examining differences among the grouped levels of father involvement. 

This revealed no significant differences. A Mann-Whitney U-test, comparing 

the LRT banded reading scores for the residence of the father variable, also 

failed to reveal significant differences.

The findings from these analyses indicated a link between the level of father 

involvement and the raw scores on the reading test. The residence of the 

father did not influence the performance of the child across a range of 

psychological and scholastic measures. However, due to some cell sizes, 

these findings should be viewed with caution.

The findings presented so far were comparing children living in households of 

various structures with or without a resident father. This meant that the 

comparisons were made for the children with a non-resident father who 

reported that they were either living in an extended family household that does 

not contain their natural father or a step-family or lone-mother arrangement. 

In order to examine any differences between the scores on the dependent 

measures for children who specifically live in a lone-mother household and 

children who live in a two-parent household three t-tests were computed. The 

results of the t-tests appear in Table 3.6.
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Table 3.6 Mean scores, standard deviations and t-values on the dependent measures grouped by 
whether the participant is living in a two-parent or a lone-mother household. (* p<0.10 level of

significance)
Dependent Variable Lone-mother

household
Two-parent
household

t df P

Raven’s A-C 21.71 (7.65) [n=71 23.86(6.74) [n=50] 0.78 55 0.44
CASP-R 22.14(4.56) [n=71 18.24(5.43) [n=50] 1.81 55 0.08*
LRT Raw scores 22.00(15.58) [n=5] 25.04(10.46) [n=271 0.59 31 0.56

This series of analyses produced non-significant findings. A Mann Whitney U- 

test of the banded reading scores also produced non-significant results for 

comparisons between these two groups. These findings confirm the 

hypothesis that the residence of the father does not promote more favourable 

outcomes for the children, therefore Hypothesis 1a is supported.

Hyothesis 1b. A closer relationship between the father and the 
child will positively influence child outcomes.

The means for the raw scores on the Raven’s A-C, the LRT and the CASP-R 

are presented in Table 3.7. Due to the small cell sizes, the ratings of ‘never’ 

and ‘hardly ever’ were combined into one group.

Table 3.7: Means and standard deviations 
and the TCRS-Emotions and TCRS-Social

children

of the Raven's A-C, the Raven’s Full scale, the SEI 
relating to the reported relationships between the 
and their father.

Independent
Variable
Closeness to 
father rating

Mean scores and 
standard deviations on 
the Raven’s A-C

Mean scores and 
standard deviations on 
the LRT Raw Scores

Mean scores and 
standard deviations on 
the CASP-R

Never or Hardly 
ever

19.56(7.68)[n=9] 17.00(9.81 )[n=7] 19.00(4.15)[n=9]

Sometimes 20.65(6.28)[n=17] 21.71(11.80)[n=7] 15.35(5.05)[n=17]

Almost always 25.64(5.63)[n=50] 27.79(9.86)[n=28] 18.88(5.43)[n=50]

In order to test this hypothesis, three one-way ANOVAs were computed. The 

significant findings of the one-way ANOVAs were that a closer father-child 

relationship was found to positively influence the raw scores on the LRT,

136



(F(2,39)=3.57; p<0.04). There was also an effect found on the Raven’s 

intellectual measure, (F(2,73)= 6.87;p<0.01) showing generally improved 

outcomes for children with closer father-child relationships. For the scores on 

the CASP-R, it was found that children with a weaker father-child relationship 

obtained higher scores on CASP-R, (F(2,73)=3.05;p<0.05). From these 

analyses therefore Hypothesis 1b is only partially supported.

Hypothesis 3: Children from extended families without fathers wiii 
experience less adverse psychological outcomes than children reared in 
ione-mother households.

The specific hypothesis that extended family households potentially reduced 

the negative impact of non-resident fathering was investigated using ANOVA. 

The analyses should be viewed with caution given that the numbers of 

children residing in father non-resident extended families and lone-mother 

families were very small. Five separate 3x2 ANOVAs were computed on the 

scores on the dependent measures grouped by the variables for the extended 

family household (extended, non-extended) and the residence status of the 

father (resident and non-resident). There were no significant findings. The 

Mann-Whitney U-test was applied to the data comparing children from 

fatherless extended families and children from lone-mother families, to 

investigate whether an effect was present for the banded reading scores. 

This analysis also produced non-significant findings, therefore Hypothesis 3 

was not supported.

The data were then subjected to the specific examination of whether the 

extended family household influenced the involvement of non-resident fathers.
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The findings from this small sample suggested that there were no advantages 

for children living in a fatherless extended family household when compared 

to children being reared in a lone-mother household as the extended family 

arrangement did not encourage a significantly higher level of non-resident 

father involvement with the child, (t(7)=1.62;p<0.14). Whilst the cell sizes are 

extremely small, even when a one-tailed significance level is adopted, 

(p<0.07(one-tailed)), this finding merely indicated a finding of marginal 

significance. The potential protective nature of the fatherless extended family 

households specifically for the African/Caribbean group will be examined later 

in this report.

Summary: FAMILY FUNCTIONING AND CHILD OUTCOMES

The statistical analyses from this pilot study suggested that father involvement 

and father-child closeness were greater influences on child outcomes than the 

residence of the father. Father involvement was found specifically to influence 

the child’s reading competence. However, it was children with a non-resident, 

but highly involved father who achieved the highest scores. A closer father- 

child relationship was found to have benefits for the child’s psychological 

development as children with a closer relationship with their father were found 

to have higher reading skills and non-verbal intellectual skills. Children who 

are more distant from their fathers were also found to have more positive self

perception. There were no significant or detrimental effects of the non

residence of the father on children’s psychological development. The SES of 

the father was a significant predictor of the self-perception measure.
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RACE AND CULTURE ;

Hypothesis 4a: There will be a higher prevalence of African/Caribbean 
and South Asian extended families than White/European extended 
families.
Hypothesis 4b: The African/Caribbean extended family wiii specificaliy 
develop where there is a non-resident father.

A chi-square analysis was computed to test Hypothesis 4a revealing a 

significant finding, (%^(2)=12.21 ;p=0.002). Hypothesis 4b was tested by way

of a phi correlation analysis. Table 3.8 gives the frequencies for the residence 

of a father and the extended family household variables for the 

African/Caribbean sub-sample.

Table 3.8: Frequencies of African/Caribbean extended family households grouped by the
residence of a father

Not an extended 
African/Caribbean family 
household

Extended
African/Caribbean family 
household

African/Caribbean father not 
resident in household

1 4

African/Caribbean father 
resident in household

9 4

The phi correlation coefficient produced for this analysis was 0= -0.44; 

p<0.05. This finding showed that if a father is not resident, there is an 

increased probability that the African/Caribbean child will be living in an 

extended family household. Therefore Hypotheses 4a and 4b were 

supported.

Hypothesis 5a: A higher level of father involvement is expected to 
influence higher scores on the self-perception measure for 
African/Caribbean children.

The means for the African/Caribbean group are presented in Table 3.9.
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Table 3.9: Means and standard deviations of the CASP-R, relating to the grouped data on the

Involvement
groups

Mean scores and
standard deviations on the CASP-R

High 16.75(5.31)[n=81
Medium 18.80(4.55)fn=51
Low 16.20(5.89)[n=5]

A one-way ANOVA was computed in order to analyse the potential effect of 

the level of father involvement of black fathers on their children's self

perception. The finding was not significant and therefore Hypothesis 5a was 

not supported.

Hypothesis 5b: African/Caribbean children with non-resident fathers will 
rate their fathers as being more involved than children with non-resident 
fathers from White/European and South Asian backgrounds.

As there were no children with a South Asian background living in a lone- 

mother household, three t-tests were conducted on the data relating to the 

African/Caribbean and White/European children with non-resident fathers. It 

should be noted that the sample size is very small therefore the findings must 

be interpreted with caution. The findings are summarised in Table 3.10.

Table 3.10: Mean scores, standard deviations and t-values for measures of family involvement 
(My Family and Me-father, My Family and Me -  mother and My Family and Me- wider family) 

grouped by the racial group of children with non-resident fathers. (** p<0.05 level of

Variable African/Caribbean 
Non-resident father

White/European 
Non- Resident 
Father

t df P

My Family and Me-Father 34.60(2.97) [n=7] 14.14(17.01)[n=51 2.63 10 0.02**
My Family and Me-Mother 36.50(4.43) [n=71 33.71 (4.54)[n=41 0.99 9 0.35
My Family and Me -  Wider 
family

17.80(5.76)[n=6] 19.33(3.44) [n=5] 0.55 9 0.59

The small number of African/Caribbean children consistently reported a higher 

level of involvement from their non-resident fathers. This significant finding 

indicates that Hypothesis 5b was supported.
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HYPOTHESIS 6

Hypothesis 6: White/European boys will be more adversely affected than 
African/Caribbean boys by the non-residence of the father. This will 
manifest as lower scores on the dependent measures.

Given the finding that African/Caribbean children tended to rate their non

resident fathers as being more involved than their White/European 

counterparts, the following series of analyses served to further examine 

whether the father's level of involvement also influenced the psychological 

outcomes specifically for boys with non-resident fathers. Five t-tests were 

performed and produced the findings summarised in Table 3.11.

Table 3.11 : Mean scores, standard deviations and t values for the dependent variables grouped 
by racial background of boys from a family with a non-resident father. (* p<0.10 level of

Variable White/European boys from 
a family with a non
resident father

African/Caribbean boys 
from a family with a non
resident father

t df P

Raven’s A-C 19.00(6.66)[n= 61 27.67(2.08)rn= 2] 2.43 7 0.07*
CASP-R 19.67(5.99) [n=6] 18.67(4.04)[n=31 0.26 7 0.80
TCRS-Emotions 34.83(14.79)[n=6] 40.33(8.14)[n=3] 0.59 7 0.57
TCRS-Social 60.50 (17.54) [n=6] 63.33(16.92)[n=3] 0.23 7 0.82
LRT Raw Scores 13.25(11.64) [n=4] 34.50(0.71)[n=2] 2.43 4 0.07*

The cell sizes were greatly reduced, and no significant findings were produced 

by this set of analyses. Four further t-tests comparing the outcomes for 

White/European boys with resident and non-resident fathers, and 

African/Caribbean boys with resident and non-resident fathers were computed 

on the scores on the Raven’s A-C and on the London Reading Test. The 

findings were that White/European boys with a resident father obtained higher 

scores on the raw scores of the reading measure than White/European boys 

with a non-resident father, (father resident means = 26.50 and father non

resident mean = 13.25; t(16)=2.29;p<0.04)). No significant differences were
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found between the African/Caribbean boys with resident and non-resident 

fathers. These findings suggested that the Hypothesis 8 was partially 

supported from this series of analyses. However, it must again be noted that 

given the cell sizes and the number of analyses performed, these were likely 

to be chance findings.

Summary: RACE AND CULTURE

The analyses revealed that African/Caribbean extended families were 

likely to develop where there is a non-resident father. African/Caribbean 

children with non-resident fathers tended to rate their fathers as being more 

highly involved than White/European children with non-resident fathers. 

White/European boys were significantly affected by the non-residence of the 

father when compared to their White/European counterparts with a resident 

father.

GENDER:

Hypothesis 7: Boys will be more adversely affected than girls by the
non-residence of the father. This will manifest as lower scores on the 
dependent measures.

Five t-tests were conducted to compare the differential psychological 

outcomes for boys and girls. The findings of these t-tests are presented in 

Table 3.12.

Table 3.12: Mean scores, standard deviations and t values for the dependent variables grouped

Variable Boys Girls t df P
Raven’s A-C 23.28 (6.62) [n=43] 24.48(6.35) [n=33] 0.80 74 0.43
CASP-R 17.16(6.05) [n=43] 19.33 (4.06) [n=331 1.77 74 0.08*
TCRS-Emotlons 34.05 (13.20) [n=43] 27.94(10.47) [n=33] 2.18 74 0.03**
TCRS-Soclal 66.19 (16.9) [n=41] 73.61(13.45) [n=331 2.05 72 0.04**
LRT Raw scores 24.8 (11.41)[n=25] 24.69 (10.16)[n=171 0.03 40 0.97
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The Teacher-Child Rating Scale is designed so that higher scores on the 

measure of emotional behaviour should highly correlate with low scores on 

the section relating to social skills. Reliable t-values were produced for the 

influence of gender on the teachers' ratings of the child on the Teacher-Child 

Rating Scales for emotional behaviour and social skills. When the specific 

comparison was made for the sub-sample of girls and boys with a non

resident father, no significant differences were found, therefore Hypothesis 7 

was not supported.

SCHOOLS:

Hypothesis 8: Teachers will rate the social and emotional status of
children from lone-parent families as lower than children from families 
with a resident father.

The means for the scores on the TCRS- Emotion and the TCRS- Social are 

presented in Table 3.13.

Table 3.13.
Means and standard deviations of the TCRS-Emotion and the TCRS-Social grouped by the

residential status of the father
Residence of 
father

Mean scores and
standard deviations on the TCRS- 
Emotional

Mean scores and
standard deviations on the TCRS- 
Social

Resident 30.89(12.64)[n=62] 70.52(15.79)[n=60]
Non-resident 33.64(11.43)[n=14] 65.14(15.64)[n=14]

The findings so far have supported the hypothesis that children who live in a 

lone-mother household would not obtain significantly different scores on the 

psychological measures than children who lived with a resident father. 

Hypothesis 8 was tested using two t-tests on the data relating to the scores on 

the TCRS-Emotion and the TCRS-Social. The finding was that teachers did 

not rate children from father non-resident families as having more emotional
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problems and social difficulties than children from father-resident families, and 

consequently Hypothesis 8 was not supported.

Hypothesis 9: Teachers will rate African/Caribbean children as having 
more underdeveloped social skills and greater emotional difficulties 
than South Aslan children.
The possibility of the reported psychological development of the child being 

influenced by the teacher’s perceptions and attitudes is established in 

numerous reports within the educational arena, (See Section 1.2.1 of this 

thesis for overview). Hypothesis 9 suggests that teachers’ ratings can be 

affected by the racial background of the child, thus creating an illusion of 

psychological health or deficits for groups of children. The means are 

presented in Table 3.14.

Table 3.14.
Means and standard deviations of the TCRS-Emotions and TCRS-Social for the school attended

Independent
Variable

Mean scores and 
standard
deviations for 
children at 
School A

Mean scores 
and
standard 
deviations for 
children at 
School B

Mean scores 
and
standard 
deviations for 
children at 
School C

Mean scores and 
standard
deviations for 
children at 
School D

African/Caribbean:

TCRS-Social:
Boys
Girls

TCRS- Emotion:
Boys
Girls

49.67(9.02)[n=3] 
67.00(11.13)[n=3]

41.33(10.79)[n=3] 
27.00(10.15)fn=31

62.00(14.90)[n=4] 
69.00(28.28)[n=2]

46.00(11.52)[n=4] 
27.00(7.07)[n=2]

56.33(8.14)[n=3] 
78.00(-)[n=1]

34.00(9.64)[n=3]
22.00(-)[n=1]

80.001 (-)[n=1] 

19.00(-)[n=1]
White/European:

TCRS-Social:
Boys
Girls

TCRS- Emotion:
Boys
Girls

55.80(12.99)[n=5] 
73.62(9.49)[n=8]

39.83(15.98)[n=6] 
25.62(12.49)rn=81

67.00(13.98)[n=7] 
70.56(15.64)[n=9]

36.29(14.10)[n=7] 
34.00(11.51)rn=91

73.00(0.001 )[n=2] 

24.00(0.001 )[n=2]

73.30(10.35)[n=10] 
78.33(21.13)[n=3]

27.27(6.57)[n=11] 
30.001 (12.00)rn=31

South Asian:

TCRS-Social:
Boys
Girls

TCRS- Emotion:
Boys
Girls

*
59.00(-)[n=1]

39.00(-)[n=1]

81.50(27.60)[n=4] 
83.25(12.23)[n=4]

23.00(9.34)[n=4] 
20.001 (1.63)[n=41

68.00(45.25)[n=2]
74.00(-)[n=1]

41.00(32.53)[n=2]
31.00(-)[n=11

144



Although there were some empty cells, it was decided to proceed with caution 

given the very impressionistic status of the data and potential findings. Given 

the findings of gender bias in the teacher ratings, this hypothesis was tested 

by applying ANCoVAs to the scores on the TCRS-Emotion and the TCRS- 

Social with the gender of the child as the controlling variable. The findings are 

summarised in Table 3.15.

Table 3.15: Findings of ANCoVA for the teacher’s ratings on the TCRS-Emotion and the TCRS- 
Social for the race of the child and the school attended covarying for the gender of the child.

Dependent Variable df F P
TCRS-Emotion:
Covariate - Gender 1 8.03 0.01***

School 3 3.78 0.01***
Race 2 0.69 0.50
TCRS-Social:
Covariate - Gender 1 7.04 0.01***

School 3 1.88 0.14
Race 1 1.54 0.22

The ANCoVA revealed that the gender of the child was overall a more 

significant factor than race in the ratings of social skills and emotional 

behaviour. The findings also illustrated that the ratings of the child's 

emotional behaviour were in general strongly influenced by either the school 

ethos or the rater, more than the race of the child.

The findings of two one-way ANOVAs, (Table 3.16) showed that there was a 

significant difference between the ratings given on the measure of emotional 

behaviour by teachers across schools, yet no significant difference was found 

for the scores on the measure of social skills.
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Table 3.16: Results of a one-way ANOVA for teacher’s ratings of the African/Caribbean child’s 
emotional and social skills grouped by school attended. (**p at or above 0.5 level of

Dependent Variable df F P
TCRS-Emotion 3, 71 3.15 0.03**
TCRS-Social 3, 69 1.99 0.12

Scheffé post-hoc analysis, revealed that these differences occured due to the 

difference between the mean scores of the TCRS-Emotions in schools B and

0. This means that the African/Caribbean children in school B were perceived 

as having a disproportionately higher level of emotional difficulties but the 

perception of African/Caribbean children’s poorer social skills were seen as a 

general and consistent issue across all schools. These findings also imply 

that the teachers’ perceptions of children’s behaviour were potentially 

racialised. However, given the very low cell sizes, no firm conclusions can be 

made in support of Hypothesis 10.

Summary: Gender Factor

The gender of the child was overall a more significant factor than race in the 

teachers’ ratings of social and emotional skills. Although there were 

differences between the schools in their ratings of the emotional behaviour of 

black children, there were no differences in their ratings for social skills.

2.0 EXPLORATORY ANALYSES

In the exploratory aspects of this study, some specific questions were posed: 

1) Are there differences in the children’s reports of parental and family 

involvement across races? 2) How does black family functioning manifest.
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and how does it influence the psychological development of children? 3) 

Does the gender of the black child influence their psychological development? 

At this point therefore, a range of exploratory analyses were carried out on the 

data in order to examine the relative influence of race and culture and family 

functioning on the specific psychological outcomes for black children. The 

reader's attention will be drawn to the significant findings that will be utilised to 

generate further hypotheses. Due to the developing ideas within the area, 

trends in the data will also be highlighted.

1) Are there differences between the racial groups in their reports of 
parental and wider family involvement?

The effect of race on the child’s scores on the My Family and Me 

questionnaires, (where the children described the range of behaviours that 

their fathers, mothers and wider family engaged in), were compared by way of 

three one-way ANOVAs. The means and standard deviations are 

summarised in Table 3.17.

Table 3.17.
Means and standard deviations of the family Involvement measures for the variable for the race

of the child.
Race Mean scores and 

standard deviations 
on the My Family 
and Me- Father

Mean scores and 
standard deviations on 
the My Family and Me- 
Mother

Mean scores and 
standard deviations on 
the My Family and Me- 
wlder family

African/Caribbean 28.61(9.09)[n=18] 30.35(8.49)rn=17] 19.23(5.09)[n=17]
White/European 27.41(10.31 )[n=46] 32.74(5.84)[n=46] 18.80(3.70)[n=45]
South Aslan 21.42(10.12)[n=12] 24.00(10.15)[n=12] 15.50(3.99)[n=12]

The findings showed that there were differences in the reported role 

enactment of family members between the racial groups. The ANOVA 

produced significant findings that there was an effect on the measure of
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mother involvement (F(2,72)=6.89;p<0.001). A Scheffé post-hoc analysis 

revealed that this effect occurred due to differences between the mean scores 

of the White/European and the South Asian groups. Significant differences 

emerged between their ratings of wider family involvement (F(2,71)=3.57; 

p<0.03), although there were no significant differences found between the 

races on their ratings of father involvement,. This effect was produced by the 

difference in the means of the South Asian and the African/Caribbean groups. 

The lower ratings of the South Asian children may therefore mean that the 

contents of the questionnaires were not sufficiently sensitive to adequately 

describe activities that define the active involvement of South Asian mothers 

and fathers, and their extended family members. These findings also 

constituted the earliest indication within this series of Studies, that the roles of 

family members may be culturally-embedded and that the relevance of race 

and culture as a reflection of family functioning is potentially more significant 

than the family structure itself.

2) How does black family functioning manifest, and how (in all its 
manifestations) does it influence the psychological development of 
children?

The following set of analyses was conducted on the small African/Caribbean 

sub-sample. The aim of the analyses was to examine with increasing clarity, 

how black family functioning -  as described by structure and family 

involvement -  influenced and supported the development of black children.

2a)Does the structure of the black family influence the psychological 
development of the child?
2b) How does the black father’s relationship with their child influence 
the child’s psychological development?
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2c) Does the gender of the black child influence their psychological 
development?

In order to answer these questions five 2x2x2 ANOVAs were computed for the 

five dependent variables for the gender of the black child, the child's father 

closeness rating and the residential status of the father. The reader is 

reminded that some cell sizes were small and therefore these preliminary 

findings should be viewed with caution. The means appear in Table 3.18.

Table 3.18:
Means and standard deviations for the dependent measures grouped by the gender, residential 

status of the father and the reported father-child relationship for the African/Caribbean sub-

Gender of the 
African/Caribbean 
child X Rating of 
father-child 
relationship

Mean scores 
and standard 
deviations on 
the Raven’s A-C

Mean scores 
and standard 
deviations on 
the CASP-R

Mean scores 
and standard 
deviations on 
the TCRS- 
Emotion

Mean scores 
and standard 
deviations on 
the TCRS-Social

Mean scores 
and standard 
deviations on 
the LRT- Raw 
scores

Boys:
1

Almost Always

I Sometimes/ 
Hardly ever/Never

Father resident: 
20.67(7.86)[n=6] 
Father non
resident: 
28.00(2.83)[n=2]

Father resident: 
25.00(-)[n=1] 
Father non
resident: 
27.00(-)[n=1]

Father resident: 
13.33(5.35)[n=6] 
Father non
resident: 
19.00(5.66)[n=2]

Father resident: 
14.00(-)[n=1] 
Father non
resident: 
18.00(-)rn=1l

Father resident: 
40.67(13.51 )[n=6] 
Father non
resident:
37.50(9.19)[n=2]

Father resident: 
45.00(-)[n=1] 
Father non
resident: 
46.00(-)rn=11

Father resident: 
54.83(8.98)[n=6] 
Father non
resident: 
49.00(-)[n=1]

Father resident: 
47.00(-)[n=1] 
Father non
resident:
70.50(16.26)[n=21

Father resident: 
22.00(8.48)[n=2] 
Father non
resident: 
34.50(0.71)[n=2]

Father resident: 
33.00(-)[n=1]

Girls:

Almost Always

Sometimes/ 
Hardly ever/Never

Father resident: 
23.50(10.38)[n=4] 
Father non
resident:
27.50(2.12)[n=2]

Father resident: 
15.00(1.41 )[n=2]

Father resident: 
20.75(4.27)[n=4] 
Father non
resident: 
20.00(5.66)[n=2]

Father resident: 
18.00(1.41 )[n=2]

Father resident: 
23.50(6.45)[n=4] 
Father non
resident:
30.00(11.31)[n=2]

Father resident: 
28.00(8.48)[n=2]

Father resident: 
68.25(14.55)[n=4] 
Father non
resident:
73.00(22.63)[n=2]

Father resident: 
72.00(8.48)[n=2]

Father resident: 
25.50(2.12)[n=2] 
Father non
resident: 
39.00(-)[n=1]

There was an effect for the residence of the father on the raw scores of the 

LRT, (F(1,7)= 14.33; p<0.02). The effect on the reading measure was

caused by higher scores of the African/Caribbean children with a non-resident
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father. However, due to the limitations of the analysis, generalisations cannot 

be drawn from this finding.

The findings of five one-way ANOVAs on the dependent measures grouped 

by the level of involvement of the African/Caribbean father revealed lower 

scores on the Raven’s measure for children with a father who had a low level 

of involvement (mean for the low involvement group = 13.80(1.92), [n=5]; 

mean for the medium involvement group = 27.40(7.83), [n=5]; mean for the 

high involvement group = 25.62(3.46), [n=8]; (F(2,15)=12.53; p<0.001)).

b) How does the fathering behaviour of the black 
(African/Caribbean) father manifest itself?

The following series of analyses commenced a first attempt to construct and 

to clarify the phenomenon of black fathering’ in the British context, by looking 

at how the father-related variables, not yet explored for the African/Caribbean 

sub-sample, influenced one another.

The analyses continued with an examination of possible differences in the 

reported level of family involvement (as assessed by the scores on the My 

Family and Me tests) between African/Caribbean children with a resident or 

non-resident father. Table 3.19 gives the means for the three family 

involvement measures grouped by the residence of the father and the 

reported father-child closeness rating. Due to small cell sizes, the groupings 

were combined in to two groups: ‘Almost Always’ for children responding 

‘almost always’ to the statement and ‘Less Close’ for all other ratings.
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Three 2x2 ANOVAs were conducted on the data on the family involvement 

measures with the variables for father-child closeness, and residence of the 

father factors. There were no significant findings, therefore no adverse effects 

of non-resident black fathering were found.

Table 3.19.
Means and standard deviations of the My Family and Me measures for the variables of residence

Father-child 
closeness rating

Mean scores and 
standard deviations on 
the My Family and Me- 
Father for 
African/Caribbean 
children

Mean scores and 
standard
deviations on the 
My Family and 
Me- Mother for 
African/Caribbean 
children

Mean scores and standard 
deviations on the My Family 
and Me- Wider family for 
African/Caribbean children

Almost Always 28.57(9.85)[n=14] 31.14(8.29)[n=14] 19.46(5.04)[n=13l
Less Close 28.75(6.90)[n=4] 26.67(10.26)[n=3] 18.50(5.97)[n=4]

A Mann-Whitney U-test revealed that non-resident African/Caribbean fathers 

had significantly less contact with their children than resident black fathers 

(U(17)=8.50; p<0.01). This was also the finding for the White/European 

group (U(44)=12.00;p<0.001).

These early findings suggest that on the infrequent occasions when they are 

together, black non-resident fathers tended to make meaningful and lasting 

connections with their children. Due to the unequal cell sizes the aim will be 

to replicate this finding with a larger sample.

5. Are there any differences in the psychological outcomes for black 
and white boys and girls from families with non-resident fathers?
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/\ further series of analyses was attempted on the children with a non-resident 

father in order to examine the relative influence of the race and gender of the 

child on their psychological development. The means appear in Table 3.20.

Due to the fact that many of the cells contained only one or two cases, it is 

almost certain that the ANOVA will misrepresent that group. Therefore this 

analysis was abandoned.

Table 3.20.
Means and standard deviations of the dependent measures for the variable grouped by the

Race and gender 
of the child

Mean scores 
and standard 
deviations on 
the Raven’s A- 
C

Mean scores 
and standard 
deviations on 
the CASP-R

Mean scores and 
standard
deviations on the 
TCRS-Emotion

Mean scores 
and standard 
deviations on 
the TCRS-Sociai

Mean scores 
and standard 
deviations on 
the LRT-Raw 
Scores

^can/Caribbean
Boys:
Girls;

27.67(2.08)[n=3]
27.50(2.12)[n=2]

18.67(4.04)[n=3] 
20.001 (5.66)rn=21

40.33(8.14)[n=3] 
30.001(11.31)in=21

63.33(16.92)[n=3] 
73.00(22.63)[n=21

34.50(0.71 )[n=2] 
39.00(-)|n=1]

South Asian 
Girts: 24.50(4.95)[n=2] 17.50(7.78)[n=2] 26.50(6.36)[n=2] 76.50(3.53)[n=21 26.00(-)[n=1]
White/European
Boys:
Girls:

19.00(6.66)[n=6]
23.00(-)[n=1]

19.67(5.99)[n=6]
25.00(-)[n=1]

34.83(14.80)[n=6]
28.00(-)[n=1]

60.50(17.54)[n=6] 
60.001 (-)[n=11

13.25(11.64)[n=4] 
36.00(-)[n=1]

Summary: Exploratory Analyses

There was an effect for the residence of the father on the raw scores of the 

LRT with non-resident fathers obtaining higher scores. White/European boys 

with a resident father obtained higher scores on the reading test when 

compared to White/European boys with a non-resident father. However no 

comparable difference was found for the small sub-sample of 

African/Caribbean boys. African/Caribbean children with a non-resident father 

obtained higher scores on the reading measure. There was no difference in 

scores for the White/European sub-sample of children with a non-resident 

^ t̂her. There were racial (and therefore potentially cultural) differences found

betwioon the role enactment of mothers as defined by the reports of
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White/European and South Asian children. Significant differences also 

emerged between the ratings of South Asian and African/Caribbean children 

on the ratings of wider family involvement. The South Asian children rated 

their mothers and their wider family members as being less involved. 

African/Caribbean children with fathers with a low level of involvement 

obtained significantly lower scores on the Raven’s test of non-verbal 

intelligence. Mann-Whitney U-tests further revealed that non-resident 

African/Caribbean and White/European fathers had significantly less contact 

with their children than resident fathers.

3.0 CORRELATION AND REGRESSION ANALYSES

To examine significant associations between the variables, correlation 

analyses were performed yielding the findings presented in Table 3.21. On 

average, 5% will be significant by chance therefore unless otherwise stated a 

1% significance level was chosen in these exploratory analyses. An 

emboldened r  shows a value that accounted for 50% or more of the variance, 

(r®). Two-tailed tests of significance are used throughout all Studies. The 

significant correlations in Table 3.21 represented 60% of the correlation 

matrix.

Table 3.21: Pearson correlations among the psychological and academic measures, where the 
value of r  achieves a level of significance at or above the 0.01 (**) and the 0.001 (***) levels.

I Emboldened r denotes value that exceeds 50% of the variance).
Variable 1 Variable 2 df r P
Ravens A-C CASP-R 75 0.32 0.001***

TCRS-Emotion 75 -0.31 0.01**
TCRS-Social 73 0.32 0.001***
LRT Raw scores 40 0.52 0.001***

TCRS-Emotion TCRS-Social 73 -0.78 0.001***
LRT Raw Scores 40 -0.64 0.001***

TCRS-Social LRT Raw Scores 40 0.52 0.001***
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Although the significance levels are generally high, the relative strengths of 

the correlation coefficients are moderate. The exceptions are the 

intercorrelation of the TCRS-Emotions and TCRS-Social and the association 

between the TCRS-Social and the LRT raw scores. The Raven's A-C was 

associated with all of the other psychological variables. The specific findings 

suggested that children with higher scores on the CASP-R, LRT raw scores 

and TCRS-Social measures also obtained higher scores on the Raven’s A-C, 

whilst children who obtained higher scores on the Raven’s A-C were also 

more likely to obtain lower scores on the TCRS-Emotions. This cluster of 

findings suggests that the psychological status of children is made up of 

interdependent factors across a range of skills and competencies such as 

intellect, self-awareness, pro-social and emotional behaviour.

Table 3.22 shows the significant Pearson correlations between the dependent 

measures and measures of family involvement.

Table 3.22: Significant correlations among the psychological measures and the measures of 
family involvement (Emboldened r  denotes 50% or higher of the variance). (***p at or above 0.1

Variable 1 Variable 2 df r P
Raven’s A-C My Family and Me-Father 75 0.30 0.01***
CASP-R My Family and Me-Mother 

My Family and Me- Wider family
74
73

0.36
0.29

0.001****
0.01***

LRT raw scores My Family and Me- Father 41 0.39 0.01***
My Family and Me-Father My Family and Me- Wider Family 

My Family and Me-Mother
73
74

0.29
0.36

0.001****
0.002***

My Family and Me-Mother My Family and Me- Wider Family 72 0.44 0.001****

Table 3.22 shows the significant correlations between the dependent 

measures and the scores on the My Family and Me questionnaires. These 

correlations represented 50% of the correlation matrix. The correlations were 

generally of low to moderate strength. The measure of father involvement
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positively correlated with the scores on the Raven’s A-C. The measure of 

father involvement also positively correlated with the LRT raw scores. The 

measures of mother and wider family involvement both correlated positively 

with the CASP-R. The scores on the My Family and Me questionnaires were 

found to intercorrelate showing the strongest association between the 

measure of mother involvement and the measure of the involvement of the 

wider family.

The correlations between the psychological measures and other family-related 

variables are presented in Table 3.23. The significant correlations 

represented 32% of the correlation matrix.

The analyses generally produced correlation coefficients of moderate 

strength. Some of the findings were unremarkable in that the frequency of 

contact with the mother and father were positively associated with the 

residence of the respective parent. These combined findings indicated that

Table 3.23: Pearson and Point-biseria! correlations among the variables relating to the family 
factors and the dependent measures where the value of r  achieves a level of significance 

between the (***p at or above 0.1 level of significance; ****p at or above 0.01 level of significance)

Variable 1 Variable 2 df r P
Residence of father Frequency of contact with father 74 0.67 0.001***
Father-child closeness rating My Family and Me-Father 75 0.62 0.001***

Frequency of contact with father 74 0.36 0.002**
Mother child closeness rating 73 0.34 0.003**
LRT raw scores 41 0.39 0.01***
Raven’s A-C 75 0.38 0.001***

My Family and Me-Father Frequency of contact with father 74 0.46 0.001***
Frequency of contact with 
father

Father’s SES 55 0.33 0.01**

Father's SES CASP-R 56 -0.39 0.003**
Residence of mother Frequency of contact with mother 74 0.73 0.001***
Mother-child closeness rating My Family and Me-Mother 73 0.52 0.001***
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resident mothers were possibly more available to their children than resident 

fathers. The single correlation that exceeded the threshold of 50% of the 

variance was the association between the residence of the mother and the 

frequency of contact with the mother. The parent-child closeness ratings were 

also positively correlated.

The relative importance of the positive association between the father-child 

closeness rating and the measure of father involvement contrasted with the 

corresponding correlation between the residence of the father and the 

measure of father involvement, which was not significant. The correlations 

between the parent-child closeness ratings and the frequency of contact with 

the parents was a phenomenon specific to the father-child dyad as the 

comparable correlation for the mother-child closeness rating and the 

frequency of contact with the mother was not significant (r(74)= 0.06; p=0.61).

These findings increased the understanding of the impact of the non

residence of the father on the development of children. The emerging 

phenomenon through these analyses was that the father-child relationship 

was potentially a greater influence on child outcomes than father residence.

Correlational analyses of the data relating to the African/Caribbean sub
sample

Pearson and point-biseiral correlational analyses were computed on the data 

set relating only to the African/Caribbean group to examine any potential
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significant findings that contrasted with the findings of the multi-racial sample. 

A selection of significant findings appears in Table 3.24.

Table 3.24: Pearson and point-biserlai correlations between the variables that were related to 
dependent and independent variables for the African/Caribbean sub-sample, where the value of r  

achieves a level of significance at or above the 0.01 (**) and 0.001 (***) levels. Emboldened r 
denotes where the value of r  exceeds 50% of the variance.

PEARSON AND POINT-BISERIAL CORRELATIONS

Variable 1 Variable 2 df r P

TCRS-Social TORS- Emotions 17 -0.74 0.001***
Raven’s A-C My Family and Me-Father 17 0.63 0.005***
Gender TCRS-Emotions 17 -0.63 0.001***
Residence of the father Frequency of contact with father 16 0.61 0.01**
Residence of mother Frequency of contact with mother 16 0.74 0.001***
Mother-child closeness rating My Family and Me-Mother 16 0.67 0.003***

The main differences of note that emerged between the findings from the 

correlation analyses for the multi-racial sample and the African/Caribbean 

sub-sample was the strength of the association between scores on the My 

Family and Me-Father and the scores on the Raven’s A-C. For the 

African/Caribbean sample, the high value of r(r(M)=  0.63) contrasted with the 

value of r  for the multi-racial sample (r(75)= 0.30). Whilst the analyses for the 

multi-racial sample yielded a number of significant associations between the 

scores on the Raven’s A-C and a number of other variables, for the 

African/Caribbean group, the sole significant correlation between the 

children’s scores on the Raven’s A-C was the scores on the My Family and 

Me-Father, achieving a much higher level of significance than the finding for 

the multi-racial sample. These findings suggest that for black children, the 

influence of the father was potentially an important index of non-verbal 

intellectual development.
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Race and culture

Spearman’s correlation analyses revealed that the extended family 

arrangement was likely to be linked to the non-residence of one of the 

biological parents or both, (r(75)=-0.23;p<0.04 for both father and mother).

The findings also showed that there was a link between the language status of 

the child and the prevalence of the extended family household, (/t74)=0.46;

p<0.001).

REGRESSION ANALYSES

Which variables best predict the scores on the psychological measures? 

Multiple Regression Analysis

The final set of statistical analyses examined which variables were able to 

predict the scores on the dependent measures. An attempt was made to use 

a regression model to answer this question. The first regression analysis 

computed the predictors of the scores on the Raven’s A-C, (Table 3.25). The 

variables included in the analysis were the My Family and Me-Father and the 

father-child closeness rating because these variables were found to 

consistently produce correlations with the dependent measures at the 1% 

level of significance. In addition to these family variables, the TCRS-Social 

was also included in the analysis.

Table 3.25; Significant predicting variables for the Raven’s A-C using the linear regression

Variables Predicting the Raven’s A- 
C

B Beta T(73) P

Father-child closeness rating 1.78 0.19 1.39 0.17
My Family and Me -Father 0.14 0.22 1.59 0.11
TCRS-Social 0.12 0.29 2.61 0.01***
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Table 3.25 summarises the finding that higher Raven’s A-C scores were 

predicted by higher scores on the three predicting variables: the scores on the 

My Family and Me-Father, the TCRS-Social rating and the father-child 

closeness rating, (F(3, 70)=7.28,p < 0.001). The multiple R was 0.49. 

However, only the scores on the TCRS-Social was a significant single 

predictor of the scores on the Raven’s A-C. The other two predicting 

variables on their own made non-significant predictions of scores on the 

Raven’s test.

The following findings show the potential predictors of the LRT raw scores 

(Table 3.26).

Table 3.26: Significant predicting variables for the LRT Raw scores using the linear regression

Variables PREDICTING LRT raw 
scores

B Beta T(41) P

Closeness to father 2.78 0.20 1.33 0.19
Raven's A-C 0.67 0.43 2.91 0.01***

Table 3.26 summarises the findings that the LRT Raw scores were predicted 

by the scores on the Raven’s A-C and the father-child closeness ratings, (F(2, 

39)= 8.57;p<0.001). This analysis yielded a multiple correlation of 0.55. A 

higher father-child rating and higher scores on the Raven’s A-C yielded higher 

LRT raw scores. However, only the score on the Raven’s A-C was a single 

significant predictor of the LRT raw scores.

The factor of the child’s intellectual skills was of greater importance in 

predicting the scores on the reading test than the family-related factor of the 

father-child closeness rating. The standardised regression coefficients
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Indicated that the Raven’s A-C test was roughly twice as predictive as the 

closeness rating. The school factor of the TCRS-Social score was of greater 

importance in predicting the scores on the Raven’s A-C. This was 

approximately 50% more predictive than the two family-related variables in the 

first regression analysis.

Summary: Correlation and Regression Analysis

There was the finding that children with higher scores on the self-perception, 

reading and social skills measures also obtained higher scores on the 

intellectual measure. Children with a high level of emotional difficulties were 

less likely to develop reading skills. Children who obtained higher scores on 

the intellectual measure were also more likely to obtain lower scores on the 

teachers’ ratings of emotional difficulties. A higher level of father involvement 

was linked to higher scores on the Raven’s A-C. A higher level of father 

involvement was also associated with higher scores on the reading test, whilst 

the levels of mother and wider family involvement were both found to be 

linked to higher scores on the measure of self-perception. The scores on the 

My Family and Me questionnaires were found to intercorrelate. The frequency 

of contact with the mother and father were both found to be associated with 

the residence of the respective parent. The findings further revealed that the 

emotional quality of the parent-child relationships was linked. Interestingly, 

the correlation analyses illustrated the relative importance of the association 

between relationship with the father and the level of father involvement. It was 

also shown that the father-child relationship was linked to the frequency of 

contact between the father and child. These findings indicated that perhaps
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the quality of the relationship between the child and the father is more relevant 

to child outcomes such as intellectual development, than the residence of the 

father. The main differences of note that emerged between the findings from 

the correlation analysis for the multi-racial sample and the African/Caribbean 

sub-sample was the association between father involvement and the scores 

on the intellectual measure. The sole significant link between the 

African/Caribbean children’s scores on the Raven’s intellectual measure is the 

level of father involvement. The language status of the family was linked to 

the extended family arrangement. The regression analyses indicated that the 

scores on the TCRS-Social was a significant predictor of the scores on the 

non-verbal intelligence test. The regression analyses were also able to show 

that the LRT Raw scores could be predicted by the scores on the Raven’s A-C 

non-verbal intelligence test.

Discussion: The discussion is organised in sections that relate to the main 

hypotheses and questions addressed by the study.

FAMILY FUNCTIONING AND CHILD OUTCOMES 

Residence of the father

The findings on the whole were consistent with the conclusion that the 

residence of the father did not improve child outcomes (Hypothesis 1a). 

However, as this is a null hypothesis result, it is not possible to conclude this 

is the only interpretation. Other than this, the residence of the father had a 

significant influence only the ratings of father involvement. The findings were 

however useful in establishing the precise details and features of father
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availability that impact on the development of the child. The emerging 

evidence was that it is qualitative aspects of the father-child relationship that 

are of relative importance, (Hypothesis 1b). The emotional relationship that 

the child has with the father, and the child's perception of the level of 

involvement that the father has in supporting their development were stronger 

influences on the child’s development than the father’s ‘availability’ as defined 

by physical presence in the home and frequency of contact.

Family structure

The data analysis also demonstrated that the extended family structure 

remained a common feature of families from visible minority populations. The 

results confirmed a significantly higher incidence of extended family 

households amongst children from South Asian and African/Caribbean 

families, which indicated that a diverse sample was being accessed in this 

study of multi-racial and multi-cultural family life.

The findings did not support the hypothesis that the extended family structure 

was able to provide a protective shield against the potential adversities of the 

non-residence of the father, as being reared in a fatherless extended family 

household did not improve the psychological outcomes for children, when 

compared to children reared in a lone-mother household, (Hypothesis 3).

Level of involvement of the father (paternal behaviour ), the 
father-child relationship and child outcomes
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The single significant finding concerning the influence of the father on the 

psychological measures was that the closer the child felt to their father, the 

higher their obtained scores on the Raven’s test of non-verbal intelligence, 

(Hypothesis 1b). This finding replicated the findings of larger scale research 

that indicated psychological benefits of a positive relationship with the father, 

(e.g. Belsky, 1990a, 1990b). Earlier findings suggested that children with a 

good relationship with their father were psychologically better adjusted, and 

were also found to achieve more at school, (Burghes et al, 1997). Notably 

this was not replicated in the scores on the reading measure or on the social 

and emotional measures. The finding that a closer relationship with the father 

both influenced and was influenced by a higher level of father involvement 

presents an interesting and different picture in that it illustrated that it was the 

child’s emotional relationship with the father that was more importantly linked 

to his involvement in parenting, not merely his residence as alluded to in 

earlier research (e.g. Barbarin, 1997). This finding contradicts the position of 

Palkovitz (1997) that more is not necessarily better.

The results of the correlation analyses also gave a strong indication that a 

high level of father involvement was somehow linked to more advanced 

intellectual skills, and a higher level of intellectual skills were in turn linked to 

increased self-perception, social skills and reading skills, as well as less 

emotional difficulties.

In summary, the findings indicated the important finding that the child’s 

positive feelings about their father were moderated by the father’s level of 

involvement. This specifically related to the finding that the children who felt
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closer to their father also reported experiencing a higher level of father 

involvement. However, it may be that this finding is indicative of bias in the 

child’s ratings.

Self-perception

Significant effects for the self-perception variable were found in relation to 

race and culture, (Hypothesis 5). It was found that African/Caribbean girls 

consistently achieved higher scores on this measure than African/Caribbean 

boys. Asian children also obtained significantly lower self-perception scores 

than White/European children. It may be that this measure was not 

sufficiently ‘culture-free’ and consequently, the significant differences may be 

indicative of a level of bias in the questionnaire. However, so little is known 

about these groups of fathers, i.e. fathers from visible minority groups and 

with a non-English first language background in the British context, that any 

attempt to explain the lower obtained scores would be purely speculative,

Academic development

A closer father-child relationship improved the child’s intellectual skills, 

(Hypothesis 1b) and simultaneously, the father-child relationship was found to 

have an influence on the child’s development of competence in reading. 

Although the sample size was small, it was found that White/European boys 

with resident fathers had significantly more developed reading skills, 

(Hypothesis 8). This finding supported the findings of earlier research that 

father absence had adverse consequences for white boys, (See Lamb 1997 

and Shinn, 1978 for reviews). However, the family-related variables failed to
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produce a significant predictor of the scores on the reading measure, as the 

only significant predictor of the reading scores was the scores on the Raven’s 

measure of non-verbal intellectual skills.

The correlation analyses revealed that the emotional quality of the parent- 

child relationships were linked and this was illustrative of how the data 

provided the information that children were closer to their parents if they 

perceived the parent as more highly involved with them.

Race

When the sample was subdivided by race and gender, some interesting 

findings emerged. The race of the child was found to have a significant 

influence on the reported levels of mother involvement. A more microscopic 

view of this finding showed clear differences emerging between the races on 

all measures of family involvement.

Several significant results clustered around the race of a minority of the 

sample. In analysing the findings further, however, the (stereo) typical view of 

the domineering South Asian father and the feckless African/Caribbean father 

(Amin, 1996), were only partially borne out. An illustration of these 

stereotypes might arguably have manifested as, for example. South Asian 

fathers having a depressed score for the measure of father involvement 

(scores on the My Family and Me- Father), which indeed occurred when their 

scores were compared to White/European and African/Caribbean children. 

However, the finding only achieved significance for the comparisons with the
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African/Caribbean group. It may be that the results in respect of the lower 

ratings on the family involvement measures are culturally-biassed against 

South Asian culture(s) in some way. This would mean that the Western 

notion and indeed construct of good or positive father behaviour and 

behaviour amongst the wider family may not have consistency across other 

cultures. For example, a father who has long chats with his child, (e.g. item 8 

on the My Family and Me - father questionnaire), or buys the child treats and 

presents (item 9) may not be a core nor relevant role for a South Asian father. 

Similarly, the stereotype of the African/Caribbean father as described by 

Amin, (1996) would manifest as a depressed score on the ratings on the 

frequency of contact variable and would be significantly different from the 

ratings for the other racial groups. However, as this effect did not occur, the 

important thing to note is that neither of these stereotypes were substantiated 

by this pilot study.

The findings also demonstrated that the reported levels of involvement of the 

parents and the wider family differed across races. This effect may in some 

way be indicative not only of the prevalence of the “division of labour” within 

South Asian (Shah, 1997), and Muslim (Sharifzadeh, 1992) households, but 

also suggests that the distribution of childcare tasks across extended family 

households manifested as lower levels of parent involvement in a 

questionnaire. It may simply be that the notion of ‘parenting’ embodied in the 

questionnaire was biassed to Western constructs. Although the ‘division of 

labour’ has also been reported in families of African origin (West African, 

(Nsamenang, 1987) and Caribbean (Brown et al, 1998)), these initial findings
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showed that for African/Caribbeans in Britain, their families appeared to be 

organised in a more egalitarian way; for example, their scores on the family 

involvement measures differed significantly from the South Asian group.

However, the significant finding of the reduction in the reported level of father 

involvement of the non-resident father found for the multi-racial sample was 

not mirrored in the results for the African/Caribbean sub-sample. For the 

African/Caribbean sub-sample, although the non-resident black father made 

less physical contact with their children than the resident black father, in the 

child’s view, there was very little difference between the level of involvement 

of the resident black father and the non-resident black father as only a trend 

was established, showing reduced father involvement as a consequence of 

non-residence. However, an effect on the intelligence measure was found for 

black children with fathers who provided a lower level of involvement.

The hypothesis that African/Caribbean children would report a higher level of 

involvement from their non-resident fathers than their counterparts from the 

other racial groups, (Hypothesis 6) was supported by this study, although the 

findings are to be tempered with caution. This finding meant that this initial 

study replicated the findings of earlier studies in the United States using proxy 

measures of father involvement such as child- and mother- report, (e.g. 

Danziger and Radin, 1990).

The findings also suggested that the teacher ratings were likely to be 

influenced more by the rater than the actual characteristics of the pupils, and
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were thus an indicator of the attitude of teachers rather than strengths or 

deficits in the skills repertoire of African/Caribbean children.

The psychological profile for African/Caribbean children emerged as distinct 

from the main sample in a number of ways. Emergent findings to a lesser 

extent, was the 'feminine' influence on reading ability. The African/Caribbean 

children with non-resident fathers were found to have more advanced reading 

skills. Notably, for African/Caribbean children, the group of children most 

likely to come from a lone-mother household, an advanced level of reading 

development was a consequence of the non-residence of the father. This 

could mean that advanced reading skills were a consequence of the mother’s 

undivided attention and influence. However, it is unlikely that the increased 

level of involvement of the mother can adequately explain this finding as the 

differences found between the reported level of involvement for 

African/Caribbean mothers residing in one- or two-parent households did not 

achieve significance. It may be therefore that the African/Caribbean child 

residing in a lone-mother household was more likely to use their leisure time 

engaging in more ‘feminised’ activities such as reading, crossword puzzles, 

chatting and watching television rather than the more ‘masculine’ leisure 

outdoor pursuits that takes them away from literature and conversation. This 

finding would perhaps also explain the findings of Mabey, (1986) where, 

although the African/Caribbean children were more likely to come from a lone- 

mother household, and were underachieving across the curriculum, their 

reading development was in advance of their counterparts from other ethnic 

groups.
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The African/Caribbean sub-sample was also found to have high correlations 

between their reading scores and the teacher’s ratings of social competence, 

and between the level of father involvement and the scores on the intellectual 

measure. These combined findings suggested that father involvement has 

pronounced effects on the intellectual development of the black child, but 

there are potentially more feminine influences on their development of reading 

skills.

School factors

The findings relating to the teacher’s ratings of social and emotional skills 

demonstrated that the scores were clearly linked to the perceptions of the 

individual teachers more than the pupil’s actual personal characteristics, such 

as race was discussed in detail above. An alternative inference of this finding 

may be that the emotional behaviour and social skills of the pupil is linked to 

the way that a school is managed and organised, and the general ethos of the 

school. It is of note that the teacher’s perceptions did not discriminate 

between children according to the availability of the father. The interviews of 

the teachers were inappropriate for rigorous quantitative or qualitative 

evaluation. It is likely that for the main study, a questionnaire is designed to 

examine their perceptions of children from lone-mother and two-parent family 

households and evaluated.
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Gender

The teachers’ ratings of boys’ emotional and social development was 

significantly different from girls’ ratings. This finding therefore replicated the 

general findings of established, larger scale research, (e.g. Gilborn, 1990), 

further contributing to the notion of the advanced development of girls across 

some areas of learning and development. However it may be that the 

teachers’ perceptions of the behaviour of children are genderised. No 

differences were found between the boys and girls from families with a 

resident or non-resident father, (Hypothesis 7).

Gender and Race

The hypothesis that White/European boys would be more adversely affected 

by the non-residence of the father (Hypothesis 6) was potentially supported in 

this very early initial study. The specific finding was that White/European boys 

with a resident father obtained significantly higher reading scores and 

reported significantly higher levels of father involvement when compared to 

their counterparts from families with a non-resident father, although they were 

not more affected than African/Caribbean boys with a non-resident father. 

African/Caribbean girls were found to have a more healthy psychological 

profile than African/Caribbean boys. This was indicated in the findings related 

to their superior scores on the teacher ratings of social skills. Teachers also 

rated African/Caribbean boys as having more emotional difficulties than 

African/Caribbean girls.
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Conclusion and Limitations of the current studv/suaaestions for future 
study

The overall findings revealed some significant differences between children's 

scores on all of the psychological measures -  differences that warrant closer 

examination. It may be that the significant findings with regard to the link 

between the reported relationship with the father and the level of contact with 

the father, is suggestive of the greater level of importance of father 

involvement than father availability as defined by residency. A number of 

reports have shown for example, that African-American fathers who do not 

live with their children spend more time with their offspring and are more 

involved with their care than other racial groups (Danziger and Radin, 1990; 

Hossain et al, 1997; Lerman, 1993). Given the finding that the relative 

influence of father involvement and the relationship with the father is stronger 

than the residence of the father, further examination of the qualitative aspects 

of father involvement may throw some light on the role of the contemporary 

father, using a larger multi-racial sample.

The findings so far revealed that the nuclear family does not predict a better 

psychological profile for the child. The level of father involvement was found 

to produce some significant associations in relation to the intellectual measure 

and self-perception and was a significant predictor of the scores on the 

intellectual and reading measures. The level of emotional attachment that a 

child had to their father was also found to be a more significant factor in the 

psychological development of children and these findings make the first bold
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and considered step to a more in-depth of the psychological development of 

children beyond father absence.

Although the findings showed that a greater level of father involvement 

enhanced the emotional relationship between the child and its father, the main 

emerging evidence was that father-child closeness influenced the child’s 

cognitive development and reading, but not their emotional or social 

development, or self-perception.

The inferences that can be conclusively drawn from the data analyses are 

limited by the fact of the small sample size. Associated with this was that the 

explicit aim of the study also meant that a number of issues could not be fully 

explored. The small sample size has also meant that there is a lack of 

variability in some of the distributions for some variables.

Some improvements were made for Study One:

1. The main study (Study One) will include a wider net of participants, 

who live across Britain.

2. This will mean that there will be no access to a standardised reading 

measure such as the London Reading Test for the purposes of the 

study. Although the reading variable has produced some significant 

results, there were no pervading findings for the main sample. 

Therefore for the main study it will be excluded in order to allow greater 

emphasis on family relationships and the psychological measures of 

self-esteem, intellectual, emotional and social skills.
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3. The findings in relation to the CASP-R were not consistently strong to 

give a clear indication of the relevance of self-perception as a construct 

within psychological development. On re-examining the items, the 

CASP-R as a measure of the child’s attitudes did not adequately draw 

upon the child’s socio-emotional status. In the main study, it would be 

useful to include a more broad-based self-esteem measure.

4. The ‘My Family and Me’ produced many significant results some that 

could be the result of some cultural bias within the tool. In order to 

explore this further however, it will be retained as a measure in order to 

observe whether this pattern of findings is replicated in the main study. 

Its retention in the main study will also underpin a focused approach to 

the examination of the role of family involvement and the psychological 

profile of the child.

5. The teachers will be given a questionnaire designed to elicit their 

attitudes to children from lone-mother and two-parent households.
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CHAPTER FOUR

STUDY ONE

FATHER AVAILABILITY, FAMILY RELATIONSHIPS AND THE 
PSYCHOLOGICAL DEVELOPMENT OF CHILDREN

Synopsis

The aim of the second study was to investigate the relationship between family structure, parenting 
behaviour, family relationships and the obtained scores on the dependent psychological measures for 
children from a range of racial groups and family structures. 303 year 6 (aged 10-11 years) pupils 
completed the Raven’s Standard Progressive Matrices and the Self-Esteem Inventory. They were also 
required to complete questionnaires to describe the behaviour of the parents and family members and to 
rate their relationships with their parents and their wider family. Teachers were asked to complete 
measures of the child’s school-related social skills and emotional behaviour. Information on the child’s 
domestic family arrangement, and other variables within the three broad areas under study of personal, 
school and family factors, were also collected. The results showed no significant differences between 
the father-resident and father-non-resident groups for intellectual skills, but significant differences were 
found for father involvement on the self-esteem, social and emotional measures. The results also 
confirmed that teachers ‘idealise’ the behaviour of children from two-parent families. However, the 
overall picture of the relationship between psychological development and family functioning was not 
consistent. The findings were discussed in relation to the factors being examined and suggested future 
areas for study.

Introduction

Research has suggested that there is a clear link between lone parent family 

households and poorer educational outcomes for children, (e.g. Dawson, 

1991). The evidence from Pilot Study One so far does not support this. Pilot 

Study One also failed to show that the ‘nuclear’ family structure (as defined by 

father residence in a two-parent family) is related to the positive psychological 

development of children. The findings so far indicate that the father-child 

relationship has relative importance in promoting cognitive and social 

development in children. This Study was a continuation of Pilot Study One’s 

attempt to develop a 360° view of the possible influence of family life on the 

psychological development of children from a larger multi-racial sample. The 

all-round view was provided by the children's teachers, standardised 

measures and the children themselves. The constellation of families was not
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restricted to comparing father-resident and father-non-resident families, but a 

more complete range of families, from three racial groups: ‘White’ 

White/European, ‘Black’ African/Caribbean and South Asian. In accessing a 

multi-racial sample there was the further possibility of examining the impact of 

the child’s sociocultural context on their psychological development. Pilot 

Study One found clear differences emerging between the family functioning of 

the three racial groups within this Study. This Study investigated the 

relationship between family structure, family involvement and family 

relationships in order to corroborate the significant findings of Pilot Study One. 

The analyses examined two measures of father availability (residence and 

frequency of contact) and two measures of father-child relationship (father 

involvement and closeness to father). The analyses specifically look at how 

these measures are linked and their relative influence on child outcomes and 

wider family functioning. In addition to this, questions of the relative 

importance of family roles and relationships, and race and culture on the 

psychological development of children will be examined. For the purposes of 

this thesis, there will also be a specific focus on the features of the fathering 

behaviour of African/Caribbean (black) fathers, and more broadly the family 

functioning of black families and its relative influence on the outcomes for their 

children.

Hypotheses

This Study examined the following a pnoii hypotheses derived from the 

findings of Pilot Study One and others from the literature.
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Family Functioning and child outcomes

Pilot Study One suggested that it was not the residence of the father, but 

rather the level of father involvement and the father-child relationship that 

were the dominant paternal influences on the development of children. Given 

the consistent finding with regard to the improved academic outcomes for 

children with a higher socio-economic status, [Gillborn and Gipps, 1996; 

Scarr, 1984) and the reality that the non-residence of the father substantially 

reduces the financial standing of the family, this potential effect is also worthy 

of examination. From the literature review, earlier studies have consistently 

shown a negative perception of children from families with a non-resident 

father by professionals, e.g. Herzog, 1974.

Hypothesis la : It is the level of father involvement, not the residence of the 

father that improves outcomes for the child. As Hypothesis la  includes a null 

hypothesis prediction, the lack of a significant father residence effect on 

psychological scores, with a significant effect of father involvement will provide 

the strongest evidence consistent with the findings of Pilot Study One. 

Hypothesis 1b: Children with closer relationships with their fathers will

achieve higher scores on the psychological measures.

Hypothesis 2: Any potential adverse effects of non-resident fathering on

the child will be influenced by the socio-economic status of the father. 

Hypothesis 3: Children from fatherless extended family households will 

experience less adverse outcomes than their counterparts from lone-mother 

households.
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Race and culture

Earlier findings have shown that the magnitude of the adverse effects of the 

non-residence of the father on the psychological development of children has 

been reduced for samples that include black children. This has not yet been 

tested in Britain. Pilot Study One provided emerging evidence that potentially 

race and culture has a significant influence on parental involvement. 

Similarly, Pilot Study One indicated that non-resident African/Caribbean 

fathers were more highly involved with their children than White/European 

non-resident fathers. Given the substantial theoretical literature base on the 

family life of the African-American population, the following hypotheses to be 

tested aim to develop the empirical base on the African/Caribbean population 

in the UK.

Hypothesis 4: There will be differences between the racial groups on their 

ratings of family involvement.

Hypothesis 5: African/Caribbean children will rate their non-resident fathers 

as being more involved than children with non-resident fathers from 

White/European and South Asian backgrounds.

Hypothesis 6: White boys will be more adversely affected than black boys by 

the non-residence of the father. This will manifest as lower scores on the 

dependent measures.

Hypothesis 7: A higher level of father involvement is expected to influence 

higher scores on the self-esteem measure for African/Caribbean children. 

Hypothesis 8: The African/Caribbean extended family will specifically

develop where there is a non-resident father.
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Gender

Although the overall findings were equivocal, there has been some persuasive 

evidence of particularly adverse psychological outcomes for boys from 

families without a resident father.

Hypothesis 9: Fathers will show a different level of involvement with their 

sons and daughters.

Hypothesis 10: Boys will be more adversely affected than girls by the non

residence of the father. This will manifest as lower scores on the dependent 

measures.

Schools

The relative influence of the school ethos on academic and psychological 

outcomes for the child has been given attention in the literature review. There 

is also a substantial literature base on the differential teacher perception of 

children from a range of racial groups, (e.g. Coard, 1971; Gillborn, 1990).

Hypothesis 11: Teachers will rate children from lone-parent families as 

having greater psychological difficulties than children from two-parent families 

Hypothesis 12: Teachers will rate African/Caribbean children as having

more underdeveloped social skills and greater emotional difficulties when 

compared to the participants from the other racial groups. The biggest 

difference in the scores on the TCRS-Emotions and the TCRS-Social is 

expected between the African/Caribbean and the South Asian groups.
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Hypothesis 13: There are differences in the perceptions of teachers towards 

the behaviour of children from lone-parent and two-parent households.

Alternative hypotheses that are generated from the testing of the above 

hypotheses will also be tested as an exploratory aspect of the study.

Method

Participants: The following Local Education Authorities (LEAs) across 

England were contacted via a letter outlining the nature of the research: Avon, 

Birmingham, Brent, Buckinghamshire, Harrow, Lambeth and Westminster. 

The LEAs approached met two main criteria: a) they were areas of the country 

that were known to have a diverse and multi-racial community and b) they had 

to be easy to commute to within a day. Out of the nine schools participating 

in this study, five were nominated from each of the following LEAs: Brent (2), 

Westminster (1), Birmingham (1) and Buckinghamshire (1). The other four 

schools (Southwark) were the schools used in Pilot Study One. 303 year 6 

pupils (aged 10.4-11.4 years) participated in this study.

A summary of the schools participating in all Studies appear in Table 2.1 A in 

Appendix Two. Each school was asked to distribute a draft letter to the 

parents of the children in National Curriculum Year 6, informing the parents of 

the aim of the study and further asking the parents' permission for their child 

to be included in the study. Parents who did not want their child to participate
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in the study were asked to contact the school. Altogether, there were 4 pupils 

whose parents responded that they did not want their child to participate in the 

study. The participants' gender and racial groups are summarised in Table 

4.1.

Table 4.1: Breakdown of the participants grouped by gender and race.
Race Boys (% of race) Girls (% of race) Total (%of sample)
African/Caribbean 62 (54) 53 (46) 115(38)
South Asian 52 (56) 40 (44) 92 (30)
White/European 48 (50) 48 (50) 96 (32)
Total (% of sample) 162 (53) 141 (47) 303

There was a larger proportion of African/Caribbean children compared to the 

South Asian and White/European groups and slightly more boys than girls in 

the sample. These gender group differences were not different for the racial 

groups on a chi-square test (p = 0.62; N.S.).

The family structures represented by the sample is summarised in Table 4.2.

Table 4.2: Breakdown of the sample grouped by family structure and race. (* Includes the

Family Structure Race (% of race) Total (% of 
sample)

African/Caribbean South Asian White/European
Nuclear 48 (53) 47 (66) 34 (72) 129 (62)
Lone-mother 20 (22) 5 (7) 7 (15) 32 (15)
Extended 16 (18) 19 (27) 3(7) 39 (19)
Stepfamily 6 (7) 0 (0) 4 (8) 8 (4)
Total 90 (43) 71 (34) 47 (23) 208**

The breakdown of the sample revealed that although the majority of the 

sample lived within ‘nuclear’ family households, the distribution of family 

structures across the racial groups was distinctly different. For example, the 

‘nuclear’ family structure represents 53% of the African/Caribbean group, 72% 

of the White/European group and 66% of the South Asian group.
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In order to examine whether these frequencies of households within the 

sample were representative of the census data four chi-square analyses were 

performed on these data; one for the total sample, and one for each of the 

three racial groups. The census data on the prevalence of households 

grouped by ethnic group appears in Tables 1.1 A and 1.2A in Appendix One. 

The ‘nuclear’ family is represented in Table 1.1 A as a ‘small family’; the 

‘extended’ family corresponds to the ‘large families with 1 or more children’. 

For the lone-mother family, the figures in Table 1.2A representing the ‘lone 

parent’ family are relied upon. As the number of stepfamilies in this sample 

was small, it was excluded from the statistical tests to be described in the next 

few paragraphs. The finding was that the prevalence of families in the total

sample was not significantly different from the national census data, 

(2)=0.82; N.S.).

Chi-square analyses were also performed in order to examine whether the 

prevalence of family types within each racial group was consistent with the 

national picture as presented by the census data (Owen 1993). The 

frequencies of different household types for the White/European children and 

the South Asian children in the sample were also consistent with the national

picture (% (̂2)= 2.37;N.S. for the White/European sub-sample and % (̂2)= 2.83;

N.S. for the South Asian sub-sample). However, in the African/Caribbean 

sub-sample, there were more nuclear families and fewer lone parent families

than represented in the national averages for this group, (%̂ (2)= 11.43, p 

=0.05).
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Another issue of interest was whether the prevalence of extended family 

households was the same across racial groups. The results of chi-square 

analyses showed that the prevalence of extended family households differed

among the racial groups in the sample, (X^(2)= 6.78; p<0.03). In this sample

the South Asian children were more likely to come from an extended family 

household than any other group. African/Caribbean children were more likely 

to come from a household that did not include their biological father than the

South Asian group (% (̂2)= 46.44; p<0.01). The number of African/Caribbean

lone father households was small (n=5). From the raw data, 

African/Caribbean children were twice as likely to come from a father-only 

family than white children and five times more likely than South Asian 

children.

Materials: A range of measures was used to examine the psychological 

development of the children. For the purposes of this study, the child’s 

psychological development was defined by scores obtained on the measures 

of cognitive, emotional, social skills and self-esteem.

The Ravens Standard Progressive Matrices: The scales A-C were used to 

measure non-verbal IQ because of its positive review as a culture-fair 

assessment of intellectual skills. The raw scores were used for analysis in 

this study, with higher scores indicating better non-verbal intellectual skills. A 

fuller description of the test was presented in Chapter Three, Pilot Study One. 

A sample of test items appears in Appendix Seven.
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The Self-Esteem Inventory (SEI): The children’s self-esteem was measured 

using the Self-Esteem Inventory (SEI) - Revised (Gurney, 1988), which was 

based on the Coopersmith test items (Coopersmith, 1967), and has been 

found to be a reliable and valid measure of self-esteem in children. The SEI 

was chosen because as well as being a reliable measure of self-esteem, it 

was sufficiently brief to allow the children to complete it fully within the time 

constraints and also because this school form had been previously modified 

by Gurney in 1988 for use with British pupils. The SEI comprises 32 items 

and a 5-point lie scale. Higher scores on this scale indicated increased self

esteem.

The Teacher-Child Rating Scale (Parts 1 and 2): This was developed by 

Hightower (1989). It was described in detail in Pilot Study One in Chapter 

Three of this thesis. This test requires the class teachers to rate the children 

on behaviour relating to social and emotional development.

My Family and Me: The level of family involvement was measured using the 

"My Family and Me" Questionnaire (Fergusson, 1990). It was described in 

detail in Pilot Study One. In the results section, the score on this test will be 

referred to as involvement.

In order to obtain further information on the size of the family, the additional 

question -  ‘Who is in your family?’ (with examples of mum, dad, step-mum, 

step-dad, brother, sister, grandma, granddad, uncle, aunty) was included on a
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separate sheet. The children were asked to write the number of aunts/uncles 

and siblings as appropriate. There were also the additional statements; ‘I see 

my mum’s parents....’ and ‘I see my dad’s parents....’ with the choice of 

‘daily’, ‘most days’, hardly ever’ and ‘never’, (4-point rating (0-3)). These 

questions were included to examine potential influences of the size of the 

family and the frequency of contact with ‘extended’ family members on 

psychological variables. As a measure of the parent-child relationship the 

statement “I get on with my dad” and “I get on with my mum” were included in 

the My Family and Me- Father and the My Family and Me- Mother 

questionnaires with a 4-point rating scale (0-3): ‘Never’, ‘hardly ever’,

‘sometimes’ and ‘almost always’. In the analyses, this response will be 

referred to as parent-child closeness.

Grouping the data

My Family and Me questionnaires

In some analyses, the sample (and in later analyses, the African/Caribbean 

sub-sample) was subdivided for their scores on the My Family and Me 

questionnaires as follows:

The children whose ratings fell within the lowest 33% of scores were grouped 

as the ‘low involvement’ group. The children whose ratings fell within the 34% 

- 66% of the scores were grouped as the ‘medium involvement’ group 

whereas the children whose ratings fell within the top 33% of scores were 

grouped as the ‘high involvement’ group. This approach potentially created 

some difficulties with regard to the statistical analyses because participants 

were assigned to categories on the basis of their responses, not randomly.
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This can result in differences in sample sizes that will be dealt with as they 

arise. However, as this sample was not only multi-racial, but also represented 

a range of family constellations, potential biases could be examined within 

each analysis.

The measure of the father-child closeness and mother-child closeness was a 

direct measure sought from the child. As a single measure, it potentially 

creates a difficulty, as the score is based on only one answer and the children 

may be biased in their ratings. Another difficulty is that unlike the measure of 

family involvement, this measure has never been standardised. However, 

overall it is a relatively useful indicator of the congruence between the child’s 

perception of parent availability as measured by the father and mother 

involvement measures and the child’s perception of their feelings towards 

their parents.

Who Lives in Your House?: There was a further sheet with a drawing of a 

door with the question “Who lives in your house?” written in the door’s 

window. This sheet was designed to collect data on household composition. 

The children were required to write on the door, the relationships between all 

the people who lived with them at home. The ‘mother substitute ‘ and ‘father 

substitute’ variables comprised adult relatives resident in the child’s home e.g. 

grandparent, uncle, aunt, stepparent.
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In all there were 28 variables. The list of variables is given in Table 4.3. This 

wide range of variables was included in order to reduce methodological issues 

as identified in Shinn (1978).

Table 4.3. Summary list of variables, the label used in text, the range of scores, and the source
of information for the variable.

Variable Label in text Range of 
scores

Source of 
information

Family
My Family and Me -father Father involvement 0 to 40 Child

-mother Mother involvement 0 to 40 Child
-wider family Family involvement 0 to 40 Child

Residence of father Resident/non-resident Yes/no Child
of mother Resident/non-resident Yes/no Child

Extended family household Extended family household Yes/no Child
Closeness to - father Father-child relationship 4 levels Child

- mother Mother-child relationship 4 levels Child
Frequency of contact - father Contact with father 4 levels Child

- mother Contact with mother 4 levels Child
-maternal grandparents Contact with maternal 4 levels Child

grandparents 4 levels Child
-paternal grandparents Contact with paternal 4 levels Child

grandparents
Socio-economic status -father SES 6 levels Child

-mother SES 6 levels Child
Substitute —  mother Mother-substitute Yes/no Child

—  father Father-substitute/stepfather Yes/no Child
Demographic information
Gender of child Gender Male/female School records
Racial group of child Race and culture 3 categories School records
English as added language English as an additional Yes/no School

language records/child
School information
School attended School attended Coded value School
Number of terms in school Integer School records/
Total number of schools attended Integer child
Psychological/Developmental
Ravens A-C Ravens A-C 6 to 36 Child
Coopersmith Self-Esteem SEI Oto 48 Child
Inventory
Teacher-Child Rating Scale - TCRS-emotion 18 to 70 Teacher
Emotional behavior-
Teacher-child rating scale -Social TCRS-Social 7 to 98 Teacher
skills

“ The Behaviour o f School Children” : In order to examine attitudes of 

teachers towards children from one- and two-parent family households, two 

further questionnaires were devised. The questionnaires required the teachers 

to rate hypothetical children on a range of statements relating to the general 

behaviour of children in school. The questionnaires were identical except for 

the instruction at the very beginning of the questionnaire. One questionnaire
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instructed the teacher to rate children from two-parent families, and the second 

questionnaire instructed the teacher to rate children from lone parent families. 

The aim of this measure was to gain some information on the attitudes and 

values of the participants’ teachers to the relative strengths of the structure of 

families in promoting positive social development.

Procedure: The data was collected within a class lesson. Prior to meeting 

each class, the Researcher used the class lists to facilitate numbering the 

participants. The participants were each given a number code, and the TCRS 

parts 1 and 2 with the child’s first name and number code was attached to the 

tests with a paper clip so that it could be easily detached for distribution to the 

teachers to do their ratings during the data collection process. The experience 

of Pilot Study One indicated that children with a lower level of reading skills 

should be grouped together for ease of access for the Researcher. This was 

organised by the class teacher. The class teacher asked each child to ensure 

that they had a writing implement before introducing the Researcher to the 

children. The class teacher remained in the classroom to complete the TCRS 

parts 1 and 2 and was also available to assist with paraphrasing the 

questions, and with reading for some of the less fluent readers. The 

questionnaires were placed inside of a booklet of the ‘Raven’s Standard 

Progressive Matrices’. The Researcher called out each child’s name from the 

register and when they identified themselves, the Researcher detached the 

TCRS parts 1 and 2 before distributing the booklets and questionnaires to 

each child. Firstly the instructions for the Raven’s test was given, then the 

children were given a guide to completing each colour-coded questionnaire.

187



The children were advised to complete the questionnaires in the order they 

were presented.

The questionnaires were stapled together in a fixed order as follows:

1. The Raven’s test

2. The Self-Esteem Inventory

3. My Family and Me - father, mother, wider family

4. Who lives in your house?

5. Sheet for demographic data.

The Researcher remained available in the classroom to assist with further 

explanations or reading for the participants. The participants were instructed 

to bring the completed questionnaires to the Researcher. As each child 

brought the completed battery of questionnaires to the Researcher, the 

demographic sheet was completed from a brief interview with each child. The 

racial group of each participant was cross-referenced with school data. After 

the data collection session, the class teacher was given the The behaviour of 

school children’ questionnaires to complete.

RESULTS

Demographics:

It was found that 31% of the sample declined to complete the sheet designed 

for gathering information on the household (Who lives in Your House? 

described in the Materials section below). The reasons for this were unclear. 

One might speculate that the children who did not complete this information
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were likely to come from families other than the ‘nuclear’ family arrangement, 

which they may themselves (through the lens of wider society) view as the 

‘normal’ family. The fact that they did not live in a ‘conventional’ or ‘normal’ 

family may have dissuaded them from revealing the members of their 

household despite the anonymity of the questionnaire. A further breakdown of 

the sample was completed in order to examine the missing data. A striking 

distinction between the racial groups emerged. 51% of the White/European 

group omitted this data compared to just 22% of the African/Caribbean 

children and 23% of the South Asian children. 2 participants wrote the names 

of the people in their household, and therefore it was not possible to 

determine the relationships of the other residents to the child.

Strategy for analysing the data and presenting the resuits

These data were examined for group differences using the following three 

groupings: (1) family functioning, (2) demographic factors (race and culture, 

gender), and (3) school factors. Univariate analyses of variance were 

performed on these data first and followed up with some t-test pairwise 

comparisons. A 0.05 significance level was used. In some exploratory 

analyses, however, the reader’s attention was also drawn to trends at less 

than the 5% significance level. Second, some exploratory questions were 

examined using regression and correlation analyses. The significant findings 

are summarised for each sub-section, followed by a conclusion with 

suggestions for future research. The overall findings are discussed and 

contrasted with the findings of the other Studies in Chapter Seven.
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The Findings 

1,0 HYPOTHESiS^TESTiNG

FAMiLY FUNCTiONiNG AND CHiLD OUTCOMES 
Hypothesis la: It Is the level of father Involvement, not the residence of 
the father that Improves outcomes for the child. As Hypothesis la  
Includes a null hypothesis prediction, the lack of a significant father 
residence effect on psychological scores with a significant effect of 
father Involvement will provide the strongest evidence consistent with 
the findings of Pilot Study One.
Hypothesis 1b: Children with closer relationships with their fathers will 
achieve higher scores on the psychological measures.
Hypothesis 2: Any potential adverse effects of non-resident fathering
on the child will be Influenced by the socio-economic status of the 
father.

These hypotheses were tested using two 4x3x2x2 ANcOVA (father-child 

closeness rating, father involvement, residence of father, extended family 

household) one for each psychological variable (Raven’s A-C, Self-Esteem 

Inventory) with the father’s SES as a covariate. As the analysis for 

Hypothesis 1a relates to a null hypothesis, it is worthwhile to point out here 

that a significant effect cannot be confirmed. However, if there is no 

significant difference for a particular outcome score, this will be consistent with 

Hypothesis la.

The means for the scores on the Raven’s A-C for the grouped father 

involvement measure (My Family and Me-Father), the father-child closeness 

rating and the residence of the father is summarised in Table 4.4.
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Table 4.4.
Means and standard deviations of the Raven’s A-C relating to the grouped data on the My Family

Residence of the 
father x Father-child 

closeness rating

High father 
involvement 

group’s mean 
scores and 

standard deviations

Medium father 
involvement group’s 

mean scores and 
standard deviations

Low father involvement 
group’s mean scores 

and
standard deviations

Father resident:
Almost always 
Sometimes 
Hardly ever 
Never

Father non-resident:
Almost always 
Sometimes 
Hardly ever 
Never

23.71 (6.69)[n=59] 
24.12(6.76)[n=51 ] 
20.80(6.69)[n=5 ] 
21.67(5.86)[n=3]

24.29(7.95)[n=17] 
25.30(7.75)[n=10] 
27.00(-)[n=1] 
24.75(9.11 )[n=4] 
17.00(9.90)[n=2]

23.74(6.78)[n=58] 
25.47(5.53)[n=34 ] 
21.41(8.25)[n=17] 
21.00(6.73)[n=7] 
32.00(-)[n=1]

24.07(7.03)[n=14] 
23.20(8.64)[n=5 ] 
24.33(4.08)[n=6] 
21.50(13.43)[n=2]

25.16(6.17)[n=44] 
27.44(4.10)[n=9] 
26.11 (5.81 )[n=26] 
20.86(7.54)[n=7] 
17.00(-)[n=1]

24.80(6.58)[n=25]
26.00(5.43)[n=5]
28.50(3.53)[n=2]
25.67(5.98)[n=9]
21.50(6.95)[n=4]

The covariate predicted the scores on the Raven’s A-C (F(1,161)=8.11; 

p=0.005). The grouped scores on the My Family and Me-Father also 

influenced the scores on the Raven’s A-C (F(2,161)=3.21; p<0.04). Other 

than these there were no significant findings.

The means for the SEI for the grouped father involvement measure (My 

Family and Me-Father), the father-child closeness rating and the residence of 

the father is summarised in Table 4.5.

Means and standard 
on the My Family

Table 4.5.
deviations of the Self-Esteem Inventory (SEI) relating to the grouped data 
and Me-Father as a measure of father involvement and the father-child

Residence of the 
father x Father-child 

closeness rating

High father 
involvement group’s 

mean scores and 
standard deviations

Medium father 
involvement group’s 

mean scores and 
standard deviations

Low father 
involvement group’s 

mean scores and 
standard deviations

Father resident:
Almost always 
Sometimes 
Hardly ever 
Never

Father non-resident:
Almost always 
Sometimes 
Hardly ever 
Never

20.76(6.74)[n=59] 
21.43(6.66)[n=51] 
19.60(4.98)[n=5] 
11.33(3.21 )[n=3]

21.47(5.68)[n=17]
22.80(5.67)[n=10]
26.00(-)[n=1]
17.75(5.12)[n=4] 
20.00(7.07)fn=2]

17.76(7.50)[n=58]
19.85(6.79)[n=34]
13.29(6.55)[n=17]
18.43(9.23)[n=7]

20.58(3.82)[n=12]
21.75(2.75)[n=4]
18.40(4.39)[n=5]
23.00(4.24)[n=2]
22.00(-)[n=1]

18.95(6.31 )[n=42]
24.11(3.62)[n=9]
18.19(5.63)[n=26]
17.60(8.02)[n=5]
6.00(-)[n=1]

22.17(5.21 )[n=24] 
25.00(5.38)[n=5] 
22.50(7.78)[n=2] 
22.22(5.14)[n=9]
17.00(4.16)[n=41
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There were significant effects for the father-child closeness rating, 

(F(3,158)=7.12;p<0.001), and the father involvement grouped scores, 

(F(2,158)=3.46; p<0.03). An observation of the means would suggest that 

children who gave higher father-child closeness ratings and children with 

more highly involved fathers generally obtained higher scores on the SEI.

Hypothesis 3: Children from fatherless extended family households will 
experience less adverse outcomes than their counterparts from lone- 
mother households.

In addition to the analyses above, a 4x2x2 between-group AN OVA was 

conducted on the My Family and Me-Father raw scores with the residence of 

the father, father-child closeness rating and the extended family as the 

factors, (Table 4.6), and the father’s SES as a covariate.

The covariate predicted the scores on the father involvement measure 

(F(1,159)=10.05; p=0.002). There was also an effect for the father-child 

closeness rating. A significant interaction between the father-child closeness 

rating and the extended family household variable was also found, therefore 

Hypothesis 3 was not supported.
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Table 4.6: Means and standard deviations on the My Family and Me- Father raw scores for 
father-child closeness rating and the extended family household. (**** p<0.001 level of 
significance)____________________
Source of variation Mean (SD) df
Residence of father

Extended Family household

Father-Child Closeness rating

Father-Child Closeness rating x 
Extended family household

Resident
27.69 (7.14) [n=162] 
Non-resident 
20.27 (13.56)[n=58]

Non extended 
26.24(9.11) [n=169] 
Extended
23.87 (11.90) [n=39]

Almost Always
30.26(7.67)[n=118]
Sometimes
23.40(6.27)[n=58]
Hardly Ever
20.36(8.92)[n=33]
Never
7.62(15.00)[n=8]

Almost Always: 
Extended family 
31.21(4.54)[n=14] 
Non-extended family 
30.26(7.49)[n=97]

Sometimes: 
Extended family 
25.67(7.17)[n=15] 
Non-extended family 
22.40(5.88)[n=40]

Hardly Ever: 
Extended family 
7.60(7.89)[n=5] 
Non-extended family 
22.60(6.99)[n=25]

Never:
Extended family 
10.00(20.00)[n=4] 
Non-extended family 
5.25(10.50)[n=4]

1,159

1,159

3,159

3.57

0.96

11.38

0.06*

0.33

O.OOT

3,159 3.50 0.02*
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SUMMARY OF FINDINGS>FAMILY FUNCTIONING AND CHILD 
OUTCOMES

From these series of findings therefore Hypotheses 1a, 1b and 2 received 

mixed support. The range of computations revealed that the residence of the 

father did not improve outcomes for the child but the father-child relationship 

significantly influenced the child's self-esteem, whilst greater father 

involvement influenced higher Raven’s scores. The father’s SES was a 

significant predictor for the Raven’s A-C and the scores on the My Family and 

Me-Father, with the specific findings that the lower the social-economic status 

the lower the score on both the Raven’s and the measure of father 

involvement. Hypothesis 3 was not supported, as being reared in a 

fatherless extended family did not improve the psychological development of 

the child compared to being reared in a lone-mother family. The analysis of 

the relative influence of the extended family household on child outcomes for 

the African/Caribbean sub-sample is reported below. Children living in 

extended family households with closer relationships with their fathers 

generally reported a higher level of father involvement.

PERSONAL FACTORS: RACE AND CULTURE

Both gender and race have consistently been found in the past to be 

moderating variables in relation to the intellectual skills and self-esteem of 

children. Pilot Study One reported that both race and gender significantly 

influenced the teachers’ ratings of the child’s social skills and emotional 

difficulties and also the child’s scores on the self-perception measure. The 

data from the current sample was analysed to examine whether reported
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differences on the dependent measures could be explained by the gender 

and/or race of the children.

RACE AND CULTURE

Hypothesis 4: There will be differences between the racial groups on 
their ratings of family involvement

The means and standard deviations for the scores on the My Family and Me 

involvement scores for father, mother, and wider family with the racial group 

as the independent variable are presented in Table 4.7.

Table 4.7; Means, standard deviations and number of cases for the family involvement measures 
(My Family and Me- Father, My Family and Me-mother, and My Family and Me- Wider family)

Family Involvement 
measure

Mean scores (sd) for 
the
African/Caribbean
sub-sample

Mean scores (sd) for 
the South Asian sub
sample

Means scores (sd) for 
the White/European 
sub-sample

My Family and Me- 
Father

23.77 (10.93) [n=91] 25.47 (8.94) [n=79] 28.76 (8.68) [n=50]

My Family and Me -  
Mother

31.96 (7.30) [n=92] 27.60 (8.33) [n=78] 31.28 (8.68 [n=50]

My Family and Me- 
Wider family

18.74(4.68) [n=91] 16.78 (4.61) [n=78] 18.68 (5.23) [n=50]

There were significant differences between the three racial groups for the 

family involvement measures, (F(2,217)=4.22;p<0.02 for father involvement; 

F(2,217)=3.23; p<0.04 for mother involvement and F(2,216)= 4.10; p<0.02 for 

wider family involvement). Scheffé post-hoc analyses showed that the 

difference for the My Family and Me-Father measure was due to a significant 

difference between the means of the African/Caribbean and White/European 

groups. The White/European children rated father involvement higher than the 

African/Caribbean group. For the wider family and mother involvement 

measures, both the means of the African/Caribbean and White/European
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groups were significantly larger than the mean of the South Asian group. 

These findings support Hypothesis 4.

HYPOTHESIS 5

Hypothesis 5; African/Caribbean children w ill rate their non-resident 
fathers as being more involved than children from White/European and 
South Asian backgrounds.

The finding that the African/Caribbean and White/European group means 

were significantly different only for the father involvement measure was 

examined in more detail by way of comparisons of the African/Caribbean and 

White/European groups' scores on the My Family and Me-Father using a two- 

way AN OVA for the race and residence of father factors. The means and 

standard deviations for the groups are presented in Table 4.8.

Table 4.8: Means, standard deviations for the My Family and Me -Father raw scores grouped by 
the race of the child and the residence of the father.

Family
Involvement
measure

African/Caribbean 
Resident fathers

White/European 
resident fathers

African/Caribbean
non-resident
fathers

White/European non
resident fathers

My Family 
and Me- 
Father

27.44(6.76) [n=55] 30.49(6.14) [n=39] 18.17(13.54) [n=36] 22.64(13.16) [n=11]

A significant F-value was produced for the residence of father variable 

(F(2,92)=2.24; p<0.03), with White/European children rating their resident 

fathers as being most involved. These combined findings suggest that 

Hypothesis 5 could not be supported.

Hypothesis 6: White boys w ill be more adversely affected than black 
boys by the non-residence o f the father. This w ill manifest as lower 
scores on the dependent measures.

196



The potential differences between the psychological profile of black and white 

boys from households without fathers were examined using five independent 

samples t-tests, (Table 4.9).

Table 4.9: Means, standard deviations and t-values for differences between the boys' scores on
the psychological measures grouped by the race of non-resident fathers.

Dependent
measure

Mean scores (SD) for 
African/Caribbean boys with 
non- resident fathers

Mean scores (SD) for 
White/European boys 
with non-resident fathers

t df P

Raven’s A-C 23.87(6.97) [n=381 26.91(6.06) [n=111 1.31 59 0.20
Raven’s full 32.92(9.99) [n=12] 41.0(7.44) [n=4] 1.47 14 0.16
SEI 21.69(4.97) [n=361 22.91(10.58) [n=111 0.53 45 0.59
TCRS-Emotion 35.08 (14.19) [n=37] 31.00(8.67) [n=10] 0.56 57 0.58
TCRS-Social 59.13(15.78) )fn=371 66.40(22.91) )[n=101 1.17 45 0.25

There were no significant differences between the African/Caribbean and 

White/European boys with non-resident fathers on the psychological 

measures of non-verbal intelligence, self-esteem, emotional and social 

ratings, therefore Hypothesis 6 was not supported.

Hypothesis 7: A higher level of father Involvement Is expected to
Influence higher scores on the self-esteem measure for 
African/Caribbean children.

The means and standard deviations for the scores on the SEI for the 

African/Caribbean sub-sample are presented in Table 4.10.

Table 4.10: Mean scores and standard deviations for the Self-Esteem Inventory grouped by the 
reported level of father involvement (My Family and Me-Father grouped data) for the

African/Caribbean children.
Dependent measure Level of father involvement 

groups
Mean scores, standard deviations and 
number of cases for the 
African/Caribbean sub-sample

Self-Esteem Low 20.85 (5.66) [n=33]
Inventory Medium 20.61 (6.47) [n=28]

High 21.11 (6.08) [n=261

A one-way AN OVA was conducted to examine the relative influence of the 

child’s perception of father involvement on the scores on the Self-Esteem 

Inventory for the African/Caribbean sub-sample. There were no significant
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effects found on the self-esteem scores. Therefore Hypothesis 7 was not 

supported.

Hypothesis 8: The African/Caribbean extended family wiii specifically 
develop where there is a non-resident father.

Hypothesis 8 was tested by way of a phi correlation analysis. Table 4.11 

gives the frequencies for the residence of a father and the extended family 

household variables for the African/Caribbean sub-sample.

Table 4.11 : Frequencies of African/Caribbean extended family households grouped by the
residence of a father

Not an extended family 
household

Extended family 
household

Father not resident in 
household

26 11

Father resident in household 48 5

The phi correlation coefficient produced for this analysis was 0= -0.26; 

p<0.01. This finding showed that if a father is not resident, there is an 

increased probability that the African/Caribbean child will be living in an 

extended family household, and this was specific to the African/Caribbean 

group. Phi correlation analyses for the White/European and the South Asian 

groups produced non-significant findings. Therefore Hypothesis 8 was 

supported.

SUMMARY OF THE FINDINGS:- RACE AND CULTURE

This series of analyses found significant differences within the racial groups 

as well as between the groups. Clear differences emerged between the racial 

groups on their ratings of family involvement. These findings point to the 

possibility that the questionnaires were able to discriminate differences
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between the racial groups, but also suggest that the differences between the 

South Asian group’s ratings of family involvement were consistently and 

significantly lower than the other two racial groups because of some cultural 

bias that warrants further investigation. As the South Asian child was more 

likely to reside in an extended family household, this specific finding perhaps 

indicated that a family that contains 3 or more adults potentially influences the 

child’s perception of the level of involvement from the ‘non-parenting’ adults. 

The White/European children with resident and non-resident fathers rated 

father involvement higher than the comparable African/Caribbean groups.

GENDER

In order to further explore the findings of Pilot Study One, the data from this 

sample was analysed to examine whether any differences found with this 

sample could be explained by the gender of the children.

Hypothesis 9: Fathers will show a different level of Involvement with 
their sons and daughters.
Hypothesis 10: Boys will be more adversely affected than girls by the 
non-residence of the father. This will manifest as lower scores on the 
dependent measures.

Differences between the genders can be seen as the backdrop to the specific 

examination of the potential effects of the non-residence of the father on the 

psychological development of boys and girls. The means and standard 

deviations for each dependent variable are given in Table 4.12 as gender 

comparisons grouped by whether or not the child has a resident father.
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Three 2x2 ANOVAs were computed on the scores of family involvement 

producing significant effects on My Family and Me-Father for the residence of 

the father variable (F(1,213)=28.92; p<0.001). A gender effect was found on

Table 4.12: Means, standard deviations and number of cases for differences between the raw

Dependent
variables

Boys with a 
resident father

Girls with a 
resident father

Boys with a non
resident father

Girls with a non
resident father

Raven’s A-C 24.42(6.69)[n=79] 23.74
[n=821

(6.38) 24.70(6.80)
[n=34]

23.50(7.49)
[n=261

SEI 19.05(5.83)[n=77] 19.11
[n=82]

(7.95) 22.72(6.57)
[n=32]

20.83(5.79)
[n=24]

TCRS-Emotions 35.91 (12.79)[n=68] 32.40(11.53)
[n=67]

36.69(12.89)
[n=32]

31.82(13.13)
[n=22]

TCRS-Social 61.15 (16.18) [n=68] 60.03(17.85)
rn=671

58.41(17.88)
[n=321

62.54(15.25)
[n=22]

My Family and Me- 
Father

27.60 (6.91) [n=78] 27.79
[n=821

(7.20) 20.24(15.68)
[n=33]

20.17(11.52)
[n=24]

My Family and Me 
-Mother

30.01 (8.12) [n=76] 30.57
[n=82]

(7.92) 28.88(9.14)
[n=33]

33.15(5.83)
[n=26]

My Family and Me- 
Wider family

18.41 (4.83) [n=76] 18.34
[n=80]

(4.53) 15.38(6.30)
[n=33]

19.11(4.55)
[n=26]

the My Family and Me-Mother scores (F(1,213)=3.86;p<0.05). There was 

also a gender effect on the My Family and Me-Wider Family scores 

(F(1,212)=4.60;p<0.03), with a significant interaction between the residence of 

the father and the gender of the child (F(1,212)=5.02;p<0.03).

Four 2x2 ANOVAs were computed on the scores on the dependent measures 

for the variables of residence of father and gender. An effect was found on 

the SEI scores for the residence of the father, (F(1,211)=6.37;p<0.01). From 

observing the means it appears that this effect was due to higher scores for 

the father non-resident group. There was a gender effect on the scores on 

the TCRS-Emotions (F(1,185)=4.28; p<0.04), with girls being rated as having 

less emotional difficulties. These combined findings suggest that Hypotheses 

9 and 10 received mixed support in that adverse effects occur for boys with a 

non-resident father manifesting as a significant reduction in the level of wider

200



family involvement, although there are no differences between father 

involvement for boys and girls.

SUMMARY OF THE FINDINGS:- GENDER FACTOR

Although a gender effect was found for the teachers’ ratings on the measure 

of emotional difficulties, no other significant differences were found between 

the psychological profiles of boys and girls. The gender effect was consistent 

with Pilot Study One where teachers consistently rated boys as being less 

emotionally healthy than girls. An unexpected finding that emerged was that 

although boys and girls with non-resident fathers experienced a similar level 

of father involvement, boys with non-resident fathers reported significantly 

lower levels of involvement from their wider family. Boys with a non-resident 

father also reported lower levels of mother involvement and obtained lower 

scores on the SEI. The specific findings in relation to the significantly reduced 

reported levels of involvement of the wider family and mother may be an 

indication of one of the reasons behind the difficulties that can be experienced 

by boys with non-resident fathers. These boys may feel more neglected by 

their wider family (and their mothers) than their female counterparts.

SCHOOL FACTORS

Hypothesis 11: Teachers will rate children from lone-parent families as 
having greater psychological difficulties than children from two-parent 
families.

In order to examine Hypothesis 11 two t-tests were computed on the data 

relating to the children that lived with or without a resident father, (Table 4.13).
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Table 4.13; Means, standard deviations and t-values for differences between scores on the 
ratings on the Teacher-Child Rating Scale -Emotion and the Teacher-Child Rating Scale - Social

Dependent Variables Mean scores (sd) for 
children with resident 
fathers

Mean scores(sd) for 
children with non
resident fathers

t df P

TCRS-Emotions 34.17(12.26) [n=135] 34.70 (13.09) [n=541 0.26 187 0.79
TCRS-Social 60.59 (16.97) [n=135] 60.09 (16.83) [n=54] 0.18 187 0.55

The findings were not significant.

The specific comparisons for children who lived in a nuclear family household 

and those children who lived in a lone-mother household were analysed by 

way of two t-tests, (Table 4.14).

Table 4.14: Means, standard deviations and t-values for differences between scores on the 
ratings on the Teacher-Child Rating Scale -Emotion and the Teacher-Child Rating Scale - Social 

grouped by whether or not the child lived in a nuclear family household with their biological 
father and those who lived in a lone-mother household.

Dependent
Variable

Children who live in a 
nuclear family household

Children who live in a 
lone-mother household

t df P

TCRS-Emotions 34.36(12.58) [n=103] 36.14(12.28) [n=281 0.67 129 0.50
TCRS-Social 61.34(16.47) [n=1031 60.18(15.00) fn=281 0.34 129 0.74

These results were also non-significant. From these combined findings 

therefore. Hypothesis 11 was not supported.

Hypothesis 12: Teachers will rate African/Caribbean children as having 
more underdeveloped social skills and greater emotional difficulties 
when compared to the participants from the other racial groups. The 
biggest difference in the scores on the TCRS-Emotions and the TORS- 
Social is expected between the African/Caribbean and the South Asian 
groups.

The scores on the TCRS-Emotions and the TCRS-Social were compared 

across the three racial groups represented in this study by way of two one

way AN OVA. There were no significant findings.
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Hypothesis 13: There are differences in the perceptions of teachers 
towards the behaviour of chiidren from ione-parent and two~parent 
household.

Some of the earliest research (e.g. Santrock and Tracy, 1978) found that 

teachers rated children from lone parent families as having a higher level of 

difficulties. In order to examine any differences that might exist between the 

teacher's perceptions of children from lone and two parent families, a paired- 

sample t-test was performed on the data relating to the “Behaviour of School 

children” questionnaires (Appendix Seven). Eight teachers completed both 

questionnaires. Scores for negative statements and positive statements were 

obtained separately for each teacher, (Table 4.15).

Table 4.15: Means, standard deviations and t-vaiues for differences between scores on the 
ratings on the Behaviour of Schoolchildren questonnaires grouped by whether or not the child 

lived in a nuciear family household with their biological father and those who lived in a lone-
mother household.

Dependent
Variable

Chiidren who live in a 
nuclear family 

household 
[n=8]

Children who live in a 
lone-mother 
household 

[n=8]

t df P

Total scores 59.37(5.24) 43.75(4.83) 7.68 7 0.001****
Negative

statements
15.00(2.31) 32.57(4.39) 10.41 6 0.001****

Positive
statements

35.86(4.10) 13.57(2.82) 10.72 6 0.001****

The findings were that teachers perceived hypothetical children from two- 

parent families more positively than children from lone-parent families.

SUMMARY OF THE FINDINGS:- SCHOOL FACTOR

Although the teachers did not perceive that there were any real differences 

between the children in their classes from lone mother and two-parent
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families, they maintained negative attitudes towards children from lone-mother 

families.

2.0 EXPLORATORY ANALYSES

A range of exploratory analyses was carried out on the data in order to 

examine the relative influence of race and culture and family functioning on 

the specific outcomes first for all racial groups, and subsequently the specific 

findings for black children. The reader's attention will be drawn to the 

significant findings that will be utilised to generate further hypotheses. Due to 

the developing ideas within the area, trends in the data will also be 

highlighted.

FAMILY FUNCTIONING: STRUCTURE, AVAILABILITY AND
INVOLVEMENT

EXPLORATORY ANALYSIS 1: Do lone-mothers have a higher level of 
involvement than mothers who are not living alone?

In order to further explore the unexpected finding that children from families

with non-resident fathers had significantly higher self-esteem than children

with resident fathers, a three-way AN OVA was computed to examine whether

this finding was possibly an outcome of a higher level of involvement for

mothers living on their own compared to mothers who were not living on their

own. The means are presented in Table 4.16 and the findings are presented

in Table 4.17.
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Table 4.16: Means, standard deviations and number of cases for the raw scores on the 
measures of family involvement: My Family and Me-father, My Family and Me-mother and My

Family
Involvement
measure

Mean scores (sd) 
for children 
residing in a lone- 
mother family

Mean scores (sd) 
for children 
residing in a 
family with a 
stepfather or 
father substitute

Mean scores (sd) for 
children residing in 
a ‘nuclear* Family

Mean scores (sd) 
for children 
residing in an 
extended family

My Family and 
Me-mother

32.88(13.01 )[n=33] 27.37(9.21) [n=8] 30.83(7.46) [n=125] Resident father 
16.13(4.31)[n=23] 
Non-resident father 
29.36(10.55) [n=14]

Table 4.17: Findings of a three-way Analysis of variance on the raw scores on the My Family and 
Me- Mother for residence of father, residence of a father substitute and the extended family

Source of variation df F P
Extended Family 

Residence of the father 

Residence of a father substitute

1.204

1.204

1.204

0.83

3.78

4.45

0.36

0.05**

0.04**

There were significant findings for the residence of the father and the 

residence of a father substitute variables. From observing the means it would 

seem that children residing in lone-mother households perceived their 

mothers as having a higher level of involvement than children in ‘nuclear’ 

‘extended’ and ‘step’ families.

T-tests comparisons of the scores on the My Family and Me-Mother revealed 

that lone-mothers were perceived by their children as being more highly 

involved than mothers who had re-married, or who were cohabiting i.e. 

households with a resident father substitute that was not an extended family, 

(t(39)= 2.11; p<0.04). The specific finding was that lone-mothers were more 

highly involved than the comparative group of mothers with a new partner. 

This combination of findings support the alternative hypothesis that lone- 

mothers are more involved with their children than her comparators living in 

other households.
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A correlation analysis was used to examine whether a higher level of mother 

involvement was linked to an increase in the scores on the measure of self

esteem. A weak correlation was found, (r<218)=0.18; p<0.01).

EXPLORATORY ANALYSIS 2: Does the level of involvement of the 
African/Caribbean father influence child outcomes?

Three one-way ANOVAs were computed on the data relating to the

African/Caribbean sub-sample to examine whether the level of father

involvement influenced the children's scores on the psychological variables,

(Raven’s A-C and the TCRS-Emotions and TCRS-Social). The examination

of the relative influence of black father involvement on the scores on the SEI

was explored in Hypothesis 7. The means and standard deviations are

presented in Table 4.18.

Table 4.18: Mean scores and standard deviations of the African/Caribbean children on the 
psychological measures (Raven’s A-C, TCRS-Emotions and TCRS-Social) for the My Family and

Psychological
measures

Level of father involvement 
groups

Mean scores, standard deviations for 
the African/Caribbean sub-sample

Raven’s A-C Low 25.44 (4.93) [n=34]
Medium 24.31 (6.96) [n=29]
High 22.73 (6.70) [n=26]

TCRS- Emotional Low 34.50 (14.36) [n=34]
Medium 32.74 (13.95) [n=27]
High 34.88 (11.76) [n=251

TCRS- Social Low 59.94 (19.02) [n=34]
Medium 67.22 (15.47) [n=27)
High 60.52 (11.64) [n=25]

The findings were not significant.

EXPLORATORY ANALYSIS 3: Does the structure of the family influence 
the involvement of family members?
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The links between family structure and the levels of family involvement 

continued with an examination of the behaviour of adults in different family 

constellations.

Father-resident vs. Father non-resident famiiy structures

The means and standard deviations for children from father-resident and 

father non-resident families appear in Table 4.19.

Table 4.19: Means and standard deviations for the My Family and Me-father, My Family and Me- 
mother and My Family and Me-wider family, grouped by whether or not the biological father was

resident in the child’s home.
Family Involvement 
Measure

Mean scores and (sd) for 
children residing with a 
resident father

Mean scores and (sd) for 
children with a non-resident 
father

My Family and Me-father 27.69(7.14) [n=1621 20.52(14.03) [n=581
My Family and Me-mother 30.22(8.18) [n=160] 30.85(8.04) [n=60]
My Family and Me-wider 
family

18.34(4.69) [n=158] 16.74(6.17) [n=51]

The results of these analyses showed that the structure of the family 

influenced family involvement. Children from all households with non-resident 

fathers reported significantly less involvement from their fathers when 

compared to households with resident fathers, (t(218)=4.96;p<0.001). These 

findings confirmed the results of Pilot Study One that the residency of the 

father influenced the father's level of involvement. Children with a resident 

father also reported higher levels of involvement from their wider family 

(t(217)= 2.06; p<0.04). The finding was that there were no differences 

between the level of involvement of the non-resident father when a step father 

was present in the child’s household when compared to his level of 

involvement with a child who was resident in a lone-mother household, 

(t(37)=0.79; p=0.43).
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Wider Family involvement

Two Kruskal-Wallis one-way ANOVAs were computed to examine whether the 

level of contact with the grandparents influenced the level of father 

involvement. The findings were that there was a relationship between a 

higher level of contact with the paternal grandparents and a higher level of

father involvement, (X^(3)=8.85;p<0.03 for the multi-racial sample and

(X^(3)=15.35;p<0.001 for the African/Caribbean sub-sample). The findings for

the children with a non-resident father were not significant. There were also 

non-significant differences for the frequency of contact with the maternal 

grandparents. This combination of findings suggest that the father’s family of 

origin potentially provides a model that promotes active fathering, or that 

active fathering includes an increase in contact with the paternal 

grandparents.

Kruskal-Wallis one-way ANOVAs were also computed to examine the 

relationship between the frequency of contact with the paternal and maternal 

grandparents and the level of wider family involvement between racial groups. 

For the African/Caribbean sub-sample, there were significant findings showing 

that the level of wider family involvement was influenced by the frequency of

contact with both grandparents (%̂ (3) =7.44; p=0.05 for the paternal

grandparents and %̂ (3) = 9.37; p< 0.02 for the maternal grandparents). For

both the South Asian and the white/European sub-samples the findings were 

non-significant).
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FAMILY FUNCTIONING: RACE AND CULTURE

EXPLORATORY ANALYSIS 4: Does the frequency of contact between 
the child and the father differ across the three racial groups?

A two-way AN OVA was computed on the raw scores for the My Family and 

Me-Father for the variables of the frequency of contact with the father and 

race of the child, (Table 4.20) with the residence of the father as the covariate.

Table 4.20: Means and standard deviations on the My Famiiy and Me-father for the frequency of 
contact between the child and the father and the race of the child. (* p<0.10 level of significance;

Reported frequency of 
contact with the father

Means (SD) for the 
White/European Group

Means (SD) for the 
South Asian Group

Means (SD) for the
African/Caribbean
Group

Everyday 
Most Days 
Hardly Ever 
Never

Group Mean: 
28.76(8.68)[n=50]

30.64(6.27)[n=31] 
30.18(6.24)[n=11] 
20.67(12.36)[n=6] 
16.00(22.63)[n=2]

Group mean: 
25.64(8.87)[n=78]

26.68(7.82)[n=57]
26.92(6.73)[n=12]
25.83(5.08)[n=6]
0.33(0.58)[n=3]

Group mean: 
23.77(10.93)[n=91]

28.08(7.18)[n=48] 
26.00(6.27)[n=16] 
20.05(11.82)[n=19] 
2.25(6.36)[n=8]

The findings were that the frequency of contact with the father had a 

significant influence on the reported level of father involvement 

(F(3,204)=16.73;p<0.001), and that the race of the child also had a significant 

influence on the frequency of father contact (F(2,204)=3.50;p<0.03).

EXPLORATORY ANALYSIS 5

BLACK FATHERS AND THEIR CHILDREN

What are the effects of father availability on the psychological 
development of black children?

Using a systematic focus on subsets of the data, the findings so far have 

shown that African/Caribbean children were more likely to live in a lone- 

mother household. The analyses indicated that they were not likely to be

209



disadvantaged by the lack of parenting input from their fathers, and that they 

were also likely to have increased access to their wider family network.

The analyses then examined the specific effects of the parenting behaviour of 

African/Caribbean fathers as well as to more closely examine the relationships 

within these families and the effects on child outcomes.

Does the residence of the African/Caribbean father influence the 
psychological development of the children?

Five t-tests were used to investigate whether African/Caribbean children were 

disadvantaged by the non-residence of their biological fathers. Table 4.21 

summarises the findings.

Table 4.21: Means, standard deviations and t-values for differences between the scores on the

Variable African/Caribbean 
Resident father

African/Caribbean non
resident father

t df P

Ravens A-C 24.64(5.90) [n=56] 23.87(6.96) [n=38] 0.58 92 0.56
Ravens Full 32.95(7.15) )[n=191 32.92(9.99) )[ n=12] 0.01 29 0.99
SEI 20.15(6.59) )[n=55] 21.69(4.97) )[n=36] 1.20 89 0.23
TCRS-Emotions 32.96(12.36) [n=54] 35.08(14.20) )fn=37] 0.76 89 0.45
TCRS-Social 64.61(15.63) )[n=54] 59.13(15.78) [n=37] 1.64 89 0.11

The results showed that there were no significant differences between the 

scores of African/Caribbean children on the psychological measures when 

grouped by whether or not their father resides in the household.

Table 4.22 provides a summary of the means of the level of the black father’s 

involvement in extended, nuclear and lone-mother families.
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Table 4.22: Means and standard deviations for the dependent variable “My Family and Me
Father” and the residence of the African/Caribbean father

Family
Involvement
measure

African/Caribbean 
child resident in 
an extended 
family household 
with a resident 
father

African/Caribbean 
child resident in an 
extended family 
household with a 
non-resident father

African/Caribbean 
child resident in a 
nuclear family 
household

African/Caribbean
lone-mother
families

My Family 
and Me- 
Father

30.75(7.36) [n=4] 18.70 (16.64) [n=10] 27.00(6.58) [n=48] 18.68(12.22) [n=25]

A two-way AN OVA was computed showing an effect only for the residence of 

the father, (F(1,44)=5.38; p<0.02). From observing the means it appears that 

the effect is caused by the difference between the means of the children from 

an extended family household with a resident father and the children from a 

lone-mother household.

Any unexpected associations between the independent and dependent 

variables were then analysed by way of correlation analysis.

Summary

Children of lone-mothers perceived their mothers as having a higher level of 

involvement compared to children with mothers from all other family 

constellations. High mother involvement was associated with the 

development of high self-esteem in their children. Children from all 

households with a resident father reported significantly more involvement from 

their fathers and also reported higher levels of involvement from their wider 

family. The findings were that the frequency of contact with the father had a 

significant influence on the reported level of father involvement, and that the 

race of the child also had a significant influence on the level of father 

involvement. African/Caribbean fathers resident in an extended family
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household were reported to be more involved with their children than the 

African/Caribbean fathers of children from a lone-mother household.

3.0 CORRELATION AND REGRESSION ANALYSES

Potentially significant associations that existed between the variables were 

explored using correlation analyses. On average, 5% will be significant by 

chance so a 1% significance level was chosen in these exploratory analyses 

to reduce the possibility of chance findings. The Tables give only the results 

where r  exceeded the 1% level of significance and rwas emboldened where 

the value accounts for 50% or more of the variance. The significant 

correlations in Table 4.23 represented 90% of the correlation matrix and are 

Pearson correlations.

Table 4.23: Significant Pearson correlations between the psychological measures
Variable 1 Variable 2 df r P
Raven’s A-C SEI

TCRS- Emotions 
TCRS-Social

221
189
189

0.32
-0.34
0.35

0.001
0.001
0.001

SEI TCRS- Emotions 
TCRS-Social

184
184

-0.30
0.28

0.001
0.001

TCRS- Emotion TCRS-Social 189 -0.61 0.001

The correlations were generally of low to moderate strength, however the 

findings showed that the dependent variables were closely correlated. This 

would mean that there was some consistency across the psychological 

profiles of the children.

Table 4.24 shows the significant correlations between the dependent 

measures and the measures of family involvement.
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Table 4.24: Significant Pearson correlations between the psychological measures and the

Variable 1 Variable 2 df r P
SEI My Family and Me-Mother 217 0.18 0.01
My Family and Me-Father My Family and Me- wider Family 

My Family and Me-Mother
217
220

0.21
0.24

0.001
0.001

My Family and Me-Mother My Family and Me- wider Family 219 0.39 0.001

These correlations represented 22% of the correlation matrix. The 

correlations were generally of low to moderate strength. The only family 

involvement variable that correlated with one of the psychological measures 

was the level of mother involvement with the scores on the SEI, which showed 

a weak association. The scores on the My Family and Me questionnaires 

were found to intercorrelate showing the strongest association between the 

level of mother involvement and the level of involvement of the wider family. 

The correlations between the psychological measures and selected family- 

related variables are presented in Table 4.25. The correlations in Table 4.25 

represented 32% of the correlation matrix.

Table 4.25: Significant Pearson correlations between the psychological measures and the family-
related measures

Variable 1 Variable 2 df r P
Raven’s A-C Father’s SES 

Number of siblings
184
220

-0.21
-0.23

0.001
0.001

SEI Father-child closeness rating 
Mother-child closeness rating

212
215

0.21
0.16

0.001
0.01

TCRS- Social Father’s SES 153 -0.25 0.001
Frequency of contact with 
father

Frequency of contact with paternal 
grandparents
Father-child closeness rating

223

217

0.24

0.50

0.001

0.001
Mother-child closeness 
rating

Father-child closeness rating 
Frequency of contact with mother

207
213

0.29
0.32

0.001
0.001

Father’s SES Frequency of contact with maternal 
grandparents

178 -0.20 0.001

Frequency of contact with 
maternal grandparents

Frequency of contact with paternal 
grandparents

208 0.31 0.001

The correlations were generally of low to moderate strength. The scores on 

the TCRS-Emotions did not significantly correlate with any of the family- 

related variables.
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A significant finding was that the size of the sibling group negatively correlated 

with the Raven’s A-C. The implication is that children from smaller families 

obtained higher scores on the Raven’s measure. Parent-child closeness was 

linked to higher self-esteem. Given the specific focus of the research, partial 

correlations were conducted on the SEI and the father-child closeness ratings, 

controlling for a selection of mother-related variables (residence of the mother, 

mother-child relationship and the level of mother involvement), (Table 4.26).

Table 4.26: Partial correlations between the SEI and the father- child relationship measure 
controlling for selected mother-related variables (Emboldened r denotes 50% or higher of the

variance).
Dependent Variable Father-related

variable
Variable being partialled 
out

df r P

SEI Closeness to father Closeness to mother 
Residence of mother 
Level of mother 
involvement

220
206
208

0.17
0.21
0.17

0.01
0.001
0.01

The findings were that father-child closeness was positively associated with 

the child’s scores on the SEI. These findings indicated that higher self

esteem was linked to a closer relationship with the father as there was 

minimal influence on the variance accounted for by the mother-related 

variables.

The TCRS-Social scores correlated negatively with the socio-economic status 

of the father. This indicated that children with higher social skills ratings were 

from families with higher socio-economic status. The father’s socio-economic 

status was also negatively linked to the scores on the Raven’s A-C measure, 

indicating that children who achieved higher scores on the Raven’s test also 

had fathers from a higher socio-economic group.
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Partial correlations were conducted on the TCRS-Social scores and the 

father's socio-economic status, controlling for a selection of mother-related 

variables (residence of the mother, mother-child relationship and the level of 

mother involvement), (Table 4.27).

Table 4.27: Partial correlations between the TCRS-Social measure and the father’s SES

Dependent
Variable

Father-related
variable

Variable being partialled 
out

df r P

TCRS-Social Father’s SES Closeness to mother 
Residence of mother 
Level of mother 
involvement

220
149
149

-0.25
-0.25
-0.25

0.001
0.001
0.001

The findings were that the father’s socio-economic status was significantly 

associated with the scores on the TCRS-Social. These findings indicated that 

a higher level of social skills was linked to the father’s higher socio-economic 

group as there was minimal influence on the variance accounted for by the 

mother-related variables.

The findings also provided an indication of the link between the level of 

contact with the grandparents and family functioning. The findings showed 

that the father’s socio-economic status was linked to higher levels of contact 

with the maternal grandparents. The negative correlation suggests that it was 

the children with fathers from higher socio-economic groups that reported 

higher levels of contact with the maternal grandparents. A marginally stronger 

association existed between the frequency of contact with the father’s parents 

and the frequency of contact with the father variables. This finding implies 

that there was a positive link between father availability and an increased level 

of contact with the paternal grandparents. This specific finding may underline
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the earlier finding that suggested that active participation of the paternal 

grandparents was a model for active fathering.

A finding that is consistent with the cultural customs and traditions of many 

South Asian ethnic groups was that children with English as an Additional 

language reported significantly lower levels of contact with their maternal 

grandparents, (r (207) = -0.32; p<0.001). However, it should be noted that the 

EAL variable is only a proxy measure of ‘ethnicity’. A second correlation 

analysis between the frequency of contact with the maternal grandparents 

variable and the race of the child showed a weaker correlation (r (216)=0.15; 

p<0.03).

The correlation analyses suggested that the father’s socio-economic status, 

the number of children in the family and the parent-child relationships were 

aspects of family functioning associated with children’s psychological 

development. The strongest correlation however was that the frequency of 

contact with the father was associated with a higher father-child closeness 

rating. The inference to be drawn from this positive correlation was that 

increased contact with the father is linked to an improvement in the quality of 

the relationship.

In order to further unpack this finding, Pearson and point-biserial correlations 

were computed for the father-related variables to analyse the relative 

strengths of the intercorrelations. The findings are presented in Table 4.28.
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The overall findings indicated that the frequency of contact with the father was 

relatively of greater importance than the residence of the father. The variable 

for the frequency of contact with the father achieved moderate correlations

Table 4.28: Significant correlations between the psychological measures and the family-related

Variable 1 Variable 2 df r P
Residence of father Frequency of contact with father 

Father-child closeness rating 
My Family and Me- Father

219
213
219

0.74
0.31
0.32

0.001
0.001
0.001

Frequency of contact with 
father

Father-child closeness rating 
My Family and Me -Father

217
221

0.50
0.51

0.001
0.001

Father-child closeness rating My Family and Me- Father 216 0.55 0.001

with the variable for the father-child closeness rating; with the scores on the 

My Family and Me-Father; and with a high correlation with the residence of 

the father. The overall implication of the series of correlations presented in 

Table 4.28 was that the frequency of contact with the father was a more 

reliable indicator of ‘father availability' than the residence of the father.

Correlation analyses: The African/Caribbean Sub-sample

As there was a specific focus within this thesis on the family functioning of 

black, African/Caribbean families, separate correlation analyses were 

computed on the African/Caribbean sub-sample. The findings of the Pearson, 

and point-biserial correlations are presented in Tables 4.29 and 4.30. In order 

to avoid Type I errors, the significance level was set at 0.001. The reader’s 

attention was also drawn to correlations that reached the 1% level of 

significance.
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Table 4.29: Pearson correlations between the dependent variables and the family Involvement
measures for the African/Caribbean sub-sam pie.

Variable 1 Variable 2 df r P
Raven’s A-C SEI

TCRS-Emotions
TCRS-Social

88
90
90

0.28
-0.32
0.28

0.01
0.001
0.01

SEI My Family and Me- mother
TCRS-Emotions
My Family and Me-wider family

89
87
89

0.30
-0.33
0.30

0.001
0.001
0.001

TCRS-Emotion TCRS- Social 87 -0.63 0.001
My Family and Me- wider 
family

My Family and Me- mother 89 0.28 0.01

The significant findings represented 36% of the correlation matrix. The 

comparative analysis for the African/Caribbean sub-sample differed from the 

findings for the multi-racial sample. The sole family variable significantly 

associated with the psychological outcomes for African/Caribbean children 

was the scores on the mother involvement measure; the My Family and Me- 

Mother scores were associated with the SEI. This contrasted with the findings 

of the multi-racial sample where the parent-child closeness ratings were 

associated with the scores on the SEI.

Table 4.30 presents the findings of the correlation analysis for the dependent 

measures and other family-related variables for the African/Caribbean sub

sample.

Table 4.30: Significant correlating variables, where p<0.001 for the dependent measures and the

Variable 1 Variable 2 df r P
Father-child closeness rating Frequency of contact with father 89 0.63 0.001
Mother-child closeness rating Frequency of contact with father 91 0.30 0.001
Frequency of contact with father Frequency of contact with paternal 

grandparents
85 0.29 0.001

The significant findings represent 14% of the correlation matrix. The findings 

were dissimilar to the multi-racial sample as there were no significant 

correlations between the dependent measures and the family-related
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independent variables, e.g. number of siblings. One of the other main 

differences that emerged between the correlations for the African/Caribbean 

sub-sample and the multi-racial sample was that the correlation between the 

father-child closeness ratings and the frequency of contact with the father 

variable was stronger for the African/Caribbean group, (r (89)= 0.63; p<0.001 

for the African/Caribbean sub-sample and r(217)= 0.50; p<0.001 for the multi

racial sample). A further difference was that for the African/Caribbean sub

sample, the mother-child closeness rating correlated with the frequency of 

contact with the father, (r (91)= 0.30; p<0.001). For the multi-racial sample, 

the mother-child closeness rating was associated with the father-child 

closeness rating, (r(213)=0.29;p<0.001) and the frequency of contact with the 

mother, (r (220)= 0.32; p<0.001). The finding for the African/Caribbean 

sample implies that potentially African/Caribbean children felt closer to their 

mothers where the father had a high level of access to his child(ren).

A further finding using a phi correlational analysis, that did not achieve 

significance at the set level was that the African/Caribbean fatherless 

extended family was more likely to include male offspring than female 

offspring, (0= -0.26; p<0.03 for the African/Caribbean sub-sample compared 

to 0= -0.21; p<0.12 for the multi-racial sample). Combined with the findings 

presented in Table 4.11, this suggests the possibility that African/Caribbean 

mothers who were abandoned or otherwise parenting sons on their own, may 

re-configure as an extended family household for support with rearing male 

offspring.
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Which variables best predict the scores on the psychological measures? 

Multiple Regression Analysis

The final set of statistical analyses examined which variables were able to 

predict the scores on the dependent measures. A regression model was used 

to answer this question. The first regression analysis computed the predictors 

of the scores on the Raven’s A-C, (Table 4.31). The variables included in the 

analysis were the family variables: the level of mother involvement, the level 

of involvement of the wider family and the number of siblings. These 

variables were chosen because they were found to consistently produce 

correlations with the intellectual measure at the 1% level of significance. In 

addition to these variables, the My Family and Me-Father was included to 

examine the relative importance of father involvement.

Table 4.34: Significant predicting variables for the Raven’s Matrices (Sets A-C) using a iinear

Variables PREDICTING RAVENS B Beta T(209) P
My Family and Me -w ider family -0.16 -0.13 -1.74 0.08
My Family and Me -Father -0.04 -0.06 -0.84 0.40
My Family and Me -Mother 0.10 0.11 1.54 0.12
Number of siblings -0.34 -0.21 -3.14 0.001

Table 4.31 summarises the finding that higher Raven’s A-C scores were 

predicted by the scores on the four predicting variables: the scores on the My 

Family and Me-Father, The My Family and Me-Mother, My Family and Me- 

Wider Family and the number of siblings in the family, with a multiple 

correlation of 0.26, (F(4, 205)= 3.79, p < 0.01). However, only the variable for 

the number of siblings was a single significant predictor of the scores on the 

Raven’s A-C. The following findings show the potential predictors of the SEI 

(Table 4.32).
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Table 4.32: Significant predicting variables for the SEI using a linear regression analysis, and

Variables PREDICTING SEI B Beta T(209) P
Father-child closeness 
rating

1.94 0.66 2.96 0.001

Mother-child closeness 
rating

0.79 0.08 0.97 0.33

My Family and Me -Father -0.11 -1.45 -1.81 0.07
My Family and Me -mother 0.09 0.10 1.29 0.20

Table 4.32 summarises the finding that higher Raven’s A-C scores were 

predicted by scores on the four predicting variables: the scores on the My 

Family and Me-Father, The My Family and Me-Mother, My Family and Me- 

Wider family and the number of siblings in the family, with a multiple 

correlation of 0.28, (F(4, 205)= 4.34, p < 0.001). However, only the father-child 

closeness rating was a significant predictor of the scores on the SEI. The 

other three predicting variables on their own made non-significant predictions 

of scores on the SEI.

In order to provide a picture of any potential differences that existed for the 

African/Caribbean sub-sample, a linear regression analysis was attempted. 

Tabachnick and Fidell (1989) suggested a case-to-independent variable ratio 

of 20:1. The size of the African/Caribbean sub-sample therefore meets the 

threshold for four predicting variables. The results of the correlation analysis 

gave an indication of the relative associations between the independent 

variables and the dependent measures for the African/Caribbean group. The 

findings presented in Table 4.28 showed that the only significant associations 

between the dependent measures and the independent variables for the 

African/Caribbean sub-sample were the scores on the My Family and Me- 

Mother and My Family and Me-Wider Family.
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A purely exploratory regression analysis was computed using the predicting 

variables selected for the regression analysis for the multi-racial sample, 

(Table 4.33).

Table 4.33: Significant predicting variables for the SEI for the African/Caribbean sub-sample 
using the linear regression analysis, and where F was significant at or above the 0.05 level of

Variables PREDICTING RAVENS B Beta T(84) P
Father-child closeness rating 0.19 0.03 0.29 0.77
Mother-child closeness rating -1.02 -0.13 -1.14 0.26
My Family and Me -Wider 
Family

-0.14 -0.11 -0.99 0.33

My Family and Me -Mother 0.32 0.40 3.29 0.001

Table 4.33 summarises the findings that for the African/Caribbean sub-sample 

the SEI can be predicted by the parent-child closeness ratings along with the 

My Family and Me-Mother and My Family and Me-Wider Family with a 

multiple correlation of 0.36, (F(4, 80)= 2.95, p < 0.02). Higher ratings on the 

level of mother involvement led to higher scores on the SEI, while the 

closeness of the mother-child relationship led to lower self-esteem scores. 

Only the My Family and Me-Mother was a significant predictor of the scores 

on the SEI for the African/Caribbean sub-sample.

Summary: Correlation and Regression analyses

The dependent variables were closely correlated, illustrating some 

consistency across the psychological profiles of the children. The single 

association between family involvement and the psychological measures was 

the level of mother involvement with the scores on the SEI, which showed a 

weak association. Children from smaller families demonstrated higher levels 

of non-verbal intelligence. There was an indication that higher self-esteem
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was linked to a closer relationship with the parents. The Teachers' ratings of 

social skills and children who achieved higher scores on the Raven’s A-C 

yielded negative correlations with the father’s SES, indicating that the children 

perceived to have a higher level of social skills and children with higher non

verbal intellect had fathers from a higher socio-economic group. An 

association was found to suggest that the active participation of the paternal 

grandparents was a model for active fathering. The Phi correlation analysis 

showed that extended families potentially developed around the non

residence of the father and where the child was a boy. Children with English 

as an Additional language reported lower levels of contact with their maternal 

grandparents. The overall findings of the father-related variables were that 

the frequency of contact with the father was relatively of greater importance 

than the residence of the father, suggesting therefore that it was the frequency 

of contact with the father that was a more reliable indicator of ‘father 

availability’ than his residence. The regression analyses showed that only 

the number of siblings was a significant predictor of the scores on the non

verbal intelligence test and that father-child closeness specifically yielded 

higher scores on the self-esteem measure. For the African/Caribbean sub

sample, the level of mother and wider family involvement also led to higher 

scores on the Self-Esteem Inventory. Only the level of mother involvement 

was a significant predictor of the scores on the Self-Esteem Inventory for the 

African/Caribbean sub-sample.

Discussion:The discussion was divided into sections relating to each of the 

hypotheses and questions posed by the research.
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Residence of the father and child outcomes

This study confirmed that there were no detrimental effects of father absence 

on child outcomes, (Hypothesis 1b). Shinn (1978) theorised that the negative 

effects of father absence could possibly manifest due to a reduction in 

parental attention than would exist for children in two-parent homes. Shinn’s 

hypothesis was partly supported by this study in so much as the results 

showed significant differences between the involvement of the father for 

children with resident fathers when compared to children who lived in a 

household that did not include a father. This also supports the findings of 

Emery and Tuer, (1993) that both the quantity and quality of the father-child 

relationship were seriously affected by the non-residence of the father.

The surprising findings that children from families without fathers obtained 

significantly higher self-esteem scores, could not be sufficiently explained by 

the availability of other male adult role models. It may be that these children 

have developed a more positive self-esteem in order to compensate for the 

potentially poor image that society reflects to them as abandoned or deserted 

children. It may be that multiple fathering occurs where the child was being 

supported in the same or different ways by all of their (non-resident) male role 

models, and the consequences of this was increased self-esteem. The 

finding of significantly increased levels of involvement from the mothers 

however, implies that potentially lone-mothers make a greater effort with 

parenting to build resilience in their children and this has indirect benefits for 

the child’s self-esteem.
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The study did not support earlier findings that parent-child separation had an 

adverse effect on development. Although the theory was that father absence 

affects children's cognitive development more generally by reducing stability 

and increasing the level of anxiety in the home, in the present study, the 

socio-economic status of the father was found to be a greater influence on the 

scores on the intellectual test, whereas race and the gender of the children 

were found to be more important moderating variables of social and emotional 

behaviour.

Family relationships, family involvement and child outcomes

The level of involvement of family members was found to have some influence 

on the obtained scores on the psychological measures. The quality of the 

father-child relationship influenced the scores on the self-esteem measure, 

(Hypothesis 1b). The level of involvement of the wider family was found to be 

the only significant influence on emotional behaviour whereas the level of 

father involvement was shown to singularly influence the scores on the 

measure of pro-social behaviour, (Hypothesis la). The findings are also 

notably suggestive that quantity was important in that more was better and 

this contrasts with the view of Palkowitz (1997).

One of the innovative findings of this study was the influence of the frequency 

of contact of the grandparents on family functioning. This may mean that 

extended family networks were also active in supporting the development of 

children and that in order to fulfil this role, there was a high level of contact 

between the child and its wider family.
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Family structure and child outcomes

One of the unexpected findings was that the size of the sibling group was a 

significant influence on the child's non-verbal intellectual skills and self

esteem. The findings of the regression analysis provided strong evidence that 

membership of a smaller family was linked to the development of intellectual 

skills in children, and also that children from smaller families had higher self

esteem.

The findings were also able to further contribute to the developing picture of 

the functioning of the extended family network in that it was demonstrated that 

children living in an extended family household and with a close father-child 

relationship reported highest levels of father involvement.

Race of child and child outcomes

In this study, the results confirmed that South Asian children were more likely 

to come from extended family households, and that African/Caribbean 

children were more likely to come from a lone-mother family. However, neither 

of these structures was found to adversely influence the child’s psychological 

development. This study revealed that an increased self-esteem was related 

to the lone-mother household, which introduced a notion of the lone-mother 

actively promoting resilience in her child(ren). It may be that the majority of 

African/Caribbean lone parent families were in receipt of support from the 

wider family despite the fact that they reside in separate households. This 

would be consistent with the theory of the kinship network described above, (
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Haynes and Haynes 1992; Sudarkasa, 1988). The finding that for the 

African/Caribbean family there were significant associations between 

prevalence of the extended family household and the non-residence of the 

father somewhat contributes an additional feature to this proposition.

The findings did not support the hypothesis that a higher level of involvement 

of black fathers had an influence on the self-esteem of their children 

(Hypothesis 5). The findings that focused specifically on the non-residence of 

the African/Caribbean father and its relative influence on family functioning, 

showed significantly poorer relationships between the child and the father and 

the father’s parents. This study was not able to replicate the findings from 

earlier research in the United States, where non-resident African-American 

fathers were found to be more involved with their children’s upbringing than 

their counterparts from other races.

Other predicted findings related to the family involvement measures. There 

were indeed significant differences between the racial groups on the 

measures of family involvement. Notably, the South Asian children’s ratings 

were so consistently (and significantly) low as to suggest conclusively that 

there are cultural biases inherent in the questionnaires.

The research also cast a light on the possible relevance of the extended 

family network in the development of African/Caribbean children. The findings 

showed that African/Caribbean grandparents were more evident in the lives of 

their grandchildren. The specific finding was that for both the paternal and

227



maternal grandparents there was a significant relationship between increased 

frequency of contact and a higher level of involvement with the grandchildren. 

This finding was of particular interest because these phenomena did not occur 

for the other racial groups, and creates a context for understanding the 

manifestations of the functioning of the African/Caribbean extended family 

network in Britain.

Gender of the child

The finding that boys were rated by their teachers as having more emotional 

difficulties, was a phenomenon that has been central to extensive reports. 

This phenomenon can also be seen in terms of the fact that the vast majority 

of primary teachers were female, and there may be some effect for the gender 

of the teacher as well as the gender of the child. This phenomenon has been 

described in the work of Biller, (1974b) on the ‘feminised classroom’.

An unexpected finding was that boys with a non-resident father not only 

generally experienced a reduced level of paternal involvement in comparison 

to boys with a resident father, but importantly these boys simultaneously 

experienced significantly reduced involvement from their mother and wider 

family compared to girls with a non-resident father. This finding was 

potentially useful in increasing the awareness of the heavy losses that boys 

who reside in a lone-mother family experience, which perhaps contributes to 

emotional and behavioural difficulties.

228



Teacher’s ratings

The results of the teachers’ ratings of the behaviour of children from one- and 

two- parent families was particularly interesting in light of the evidence that 

teacher perception has an important effect on children's academic 

performance, (Coard, 1971; Gilborn and Gipps, 1996). These findings were 

similar to reports of earlier studies e.g., Cooper and Moore, (1995). Cooper 

and Moore found that teachers had higher academic expectations of white 

middle-class pupils with only an employed father, than pupils whose parents 

both worked. These findings were more polarised for black children. 

However, they also reported that teachers had significantly lower academic 

expectations of pupils who came from a lone-mother household. The 

experimental design does not allow for a more detailed examination of 

whether the teachers would similarly rate children from one- parent families as 

having poorer academic performance and is an area for future study. The 

hypothesis that teachers would rate the social and learning behaviour of 

children from lone-mother households as generally poorer than children from 

two-parent family households (Hypothesis 4) was therefore, partially 

supported by this study. The results showed that when the teachers rated 

individual children in their classes, they did not actually rate the children from 

lone parent households as having significantly poorer social skills, nor 

significantly more emotional difficulties. However, when asked to rate 

hypothetical children, their ratings were found to reflect more positive attitudes 

and expectations of children from two-parent families than one-parent 

families. These combined findings therefore indicate that the attitudes
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towards a group of children were maintained despite the fact that it does not 

reflect their immediate reality.

CONCLUSION

The notion of the deficit family model, which was based on the premise that 

any deviation from the two-parent nuclear family will lead to undesirable 

outcomes in the personality, social behaviour and school success of children 

has not been supported by the results of this study. From this study, the 

nuclear family does not predict an improved outcome for the child. In fact in 

some areas, the absence of a father has been shown to improve the 

psychological development of children.

The results of the study takes us a little further in understanding the effects of 

family structure on the psychological development of the child when the 

significant findings related to the extended arrangement was considered. 

Although there was an increased level of participation of the wider family with 

the child with more frequent contact, and that the extended family household 

in some way encourages greater participation from fathers with close 

relationships with their children, there were no direct benefits for the 

psychological development of children.

In terms of the picture that was emerging about black fathering, there appears 

to some indication that active black fathering provides a positive influence on 

the development of the child’s social skills.
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Suggestions for future exploration:

• As this study did not replicate the effect of the father-child relationship

on the intellectual development of the child, it would be useful to 

elucidate whether an effect was more consistent for scholastic 

attainments.

• Given the consistent findings that the residence of the father was not

paramount, and also the possible bias of the family involvement 

measure, it would be useful to devise a questionnaire that includes a 

more detailed analysis of the actual parenting behaviour performed by 

fathers whether or not they were resident in the child’s home.

•The mismatch between the teachers’ ratings of the child’s behaviour and 

the child’s self-esteem, should be further explored using a factorised 

self-esteem measure that gives specific details of school, behaviour 

and social self-esteem.

• Given the findings that despite the evidence that African/Caribbean

children from lone mother families had a similar level of contact with 

their fathers as their white counterparts, white children reported 

significantly higher levels of involvement of their fathers, it may be 

useful to elucidate the precise detail and role of black fathers in the 

family, whether they were resident or non-resident. Such an 

exploration would take the thesis ‘beyond father absence’ and may 

give more information on the reasons why there were no significant 

differences between the psychological development of black children 

from father- resident and father-non-resident families.
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CHAPTER FIVE

PILOT STUDY TWO

BLACK FATHERING AND PSYCHOLOGICAL DEVELOPMENT

Synopsis

This chapter focuses on a description of a second pilot and exploratory Study, which aimed to look more 
closely at the range of activities that possibly characterised “black fathering” as distinct from ‘white 
fathering’, and the differential outcomes for children’s academic development and self-esteem. The 
Study aimed to explore whether the level of involvement reported by fathers was in any way reflected in 
the outcomes of direct measures with children. A questionnaire was devised to examine the activities 
that fathers engage in with their children. The questions covered six main areas of parenting namely: 
health, hygiene and grooming; finance; leisure; intellectual stimulation/support; emotional support and 
limit-setting/discipline. The questionnaires were distributed to children in 10 multi-racial primary school 
classes for their fathers to complete. The fathers were also asked to complete further questionnaires for 
all of their children under 16 years of age. In addition, the academic skills and self-esteem were 
measured. However, as the response rate from White/European fathers was low, the main focus of the 
analyses was principally on African/Caribbean fathers. In so doing, particular detail was given to the 
role definition of African/Caribbean (black) fathers. The results showed significant effects for the relative 
influence of fathering behaviour on the development of academic skills and on the child’s self-esteem. 
The results also indicated the relative influence of the black father’s self-perception of their paternal 
responsibilities and the marital status of the father on the self-esteem of the child.

Introduction

Research in the past has largely failed to describe the specific contribution of 

father availability to academic achievement beyond the issue of residency. 

However, the results of studies that aimed to examine the effect of father 

absence on child development have been inconclusive. At this point, the main 

themes of the research began to converge and to amplify the specific 

activities associated with fathering behaviour and the potential influence on 

father-child relationships, academic achievement and self-esteem. In 

attempting to conduct an investigation that approaches a direct examination of 

father involvement and fathering styles (father behaviour) from the information 

provided by fathers, this Study was not “asking the old questions”, but aimed 

to achieve an increased understanding of the roles and responsibilities of both
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resident and non-resident fathers, with a specific focus on African/Caribbean 

(black) fathers. As the focus of this Study was less on cross-cultural 

comparative analyses, African/Caribbean fathers are termed ‘black’ fathers 

throughout.

This second pilot Study addressed the issue of a need for a descriptive 

analysis of contemporary black fathering that included a sample of fathers that 

may provide a view of cross-cultural aspects of fathering. The research now 

begins a scrutiny of the relative effects of the parenting behaviour of black 

fathers on the outcomes for their children. The dual purpose of this second 

pilot study therefore, was to examine the relevance of a priori hypotheses to 

this black sample as well as to commence an investigation into the 

manifestations of “black fathering” in the British context, and introduced an 

examination of the effects of fathering behaviour on the development of what 

Phoenix (1999) terms “multiple selves”.

It must be emphasised that there was some difficulty with stating hypotheses 

in light of the absence of consistent empirical findings. The hypotheses were:

Hvpotheses

Hypothesis 1 : A high level of father involvement will enhance number skills 

and the child’s self-esteem but depress reading skills; however, there will be 

no difference between the scores on the psychological and academic 

variables for black children from families with or without a resident father.
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Hypothesis 2: Black resident fathers will be more highly involved with their 

children than non-resident fathers.

Hypothesis 3a: The financial area of fathering will be the factor most

affected by the non-residence of the black father. This will manifest as a 

larger statistical difference between the scores of resident and non-resident 

fathers on the finance factor of the Caretaking Questionnaire.

Hypothesis 3b: The discipline, leisure and emotional factors will be the least 

affected by the non-residence of the black father. This will manifest as a non

significant differences between the scores of resident and non-resident fathers 

on these factors of the Caretaking Questionnaire.

Hypothesis 4: Black fathers will emphasise the role of discipline and health, 

hygiene and grooming in their parenting style when compared to white 

fathers.

The exploratory aspect of this study will be an attempt to answer the following 

questions: 1) Does the style and/or intensity of black fathering behaviour 

change with the developmental stage or gender of the child? 2) Is there a 

particular aspect of black fathering behaviour that best promotes academic 

achievement? 3) Is there a specific area of the black child’s self-esteem that 

is enhanced by the involvement of the father. 4) Does the marital status of 

black fathers influence the child’s psychological development? 5) Does the 

black father’s self-perception of his paternal responsibilities influence child 

outcomes?
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Method

Participants: “Caretaking Questionnaires”, (Appendix Seven) were

distributed to 350 children in years 5 and 6 (aged 9-11 years) of 4 Primary 

schools in South London. Extra copies of the questionnaire were taken by 

self-selecting children to be completed for their younger and older siblings. 

The response rate represented 10% of the targeted population. Discussions 

with the classteachers and an examination of the registers revealed that an 

estimated 30% of the children in their classes were from lone-mother 

households. There was also a problem of the lack of responses from white 

fathers, who were targeted for comparative purposes. Consequently, due to 

the unequal cell sizes, the bulk of the statistical analyses excluded the white 

respondents. A total of 34 black fathers completed Caretaking 

Questionnaires.

The ages of their children ranged from 18 months to 14 years. Research on 

parenting often includes a level of reflection on the differential behaviour of 

fathers and mothers with their offspring across the developmental stages e.g. 

Lamb and Oppenheim (1989). Table 5.1 gives the age range of the children 

represented in the sample.

Table 5.1: Breakdown of the children in the sample grouped by age group and gender.
Age (years) African/Caribbean Total

Boys (%) Girls (%)
Early years 2 (6) 5 (16) 7 (22)
Primary 
school- aged

4 (0) 9 (6) 13(6)

Secondary
school-aged

8 (31) 5 (31) 13(62)

Total 14 (44) 19 (56) 33
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The number of black children in this sample with resident fathers represented 

82% of the total sample, (Table 5.2). This figure was consistent with the latest 

statistics from the census data (Owen, 1993).

Table 5.2: Breakdown of the sample of children grouped by gender and the residence of their
father.

Fathers African/Caribbean Total (% of sample)
Boys (% of boys) Girls (% of girls)

Resident 12 (80) 16 (78) 28 (82)
Non-Resident 3 (20) 3 (12) 6 (18)
Total 15 (44) 19 (56) 34

However, when contrasted with the data from official statistics, the data 

presented in Social Trends, 2001 (Matheson and Summerfield, 2001), shows 

that only 55% of children of African/Caribbean racial origins are born to 

married women. However, the official statistics do not indicate the number of 

children who are born to unmarried African/Caribbean women who are 

cohabiting, which may account for this discrepancy. In order to magnify this 

discrepancy further, the data relating to the marital status of the respondent 

fathers are summarised in Table 5.3.

Race Married (%) Single (%) Total
African/Caribbean 17 (53%) 15 (47%) 32

The figures presented in Table 5.3 are consistent with the contemporary 

profile of black children being born to both married and unmarried mothers, 

(Social Trends, Matheson and Summerfield, (2001)).

It was not possible to evaluate whether the respondents tended to be younger 

fathers as the section relating to the age of the respondent was rarely 

completed, consequently there was a lot of missing data.
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Further profiles of the fathers are outlined in Tables 5.4 to 5.7. There was 

very little variability in the socio-economic status of the fathers. The sample of 

fathers was summarised by socio-economic status and career status in Table 

5.4.

Table 5.4: Breakdown of fathers grouped by socio-economic status (From Registrar General)
Race of father SES -  Group II 

(%)
SES - Group VI 
(%)

Student
(%)

Missing
data
(%)

African/Caribbean 12 (38) 6 (19) 4 (13), 10(30)

From the descriptions of the fathers, it appeared that the sample had a 

disproportionate number of professional black fathers. Given the developing 

pattern of a link between high socio-economic status and a high level of father 

involvement it was likely that these fathers were highly involved, highly 

motivated fathers, which in turn would influence their responses to the 

questionnaire. However, it should also be noted that the second largest group 

data was the “missing” category. As many as 30% of the fathers did not 

disclose their occupation, and therefore the socio-economic status of a 

significant proportion of the families participating within this study, cannot be 

given.

Materials: A 50-item “Caretaking Questionnaire” was designed to examine 

parenting activities across six areas. The factors and examples of statements 

are:

1. health, hygiene and grooming — Takes me to the doctor’s when rm iii

2. leisure — Takes me to sports clubs/activities

3. intellectual development- teaches me new skills

4. emotional development- Listens to me when I have news to tell
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5. discipline - Punishes me when I've done something wrong

6. finance. — pays the fuel bills

The questionnaire appears in Appendix Seven.

The Caretaking Questionnaire was devised based firstly on a ‘brainstorm’ of 

activities associated with caring for children and included items of particular 

relevance to people of African origin e.g. skin and haircare. The questionnaire 

was then factorised to embrace areas within the “Orange Book”, (1989), 

devised by the Department of Health for social workers to support their 

assessments of parents’ perception of and provision for the needs of their 

children. These areas were taken from Christine Cooper (1985) and were 

allocated the following factors (emboldened) in the questionnaire:

1 basic physical care: health, hygiene and grooming

2 Affection: emotional

3 stimulation of innate potential: intellectual

4 guidance and control: discipline

In addition to these, in order to assess the potential fathering role, the 

activities firmly established in research of playmate and breadwinner, 

(Doherty, 1998) were included in the questionnaire as leisure and finance 

factors. A reliability analysis of the questionnaire was performed on the 

SPSS.pc package. The finding suggested that the questionnaire was reliable, 

producing a high alpha rating, (a= .79).
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The questionnaire was also sufficiently broad to examine recent evidence 

from the Institute for Public Policy Research study, (Burgess and Ruxton, 

1996), that many men are both willing and able to be far more than an 

economic provider for their children. In addition to the ratings of their level of 

involvement as determined by their scores on the Caretaking Questionnaire, 

the respondents were also asked to rate themselves in terms of the level of 

responsibility that they assumed for key areas of the child's development, as a 

self-perception measure. However, it was also useful to assess the degree of 

congruence between the responses on the questionnaire and the 

respondent’s perception of his fathering role.

Grouping the data 

Caretaking Questionnaire

The black sub-sample was subdivided for their scores on the Caretaking 

Questionnaire and the factors within the Caretaking Questionnaire as follows: 

The children whose ratings fell within the lowest 33% of scores were grouped 

as the ‘low involvement’ group (Group 1). The children whose ratings fell 

within the 34% - 66% band of scores were grouped as the ‘medium 

involvement’ group (Group 2) whereas the children whose ratings fell within 

the top 33% of scores were grouped as the ‘high involvement’ group (Group

3). This approach potentially created some difficulties with regard to the 

statistical analyses because participants were assigned to categories on the 

basis of their responses, not randomly. However, potential biases are 

examined within each analysis.
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The other dependent variables were:

the British Ability Scales' Word Reading subscaie, Set D was designed 

for use as a source for assessing children’s ability to read a list of unrelated 

words of increasing difficulty. The standardisation statistical procedure 

included Rasch scaling, and produces a range of standard scores, T-scores 

and reading ages, (Elliot et al, 1988). This was administered only to the 

school-aged children. The T-scores were analysed in this study.

The British Ability Scales' Basic Number Skills subscale was designed to 

assess children’s ability to complete a series of printed sums of increasing 

difficulty and requiring the knowledge and understanding of the four arithmetic 

operations (add, subtract, multiplication and division). The scale also requires 

an understanding of the manipulation of fractions and decimals. Like the 

Word-Reading subscale, the Basic Number Skills subscale encompassed the 

Rasch scaling procedure. This scale was administered only to the school- 

aged children. The T-scores were analysed in this study.

"The Way I am" Self-esteem questionnaire, (Harter, 1985) was used to 

provide a description of the child’s self-perception across a range of 

situations that map onto six ‘factors’: Athletic (Statements numbered 3, 9, 15, 

21, 27, 33), Behaviour (Statements numbered 5, 11, 17, 23, 29, 35), Global 

(Statements numbered 6, 12, 18, 24, 30, 36), Physical (Statements numbered 

4, 10, 16, 22, 28, 34), School (Statements numbered 1,7, 13, 19, 25, 31) and 

Social (2, 8, 14, 20, 26, 32). The child was required to indicate whether 

alternative statements are “Really True for me”, or “Sort of True for me”. The
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sample sentence gives “Some kids would rather play outdoors in their spare 

time" BUT “Other kids would rather watch TV”. There are 36 pairs of 

statements for the children to respond to. This test was administered only to 

the school-aged children.

Procedure: Five schools in a Local Educational Authority in South London 

were approached, in writing, to ask their permission to include their pupils in 

year groups 5 and 6 (9-11 year-olds) in the research. Out of the five schools 

approached, 4 of these schools agreed to participate in the research. The 

participating schools were given a draft of a covering letter to explain the 

purpose of the research to the parents of the target children. The letter was 

prepared on the school headed paper, and was distributed to the children at 

the end of the school day. The letter also gave a closing date by which the 

fathers were expected to return completed forms, and invited fathers to come 

in to the school to inspect the tests and questionnaires that their children 

would be expected to complete. The Caretaking Questionnaire was attached 

to the letter and additional copies of the questionnaire were given to children 

who requested them because they had siblings within the age range under 

examination.

The following information was included on the sheets for collating the 

demographic information, in order to give as full as possible a picture of the 

sample: gender of the child, whether the child had any special needs,

occupation of the father, age of the father, age of the child, marital status of 

the father, race, and residency of the father.
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Table 5.5 describes the range of variables observed in this investigation.

Table 5.5: Summary list of variables, the label used in text, the range of scores, and the source of 
information for the variable.

Variable Label in text Range of Source of
scores information

Family
Caretaking Questionnaire Father involvement 89 to 358 Father
Residence of father Resident/non-resident Yes/no Father
Father’s rating of responsibility for Father’s rating of responsibility Father
areas of the child’s care: for:
Financial Finance 4 to 10 Father
Intellectual Intellectual development 3 to 10 Father
Social and emotional Social and emotional 2 to 10 Father

development
Health, hygiene and grooming Hygiene 1 to 10 Father
Overall self-perception of Overall rating of responsibility 5 to 10 Father
responsibility
Demographic information
Gender of child Gender Male/female School records
Racial group of child Race and culture 2 categories School records
Aqe of the child Age group 3 categories Father/child
Psychological/scholastic
The Way 1 am Self-esteem 3 to 137 Child
British Ability Scales Word Reading Reading skills 36 to 71 Child
British Ability Scales Basic Number Number skills 33 to 65 Child
Skills

After the deadline, the Researcher collected the completed papers. The 

Researcher then arranged to visit the schools on a separate occasion to 

administer the reading, number and self-esteem measures for the children 

whose fathers had responded to the questionnaire. The children participating 

were required to complete the papers in a group situation. Whilst they 

completed the number skills and self-esteem tests, the Researcher called 

each child over to a quiet corner of the room to complete the individual 

reading test.

Results

Strategy for analysing the data and presenting the results

The variables for age of father and special needs of the child were excluded 

from the analysis due to a high level of missing values or a lack of variability.
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The standard for the level of significance was set at the 5% level. A series of 

one-way and two-way ANOVAs were conducted on the data in order to first 

test the stated hypotheses, and second to investigate the exploratory 

questions, whilst drawing the readers’ attention to emerging trends in the data. 

The third subsection of the results, explores potential associations within 

these data by way of regression and correlational analyses. However, due to 

the very small sample, any findings should be viewed as preliminary and with 

caution. The significant findings are summarised for each sub-section, 

followed by a discussion and a conclusion with suggestions for future 

research. The overall findings are discussed and contrasted with the findings 

of the other Studies in Chapter Seven.

The Findings

1.0 HYPOTHESIS-TESTING

Hypothesis 1. A high level of father involvement will enhance number 
skills and the child's self-esteem but depress reading skills; however, 
there will be no difference between the scores on the psychological and 
academic variables for black children from families with or without a 
resident father.

For direct testing of Hypothesis 1, three two-way ANOVAs with involvement 

and the residence status of the father as the factors were performed on the 

scores of the BAS Number Skills, BAS Word Reading, and The Way 1 Am 

overall scores. The means appear in Table 5.7.
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Table 5.7: Means, standard deviations for the dependent measures grouped the Caretaking

Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Number Skills 47.78(9.01)[n=9] 46.00(8.33)[n=7] 52.00(8.96)[n=7]
BAS Word Reading 53.80(7.49)[n=101 53.00(7.21 )[n=7] 51.50(12.76)fn=81
The Way i Am 94.00(22.98)[n=8] 114.33(12.89)[n=6] 90.00(38.59)[n=8]

There were no significant findings. A further six two-way ANOVAs were 

computed in order to examine whether there was an effect of father 

involvement on the separate domains of the self-esteem questionnaire. The 

relevant findings are summarised in Table 5.8.

Table 5.8: Two-way ANOVAs on the scores for black children on the behaviour, global and 
social domains of the self-esteem measure with the Caretaking Questionnaire grouped data and 

the residence of father as the factors. (* p ^ .10  level of significance **p ^ .05  level of 
__________ significance)_____

Source of variation Means df
Behaviour self-esteem

Involvement groups 
Caretaking Questionnaire

Residence of father

on

High Involvement group 
13.37(5.42)[n=8]
Medium involvement group 
19.17(4.26)[n=6]
Low involvement group 
17.00(3.70)[n=7]

Resident fathers 
16.71(5.46)[n=17] 
Non-resident fathers
14.25(0.96)[n=4]

2,17 2.30 0.08*

1.17 1.12 0.31

Global self-esteem

Involvement groups 
Caretaking Questionnaire

Residence of father

on

High Involvement group 
15.75(4.27)[n=8]
Medium Involvement group 
20.83(2.48)[n=6]
Low involvement group 
18.14(3.02)[n=7]

Resident fathers 
18.18(4.11)[n=17] 
Non-resident fathers
17.25(3.10)[n=4]

2,17 3.78 0.04*

1,17 0.50 0.49

Social self-esteem 
Involvement groups 
Caretaking Questionnaire

on

Residence of father

High Involvement group 
15.75(4.27)[n=8]
Medium Involvement group 
20.83(2.48)[n=6]
Low involvement group 
18.14(3.02)[n=7]

Resident fathers 
18.35(4.24)[n=17] 
Non-resident fathers
14.00(2.94)[n=4]

2,17 1.72 0.21

1,17 4.24 0.05*
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Table 5.8 shows that Hypothesis 1 is not fully supported. Although there was 

a significant effect of the level of father involvement on the variable of global 

self-esteem, the residence of the father was found to significantly influence 

the scores on the measure of social self-esteem. From scrutinising the 

means, it was indicated that the children with fathers who had a medium level 

of involvement with their children were more likely to give higher ratings on the 

measure of global self-esteem and that it was the children with a resident 

father who obtained higher scores on the social self-esteem measure.

Hypothesis 2. Black resident fathers will be generally more highly 
Involved with their children than non-resident fathers.
Hypothesis 3a. The financial factor will be the most affected by the non
residence of the black father. This will manifest as a larger statistical 
difference between the scores of resident and non-resident fathers on 
the finance factor of questionnaire.
Hypothesis 3b: The discipline, leisure and emotional factors will be the 
least affected by the non-residence of the black father. This will 
manifest as a nonsignificant differences between the scores of resident 
and non-resident fathers on these factors of the Caretaking 
Questionnaire.

In order to examine whether fathering behaviour changes when the father was 

not resident in the child’s household, seven independent samples t-tests were 

carried out. Table 5.9 presents the findings of the comparative analyses.

Table 5.9; Means, standard deviations and t vaiues for differences between the scores on the 
factors of the Caretaking Questionnaire grouped by whether or not black fathers lived with the

Caretaking Factors Black resident fathers 
(n=28)

Black non-resident 
fathers (n=6)

t df P

Total 214.86(56.39) 263.67(51.29) 1.95 32 0.06*
Discipline 17.02(2.50) 18.00(5.97) 0.66 32 0.51
Emotionai 21.84(6.87) 26.33(6.41) 1.47 32 0.15
Financial 41.80(14.31) 48.83(6.99) 1.16 32 0.25
Health, hygiene and 
grooming

59.43(23.02) 84.17(31.05) 2.25 32 0.03**

Inteilectual 30.66(14.91) 36.17(14.62) 0.82 32 0.42
Leisure 44.55(17.31) 48.83(16.34) 0.55 32 0.58
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The single significant finding was that non-resident black fathers reported that 

they were more involved than resident fathers in health, hygiene and 

grooming activities. There were no significant differences found to indicate 

support for Hypotheses 2, 3a and 3b.

Hypothesis 4: Black fathers will emphasise the role of discipline and 
health, hygiene and grooming In their parenting style when compared to 
white fathers.

In order to examine whether there were any differences in the scores of the 

black and white fathers on the six factors of the Caretaking Questionnaire, 

(Table 5.10), comparative analyses were performed on the small number of 

White/European fathers who completed Caretaking Questionnaires with the 

black fathers. With only 4 fathers in the white group, all conclusions should be 

considered suggestive rather than firm.

Table 5.10: Mean scores, standard deviations and t-values for the differences between the 
scores on factors of the fathering questionnaire grouped by race. at or above 0.01 level of

Caretaking
factors

White/Europe 
an (n=4)

African/Caribbean
(n=34)

t-value df P

Total 172.75 (81.30) 223.47 (57.90) 1.59 36 0.12
Discipline 11.50 (3.42) 17.20 (3.27) 3.28 36 0.001****
Emotional 16.75 (10.05) 22.63 (6.90) 1.54 36 0.13
Financial 40.25 (22.63) 43.04 (13.50) 0.36 36 0.72
Health, Hygiene, 40.50 (33.73) 63.79 (25.91) 1.65 36 0.11
Intellectual 30.00 (11.88) 31.63 (14.79) 0.21 36 0.83
Leisure 31.75 (16.89) 45.31 (16.97) 1.51 36 0.14

The findings suggest that Hypothesis 4 was supported as black fathers 

appeared to adopt a role of the disciplinarian and this was significantly 

different from the very small sample of white fathers. This finding relates well 

to the earlier report of McAdoo, (1997), but due to the low numbers cannot be 

confirmed as a replication of McAdoo’s findings.
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In order to test the alternative hypothesis that black fathers would emphasise 

their role as a disciplinarian, seven within-group ANOVAs were computed to 

examine whether there would be any significant differences between the role 

enactment of the ‘high’ involvement group of fathers compared to the 

‘medium’ and ‘low’ involvement groups of fathers grouped by their overall 

scores on the Caretaking Questionnaire. The findings are summarised in 

Table 5.11.

Table 5.11 : Significant findings of one-way ANOVA for the scores on the factors within the 
Caretaking Questionnaire grouped by the overall level of black father involvement as described 

by the grouped scores on the Caretaking Questionnaire p<0.05 level of significance; ***p<0.01 
level of significance; ****p<0.001 level of significance; *****p<0.0001 level of significance;

Source of variation Means df F P
Scores on the discipline 
factor

High involvement group: 
19.32(3.39)[n=11]
Medium involvement group: 
16.08(3.06)[n=12]
Low involvement group: 
16.27(2.45)[n=111

2,31 4.11 0.03**

Scores on the emotional 
factor

High involvement group: 
27.14(5.10)[n=11]
Medium involvement group: 
23.42(6.01 )[n=12]
Low involvement group: 
17.27(6.12)rn=111

2,31 8.21 0.01***

Scores on the finance 
factor

High involvement group: 
50.95(6.42)[n=11]
Medium involvement group: 
44.42(10.16)[n=12]
Low involvement group:
33.64 (16.69)[n=11]

2,31 6.03 0.01***

Scores on the health, 
hygiene and grooming 
factor

High involvement group: 
79.54(25.03)[n=11]
Medium involvement group: 
66.75(20.25)[n=12]
Low involvement group:
44.82(21.41)fn=111

2,31 6.86 0.003***

Scores on intellectual 
factor

High involvement group: 
44.86(5.97)[n=11]
Medium involvement group: 
30.42(13.26)[n=12]
Low involvement group:
19.73(11.93)[n=11]

2,31 14.61 0.00001******

Scores on the leisure 
factor

High involvement group: 
62.04(10.47)[n=11]
Medium involvement group: 
41.83(14.06)[n=12]
Low involvement group: 
32.36(10.81)[n=11]

2,31 17.69 0.00001******
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Although the magnitude of the difference is smaller for the discipline factor, 

significant differences were found among the scores on the Caretaking 

Questionnaire for all factors. From these very preliminary analyses, the 

magnitude of the differences for the intellectual and health, hygiene and 

grooming factors suggest that highly involved black fathers emphasise these 

activities when caring for their children.

Summary: Hypothesis-testing

The findings indicated that the children with fathers who had a medium level 

of involvement with their children gave higher ratings on the measure of global 

self-esteem and children with resident fathers gave higher ratings on the 

measure of social self-esteem. There were significant differences between 

the highly involved fathers and the fathers with a low level of involvement on 

all of the factors of the Caretaking Questionnaire. The non-resident fathers 

tended to rate themselves as being overall more highly involved with their 

children and as being significantly more involved with activities in the area of 

health, hygiene and grooming. The higher level of involvement of non

resident fathers was surprising and unexpected when contrasted with the 

findings of Pilot Study One and Study Two. It may be that non-resident 

fathers who opt in to research studies such as this are highly motivated, 

supportive fathers. The finding may also be a result of this study involving 

direct measures of fathering behaviour, whereas Pilot Study One and Study 

Two involved proxy measures. Or it may be that their contacts with the child 

are neither limited nor moderated by the role and activities of mothers, such 

as the tasks associated with the health, hygiene and grooming factor,
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compared to their resident counterparts; hence the term the ‘passive’ 

(resident) father. The findings also ssuggested that black fathers adopted a 

role of the disciplinarian that this was significantly different from the very small 

sample of white fathers.

2.0 EXPLORATORY QUESTIONS

This section describes a variety of significant findings and trends that were 

based more on an innovative approach and less on a priori hypotheses. The 

data was further subjected to a range of analyses in order to examine any 

potential differences and influences emerging from an examination of 

comparative sub-groups within the sample. Due to the early status of this 

research the reader’s attention is drawn to findings of marginal significance.

a) Does the style and/or Intensity of black fathering behaviour 
change with the developmental stage or gender of the child?

The question on the Caretaking Questionnaire which was aimed at identifying 

the roles that were specific to each father in their family showed that only one 

father fulfilled an exclusive role of provider (i.e. provided all of the family’s 

finances); otherwise, all fathers reported that parenting activities were shared 

with the mother and from time to time other relations within the wider family. 

Six t-tests were computed in order to address the question of whether black 

fathering was different for girls and boys. Only one marginally significant 

difference was found between black boys and girls and this was on the 

financial factor of the Caretaking Questionnaire, (t(32)=1.65;p=0.10); black 

fathers were more likely to make a higher level of financial contribution to the
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household if his child was a son. However, because of the number of 

analyses that were conducted this may have been a chance finding.

Table 5.12 gives the findings for comparisons between African/Caribbean 

boys and girls on the scholastic measures and domains of self-esteem.

Table 5.12: Means, standard deviations and t values for the differences between the scores on 
the factors of the academic and self-esteem (SE) measures grouped by whether or not the child

Dependent
Variables

African/Caribbean
Boys

African/Caribbean
Girls

t df P

BAS Number 46.91(7.53) fn= in 50.00(9.82) fn=121 0.85 21 0.41
BAS Reading 49.83(9.03) [n=121 55.61(8.54) [n=131 1.65 23 0.11
Self-esteem 88.25(30.32) [n=11] 109.90(22.40) [n=101 1.87 19 0.08*
Athletic SE 17.63(3.51) [n=111 17.70(4.81) [n=101 0.03 19 0.97
Behaviour SE 13.82(2.64) [n=11] 18.90(5.72) [n=10] 2.66 19 0.02**
Global SE 17.00(3.55) [n=11] 19.10(4.12) [n=101 1.25 19 0.22
Physical SE 17.82(3.09) [n=111 17.80(3.01) [n=101 0.01 19 0.99
School SE 15.09(3.48) [n=11] 17.90(4.77) [n=101 1.55 19 0.14
Social SE 15.00(3.63) [n= in 20.30(3.27) [n=101 3.50 19 0.001***

The findings did not show that the relative influence of the gender of the black 

child was an important moderating variable in determining the outcomes on 

the academic measures. From the overall range of analyses however, there 

was some evidence to show that the gender of the black child influenced the 

psychological development of the children in the sub-sample, as effects were 

demonstrated for the scores on the measures of behaviour and social self

esteem. Black girls were found to rate their behaviour and social self-esteem 

more highly than their male counterparts.

Seven additional one-way ANOVAs were conducted in order to examine 

whether the fathering behaviour of black fathers modified with the age of the 

child. Table 5.13 presents the significant findings.
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The findings were that the black father providec^^a similar level of emotional 

support to his chidren regardless of their age, but that he otherwise generally 

increased his involvement with his children as they matured. However, he 

was most involved with his primary school-aged children, specifically in the 

areas of intellectual, leisure and discipline activities. He was most involved in 

providing financial support

Table 5.13: Significant findings of one-way ANOVA for the level of African/Caribbean father 
involvement as described by the total scores on the Caretaking Questionnaire and the scores on 

the factors within the questionnaire grouped by the age group of the child (** p<0.05 level of 
significance; ***p<0.01 level of significance; ****p<0.001 level of significance; *****p<0.0001 level

Variable Means df F P
Overall level of 
involvement

Early years
184.14(38.73)[n=7]
Primary
251.46(54.97)[n=13]
Secondary
227.00(46.79)[n=13]

2,30 4.32 0.02**

Level of involvement in 
discipline

Early years 
14.71 (3.90)[n=7] 
Primary
18.19(2.76)[n=13]
Secondary
17.77(2.86)[n=131

2,30 3.20 0.05**

Level of involvement in 
finance

Early years
27.14(15.42)[n=7]
Primary
47.65(7.90)[n=13]
Secondary
49.15(6.59)[n=13]

2,30 13.94 0.0001*****

Level of involvement in 
intellectual development

Early years
16.71(12.20)[n=7]
Primary
40.42(11.32)[n=13]
Secondary
32.23(12.61)[n=13]

2,30 8.84 0.001****

Level of involvement in 
leisure

Early years
31.43(7.04)[n=7]
Primary
56.27(13.11)[n=13] 
Secondary 
43.69(17.36)[n=13]

2,30 7.35 0.002****

to his secondary school-aged children. It may be that this is a reflection of the 

items on of the questionnaire, which may suggest that specific tasks are more 

relevant for one phase of child development than another. Indeed post-hoc 

analyses by way of Scheffé tests showed that the differences between means
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occurred between the early years aged children and the primary school-aged 

children for the overall level of father involvement, the leisure factor, and the 

differences between the means of the early years group and both the primary 

and secondary school-aged children for the intellectual and finance factors. 

However, although the early indications are that these trends are strong, a 

larger sample will give a better indication as to whether these findings are 

significant or not.

The alternative hypothesis that the findings presented in Table 5.13 were a 

reflection of the items on the test more than a genuine influence of the age 

factor was tested by way of seven t-tests. The means of the primary school- 

aged and the secondary school-aged children were compared, (Table 5.14).

Table 5.14: Means and standard deviations for the level of black father involvement as described 
by the total scores on the Caretaking Questionnaire and the scores on the factors within the 
questionnaire grouped by the school age group of the child. (*p<0.10 level of significance;

Factor Black Primary
school-aged
children

Black secondary
school-aged
children

df t P

Totai 251.46(54.97)[n=13] 227.00(46.79)[n=13] 24 1.22 0.23
Discipiine 18.19(2.76)[n=13] 17.77(2.86)[n=131
Emotional 24.88(6.60)[n=131 20.61 (7.26)[n=131 24 1.57 0.13
Finance 47.65(7.90)[n=131 49.15(6.59)[n=13] 24 0.53 0.60
Heaith, hygiene and 
grooming

64.08(30.89)[n=13] 63.77(21.67)[n=13] 24 0.03 0.98

Intellectual 40.42(11,32)[n=13] 32.23(12.61 )[n=13] 24 1.74 0.09*
Leisure 56.27(13.11)[n=13] 43.69(17.36)[n=13] 24 2.08 0.05**

The finding was that black fathers rated themselves as being more involved 

with their primary school-aged children than their secondary school-aged 

children for the leisure factor on the Caretaking Questionnaire.

b) Is there a particular aspect of black fathering behaviour that 
best promotes academic achievement and psychological 
development?

c) Is there a specific area of the child’s self-esteem that is 
enhanced by the involvement of the father.
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Due to low numbers in the cells, these exploratory questions was examined 

by way of correlation analyses in Section 3.0 below.

4) Does the marital status of black fathers influence their involvement or 
the child’s psychological development?

Three t-tests were used to examine whether marital status as a proxy 

measure of a potential difference in the level of commitment of the black 

father, impacted on their fathering behaviour and ultimately the psychological 

development of the child. There were no significant findings for the academic 

and overall self-esteem measures.

Seven t-tests were also computed on the scores on the Caretaking 

Questionnaire. The findings further established non-significant findings 

indicating that there were marginal differences between the implementation of 

discipline strategies for married and unmarried black fathers (Mean for 

married father group = 18.13(2.87)[n=19] and 15.93(3.56)[n=14] for the 

unmarried father group; (t(31)=1.97; p<0.06). The specific finding was that 

married black fathers rated themselves as being more involved in providing 

discipline for their children than unmarried black fathers. These exploratory 

findings also suggested that unmarried fathers tended to report that they 

engaged in less leisure activities with their children than married fathers, 

(Mean for the married fathers= 49.55(19.16)[n=19] and mean for the 

unmarried fathers = 39.29(12.53)[n=14]; (t(31)=1.75; p<0.09)). Although it is 

possible that these findings may have occurred by chance alone, the 

indications from these marginally significant findings were that married black
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fathers potentially enacted their role as the disciplinarian more readily than his 

unmarried counterpart, and that potentially this was specifically distinct from 

the fact of his residence (see Table 5.9 above).

The comparisons for the scores on the domains of self-esteem produced a 

single significant result, showing that the social self-esteem of black children 

with married fathers was significantly higher than their counterparts with 

unmarried fathers, (Mean for married father group = 19.58(3.85)[n=12] and 

mean for the unmarried father group = 14.87(3.64)[n=8]; (t(18)=2.74;p<0.01)). 

The findings showed a developing picture of differential father behaviour and 

the psychological outcomes for the child according to marital status, which 

does not appear to be linked to father availability as described by residential 

status.

5) Does the black father’s self-perception of his level of responsibility as 
a father influence child outcomes?

T-tests were computed for each of the five responsibility ratings on the 

psychological measures , (Table 5.17). Due to the limitations of these data 

the findings are to be viewed with caution and are reported merely as 

indications of what may be produced through a larger scale study.

The findings suggest the black father's self-perception as a responsible 

financial provider potentially influenced the child’s social self-esteem. 

However, it is the children of fathers who gave low ratings of his level of 

responsibility for finance who obtained higher scores on the social self-esteem
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measure. Fathers who gave a lower rating of responsibility for financing the 

child’s upbringing were found to have children who gave higher ratings of 

behaviour and global self-esteem. Also, fathers who rated themselves as 

having an overall lower level of responsibility for their children’s upbringing 

achieved higher scores on the social self-esteem measure.

Table 5.17: Means, standard deviations and significant t-values for the dependent measures for 
comparisons between the ratings of responsibility of b/ac/r fathers for areas of the children’s 

development (*p<0,10 level of significance**p^0.05 level of significance ***p<0.01 level of

Variables Means of fathers 
rating their level of 
involvement as 10

Means of fathers 
rating their level of 
involvement as less 
than 10

df t P

BAS Word Reading by:
Overall responsibility for 
parenting 50.06(7.83)[n=16] 57.50(10.10)[n=8] 22 1.99 0.06*

Responsibility for 
Finance 50.62(8,43)rn=161 56.78(9.34) fn=9] 23 1.69 0.10*
Behaviour Self-esteem 
by:
Responsibility for 
Finance

14.67(4.45)[n=15] 20.17(4.31 )[n=6] 19 2.58 0.02**

Global self-esteem by:
Overall responsibility for 
parenting 16.71 (3.67)[n=14 20.00(2.97)[n=6] 18 1.93 0.07*

Responsibility for finance 16.93(3.86)[n=15] 20.67(2.58)[n=6] 19 2.16 0.03**
School Self-esteem by:
Overall responsibility 15.14(4.17)[n=14] 18.83(3.76)[n=6] 18 1.86 0.08*

Responsibility for finance 15.40(4.15)[n=15] 19.00(3.74)fn=61 19 1.84 0.08*
Social self-esteem by:

Overall responsibility 16.00(3.53)[n=14] 20.50(4.81)[n=6] 18 2.35 0.03**

Responsibility for finance 15.87(3.72)[n=15] 21.67(2.73)[n=15] 19 3.44 0.003***

Responsibility for 
intellectual development

16.29(3.65)[n=14 20.00(4.80) [n=7] 19 1.98 0.06*

Responsibility for social 
and emotional 
development

16.40(3.54)[n=15] 20.33(5.16)[n=6] 19 2.02 0.06*

Responsibility for health 
and hygiene

16.29(3.65)[n=14] 20.00(4.80)[n=7] 19 1.98 0.06*
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These combined findings provide an unexpected picture of the potential effect 

of responsible black fathering attitudes and self-perception on the child’s self

esteem.

Summary: Exploratory Analyses

The impressionistic findings of the exploratory analyses were that the black 

father generally increased his involvement with his children as the child aged 

and matured. However, he was most involved with his primary school-aged 

children specifically in the areas of intellectual, leisure and discipline activities, 

and in providing financial support to his secondary school-aged children. The 

level of involvement with discipline occurred at a constant level across all of 

the age groups. Black girls rated their behaviour and social self-esteem more 

highly than their male counterparts. The findings further suggested that 

married black fathers enacted their roles as the disciplinarian ans with leisure 

activities more readily than his unmarried counterpart, and potentially this was 

different from the fact of his residence. The social self-esteem of black 

children with married fathers was significantly higher than children with 

unmarried fathers. The black father’s self-perception as a responsible 

financial provider was generally found to influence the child’s social self

esteem. One would expect that this would imply that the black father who 

exudes confidence in his capacity to provide financially for his child possibly 

transmits this confidence to the child’s view of himself within the social 

situation. However, it was the children with fathers who had a lower overall 

level of responsibility who obtained higher scores on the measure of social
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!^l^,esteem. These findings may reflect a contribution from the mother that is 

being untapped here due to the design of this study.

2,0 REGRESSION AND CORRELATIONAL ANALYSES

In order to examine any associations between the variables, a correlation 

analysis was performed. The variables labelled ‘involvement’ relates to the 

father’s ratings on the Caretaking Questionnaire, whilst the variables labelled 

‘responsibility* relates to the father’s ratings of his overall responsibility for 

specific areas of the child’s development. A 0.001 significance level was 

adopted to guard against finding chance influences among the variables. This 

was done not only to exercise caution, but also to respect the limits and 

benefits of this small sample. However, the reader’s attention is also drawn to 

findings at the 1% level.

Table 5.18 gives the significant correlations between the academic measures, 

the overall measure of self-esteem and the domains of self-esteem.

Table 5.18: Pearson Correlations between psychological variables and scores on the self
esteem measures where the value of r  exceeds 0.001 level of significance for the black sub 
_______ sample (Emboldened r  denotes value that exceeds 50% of the variance) (r^

J^riable__________
Overall Self-esteem

Domains of self-esteem df

Athletic Self-esteem

Athletic self-esteem 
Behaviour self-esteem 
Global self-esteem 
Physical self-esteem 
School self-esteem 
Social self-esteem

20
20
20
20
20
20

0.71
0.83
0.93
0.64
0.84
0.75

0 .001' 
0.001' 
0.001 '  

0.001' 
0 .001' 
0.001 '

Behav

Global self-esteem 
School self-esteem

20
20

0.61
0.64

0.001 ' 

0.001'

lour self-esteem

B̂ obal self-esteem

Global self-esteem 
School self-esteem 
Social self-esteem

20
20
20

Physical self-esteem 
School self-esteem 
Social self-esteem

20
20
20

0.68
0.71
0.65

0.67
0.73
0.68

0.001'
0.001'
0.001'

0 .001* * *

0 .001* * *

0.001* * *
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There were no significant correlations between the academic measures and 

the measures of self-esteem and the domains of self-esteem at the set level 

of significance other than the intercorrelations within the self-esteem measure. 

Table 5.19 gives the correlations between the dependent measures and the 

scores on the Caretaking questionnaire.

Table 5.19: Pearson Correlations between psychological variables and scores on the self-esteem 
measures where the value of r  exceeds 0.01 level of significance for the black sub-sample 

(Emboldened r  denotes value that exceeds 50% of the variance (r^
Scores on the Caretaking Questionnaire df r P

-pSTSelf-esteem Scores on the financial factor 21 0.61 0.003***
f^jFatherlng Involvement Scores on the discipline factor 33 0.53 0.001****

Scores on the emotional factor 33 0.61 0.001****
Scores on the finance factor 33 0.69 0.001****
Scores on the health, hygiene and grooming factor 33 0.68 0.001****
Scores on the intellectual factor 33 0.81 0.001****
Scores on the leisure factor 33 0.72 0.001****

Scores on the discipline factor Scores on the finance factor 33 0.44 0.01***
Scores on the intellectual factor 33 0.51 0.002***
Scores on the leisure factor 33 0.48 0.004**

Scores on the emotional factor Scores on the health, hygiene and grooming factor 33 0.42 0.01***
Scores on the leisure factor 33 0.44 0.01***

Scores on the finance factor Scores on the intellectual factor 33 0.60 0.001****
Scores on the leisure factor 33 0.44 0.01**

Scores on the Intellectual 
factor

Scores on the leisure factor 33 0.79 0.001****

The findings were that the black father’s level of financial involvement was 

associated with the child’s improved self-esteem. There were no other 

significant correlations beyond the intercorrelations of the Caretaking 

Questionnaire.

The correlations between the academic and psychological measures with the 

father’s ratings of overall responsibility for parenting the child produced the 

significant findings presented in Table 5.20.
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The level of responsibility factors on the Caretaking Questionnaire 

intercorrelated. The findings relating to the levels of responsibility ratings also 

revealed a different cluster of links to the dependent variables. A number of 

significant associations were found between the self-esteem measures and 

the black father's self-perception of his level of responsibility for various areas 

of parenting, but these did not achieve significance at the set level.

Table 5.20: Pearson correlations between psychological variables and ratings on the 
C a re ta k in g  Questionnaire where the vaiue of r  exceeds the 0.01 ievel of significance for the black

iSSbie Ratings on the Caretaking Questionnaire dt r P
ftSoiTSelf-esteem Rating of overall responsibility for parenting 20 0.56 0.01**
'Rtiaviour Self-esteem Rating of responsibility for financial contributions 20 -0.57 0.01**
sS^Seif-esteem Rating of responsibility for hygiene development 

Responsibility for intellectual development
33
20

-0.56
-0.58

0.01**
0.01**

~RaÉig of overall responsibility 
for parenting

Rating of responsibility for health, hygiene and 
grooming
Rating of responsibility for intellectual development 
Rating of responsibility for social and emotional 
development

33

33
33

0.55

0.57
0.63

0.001***

0.001***
0.001***
0.001***

Rating of responsibility for 
provision of finance

Rating of responsibility for health, hygiene and 
grooming
Rating of responsibility for intellectual development

33

33

0.48

0.48

0.004**

0.004***
Rating of responsibility for 
Imtith, hygiene and grooming

Rating of responsibility for provision of finance 
Rating of responsibility for intellectual development 
Rating of responsibility for social and emotional 
development

33
33
33

0.48
0.81
0.69

0.004***
0.0001****
0.0001****

Wfeg of responsibility for 
Wllectual development

Rating of responsibility for social and emotional 
development

33 0.81 0.0001****

There was an expectation that if the measures of self-perception of the 

father’s responsibility for parenting were reliable measures, the perception 

would be reflected in his scores on the involvement variable on the same area 

of the Caretaking Questionnaire. The logical inference therefore was that if 

the father has a high rating on for example, his rating of overall responsibility 

for the child’s intellectual development, then he would obtain a high score on 

the intellectual factor of the questionnaire. Consequently, the correlations 

Would achieve a similar level of power and significance for both the measures 

“rating of responsibility for intellectual development” and “score on the
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intellectual factor” of the Caretaking Questionnaire when correlated with a 

dependent measure.

The findings were that only the level of father involvement as a financial 

provider was significantly linked to self-esteem (Table 5.18), yet there was an 

array of ratings of responsibility for the child's development that was linked to 

self-esteem (Table 5.20). Such findings indicate that it was possible that 

these fathers had an inflated idea of their responsibility for some areas of 

parenting that was not reflected in their ratings of their actual behaviour and 

involvement in caring for their children. This calls in to question the validity of 

these ratings on the ‘responsibility for parenting’ aspect of the questionnaire.

In order to clarify this further, six correlation analyses between the factors 

within the Caretaking Questionnaire and the father’s ratings of his 

responsibility for the corresponding areas of the child’s developmental needs 

were computed. The significant results are presented in Table 5.21.

Table 5.21: Pearson Correlations between factors on the Caretaking Questionnaire and the black 
father’s self-report of his level of responsibility for specific areas of child care where the value of

r  exceeds the 0.01 levels of significance______
Variable 1

O'̂ rall Caretaking scores

Variable 2

Rating of overall responsibility for parenting

df

33 0.47 o.or

on the intellectual Rating of responsibility for intellectual 
development

33 0.56 O.OOT

The findings were that although there were significant correlations 

demonstrated between the ratings of responsibility for the child’s intellectual 

development and the scores on the intellectual factor this coefficient was not 

powerful enough to account for 50% of the variance (r^. The findings
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therefore, suggested that there was a limited level of congruence between the 

fathers’ ratings of their involvement in a range of childcare activities and their 

self-perception of their level of responsibility they take for participating in the 

corresponding activities. In particular there was a higher concurrence 

between the scores on the intellectual factor and the father’s ratings of himself 

as having responsibility as a provider of intellectual stimulation.

The correlation analyses continued with an exploration of associations 

between the factors on the Caretaking Questionnaire and the independent 

variables of the age of the child and the socio-economic status and marital 

status of the father, (Table 5.22).

Table 5.22: Pearson and Point-biserial correlations between factors on the Caretaking 
Questionnaire, the age of the child, and the socio-economic status of the African/Caribbean

Variable 1 Variable 2 df r P

Scores on the Discipline Factor Father’s Socio-economic status 33 0.47 0.005***
Scores on the financial factor Age of child

Father’s Socio-economic status
32
33

0.67
0.60

0.001****
0.0001****

Scores on the intellectual factor Age of child 32 0.44 0.01***
Rating of responsibility for 
emotional development

Age of child
Father’s Socio-economic status

32
33

0.43
0.53

0.01***
0.001*****

Rating of responsibility for 
hygiene

Father’s Socio-economic status 33 0.64 0.0001******

Rating of responsibility for 
intellectual development

Father’s Socio-economic status 32 0.59 0.001*****

Rating for responsibility for 
finance

Marital Status of the father 32 -0.45 0.01***

When the ‘traditional’ role(s) of the father (from mainstream research) are 

considered of the protector-provider, the findings of the correlation analyses 

produced some unremarkable findings such as the black father’s level of 

involvement for the provision of funds for his children positively correlated with 

the age of the child. The findings specifically demonstrated that as the child 

matures, the black father increased his financial contributions. His level of
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participation in intellectual activities also increased with the age of the child. 

These effects may have occurred because the intellectual demands of 

younger children are arguably less obvious than they are for older children. 

For younger children, intellectual stimulation might manifest as ‘play’ activities. 

If this alternative hypothesis were supported, it would mean that black fathers 

who provided a higher level of support for their child’s intellectual development 

were more likely to have a significant level of involvement in leisure activities 

for their younger children. However the finding was that black fathers were 

not more actively involved in supporting the leisure activities of their younger 

children than their older children as there was no significant correlation 

between the age and leisure factor variables (r(32)=0.31; p<0.08). The 

findings did not suggest that any other black fathering activities were age- 

dependent.

The lack of congruence between the black fathers’ self-perceptions of their 

level of responsibility for various areas of the child’s development and their 

actual rating of their participation emerged again. Although the black father’s 

level of involvement in finance and the intellectual activities increase with the 

age of the child, his self-perception was that as the child matures he was 

increasingly responsible for the child’s intellectual and emotional 

development.

The socio-economic status of the black father was associated with the role 

enactment and his self-perception as a responsible father. The significant 

associations found within this study were that black fathers from the non

professional classes were more likely to rate themselves as having an
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extensive fathering role than fathers from the professional classes; and as 

taking more responsibility for areas of the child’s development on the 

emotional, hygiene and intellectual factors. Black fathers from the non

professional classes rated themselves as being more involved in discipline 

and finance activities. There were no other significant findings at the set level.

Given the combined findings of the correlation analyses that the level of 

involvement of the black father in providing financial support is associated with 

self-esteem, and that the socio-economic status of the father correlated with 

the scores on the Caretaking Questionnaire, a partial correlation analysis was 

carried out for the data relating to the self-esteem scores. The findings were 

that there was a positive correlation between the scores on the self-esteem 

measure and the level of financial involvement even when controlling for the 

socio-economic status of the father (r<18)=0.54;p<0.01). There were no other 

significant findings from this partial correlational analysis.

Point-biserial correlation analyses between the variables for the domains of 

self-esteem and the marital status of the black father were computed 

producing the single significant finding of a positive association with the social 

self-esteem scores, (r(19)=0.54; p<0.01). This indicated that black children 

with a married father had a higher social self-esteem.

Although some of these findings have been intriguing, the significant findings 

so far have not been able to firmly establish a discernible pattern of parenting 

behaviour amongst black fathers, and to link these with specific outcomes.
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Multiple Regression Analysis

The multiple regression procedure analyses the relative influence of a range 

of variables (the predictors) on a single variable (the predicted). For the 

purposes of this study, the multiple regression analysis was attempted to 

examine the fathering behaviours that were most likely to predict the scores 

on the dependent measures. In order to provide a clearer picture of the black 

sub-sample, linear regression analyses were attempted. Tabachnick and 

Fidell (1989) suggest a case-to-independent variable ratio of 20:1 and no less 

than 5:1. The size of the black sub-sample therefore meets the threshold for 

two predicting variables.

The analyses were attempted on the black sub-sample with two predicting 

variables, in order to examine in greater detail, the specific contribution of 

black fathering behaviour to the self-esteem of the child. The final question 

remained as to which variables were able to predict the scores on the 

measures of self-esteem, and to give the best estimate of the psychological 

profile of the black child. The findings presented in Tables 5.19 and 5.21 

showed that the significant associations between the dependent measures 

and the father-related variables for the black sub-sample were the levels of 

father involvement with finance and his self-perception as a responsible 

father.

Table 5.23 shows the findings of a linear regression analysis predicting the 

scores on the The Way I Am’ self-esteem measure.
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Table 5.23: Significant predicting variables for the The Way I Am’ self-esteem measure using
the linear regression analysis, and where F was significant at or above the 0.05 level of

Variables predicting 
Reading

B Beta T(20) P

Scores on the 
Financial factor

1.23 0.43 2.13 0.05

Overall
responsibility for 
parenting

7.68 0.33 1.65 0.12

Table 5.23 summarises the findings that the scores on the The Way I Am’ 

self-esteem measure could be predicted by the black father’s involvement 

scores for the finance factor along with his rating of his overall responsibility 

for parenting with a multiple correlation of 0.67, (F(2, 18)= 7.32, p < 0.005). 

Table 5.23 specifically indicates that if the black father has a higher level of 

financial commitment to the child, and a self-perception of having greater 

responsibility for parenting the child, the higher the child’s self-esteem. Only 

the father’s level of involvement with finance was a significant predictor of the 

scores on the measure of self-esteem for the black sub-sample.

Summary: Correlation and regression anaiysis

The black father generally increased his involvement with his children as the 

child matured. Although the fathers rated their level of involvement in finance 

and the intellectual activities as increasing with the age of the child, he 

perceived himself to be increasingly responsible for the child’s intellectual and 

emotional development as the child matures. The findings of the correlation 

analyses also specifically demonstrated that the older the child gets, the more 

financial input was made by the father. These effects also suggested that the 

black fathers in this sample were more actively involved with the intellectual 

development of their older children. There was a limited level of congruence
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between the fathers’ ratings of their involvement in a range of childcare 

activities and their self-perception of the level of responsibility they take for 

participating in these corresponding activities, with significant findings for only 

the intellectual area of development. A higher level of the black father’s 

financial contributions was associated with increased self-esteem in the child. 

The findings of the partial correlation showed that this was a more important 

link than the socio-economic status of the father. Black fathers from the non

professional classes were more likely to have an extensive fathering role than 

black fathers from the professional classes. Black fathers from the non

professional classes also saw themselves overall as being more responsible 

fathers. As these findings conflicted with earlier reports of a link between a 

high level of father involvement amongst fathers with a high socio-economic 

status, it may be that these findings are more reflective of race and cultural 

differences in fathering behaviour. Alternatively, it may be that unemployed 

black fathers tended to be more active parents than their employed 

counterparts. However, this association was tenuous given the significant 

finding that black fathers from the professional classes also rated themselves 

as making a lower level of financial contributions. There was a link between 

the ‘married’ status of the black father and a higher social self-esteem. The 

findings of the regression analyses indicated that if the black father has a 

higher level of financial commitment to the child, the higher the child’s self

esteem. Only the father’s level of involvement with finance was a significant 

predictor of the scores on the measure of self-esteem for the black sub

sample.
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Discussion

At best, the results have been able to provide a limited, but statistically 

unreliable picture of the black father and his parenting behaviour, even though 

the sample was skewed to resident, professional fathers. The results will now 

be discussed in sections relating to the main questions posed by the study.

Residence of the father

The conclusions that can be drawn from these analyses are tenuous as the 

number of black non-resident fathers was so small as to prohibit any clear 

inferences to be drawn. There was a single significant finding that black 

children with a resident father had higher social self-esteem. The reason why 

this might have occurred is not clear, as this aspect of self-esteem relates to 

friendships. From scrutinising the The Way I Am’ questionnaire, it may be 

that children from lone-mother households feel stigmatised by the separation 

and are possibly uncomfortable about having deep friendships where friends 

come over to their homes on a regular basis. This finding may otherwise be 

a reflection of the societal belief that father-resident homes are ‘better’ than 

father non-resident homes, and that this manifested as an increased 

confidence in the belief that one’s way of life is acceptable and ‘normal’ and 

therefore examples such as statement 24 of the questionnaire (‘Some kids 

like the kind of person they are’), might bring attention to the issue of feeling 

different and ashamed. It may otherwise be that children from lone-mother 

households, as a marginalised group, are more likely to be targets of bullying. 

The finding of an association between the black married father and a higher
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social self-esteem in the child lends further support to the notion of shame and 

stigma amongst black children from lone-mother households.

Other aspects of the findings were unusual in that a picture was presented 

where the non-resident black fathers achieved a higher overall score on the 

Caretaking Questionnaire, and more specifically on the health, hygiene and 

grooming factor within the Caretaking Questionnaire. It may be that for the 

fathers who have regular contact with their children, a wider range of childcare 

activities was required because they do not have the mother available to 

share these tasks with. This would mean that the black non-resident father 

engages in a wider range of caretaking activities during the relatively narrow 

band of time that they have access to their children. This may perhaps skew 

their perceptions (and consequently their responses on a questionnaire) to the 

restricted periods of time that they have with the child comparative to the 

resident father. With regard to the black resident fathers, this finding would be 

consistent with the view presented by (Jackson, 1984), who suggested that 

(resident) fathers are usually passive parents because of the expectation that 

their partners would encourage them to become involved in caring for the 

children. For this very reason, it may be that the possibly exaggerated 

ratings of the non-resident black father are an indicator of the comparative 

level of involvement that he had with the child if/when he was a resident 

father.

The findings also supported the hypothesis that the father’s level of 

involvement with the child would influence the child’s psychological
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development relative to the residence of the black father. This specific finding 

potentially cleans the window through to an increased understanding of why 

earlier studies that included participants from ethnic minority groups had 

consistently found less adverse outcomes for children from families with non

resident fathers.

Fathering ‘Styles’, level of Involvement and child 
outcomes

Self-esteem

The findings generally illustrated that the black father's level of involvement 

had some effect on the psychological development of the child, and in 

particular influenced the child’s self-esteem. A medium level of father 

involvement influenced higher scores on the child’s global self-esteem 

indicates that a balanced approach achieved the best outcomes. There was a 

strong positive correlation between the child’s overall scores on the self

esteem questionnaire and the father’s rating of his level of financial 

involvement on the Caretaking Questionnaire. This finding indicated that a 

black child had a more positive self-evaluation if their fathers made higher 

contributions to their upbringing. This effect may also be a reflection of 

society’s view that a father is ‘better’ if he is a better provider for his children. 

Another possible interpretation of this finding was that for black children the 

level of financial provision that was made for them by their father was a 

precursor to the development of high self-esteem.

The findings further indicated that there was a link between the black child
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feeling more positively about themselves and having a father who held a 

perception of himself as an active parent. However, the father's self

perception of his level of responsibility for providing finance, was linked to low 

self-esteem, in the behaviour and social domains of the questionnaire. His 

rating of his level of involvement with the child’s health, hygiene and grooming 

was also linked to lower scores on the social self-esteem measure. It is 

difficult to explain these findings except for the suggestion that the fathers who 

presented an attitude and self-belief in their level of responsibility for these 

areas of the child’s development were not necessarily the fathers who were 

actually the most active fathers. This incongruence may be a major 

demotivator and may consequently undermine the social confidence and 

behaviour of the black child.

The findings of the correlation analysis however showed that there was 

minimal congruence between the way that black fathers rated their actual 

fathering behaviour and the way that they rated their level of responsibility for 

intellectual development. However, the r  values failed to reach a level that 

would account for even 50% of the variance.

The study was also able to develop a picture of the relative importance of the 

black father’s attitudes and self-perception of his responsibilities as a parent to 

the self-esteem of black children. This was an area that has not been 

previously researched, yet provides an early and convincing indication that the 

black father’s self-esteem as a father also has benefits for his children. The 

inclusion of these self-perception measures as an innovative strategy showed
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that there was not a high level of concurrence between the father’s ratings of 

his behaviour and his ratings of his responsibility. What is of interest however, 

is that even if the responsibility was used as a lie scale, the fact that the 

questionnaire is not yet standardised restricts the interpretation that could be 

placed on the lack of congruence between the ratings on the two scales, 

(involvement and responsibility). More importantly this innovative measure of 

the black father’s self-perception of his level of responsibility was able to 

produce the significant finding of a link with the child’s overall and social self

esteem.

Gender and self-esteem

The findings also indicated that black girls rated their behaviour and social 

self-esteem as being higher than black boys. The findings of the regression 

analysis served to underline the specific impact of black fathering on the 

child’s self-esteem, as it was found that the fathers increased financial 

contributions predicted the scores on the self-esteem measure.

Academic development

The very earliest studies such as Blanchard and Biller (1971), found that 

paternal involvement influenced visuospatial skills, maths skills and self

esteem. However, in this study, there were no significant relationships found 

between the academic variables and the independent variables.

Age of the child

The black father’s level of involvement with leisure and discipline and with
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supporting the child’s intellectual development was focused on the primary 

school-aged child, whereas his financial contributions and overall level of 

involvement increased with the age of the child. The latter finding was 

supported by the correlation analysis. Although the black father’s financial 

contributions increased with the age of the child, he perceived himself to be 

more responsible for the child’s intellectual and emotional development as the 

child matured. This finding may also be reflective of the findings of Brown et 

al, (1998) who found that black fathers valued the companionship element of 

fathering. These findings may also be reflective of the imbalance in the age 

groups of the black sub-sample, or it could be that the items on the 

questionnaire were biased to the older age groups.

Race and culture

The findings for the African/Caribbean sub-sample were able to identify 

specific areas of parenting that were potentially features of black fathering. 

The examinations of the factors on the Caretaking Questionnaire gave some 

strong indicators about how black fathering manifests. The findings in relation 

to the different practices for black and white fathers were however, limited by 

the fact that the sample was generally skewed towards black, professional 

fathers. Not withstanding, the results demonstrated a significantly higher level 

of involvement of black fathers in activities relating to the promotion of 

discipline, although due to the unequal sizes of the groups, it may be that this 

finding is reflective of a Type I error. However, this finding was consistent 

with earlier research that black fathers were more likely to take on a role as a
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disciplinarian, and that this was a significantly different aspect of black 

fathering in the Caribbean (Brown et al, 1998), and the United States 

(McAdoo, 1997). This finding also fully supports the findings reported in 

Britain (Le Bars, 1997). This report described a small-scale qualitative 

research study carried out in Britain where it was demonstrated that a specific 

feature of responsible black fathering was instilling discipline in their children. 

The conclusion was that this practice was an attempt to avert the adversities 

that they anticipate their children will experience in a society that readily 

punishes black people for misbehaviour.

What was emerging as a potential contrast between the black and white 

professional classes was the finding that for black fathers, the lower the socio

economic status of the father, the more involved they were with parenting their 

children: the findings for this study was that it contradicts the mainstream 

notion of the New Man’ who was a devoted father and was more likely to be 

middle-class. The contradictory findings within this study may be indicative of 

differences in race and culture. The results therefore provided a starting point 

in presenting a picture of the features of black fathering.

Marital status

Black children with higher social self-esteem were likely to have married 

fathers and fathers who had a low level of involvement in performing the tasks 

associated with ‘mothering’ such as washing and ironing their child’s clothes, 

preparing the child’s meals and cleaning/tidying up their child’s room. This 

combination of findings may indicate an effect for residence as much as the
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marital status of the father. However, there were just as many unmarried 

black resident fathers as married resident black fathers.

The children of black married fathers achieved a significantly higher score on 

the social self-esteem factor. The reasons for this finding were not clear, as 

the comparable results for the dimension of father residence revealed only a 

trend in the data. One possible explanation that there was no comparable 

finding for the residence factor was because of the relatively high prevalence 

of unmarried resident black fathers in the sample. One possible viewpoint 

could be that the finding of increased social self-esteem for black children with 

married parents may be a product of how the status of ‘legitimate’ children 

was reflected in wider society. Thus black children with married parents 

potentially develop a self-assurance that pervades their social contacts. An 

alternative viewpoint may be that the children with married resident fathers 

perhaps have higher social status and this augments their feelings about 

themselves.

However, it was the non-resident black fathers who considered that they had 

higher levels of involvement with their children. An assumption that can be 

made from these combined findings was that the fathers with the lowest level 

of parental involvement are the black married fathers. This would underline 

the notion of the passive resident father, (Jackson, 1981) and the work of 

researchers such as Snarey (1993), where simply ‘being there’ was seen as a 

major contributor to positive child outcomes. However, the disproportionate
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ratio of father-resident : father non-resident participants prohibits any firm 

conclusions to be drawn from the findings.

CONCLUSION

The use of the survey method in this study became a double-edged sword. 

The study was faced with the dual problem of needing to attract a range of 

fathers whilst only managing to capture those who were highly motivated to 

respond. The lack of response from a wider range of fathers amply 

demonstrated the well-documented issues of how the motivation of 

respondents to participate in research surveys, can skew the sample, with the 

consequent impact on the demographics, and the statistical analyses.

Although some of the findings were predicted, there remains the overriding 

concern about the lack of variability in the sample to adequately address the 

research questions, and simultaneously raises the issue of the validity of the 

findings. The methodological problems highlighted led to a skewed sample in 

terms of race and socio-economic status. There was an additional issue of 

incomplete data. In light of this, the results should be viewed with caution. If 

the methodological problems of the skew and size of the sample are put 

aside, some of the results have added new dimensions and perspectives to 

the analysis and findings of larger studies that may or may not have included 

fathers and children from the black racial group. The findings are of 

increasing interest when we consider the background of the rise in divorce 

and (physically and emotionally) absent, un involved fathers and the falling 

levels of numeracy amongst children.
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Perhaps fathers were dissuaded from participating because of the structure of 

the questionnaire itself. It may be that the questionnaire was not ‘user- 

friendly’ because of its length and because its title may have been misleading. 

If perhaps it had been entitled ‘Caregiving’ questionnaire, it may have also 

given the impression that it was something that was addressed to mothers.

The relationship between the father’s involvement in meeting the child’s basic 

personal needs and his level of involvement in the emotional development of 

the child introduces the contemporary issue of the impact of the father’s 

emotional availability and emotional ‘intelligence’ on the skills, competencies 

and psychological well-being of the child. The description of the role of the 

black father in the discipline of the child also achieved significance, and was 

illustrative of the ‘traditional’ role of the black father. These findings perhaps 

indicate that the contemporary black father in Britain was successfully 

combining traditional roles with more nurturing activities.

The study was able to produce some predicted findings (e.g. the black 

fathering style as the disciplinarian), however, the most exciting findings are 

the ones that were contradictory to findings that are now well-established in 

psychological research e.g. the relative status of the black father’s ‘nurturer’ 

role; the inverse relationship between financial support and active parenting -  

what was potentially an overall neutering of the parenting roles of black 

parents. The failure to replicate some established research may be 

interpreted as a direct impact of the race factor, as the data set in this study
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relied upon the African/Caribbean sub-sample. In light of this the overall 

findings should be examined further.

The fact that any of the findings achieved significance at all had its own 

importance, as this was the first known empirical study in Britain of the role 

enactment of black fathers and the relative impact on the child’s academic 

and psychological development. It is vital therefore that any further study 

attempts to replicate some of the more significant findings from this study 

whilst accessing a wider range of fathers who may lack the motivation to 

participate in fairly intrusive research.

Limitations of this study/suggestions for future exploration:

1. The lack of congruence between the father’s ratings of his self-concept 

as a responsible parent and his ratings of his participation in a wide 

range of child care tasks, and the skewed responses to the self

perception measure, call in to question the reliability of the self

perception aspect of the Caretaking Questionnaire. Consequently, 

information on the impact of actual fathering behaviour on the child 

should be sought to both replicate the findings and build on the trends 

established in this study.

2. The Caretaking Questionnaire will need to be modified in order to 

communicate more effectively that the questions are targeted towards 

men in families.

3. Measures of the child’s relationship with both parents should be 

included to unpack the evidence emerging from the two earlier Studies
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of the influence of the parent-child relationship on psychological 

development and academic achievement, as the findings of this study 

failed to identify reliably significant effects for the variables relating to 

father availability (residence of the father and father involvement).

The research went on to a more detailed examination of the parenting 

behaviour of black men in order to dissect further some of the emerging 

findings of a significantly different profile of black fathering behaviour.
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CHAPTER SIX

STUDY TWO

DADDY CAN YOU SPARE ME SOME TIME?

Synopsis
This final study synthesised the three previous Studies and attempted to build on their conclusions. The 
study focused on the academic attainments and psychological development (self-esteem) of 209 pupils 
from national curriculum years 5 and 6, and the personal (e.g. race and gender) and family (e.g. lone vs. 
two-parent, family relationships) factors that influenced their attainments and their self-esteem. The 
quality and quantity of family relationships as reported by the child, were also assessed specifically in 
relation to the African/Caribbean sub-sample. The findings were that the level of father involvement 
and the child’s relationship with the father were important in promoting healthy psychological 
development, but that it was a weaker relationship with the father that influenced more advanced 
reading skills. Girls reported a higher level of father involvement in supporting their emotional 
development. A higher reported level of financial contributions made by the father was a positive aspect 
of father involvement that benefited the child’s school self-esteem, whilst a higher reported level of 
father involvement with emotional, leisure and intellectual activities improved the child’s behaviour self
esteem. For the African/Caribbean group, the father’s residence in the child’s home was found to 
influence greater competence in number. The findings also demonstrated a higher level of involvement 
of non-resident African/Caribbean fathers in intellectual activities with their children. White/European 
children reported higher levels of emotional support from their fathers than African/Caribbean children. 
The size of the family was also found to influence fathering behaviour, reading skills and self-esteem. 
The significant predictors of the scores on the reading measure was the number of siblings in the family 
and the ratings of the father-child relationship, whereas the significant predictors of the scores on the 
number measure was the overall level of father involvement and the child’s school self-esteem.

Introduction

Pilot Study Two was an attempt to ask new and different questions about 

contemporary fatherhood in multi-racial Britain. In the present study, the 

design has been altered to eliminate the sampling difficulties experienced in 

Pilot Study Two. This study aimed to reduce the potential of obtaining a non

representative sample by introducing proxy measures of fathering through 

child report.

The findings so far have contributed to the literature by addressing a 

weakness in the breadth of the literature as advocated by McKee and O’Brien, 

(1982) and Tamis-LaMonda and Cabrera, (1999), about fathering and

279



fathering styles in contrasting families and households. There have indeed 

been some fascinating findings from the previous three Studies. For example 

it was found that the father-child relationship influenced non-verbal 

intelligence, and that the relative influence of father involvement is on 

children’s social and emotional development and self-esteem.

This Study took account of a range of findings from the earlier Studies. The 

Study aimed to examine in further detail whether children were more likely to 

benefit psychologically from the ‘availability’ of the father as defined by 

residence, involvement and the father-child relationship.

Given the limited influence of the extended family and stepfamilies found in 

earlier studies in this series, this Study restricted the constellation of families 

to comparing father-resident and father-non-resident families, from two racial 

groups: ‘White’ White/European, and ‘Black’ African/Caribbean. In accessing 

a multi-racial sample there was the further possibility of examining the impact 

of the child's sociocultural context on their psychological development.

Hypotheses

The hypotheses were as follows:

Family Functioning and child outcomes 

Hypothesis 1 : The level of father involvement will influence the scores on the 

dependent measures, however, the residence of the father will not influence 

the scores on the dependent measures.

Hypothesis 2a: The overall level of involvement of resident fathers is higher 

than the overall level of involvement of non-resident fathers.
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Hypothesis 2b: There will be a difference in the specific fathering activities of 

resident and non-resident fathers. This will be shown by significant 

differences between the mean scores of some factors of the fathering 

questionnaire, but there will be no significant differences between the means 

on other factors.

Hypothesis 3: A more distant relationship with the father will improve reading 

skills.

Race and Culture

Hypothesis 4: There is a difference in the specific fathering styles of black 

and white fathers. This will be shown by significant differences between 

the mean scores of some factors of the fathering questionnaire, but there 

will be no significant differences between the means on other factors. 

Hypothesis 5: Non-resident black Africn/Caribbean fathers are more 

involved in the care of their children than non-resident White/European 

fathers.

Hypothesis 6: The psychological development of white boys will be more 

affected by the non-residence of the father than his comparators. This will 

be shown by white boys obtaining lower scores on the dependent 

measures than white girls and both black girls and boys.

Gender

Hypothesis 7: Fathering styles will be different for boys and girls. This will 

be shown by significant differences between the mean scores of some 

factors of the fathering questionnaire, but there will be no significant 

differences between the means on other factors.
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In addition, the questions for this Study are: Will the pattern of fathering 

activities of black fathers be replicated through child report? Does the level of 

involvement of black fathers affect the child’s self-esteem and academic 

achievement?

METHOD

Participants: 209 pupils in years 5 and 6 (9.4 -11.7 years). A total of 8 

schools in South London were approached by the Researcher, five of which 

agreed to take part in the Study. The sample is summarised in Table 6.1.

Boys Girls Total (% of sample)
Black 76 (74) 66 (46)
White 27 (26) 40 (54) 67 (32)
Total (%of sample) 103(49) 106 (51) 209

There were slightly, but not significantly more girls than boys, and there were 

over twice as many children from an African/Caribbean racial background 

than White/European children. This difference emerged as having marginal 

significance, (1)=3.18; p<0.07).

The sample was also grouped by the residence status of the father (Table 

6 .2).

Table 6.2: Breakdown of the sample grouped by family structure and race (**Reduced due to

Father’s residence 
status

Black (% of race) White (% of race) Total (% of sample)

Resident 42(44) 33 (61) 75 (49)
Non-Resident 81 (56) 27(39) 108 (51)
Total (%of sample) 123 (67) 60 (33) 183**
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The breakdown of the sample revealed that although the majority of the 

sample lived within 'nuclear' family households, the distribution of family 

structures across the racial groups was distinctly and significantly different, 

(1)=5.11;p<0.02). For example, the ‘nuclear’ family structure represented 

42% of the African/Caribbean group and 61% of the White/European group. 

These figures were between 100% and over 300% larger than their 

prevalence in wider society (See Table 1.1 A, Appendix One). However, Table 

6.2 gave the breakdown of the sample by race and the residence/non

residence of the father, therefore it is not possible to determine whether the 

children from father-non-resident families are actually from lone-mother 

households or another type of family structure e.g. step-family, fatherless 

extended family.

It should be noted that 12% of the sample did not provide the data on the 

structure of their household.

Materials:-

a) The Fathering questionnaire: The Caretaking Questionnaire from 

Pilot Study Two was revised and reduced in length to 30 statements. 

Participants were required to rate their father’s level of involvement in 

activities such as “Takes me to visit others e.g. parties, family”, on a 

Likert scale of 1 (never) -  8 (frequently). A reliability analysis produced 

a high alpha rating, (æ=0.75) with a standardised item alpha of 0.85. A 

copy of the questionnaire appears in Appendix Seven.
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Grouping the data 

Fathering questionnaire

The sample (and in later analyses, the African/Caribbean sub-sample) was 

subdivided for their scores on the Fathering questionnaire into lower, middle, 

and upper thirds. The children whose ratings fell within the lowest 33% of 

scores were grouped as the ‘low involvement’ group (Group 1). The children 

whose ratings fell within the 34% - 66% band of scores were grouped as the 

‘medium involvement’ group (Group 2) whereas the children whose ratings fell 

within the top 33% of scores were grouped as the ‘high involvement’ group 

(Group 3). These three groups will be referred to as involvement grouped 

data. This approach potentially created some difficulties with regard to the 

statistical analyses because participants were assigned to categories on the 

basis of their responses, not randomly. This can result in differences in 

sample sizes that will be dealt with as they arise. However there should be 

limited disparity in sample size for this variable because the cut-off points 

were for thirds of the group. Also, as this sample was multi-racial, the 

potential difficulties in the analyses e.g. unequal sub-sample sizes, will be 

examined within each analysis.

b) The “ Circle of Relationships” Relationship Diagram technique 

(Newton and Wilson, 1999) was used to examine the children’s 

“closeness” to their parents. This technique requires children to 

indicate their closeness to their parents by placing them on one of a 

group of concentric circles. The child was placed in the middle circle
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as ME. The circles were numbered 1-4 outwards from the inner circle. 

The lowest numbered circles would indicate that the child feels closer 

to the parent; whilst the higher the number the more distant the 

relationship.

The following psychological and academic measures were used in Study 

Four:

The British Ability Word Reading Subscaie Test D; The British Ability 
Scale Basic Number Skills Subscaie; ‘'The Way I am” Self-esteem 
questionnaire (Harter, 1985).

These measures are described in detail in Chapter Five.

The variables under analysis are summarised in Table 6.3.

Table 6.3; Summary list of variables, the label used In text, the range of scores, and the source
of Information for the variable.

Variable Label In text Range of 
scores

Source of 
Information

Family
Fathering Questionnaire Father involvement 0 to 90 Child
Residence of father Resident/non-resident Yes/no Child
Closeness to - father Father-child relationship 4 levels Child

- mother Mother-child relationship 4 levels Child
Demographic information
Gender of child 
Racial group of child

Gender
Race and culture

Male/female 
2 categories

School records 
School records

Psychological/scholastic
The Way 1 am Self-esteem 42 to 133 Child
British Ability Scales Word
Reading
British Ability Scales Basic

Reading skills 14 to 73 Child

Number Skills Number skills 21 to 73 Child

Procedure: The parents of the pupils in years 5 and 6 were given a letter 

(drafted by the Researcher, but distributed by the school) explaining the 

purpose of the study. The parents were asked to alert their child's class
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teacher if they did not want their child to participate in the study. In total, 2 

parents asked that their child should not participate in the study. The data 

collection was carried out within the context of a class lesson. The class 

teacher remained available in the classroom in order to assist with reading 

and explanations. The researcher explained what was required for each 

questionnaire to the children and informed them that they would be required to 

do a reading test. Whilst the children were completing the questionnaires and 

the number skills test, the researcher would assess their reading skills 

individually, by calling them to an isolated area within the classroom. The 

data collection period was of 45-minute duration although most children 

completed all questionnaires within twenty minutes. The completed sheets 

were collected and later scored.

The questionnaires were stapled together in a fixed order as follows;

1. The Fathering questionnaire

2. The The Way I Am’ self-esteem questionnaire

3. The British Ability Scales Basic Number skills worksheet

4. The ‘Circle of Relationships’ and ‘Who lives in your house?’

RESULTS

Strategy for analysing the data and presenting the results

These data were examined for group differences using the following three 

groupings: (1) family functioning and (2) demographic factors (race and

culture, gender). Univariate analyses of variance were performed on these 

data first and followed up with t-tests to examine some predicted pairwise 

comparisons. Differences within the data are generally reported at or above
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the 5% significance level. In the exploratory analyses, however, the reader’s 

attention was also drawn to findings of differences at less than the 5% 

significance level. Second, some exploratory hypotheses were described 

using regression and correlation analyses. The significant findings are 

summarised for each sub-section, followed by a discussion and a conclusion 

with suggestions for future research. The overall findings are discussed and 

contrasted with the findings of the other Studies in Chapter Seven.

The Findings 

HYPOTHESIS-TESTING 

FAMILY FUNCTIONING AND CHILD OUTCOMES

Hypothesis 1: The level of father Involvement will Influence the scores 
on the dependent measures, however, the residence of the father will 
Influence the scores on the self-esteem measures.

Three 3x2 ANOVAs were first performed for direct testing of Hypothesis 1 

using the factors for the level of father involvement (high, medium, low) and 

the residence of the father (resident, non-resident). The means appear in 

Table 6.7. The findings of the ANOVAs on the scores on the reading measure 

are summarised in Table 6.8.

The findings indicated that there was a non-significant difference in the means 

of the scores on the Word Reading test between children with a resident 

father and children without a resident father. However the interaction between 

the level of father involvement and the residence of the father produced a 

significant finding. From scrutinising the means it appears that children with a
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highly involved non-resident father had more advanced reading skills than the 

other comparative groups. There were no significant findings for the number 

and self-esteem measures.

Table 6.7: Means, standard deviations for the dependent measures grouped by the level of

Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Number Skills Father resident 
45.65(9.70)[n=43] 
Father non-resident 
45.21 (9.44)[n=241

Father resident 
46.04(9.31 )[n=53] 
Father non-resident 
44.53(8.94)[n=55]

Father resident 
49.60(12.90)[n=5] 
Father non-resident 
46.44(9.80)[n=25]

BAS Word Reading Father resident 
45.35(9.88)[n=43] 
Father non-resident 
53.21(11,08)[n=241

Father resident 
48.81 (9.26)[n=53] 
Father non-resident 
48.64(10.49)[n=551

Father resident 
46.40(6.73)[n=5] 
Father non-resident 
48.20(9.78)[n=251

Overall self-esteem Father resident 
102.71(16.61)[n=38] 
Father non-resident 
98.00(19.50)[n=211

Father resident 
103.27(11.60)[n=48] 
Father non-resident 
100.76(16.00)[n=46]

Father resident 
105.80(18.90)[n=5] 
Father non-resident 
99.54(11.73)[n=22]

Table 6.8: Analysis of variance on the scores on the BAS WORD READING measure for the 
Fathering questionnaire grouped data and the residence of father. (* p<0.10 level of significance

Source of variation df F P
Residence of father 1,199 2.64 0.10*

Involvement groups 
fathering questionnaire

on 2,199 0.26 0.77

Residence of father 
Involvement groups 
fathering questionnaire

X
on 1,202 3.20 0.04**

In order to further explore the finding that highly involved non-resident fathers 

had a positive influence on the development of reading skills six 2-way 

ANOVAs were computed on the data relating to the specific areas of fathering 

as described by the factors on the fathering questionnaire.

The analyses found effects for the financial, health, hygiene and grooming 

and the leisure factors. The means appear in Table 6.9.
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The findings of the ANOVAs indicated that the interaction between the level of 

father involvement (high, medium, low) and the residence of the father 

(resident, non-resident) produced a significant

Table 6.9: Means, standard deviations for the Word Reading test grouped by the level of father 
involvement on the financial, health, hygiene and grooming and the leisure factors within the 

fathering questionnaire and residence status.
Factors
Involvement groups

Financial Health, Hygiene and 
Grooming

Leisure

High involvement Father resident 
43.65(9.35)[n=40] 
Father non-resident 
51.09(10.73)[n=22]

Father resident 
46.78(11.11)[n=46] 
Father non-resident 
51.56(11.37)[n=23]

Father resident 
46.26(8.33)[n=42] 
Father non-resident 
51.61(11.02)[n=28]

Medium involvement Father resident 
49.16(8.28)[n=44] 
Father non-resident 
48.13(9.97)[n=31]

Father resident 
47.92(7.78)[n=40] 
Father non-resident 
45.90(9.06)[n=30]

Father resident 
46.57(10.60)[n=37] 
Father non-resident 
46.50(10.24)[n=28]

Low involvement Father resident 
50.59(10.63)[n=17] 
Father non-resident 
49.82(10.91)[n=51]

Father resident 
46.67(8.80)[n=15] 
Father non-resident 
50.86(10.64)[n=51]

Father resident 
50.52(9.58)[n=21] 
Father non-resident 
50.21 (10.27)[n=481

finding for the financial factor (F(1,202)=3.47; p<0.03). From scrutinising the 

means it appears that children with a non-resident father made higher 

financial contributions had more advanced reading skills than the other 

comparative groups. The interaction between the level of father involvement 

and the residence of the father also produced a difference between the 

means for the health, hygiene and grooming factor, but this failed to achieve 

significance (F(1,202)=2.26;p<0.10). The analysis for the leisure factor found 

non-significant differences between the levels of father involvement 

(F(2,199)=2.31;p<0.10). There were no significant differences between the 

means for the intellectual, discipline and emotional factors for either 

residence, or father involvement groups nor the interactions between these 

two factors.
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Fifty-four one-way ANOVAs were computed on the data relating to the 

dependent measures and the range of factors within the fathering 

questionnaire. The significant means are presented in Table 6.10.

Table 6.10: Means, standard deviations for the school and behaviour self-esteem measures grouped 
by the level of father involvement on the financial, intellectual, emotional and the leisure factors within

Involvement groups 
Dependent Variable

High Involvement Medium involvement Low involvement

BAS Word Reading Finance Factor:
46.29(10.40)[n=62] 
Leisure Factor: 
48.40(9.78)[n=701

Finance Factor:
48.70(8.96)[n=75] 
Leisure Factor: 
46.54(10.36)[n=651

Finance Factor:
50.01 (10.76)[n=68] 
Leisure Factor: 
50.30(9.42)[n=69]

Behaviour self
esteem

Emotional factor: 
17.17(3.93)[n= 58] 
Intellectual factor:
17.68(3.89)[n=54]

Emotional factor:
17.08(3.89)[n=66] 
Intellectual factor:
16.21(3.69)[n=65]

Intellectual factor: 
15.84(4.12)[n=61] 
Financial factor:
14.90(3.28)[n=611

School self-esteem Financial factor: 
16.25(2.59)[n=52] 
Intellectual factor: 
16.41(2.90)[n=54] 
Leisure factor: 
16.41(2.83)[n=611

Financial factor: 
15.85(3.07)[n=67] 
Intellectual factor: 
15.58(2.93)[n=65] 
Leisure factor: 
15.49(3.08)[n=57]

Emotional factor: 
15.21(3.80)[n=56] 
Intellectual factor: 
15.03(3.20)[n=61] 
Leisure factor:
15.05(3.14)fn=61]

The significant findings were that the father's level of involvement with the 

emotional development of the child influenced the child’s behaviour self

esteem (F(2,177)=4.68:p<0.01). The father’s level of involvement with 

intellectual activities also influenced the child’s behaviour self-esteem 

((F(2,177)=3.55;p<0.03). However, given the number of analyses, this finding 

is likely to have arisen by chance. Further examples of possible chance 

findings were the finding of an effect for the leisure factor (F(2,176)=3.22; 

p<0.04), and also the finding that the father’s level of involvement with 

providing finance also influenced the child’s school self-esteem, 

(F(2,177)=3.06;p<0.05). This latter finding is perhaps consistent with prolific 

research on the link between socio-economic status and educational 

attainment, where children from families with higher socio-economic status 

have higher scholastic achievements. There were also findings of marginal

290



significance to indicate effects of the reported level of leisure 

(F(2,201)=2.35;p<0.09) and finance (F(2,202)=2.29;p<0.10) activities and high 

scores on the BAS Word Reading measure.

Hypothesis 2a: The overaii level of Involvement of resident fathers Is 
higher than the overall level of Involvement of non-resident fathers. 
Hypothesis 2b: There will also be a difference In the specific fathering 
activities of resident and non-resident fathers. This will be shown by 
significant differences between the mean scores of some factors of the 
fathering questionnaire, but there will be no significant differences 
between the means on other factors.

Direct testing of Hypotheses 2a and 2b was conducted using seven t-tests. 

The possible differences that existed between the activities of fathers who 

lived with their children and the activities of fathers who did not live with their 

child on the factors within the fathering questionnaires were computed yielding 

the results presented in Table 6.11.

Table 6.11: Mean scores, standard deviations and t-values on the fathering questionnaire and Its

Domains of fathering 
questionnaire

Resident Father Non-Resident
father

t-value df P

Overall 58.19(15.35) [n=101] 42.12 (23.74)fn=1041 5.71 203 0.001****
Discipline 5.14 (1.67) rn=1 on 3.70(2.16) fn=1041 5.32 203 0.001****
Emotional 4.70(1.67) [n=1 Oil 3.67(2.18) [n=104] 3.79 203 0.001****
Financial 13.88(3.62) [n=101] 9.80(5.83) [n=104] 6.00 203 0.001****
Health, Hygiene and 
Grooming

9.86(4.18) [n=101] 6.08 (4.70) [n=104] 6.08 203 0.001****

Intellectual 9.39 (3.50)[n=101] 6.55 (4.82) [n=104] 4.81 203 0.001****
Leisure 14.96 (5.52) [n=1001 11.51 (6.99)[n=1041 3.90 202 0.001****

The finding was that in general, fathers who lived with their children were 

more involved in fathering activities than non-resident fathers. This finding 

was consistent with those reported in Pilot Study One and Study One. 

However the findings of Pilot Study Two was that there was that non-resident 

fathers reported a trend towards a higher level of involvement with their 

children, (t(32)=1.95; p<0.06). These consistent findings from child report of
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their experience of fathering behaviour, suggests that the non-resident fathers 

in Pilot Study Two potentially overrated their involvement.

The findings further suggested that although there were significant differences 

between the level of activities performed by resident and non-resident fathers, 

no areas of parenting emerged to suggest a specific and discernible pattern of 

resident and non-resident fathering. These findings therefore suggest that 

Hypothesis 2a is supported and Hypothesis 2b is not supported.

Hypothesis 3. A more distant relationship with the father will improve 
reading skiiis.

Hypothesis 3 was tested using a one-way AN OVA. With the ‘Circle of 

Relationships' technique, the closer the child feels to their father, the lower the 

rating. The means appear in Table 6.12.

Table 6.12: Mean scores on the Word Reading measure for children’s reported level of
closeness to the father

Independent Variable Mean scores and
standard deviations on the Word Reading 
measure

Closeness to father

Circle 4 (Most distant) 52.45(10.20)[n=40]
Circle 3 (Distant) 48.83(10.50)[n=24]
Circle 2 (Close) 47.21 (9.23)[n=42]
Circle 1 (Closest) 46.47(9.61)[n=77]

The one-way AN OVA produced the significant finding that the child’s reported 

relationship with their father as described by their ratings of the level of 

closeness to their father influenced the child’s scores on the Word Reading 

measure (F(3,179)=3.50; p<0.02). From observing the means this would
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mean that the children with more distant relationships with their fathers, had 

more advanced reading skills, therefore Hypothesis 3 is supported.

Summary: Family Functioning and Child Outcomes

The findings supported the hypotheses that the residence of the father alone 

is not able to promote positive outcomes for the child, as no significant 

differences were found between the scores on the dependent measures for 

children with and without a resident father. However, the unexpected finding 

was that non-resident fathers who were highly involved influenced a more 

advanced of level of reading skills. The findings also confirmed earlier 

findings of a higher level of father involvement for resident fathers. When 

analysing the effects of specific factors within the fathering questionnaire, the 

level of involvement of the father in providing emotional support positively 

influenced behaviour self-esteem. It was also found that a high level of 

involvement with financial contributions improved the reading skills of children 

with non-resident fathers.

RACE AND CULTURE

Hypothesis 4: There is a difference in the specific fathering styles of 
black and white fathers.

The findings of Pilot Study Two indicated that potentially, the role enactment 

of black and white fathers was significantly different. In order to further 

examine this preliminary finding that black fathering potentially had a different
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manifestation from white fathering seven t-tests were computed in the present 

Study, (Table 6.13).

Table 6,13: Mean scores, standard deviations, and t-values of the factors within the fathering
questionnaire grouped by the race of the child with a resident father. (**p at or above 0.05 level of

Dependent Variable Black fathers White fathers t-value df P

Fathering

Questionnaire

57.52(16.36)[n=61] 59.02 (13.80) [n=40] 0.48 99 0.63

Discipline factor 5.26(1.71) [n=61] 4.95 (1.60) [n=40] 0.92 99 0.36

Emotional factor 4.41(1.88) [n=61] 5.15(1.17) [n=40] 2.22 99 0.03**

Financial factor 13.84(3.89) [n=61] 13.95(3.21 )[n=40] 0.15 99 0.88

Health Hygiene factor 9.93(4.43) [n=61] 9.75(3.81) [n=40] 0.22 99 0.83

Intellectual factor 9.20 (3.37) [n=61] 9.67(3.70) [n=40] 0.67 99 0.50

Leisure factor 14.74(5.65) [n=61] 15.31(5.37) [n=39] 0.50 98 0.62

The single significant finding was that white resident fathers were rated as 

being more involved with supporting the emotional development of their 

children. This finding suggests that Hypothesis 4 was supported.

Hypothesis 5: Non-resident African/Caribbean fathers are more involved 
in the care of their children than non-resident White/European fathers.

To test the hypothesis that black non-resident fathers would be more involved 

in parenting their children than white non-resident fathers, seven independent- 

samples t-tests were carried out, and produced findings presented in Table 

6.14.

There was a significant difference between the scores on the factor for 

involvement in intellectual activities with black children with non-resident 

fathers rating their fathers as being more highly involved with activities to
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support their intellectual development than white children with non-resident 

fathers. The combined findings indicate that Hypotheses 4 and 5 are

Table 6.14: Means, standard deviations and t-values for differences between scores for the 
dependent variables grouped by White/European and African/Caribbean non-resident fathers.

Variable African/Caribbean non
resident fathers (n=78)

White/European non-resident 
fathers (n=26)

t df P

Fathering Total 44.35(23.05) 35.42(24.97) 1.67 102 0.10*
Discipline 3.88(2.17) 3.15(2.07) 1.50 102 0.14
Emotional 3.83(2.11) 3.19(2.35) 1.30 102 0.19
Finance 10.19(5.63) 8.61(6.36) 1.20 102 0.23
Health, Hygiene 6.35(4.76) 5.27(4.51) 1.01 102 0.31
Intellectual 7.10(4.68) 4.88(4.94) 2.06 102 0.04**
Leisure 11.68(6.87) 11.00(7.48) 0.43 102 0.67

supported. These findings lend to further support the notion that the race and 

culture of the father has relative importance in fathering behaviour.

Hypothesis 6: The psychological development of White/European boys 
will be more affected by the non-residence of the father than his 
comparators.

The mean scores on the dependent measures for black and white children 

grouped by the residence of the father and the gender of the child are 

presented in Table 6.15.

Table 6.15: Means, standard deviations and number of cases for the scores on the 
psychological and academic measures grouped by the race and sex of the child and whether or

Mean scores (sd) by Race, 
gender and residential 
status of the father (R) and 
(NR)

BAS Basic Number 
skills

BAS Word Reading The Way 1 am Self
esteem

African/Caribbean boys (R) 46.47(9.88)fn= 36) 47.69(10.36)[n= 36] 103.97(14.44)fn=33]
African/Caribbean girls (R) 49.80(9.77)fn= 251 47.20(9.80)fn= 25] 104.67(12.83)[n=21]
White/European boys (R) 40.35(8.10)[n= 17] 44.65(9.97)[n= 17] 102.29(12.13)[n=14]
White/European girls (R) 45.52(8.30)[n= 231 48.39(7.47)[n= 23] 101.22(16.45)[n= 23]
African/Caribbean boys 
(NR)

44.30(9.65)[n= 40] 50.05(11.86)[n= 40] 98.91 (15.90)[n= 35]

African/Caribbean girls (NR) 45.05(8.07)[n=41] 48.85(8.93)[n=41] 100.31 (18.73)[n=36]
White/European boys (NR) 47.30(9.01 )[n= 10] 52.80(14.05)[n= 10] 93.50(10.68)[n= 8]
White/European girls (NR) 45.59(10.79)[n= 17] 47.41 (8.22)[n= 17] 100.46(16.97)[n=13]

Hypothesis 6 was tested by three 3 x 2  AN OVA using the factors race (black, 

white), residence of the father (resident, non-resident) and gender (boy, girl).
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The findings for the BAS Number Skills measure showed a significant effect 

for the interaction between the race of the child and the residence of the 

father, (F(1,201)=6.03; p<0.01). From scrutinising the means it appears that 

this effect was produced by the low scores obtained by the white boys with a 

resident father. There was also the non-significant finding that the interaction 

between the gender of the child and the residence of the father influenced the 

child's scores on the measure of number skills, (F(1,201)=2.78; p<0.10). 

There was also a finding of an effect of marginal significance on the BAS 

Word Reading measure for the residence of the father factor, 

(F(1,201)=2.78;p<0.07). However, no other significant findings were 

produced by this analysis. The 3 x 2  AN OVA for the self-esteem measure, 

also produced a single finding of marginal significance for the residence of the 

father factor, (F(1,201)=3.25;p<0.07).

In order to further clarify these findings, three independent samples t-tests 

were computed to compare the scores of white girls and boys with resident 

and non-resident fathers and white boys with black boys with resident and 

non-resident fathers on the BAS Basic Number Skills.

When white boys and girls with resident fathers scores on the Basic Number 

skills were compared a significant t-value was produced (t(38)=1.97; p<0.05), 

indicating a more advanced level of number skills in white girls with a resident 

father. No significant findings were produced for the comparisons between 

white boys and girls with a non-resident father.
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When the scores on the Basic Number Skills were compared between white 

and black boys with a resident father a significant difference was found 

(t(38)=2.22;p<0.03), with black boys achieving higher scores. The comparison 

between white and black boys with a non-resident father produced no 

significant findings.

These combined findings did not support the hypothesis that white boys are 

more affected by the non-residence of the father than their comparators as it 

was the white boys with resident fathers who tended to obtain significantly 

lower scores on the test of number skills than white girls with resident fathers 

and black boys with resident fathers. The possible reasons for these 

unexpected findings are discussed below.

Summary: RACE AND CULTURE

In this study, when black and white children with non-resident fathers were 

compared there was also a significant difference between the scores on the 

factor for involvement in intellectual activities with black children rating their 

fathers as being more highly involved with activities to support their intellectual 

development than white children with non-resident fathers. The children of 

white resident fathers rated him as being more involved with supporting their 

emotional development when compared to black children with a resident 

father. In addition to this finding, when the relative influence of the race of the 

child on the scores on the Basic Number skills was compared between white 

and black boys with a resident father, black boys were found to obtain higher 

scores.
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GENDER

Hypothesis 7: Fathering styles will be different for boys and girls.

The data was further analysed by way of t-tests to examine whether the level 

of father involvement was influenced by the gender of the child, (Table 6.16).

Table 6.16: Mean scores, standard deviations and t-values for factors within the fathering

Factors of fathering 
questionnaire

Boys Girls t-value df P

Overall 50.08 (22.35)[n=100l 49.92 (20.86)fn=1051 0.05 203 0.96
Discipline 4.42 (2.37)[n=1001 4.40 (1.71)[n=105] 0.07 203 0.94
Emotional 3.87 (2.13)[n=1001 4.48 (1.85)[n=1051 2.18 203 0.03**
Financial 11.56 (5.65)[n=100] 12.05 (4.89)[n=1051 0.66 203 0.51
Health and Hygiene 7.87 (4.92)rn=1001 8.00(4.76)[n=105] 0.21 203 0.84
Intellectual 8.01 (4.63)rn=1001 7.89(4.28)[n=105] 0.20 203 0.84
Leisure 13.61 (6.74)[n=99] 12.82 (6.34)[n=105] 0.86 202 0.39

There was a significant difference found between the ratings of father 

involvement in emotional development. This finding indicated that boys 

experienced their fathers as less explicit in providing emotional support for 

them compared to girls. This finding also means that Hypothesis 7 is 

supported.

Summary: GENDER

Gender factors emerged as having relative influence on child outcomes. 

When the scores on the BAS Number Skills were compared between boys 

and girls with resident fathers, a more advanced level of number skills in girls 

with a resident father was found. Girls also rated their fathers as being more 

involved with their emotional development.

EXPLORA TORY ANAL YSES

The exploratory questions focused on the specific fathering behaviours of
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black fathers and the consequent impact on the child’s academic achievement 

and psychological development as described by the self-esteem of the child. 

Due to the developing ideas within the area, differences in the data found at 

the 10% level were brought to the reader’s attention.

RESIDENCE OF BLACK FATHERS

Exploratory Analysis 1: Is there a difference between the fathering 
behaviour of resident and non-resident black fathers?

In light of the results of Pilot Study Two that showed some significant

differences between the black father’s level of involvement within specific

areas of fathering and the child’s scores on the dependent variables, these

potential effects are further studied here. The results are presented in Table

6.17.

Table 6.17: Means, standard deviations and t values for differences between the dependent 
variables and factors within the fathering questionnaire grouped by residence of black 
fathers.(*p at or above. 10 level of significance **p at or above 0.5 level of significance).

Variable Black Resident fathers Black non-resident fathers t df

BAS Number 47.84(9.89) [n=61] 44.68(8.84) [n=81] 2.00 140 0.05*

BAS Reading 47.49(10.05) [n=61] 49.44(10.43) [n=81] 1.12 140 0.26

Self-Esteem 104.24(13.72) [n=54] 99.62(17.28) [n=71] 1.62 123 0.11

Athletic 17.29(4.32) [n=54] 16.42(4.50) [n=71] 1.09 123 0.28

Behaviour 17.06(3.82) [n=54] 15.79(3.75) [n=71] 1.85 123 0.07*

Global 19.53(3.30) [n=54] 18.62(3.84) [n=71] 1.41 123 0.16

Physical 18.33(4.53) [n=54] 17.82(5.41) [n=71] 0.57 123 0.57

School 16.29(2.87) [n=54] 15.109(3.54) [n=71] 2.03 123 0.04*

Social 16.85(3.10) [n=54] 16.35(3.70) [n=71] 0.80 123 0.42

Fathering Total 57.52(16.36) [n=61] 44.35(23.05) [n=78] 3.78 137 O.OOT

Discipline 5.26(1.71) [n=61] 3.88(2.17) [n=78] 4.07 137 O.OOT

Emotional 4.41(1.88) [n=61] 3.83(2.11) [n=78] 1.67 137 0 . 10*

Finance 13.84(3.90) [n=61] 10.19(5.63) [n=78] 4.31 137 O.OOT

Health, Hygiene 9.93(4.43) [n=61] 6.35(4.76) [n=78] 4.54 137 O.OOT

Intellectual 9.20(3.38) [n=61] 7.10(4.68) [n=78] 2.95 137 O.OOT

Leisure 14.74(5.65) [n=61] 11.68(6.87) [n=78] 2.81 137 O.OT
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The black children with resident fathers had significantly higher number skills. 

This finding is consistent with a developing theme that compliments 

established research into gender and cognitive style. Although there were 

also marginally higher behaviour self-esteem scores for children with resident 

fathers, black children with resident fathers obtained significantly higher 

school self-esteem ratings.

These findings compliment the findings of the earlier Studies in this series in 

that the scores on the factors of the fathering questionnaire were significantly 

higher if the father lived with the child. However, in the present Study there 

was the interesting finding of a non-significant difference between black 

children who rated the involvement of resident and non-resident black fathers 

in emotional development. The findings suggest that although resident black 

fathers were, in general significantly more involved with their children, non

resident black fathers were better able to retain involvement in the child's 

emotional development than the other areas.

FATHER INVOLVEMENT AND THE BLACK FATHER

Exploratory Analysis 2: Does black father involvement influence the 
child’s academic achievement and psychological development?

Sixty-three one-way ANOVAs were computed to answer this question. 

Although there were no significant findings from the analyses for the overall 

level of involvement groups, significant findings emerged for the emotional, 

financial, intellectual and leisure factors on the fathering questionnaire. The 

means appear in Table 6.18.
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An effect was found for the intellectual factor on the child’s behaviour self

esteem, (F(2,120)=4.94;p<0.01). A Scheffé post hoc analysis revealed that a 

high level of involvement in supporting the child’s intellectual development had 

a positive influence on the black child’s behaviour self-esteem.

Table 6.18: Means and standard deviations for the BAS Word Reading grouped by the level of 
father involvement grouped scores on the leisure factor; the Behavioural self-esteem factor 
grouped by the level of father involvement grouped scores on the emotional and intellectual 

factors and the school self-esteem measures grouped by the level of father involvement

Dependent Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Word Reading Health, hygiene and 
grooming factor:
48.62(11.05)[n=64] 
Leisure factor: 
48.15(9.40)rn=48l

Health, hygiene and 
grooming factor:
45.86(8.47)[n=72] 
Leisure factor: 
46.36(11,67)[n=441

Health, hygiene and 
grooming factor: 
51.11(10.34)[n=64) 
Leisure factor:
51.42(9.37)[n=47l

Behavioural Emotional Factor:
16.66(3.83)[n=35] 
Intellectual factor:
18.00(3.66)[n=361

Emotional Factor:
17.25(3.62)[n=44] 
Intellectual factor:
15.91(3.77)[n=46l

Emotional Factor:
15.32(3.83)[n=44] 
Intellectual factor:
15.51 (3.65)[n=41]

School Financial factor:
16.00(2.77)rn=36l

Financial factor:
16.32(3.09)[n=41]

Financial factor:
14.93(3.54)[n=46]

Marginal and potentially chance findings were that an effect was found for the 

emotional factor on the behaviour self-esteem measure 

(F(2,120)=3.03;p<0.05). By observing the means it appeared that the lowest 

levels of involvement in promoting the black child’s emotional development 

depressed the child’s behaviour self-esteem. There was also an effect on the 

scores on the Word Reading measure for the leisure factor, 

(2,136)=2.92;p<0.06). There were further findings of non-significant 

differences on the scores on the measure of school self-esteem between the 

involvement groups for the financial factor (F(2,120)=2.26;p<0.10) and the 

intellectual factor (F(2,120)=2.61;p<0.08), and also the health, hygiene and 

grooming factor on the scores on the reading test (F(2,136)=2.67;p<0.07). 

However, it may be that these are chance findings.
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FATHER-CHILD RELATIONSHIPS AND THE BLACK FATHER

Exploratory Analysis 3: Does the father-child relationship influence the 
black child’s psychological development?
In order to examine whether the relationship between the black child and its 

father influenced the scores on the dependent measures seven one-way 

ANOVAs were computed on the data relating to the black sub-sample. The 

means appear in Table 6.19.

Table 6.19: Means, standard deviations for the dependent measures grouped by the grouped

Dependent
Variable

Means of children 
with a Circle 1 
rating of the 
father-chlld 
relationship 
(Closest)

Means of children 
with a Circle 2 
rating of the father- 
chlld relationship 
(Close)

Means of children 
with a Circle 3 
rating of the 
father-chlld 
relationship 
(Distant)

Means of children 
with a Circle 4 
rating of the 
father-chlld 
relationship (Most 
distant)

BAS Number Skills 47.33(10.34)[n=491 45.37(9.96)[n=271 46.70(8.11)[n=201 45.22(7.03)fn=271
BAS Word 
Reading

45.96(9.97)[n=49] 46.85(9.77)[n=27] 49.25(10.85)[n=20] 53.81 (9.96)[n=27]

Overall Self
esteem

100.02(16.85)[n=41] 103.58(17.05)[n=24] 105.10(13.09)[n=20] 101.58(10.76)[n=24]

Athletic SE 16.61 (3.98)[n=411 17.42(4.56)[n=24] 16.80(4.58)[n=20] 16.04(4.45)[n=241
Behavioural SB 16.83(3.56)rn=41] 16.75(2.52)[n=24] 17.50(4.31 )fn=201 14.62(4.09)[n=241
Global SB 19.05(3.95)[n=41] 19.17(2.93)[n=24] 19.70(2.79)[n=20] 18.96(3.29)[n=24]
Physical SB 17.02(5.22)[n=411 17.37(4.96)fn=241 19.25(4.41)rn=20] 19.42(4.76)[n=241
School SB 15.73(2.91)[n=41] 16.37(3.24)[n=24] 16.70(3.10)[n=20] 14.80(2.43)[n=24]
Social SB 16.46(3.29)[n=411 16.42(3.79)(n=24] 16.70(2.41)[n=20] 17.12(3.48)[n=241

The influence of father-child closeness on the black child's development was 

then explored by way of nine one-way ANOVAs. The findings showed 

significant differences between the means for the Word Reading test, 

(F(3,119)=3.82;p<0.01) and the behaviour self-esteem factor (F(3,105)=2.77; 

p<0.04). Scrutiny of the means indicated that a closer father-child relationship 

generally increased behaviour self-esteem. However, it is a more distant 

relationship between the black child and their father that influenced higher 

scores on the reading measure. The latter finding was consistent with the 

finding for the multi-racial sample.

302



BLACK FATHERING OF GIRLS AND BOYS

Exploratory Analysis 4: Does the gender of the black child influence 
their scores on the dependent variables?
The data for the black sub-sample was further analysed to examine whether 

there were any differences between the scores of girls and boys on the 

dependent variables.

Is black fathering different for girls and boys?

The potential differences in fathering behaviour for black boys and girls was 

examined by computing seven t-tests (Table 6.20).

Table 6.20: Means, standard deviations and t values for the factors on the fathering

Fathering Factor African/Caribbean boy 
[n=76]

African/Caribbean Girl 
[n=66]

t df P

Total 47.08(25.62) 51.45(19.66) 0.78 64 0.44
Discipline 4.38(2.58) 4.15(1.53) 0.46 64 0.64
Emotional 3.65(2.28) 4.85(1.59) 2.51 64 0.01***
Financial 11.04(6.65) 12.38(4.31) 0.99 64 0.32
Health, Hygiene and 
grooming

7.54(4.99) 8.28(4.42) 0.63 64 0.53

Intellectual 7.23(5.04) 8.15(4.69) 0.76 64 0.45
Leisure 13.52(7.38) 13.63(6.17) 0.06 63 0.95

The findings in Table 6.20 indicate that the black father was rated as being 

more involved in supporting the emotional development of his daughters than 

his sons.

Summary: EXPLORATORY ANALYSES

The black children with resident fathers had significantly higher number skills. 

Black children with resident fathers also achieved significantly higher scores 

on the school self-esteem variable. The scores on the discipline, financial,
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intellectual, health, hygiene and grooming and leisure factors of the fathering 

questionnaire were significantly higher if the father lived with the child. 

Although resident black fathers were, in general significantly more involved 

with their children, the children experienced their non-resident fathers as 

being better able to retain involvement in their emotional development than 

the other areas. An effect was found for the emotional factor on the behaviour 

self-esteem measure, with the medium involvement group achieving the 

highest scores. A high level of involvement in supporting the child's 

intellectual development had a positive influence on the black child’s 

behaviour self-esteem. It appeared that a low level of involvement in 

promoting the black child’s emotional development depressed the child’s 

behaviour self-esteem. Not unlike the findings for the multi-racial sample, a 

more distant relationship between the black child and their father influenced 

higher scores on the reading measure. The black father was also reported to 

be more involved in supporting the emotional development of his daughters 

than his sons. The findings further suggest that although resident black 

fathers were, in general significantly more involved with their children, non

resident black fathers were better able to retain involvement in the child’s 

emotional development than the other areas.

CORRELATION AND REGRESSION ANALYSES

In order to examine whether any significant associations existed between the 

variables, correlation analyses were performed yielding the results presented 

in Table 6.21. The Table gives only the results where r exceeded the 0.01 

level of significance and rwas emboldened where the value accounts for 50%
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or more of the variance (r^. The significant correlations in Table 6.21 

represented 95% of the correlation matrix and are Pearson correlations. On 

average, 5% will be significant by chance so a 1% and above significance 

level was chosen in these exploratory analyses to reduce the possibility of 

chance findings.

Table 6.21: Significant Pearson correlations between the psychological measures
Dependent Variable 1 Dependent Variable 2 df r P
BAS Number Skills BAS Word Reading 208 0.24 0.001

Overall Self-esteem 182 0.22 0.01
Global self-esteem 181 0.19 0.01
School self-esteem 182 0.28 0.001

BAS Word Reading Overall self-esteem 182 0.20 0.01
Global self-esteem 181 0.19 0.01
School self-esteem 182 0.20 0.01

In addition to the significant correlations reported in Table 6.22, the domains 

of self-esteem intercorrelated with high values of r. The findings however 

showed that although the correlations were generally of low-moderate 

significance, the measures of attainment did not correlate with most of the 

domains of the self-esteem measures. The global self-esteem and the school 

self-esteem factors were the only self-esteem variables that achieved 

significant correlations with the academic variables.

Table 6.22 shows the significant Pearson correlations between the dependent 

measures and the family-related measures, (fathering questionnaire, father- 

child relationship, number of siblings, mother-child closeness rating).
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Table 6.22: Significant correlations between the psychological measures, the factors on the

Variable 1 Variable 2 df r P
BAS Word Reading Closeness to father 182 0.23 0.01
Behaviour self
esteem

Emotional factor on fathering questionnaire 179 0.22 0.01

Physical self-esteem Number of siblings 172 -0.22 0.01
Discipline factor on fathering questionnaire 179 -0.19 0.01

Scores on the 
Discipline factor

Number of siblings 189 0.18 0.01

The significant findings represented 12% of the correlation matrix. An 

association was found between the scores on the Word Reading measure and 

the child’s ratings of their closeness to their father. The direction of the 

scoring of the closeness to father rating would suggest that children who feel 

closer to their fathers achieved lower scores on the reading measure. No 

associations were found between the variable for mother-child closeness and 

the dependent measures. The emotional factor on the fathering questionnaire 

was associated with higher behaviour self-esteem, whilst the discipline factor 

on the fathering questionnaire was associated with the number of siblings in 

the family. This shows that these fathers had a heightened role as a 

disciplinarian in larger families. These findings also suggested that in larger 

families, fathers become more immersed in their provider-protector role. 

Inverse correlations were found between the number of siblings and also the 

discipline factor on the questionnaire and also the number of siblings and the 

scores on the physical self-esteem measure. This would mean that children 

from larger families see themselves as less attractive than children from 

smaller families. The finding for the discipline factor suggested specifically 

that children with a more positive view of their physical appearance and skills 

experienced less discipline and guidance from their fathers.
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The correlation analyses continued with an examination of the associations 

between the family-related variables via Pearson correlations, (Table 6.23).

The relative importance of the quality of the father-child relationship was 

confirmed with this analysis, as the variable describing the children's 

relationship with their fathers correlated with all variables.

Table 6.23: Significant correlations between the overall scores on the 
(father involvement), the factors on the fathering questionnaire, and

measures

fathering questionnaire 
the family relationship

Variable 1 Variable 2 df r P
Residence of father Father involvement 204 0.37 0.001

Discipline factor 204 0.35 0.001
Emotional factor 204 0.26 0.001
Financial factor 204 0.39 0.001
Health, hygiene and grooming factor 204 0.39 0.001
Intellectual factor 204 0.32 0.001
Leisure factor 203 0.26 0.001

Closeness to father Father involvement 180 -0.57 0.001
Residence of father 182 -0.41 0.001
Discipline factor 180 -0.34 0.001
Emotional factor 180 -0.51 0.001
Financial factor 180 -0.60 0.001
Health, hygiene and grooming factor 180 -0.41 0.001
Intellectual factor 180 -0.53 0.001
Leisure factor 179 -0.54 0.001
Closeness to mother 178 0.23 0.01

Across the correlation analyses, the only coefficients that were big enough to 

account for at least 50% of the variance were the inter-correlations of the 

questionnaires, demonstrating the internal consistency of the instruments.

Correlation analyses: The black sub-sample

As there was a specific focus within this thesis on the family functioning of 

black families, separate correlation analyses were conducted on the sub

sample. The results for the Pearson correlations are presented in Tables 6.24 

- 6.26. In order to avoid Type I errors, the significance level was set at 0.001 

due to the potential number of correlations. The reader’s attention was also 

drawn to correlations that reached the 1% level of significance.
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For the black sub-sample, the only correlations that achieved the set level of 

significance were the intercorrelations between the domains of the self

esteem measure. The significant correlations at the 1 % level are presented in 

6.24.

Table 6.24: Significant correlations between the psychological measures for the black sub
sample.

Dependent Variable 1 Dependent Variable 2 df r P
BAS Number Skills School self-esteem 124 0.24 0.01
BAS Word Reading School self-esteem 124 0.22 0.01

The findings were that the ratings of school self-esteem were positively 

associated with the scores on the number and reading measures. The 

analyses continued with correlations between the dependent measures, the 

total scores on the fathering questionnaire (father involvement), the factors on 

the fathering questionnaire, and the family-related variables for the black sub

sample, (Table 6.25).

Table 6.25: Significant correlations between the psychological measures, the factors on the 
fathering questionnaire, and the family-related variables for the b/acAc sub-sample (Emboldened r

Variable 1 Variable 2 df r P
BAS Word Reading Closeness to father 122 0.28 0.01
Physical self-esteem Number of siblings 114 -0.26 0.01

Discipline factor 122 -0.25 0.01

There were no significant correlations at the set significance level, however 

there were some overlaps with the findings for the multi-racial sample at the 

1% significance level. An association between the scores on the reading 

measure and the rating of the father-child relationship that is slightly stronger 

than that found for the multi-racial sample, (Table 6.22). There is also a 

similar inverse association between the scores on the physical self-esteem
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measure and the number of siblings and the scores on the discipline factor 

that was found for the multi-racial sample. The findings are that black children 

who reported higher physical self-esteem experienced less discipline and 

guidance and also came from smaller families.

The final series of correlations were between the family-related variables for 

the black sub-sample, (Table 6.26).

Table 6.26: Significant correlations between the overall scores on the fathering questionnaire 
(father involvement), the factors on the fathering questionnaire, and the family relationship

Variable 1 Variable 2 df r P
Residence of father Father involvement 138 0.31 0.001

Discipline factor 138 0.33 0.001
Financial factor 138 0.35 0.001
Health, hygiene and grooming factor 138 0.36 0.001
Intellectual factor 138 0.24 0.01
Leisure factor 138 0.23 0.01

Closeness to father Father involvement 121 -0.51 0.001
Residence of father 122 -0.33 0.001
Discipline factor 121 -0.29 0.001
Emotional factor 121 -0.47 0.001
Financial factor 121 -0.57 0.001
Health, hygiene and grooming factor 121 -0.35 0.001
Intellectual factor 121 -0.49 0.001
Leisure factor 179 -0.54 0.001
Closeness to mother 178 0.23 0.01
Residence of a father substitute 179 0.28 0.001

Total scores on the 
Fathering questionnaire

Number of siblings 123 0.22 0.01

The main difference that emerges between the findings for the multi-racial 

sample and the African/Caribbean sub-sample is that there was a positive 

association found between the level of father involvement (as described by 

the total scores on the fathering questionnaire) and the number of siblings at 

the 1% level of significance. This means that black fathers were more 

involved in larger families. Notably, unlike the findings for the multi-racial 

sample, for the black sub-sample, there was no significant association found
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between the emotional factor on the fathering questionnaire and the residence 

of the father.

Which variables best predict the scores on the psychological measures? 

Multiple Regression Analysis

The final question remains as to which variables were able to predict the 

scores on the dependent variables, and give the best estimate of the 

psychological profile of the child. An attempt was made to use a regression 

model to answer this question. The multiple regression procedure analyses 

the relative influence of a range of variables (the predictors) on a single 

variable (the predicted). For the purposes of this Study, the multiple 

regression analysis was attempted to examine the fathering behaviours that 

were most likely to predict the scores on the dependent measures. As there 

were limited correlations between the number measure and the independent 

variables, the first regression analysis computed the predictors of the scores 

on the BAS Word Reading measure, (Table 6.27). The variables included in 

the analysis were the family variables: the level of father involvement (as 

described by the total scores on the fathering questionnaire), the level of 

involvement of the father in 1) discipline and 2) emotional support to the child 

and the number of siblings. These variables were chosen because they were 

found to consistently produce correlations with the dependent measures at or 

above the 0.01 and 0.001 levels of significance. In addition to these 

variables, the child's ratings of their closeness to their fathers were also
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included in order to examine the relative importance of the father-child 

relationship.

The main predictors of the dependent variables are presented in Table 6.27. 

All predicting variables that achieved above the 5% level of significance are 

presented.

Table 6.27: Significant predicting variables for the Word Reading measure using the iinear

Variables predicting 
Reading

B Beta 1(169) P

Father Involvement -0.004 -0.01 -0.06 0.95
Number of siblings -1.22 -0.15 -1.99 0.05
Closeness to father 1.59 0.19 2.01 0.05
Discipline factor 0.37 0.07 0.73 0.46
Emotional factor -0.39 -0.07 -0.64 0.52

Table 6.27 summarises the findings that the reading scores could be 

predicted by the father involvement scores along with the number of siblings 

and the ratings of the father-child relationship with a multiple correlation of 

0.27, (F(5, 164)= 2.66, p < 0.02). Table 6.27 specifically indicates that the 

child obtained higher scores on the reading test when: the child had fewer 

siblings and the child had a more distant relationship with its father. The 

number of siblings and the rating of closeness to the father were the only 

significant predictors of the scores on the reading test.

The following analysis examined the potential predictors of the number 

measure (Table 6.28). The variables included in the analysis were the family 

variables: the level of father involvement (as described by the total scores on 

the fathering questionnaire), the residence of the father and the child’s ratings 

of their closeness to their father was included in order to examine the relative
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importance of the father-chlld relationship. These variables were chosen as 

the main father-related variables. In addition to this the dependent variables 

for the overall self-esteem and the school and global self-esteem were chosen 

because they produced correlations with the number measure at or above the 

0.01 and 0.001 levels of significance.

Table 6.28: Significant predicting variables for the number measure using the linear regression

Variables predicting 
Reading

B Beta 1(157) P

Global self-esteem 0.35 0.13 1.54 0.13
Father involvement -0.08 -0.18 -2.04 0.04
Residence of father 0.07 0.004 0.04 0.96
School self-esteem 0.80 0.26 3.04 0.003
Closeness to father -1.23 -0.16 -1.68 0.09

Table 6.28 summarises the findings that the number scores could be 

predicted by the father involvement scores along with the ratings of the father- 

child relationship, the residence of the father and the self-esteem measures 

with a multiple correlation of 0.38, (F(5, 152)= 5.14, p < 0.002). Table 6.28 

specifically indicates that the child obtained higher scores on the BAS Number 

Skills if the child felt close to its father, if the father has an overall lower level 

of involvement and if the child has higher school and global self-esteem. 

However, only the level of father involvement and the obtained scores on the 

school self-esteem measure were significant predictors of the scores on the 

number test.

Regression Analyses: The black sub-sample

In order to provide a clearer picture of any potential distinctions between the 

results for the multi-racial sample and that for the black sub-sample, linear 

regression analyses were attempted. Tabachnick and Fidell (1989)
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suggested a case-to-independent variable ratio of 20:1. The size of the black 

sub-sample therefore meets the threshold for seven predicting variables. The 

final question remains as to which variables were able to predict the scores on 

the dependent variables, and give the best estimate of the psychological 

profile of the black child and whether these variables tend to cluster within one 

of the two factors within the study - personal or family. However, the findings 

of the correlation analysis give an indication of the relative associations 

between the independent variables and the dependent measures. The 

findings presented in Tables 6.24 and Tables 6.25 showed that the significant 

associations between the dependent measures and the independent variables 

for the black sub-sample were the levels of father involvement with discipline, 

the ratings of closeness to father, the number of siblings and the measures of 

physical and school self-esteem.

Table 6.30 shows the findings of a linear regression analysis predicting the 

scores on the reading measure.

Table 6.30: Significant predicting variables for the BAS Word Reading measure using the linear 
regression analysis, and where F was significant at or above the 0.05 level of significance for the

b/acif sub-sample.
Variables predicting 
Reading

B Beta T(107) P

Discipline factor 0.09 0.55 0.17 0.87
School self-esteem 0.95 0.30 3.12 0.002
Residence of father -1.65 1.97 -0.84 0.40
Closeness to father 2.13 0.91 2.35 0.02
Father involvement 0.01 0.06 0.27 0.78

Table 6.30 summarises the findings that the reading scores could be 

predicted by the overall father involvement scores along with the level of 

father involvement in disciplining the child, the ratings of the father-child
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relationship, the residence of the father and the self-esteem measures with a 

multiple correlation of 0.38, (F(5, 102)= 3.49, p < 0.01). Table 6.30 

specifically indicates that that black child obtained higher scores on the BAS 

Word Reading measure if the child has higher school self-esteem and if the 

child has a more distant relationship with the father and if the father was not 

resident in the child’s home. However, only the father-child relationship and 

the obtained scores on the school self-esteem measure were significant 

predictors of the scores on the reading test for the black sub-sample.

A regression analysis was also done for the significant predictors of the 

scores on the number test, (Table 6.31). The same variables for the 

regression analysis for the reading test were included in this analysis.

Table 6.31 : Significant predicting variables for the number measure using the linear regression 
analysis, and where F was significant at or above the 0.05 level of significance for the black sub

sample.
Variables predicting 
Reading

B Beta T(107) P

Discipline factor -0.01 -0.002 -0.02 0.99
School self-esteem 0.79 0.26 2.74 0.01
Residence of father 2.17 0.12 1.15 0.25
Closeness to father -0.84 -0.11 -0.97 0.33
Father involvement -0.09 -0.21 -1.73 0.09

Table 6.31 summarises the findings that the number scores could be 

predicted by the overall father involvement scores along with the level of 

father involvement in disciplining the child, the ratings of the father-child 

relationship, the residence of the father and the self-esteem measures with a 

multiple correlation of 0.34, (F(5, 102)= 2.69, p < 0.02). Table 6.31 

specifically indicates that if the black child has a resident father and if the child 

feels close to its father, and also has higher school self-esteem, the scores on
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the number measure are likely to be higher. Only the obtained scores on the 

school self-esteem measure were significant predictors of the scores on the 

number test for the black sub-sample.

Summary: Correlation and Regression Anaiyses

The only variables producing values of r  that accounted for more than 50% of 

the variance were the intercorrelations of the self-esteem measure and the 

fathering questionnaire. The global self-esteem and the school self-esteem 

factors were the only self-esteem variables that achieved significant 

correlations with the academic variables. An association was found between 

the scores on the BAS Word Reading measure and the child’s ratings of their 

closeness to their father indicating that children who feel closer to their fathers 

achieved lower scores on the reading measure. Inverse correlations were 

found between the number of siblings and also the discipline factor on the 

questionnaire and the scores on the physical self-esteem measure. The 

significant correlations were generally weak.

The regression analysis specifically showed that a weaker father-child 

relationship led to higher reading scores. It also showed that children from 

smaller family groups had better reading scores. The level of father 

involvement and the obtained scores on the school self-esteem measure were 

significant predictors of the scores on the number test. The analysis 

specifically indicated that children had higher number scores if the child had 

higher school self-esteem. A lower level of father involvement overall also led 

to higher number scores.
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For the black sub-sample, an association between higher scores on the 

reading measure and a weaker father-child relationship was also found. 

There was also a similar inverse association suggesting that black children 

who reported higher physical self-esteem experienced less discipline and 

guidance and also came from smaller families. Black fathers were more 

involved in larger families. The single area of black fathering that was not 

linked to father availability as described by residence was the level of 

involvement with emotional development.

The regression analyses revealed that the father-child relationship and the 

obtained scores on the school self-esteem measure were significant 

predictors of the scores on the reading test for the black sub-sample. The 

regression analyses specifically revealed that if the black father is resident in 

the child's household, this led to higher scores on the number measure. 

Higher school self-esteem in the black child also led to higher number scores.

These results again, present a bewildering array of findings, but successfully 

layers the evidence of the relative importance of the father in the family and 

how this relates to academic achievement and psychological development. 

An attempt to synthesise these findings into a coherent whole is presented in 

the discussion section.

Discussion

The results of this study bore some resemblance to those obtained in the 

earlier Studies. The most notable of the findings of Study Four is the potential
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of both harmonious and impaired relationships with the father to significantly 

influence child outcomes. The discussion will be subdivided into sections 

according to the various hypotheses and questions posed by the research.

Residence of the father

The overall findings showed that the residence of the father had little or no 

effect on the development of academic skills and the child’s self-esteem 

(Hypothesis 1). The relative influence of the residence of the father emerged 

when the comparisons were made between the racial groups. Clearly the 

residence of the father gave him greater access to the child, and therefore 

increased the opportunities for him to participate in the child’s upbringing on a 

number of levels. This is amply demonstrated by the significant differences 

found between the overall fathering behaviour of resident and non-resident 

fathers. However, the findings of this study contrasts with the findings of Pilot 

Study Two, in that in this study the children rated the resident fathers as being 

more involved than non-resident fathers. This would suggest that in Pilot 

Study Two, direct measures of father involvement possibly led to non-resident 

fathers overrating their level of involvement. However there was also the 

unexpected finding that highly-involved non-resident fathers influenced an 

increase in reading competence, (Hypothesis 1). This specific finding may 

indicate that children with a non-resident father benefited from a higher level 

of involvement from their mothers and also a higher level of involvement from 

their fathers and that this had direct benefits for their reading development.
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Father involvement and self-esteem

The role of father involvement in promoting the psychological and academic 

development of their children has been adequately described in this study. 

The level of father involvement affects the child’s self-esteem, whilst the 

father’s involvement with finance increased reading competence, (Hypothesis 

1).

It was also found that the father’s level of involvement in a range of activities 

influenced self-esteem. Higher behaviour self-esteem was an outcome of a 

reported higher level of father involvement with emotional support for the child 

and also a higher level of involvement with intellectual activities. This would 

mean that children who experienced a father who was more active in their 

emotional and intellectual development also had higher behaviour self

esteem. The implication of this is that the children were more well-adjusted. 

It may be that the child is advantaged by being more emotionally secure, and 

consequently the need to misbehave, or any other attention-seeking 

behaviour would be unsettling and incongruent with the emotional stability that 

they experience. High school self-esteem was also influenced by the reported 

level of father involvement with finance, intellectual and leisure activities. The 

inference to be drawn is that children who were more competent and 

confident in the school setting reported that they had fathers who made a 

higher level of financial commitment, and who engaged in a higher level of 

intellectual and recreational activities. These fathering behaviours were found 

to have a direct and positive impact on the way that the child evaluates their 

self and their behaviour within the school context. It is also of note that the
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factors of ‘finance; and ‘leisure’ were areas of parenting/caregiving that were 

specifically built-in to the questionnaire to reflect the specific contrigution of 

fathers to child development.

In short, the more successful pupil has a father who provided an intellectually 

stimulating environment and generally supported the child’s development of 

new skills. The findings in relation to father involvement within this study 

emphasised the relative importance of a father who is active in extending the 

knowledge, skills and intellect of his offspring in addition to providing the 

money to support these activities. These findings are of huge importance in 

increasing our understanding of how fathers and their patterns of father 

behaviour or fathering style impacts on the child that presents themselves as 

a pupil in the classroom. This would mean that children generally feel better 

about themselves if they have a father that demonstrates care and support 

than one who is available but passive.

It was found that when fathers provided less boundaries and guidance on 

their child’s behaviour, this was somehow linked with an increase in one’s 

physical (appearance) self-esteem. The interpretation of this is that children 

who see themselves as more attractive have fathers that do not have a high 

level of involvement with moderating the child’s behaviour, or with guidance or 

control. It may be that the actual interpretation of this finding more closely 

matches the possibility that children who experience harsher discipline may 

see themselves as less attractive. This would be consistent with developing 

research into the impact of child abuse. However, it should be noted that this
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interpretation is based on the sexist assumption that child abusers are male, 

(Fisher, 2002).

The results specifically showed that fathers who gave importance to the 

provider role generally gave equal importance to the nurturer role. This was 

shown by the high intercorrelations between the factors on the fathering 

questionnaire. These findings also support the notion of the development of a 

new theory base in the study of fathering behaviour, (Lewis, 2001; Steele and 

Steele, 2001). Palkowitz (1997) highlights a huge taxonomy of parenting 

behaviour, many of which were included in the fathering questionnaire, but 

some of which are not.

A significant association was also found between the scores on the physical 

self-esteem factor and the number of siblings. The findings suggested that 

children who had a higher physical self-esteem have fewer siblings. The 

precise reasons for this finding is unclear but it may be that parents within 

smaller families are able to give more exclusive praise to their offspring to 

make them feel more attractive and special without arousing jealousy and 

competitiveness in siblings.

One of the specific findings that have been replicated in this study was that 

‘size matters’. The emerging picture of the activities of fathers was that the 

size of the family limits the father’s capacity to engage in a range activities 

aimed at promoting the child’s development and learning. This may be due to 

a corresponding increase in the amount of time that the father spends outside
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of the home in order to provide adequately (in financial terms) for the family. 

There was also the significant association between an increase in father 

involvement in providing discipline for his children when there was a larger 

family. It may be that in order to maintain a level of control and order in the 

household, in larger families, the father has to exert a higher level of 

discipline.

Relationship with father

The relationship with the father was found to link with the level of father 

involvement. Again, further analysis would indicate that the father who is an 

active participant in his child’s care and development was rewarded with a 

closer relationship with the child.

It was also the quality of the relationship with the father that was a more 

important influence on reading attainments, (Hypothesis 3). The correlation 

analyses of the scores on the reading test produced the strong association 

with the child’s relationship with their father. It was the children who had 

reported a more distant and less harmonious relationship with their father who 

attained a higher level of competence in reading. This may mean that the 

child who spent a lot of time with their father had fewer opportunities to 

engage in reading-related activities. These findings further emphasised the 

importance of the emotional quality of the father-child relationship and father 

involvement rather than the physical presence of the father in the child’s 

household. It could be tht the mother compensates for the weak father-child
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relationship and that this leads to increased opportunities for more ‘feminine’ 

activities such as reading activities.

Academic Achievement

An interesting feature of the overall findings was that they underline the 

complex nature of academic achievement. There were a range of factors that 

influenced the reading scores including the quality of the father-child 

relationship, family size (such as the number of siblings in the family), father 

involvement and self-esteem although no personal factors such as gender 

and race were significantly related to the academic measures. As a more 

powerful statistical procedure than the correlation analysis the finding of the 

multiple regression analysis indicates that, family factors were significant 

predictors of academic attainment.

The relationship between the father’s parenting activities and academic 

development was emphasised in this study. The level of father involvement 

was linked to the child’s positive self-evaluation. The specifically significant 

factors were those related to the aspects of oneself that arguably are linked 

with academic success: school, behaviour, global and overall self-esteem. 

The findings also revealed that the child’s scholastic attainments were 

influenced by a range of factors that potentially extended beyond the quality of 

teaching, to a complex and intricate tapestry involving self-esteem and family 

functioning. The results have also provided a useful indication of how 

schools can be more vigilant about including and encouraging parent
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participation in support of the child’s learning in more specific ways. For 

example, the advice, materials and resources that can be given to families to 

accelerate the development of numeracy, and the particular role of each 

parent in ensuring that the support is given.

The finding of earlier studies in relation to the impact of large families on the 

reading development of the children (Richardson, 1990), was clearly 

replicated here. However, what was unpacked in this study, was the 

additional factor of the role of the father in those families. It may be that lower 

reading skills is more a function of the roles and responsibilities of the parents 

than the number of siblings, but it is possible that these factors were 

overlooked in the earlier studies of family size and reading development. As 

alluded to above, it may be that children with close relationships with their 

fathers spend more time engaged in activities that have a low level of oracy 

and literacy involved, (e.g. stereotypical activities may include computer 

games with wrestling/duels, football and other sports), and that this reduces 

their opportunities for the incidental learning that may occur for children who 

do not have a close relationship with their father and consequently spend 

more time with their mothers. It should be emphasised however, that as a 

fathering style, a higher level of involvement with intellectual and emotional 

development and a lower level of discipline, had benefits for the child’s self

esteem and academic achievement.

It is clear from this study that a range of family factors is paramount in the 

psychological and academic development of children. The family factors 

included those relating to the structure of the family, the parent-child
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relationships and father involvement as described by a wide range of 

parenting behaviour.

The study did not support earliest findings that children from mother-only 

families had lower attainments in academic measures than their counterparts 

from two-parent families but did however replicate findings in American 

psychological research, that children from two-parent families have higher 

self-esteem, (See Chapter 1 for a review). The reasons for this can range 

from a sense of confidence within this 'ideal' family or an increased financial 

status of the family contributing to a rise in the child’s self-esteem. This study 

was also able to shed some light on the fathering styles that produce higher 

self-esteem in the child in multi-racial Britain that had not been reported 

elsewhere.

Race of child

White/European boys with resident fathers were found to have significantly 

lower number skills, whereas African/Caribbean boys and girls with resident 

fathers were found to have significantly higher number skills, (Hypothesis 4). 

It may be that the black resident father’s presence in the home is somehow 

conducive to a modelling of behaviour that increases the child’s interest, 

aptitude and ultimately competence with number. In short, it may be that the 

child is able to develop an understanding of number through observation 

rather than direct and active father involvement. These findings must also be 

viewed within the context of a higher incidence of non-resident fathering in 

black families. It may be that black resident fathers provided a model of
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achievement motivation that white fathers do not provide in light of the 

reduced incidence of resident fathers in the black community. This ‘role 

model’ may also explain why African/Caribbean non-resident fathers provided 

an unusually high level of intellectual support to their children, (Hypothesis 5). 

Therefore, it is possible that the black child with a resident father shows an 

eagerness to learn that is different from their counterparts from a 

White/European racial background and from their African/Caribbean peers 

from father-non-resident households. The findings that African/Caribbean 

children with resident fathers had significantly higher behaviour and school 

self-esteem cast some light on this as a very real possibility.

The findings in relation to the academic measures also showed that at the 

ages of 10-11 years, there was actually no significant difference between the 

reading skills of black and white children; in this study, black children were 

found to have number skills in advance of white children. These findings 

consolidates the view that the reasons behind the lack of success as indicated 

by the proportion of examination passes some 5 years later at ages 15-16 

years, therefore warrants further investigation.

Gender of the child

The results showed a significant relationship between the gender of the child 

and the father’s level of involvement with emotional development, 

demonstrating that fathers were more involved with the emotional 

development of their daughters, (Hypothesis 7). It may be that fathers 

associate emotions and feelings with females more than males and therefore
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reinforce a wider range of emotional behaviour with their daughters either 

consciously or subconsciously. This finding was of particular significance 

given the disparity between boys and girls who are identified as experiencing 

emotional and/or behavioural difficulties. It would also take us one step away 

from a child-deficit model in explaining this phenomenon.

The findings also showed a significant difference in the attainment of number 

skills, of White/European girls and boys with girls having more advanced 

number skills than White/European boys.

Black fathers

The results of this study also indicated that although the black non-resident 

father did not provide as much support as his resident counterpart, he was 

able to participate more actively in some aspects of the child’s care and 

development more than others. It may be therefore, that replication of these 

findings in larger scale research would be a welcome headlamp for continued 

research into contemporary black fathering behaviour. The findings in relation 

to black family life are central to this thesis. The father-child relationship in 

black families mirrors the overall findings in that it was a more distant 

relationship with the father that was linked to more advanced reading skills.

The focus on the fathering behaviour of black fathers gave some insight into 

the relative importance of fathering on the academic and psychological 

development of black children. From the findings of Pilot Study Two, the 

fathering style of black fathers emerged as disciplinarians. From this study
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however, it appeared that from the child’s perspective the intellectual 

stimulator role was more relevant and this had benefits for their self-evaluation 

and development. This finding suggests that black fathers who interact with 

their children on a wider range of intellectual activities potentially induce 

strong feelings of competence in the child, and in turn this has huge benefits 

for the child in their role as a pupil. Therefore, these children feel 

accomplished in both the arenas of home and school. However a further 

distinction between the black sub-sample and the multi-racial sample 

emerged when it was found that black fathers were rated as being more 

involved in the emotional development of their daughters than their sons, 

(Hypothesis 7).

What also emerged from the findings was potentially a style of black fathering 

that emphasised the role of emotional supporter, as the findings exclusively 

for the black sub-sample were that there was no difference between the level 

of support for the child’s emotional development whether or not the father was 

resident in the child’s home. However, this could also mean that the black 

father is equally uninvolved in emotional support for his children. What 

remains unclear is whether this role is generally underemphasised by black 

fathers. The finding that white children rated their fathers overall as being 

significantly more involved with their emotional development than black 

children, (Hypothesis 4), gave an indication that it may indeed be an area of 

black fathering that is underemphasised.
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The residence of the father was important for the development of number 

skills for the African/Caribbean group, and also increased behaviour and 

school self-esteem in black children. These findings were not duplicated in 

the analysis for the multi-racial sample. Some of the possible reasons for this 

have already been discussed above. It may be that there is some passive 

contribution that black fathers make to this phenomenon that is not easily 

explained by the data, and would therefore warrant replication and further 

analysis. As this finding contrasted with the findings for the multi-racial 

sample, and also because of the finding of a possible underemphasis on the 

child's emotional development, these combined findings are tentatively 

assumed to be a direct influence of race and culture, (Hypothesis 4).

However, consistent with the findings for the multi-racial sample, 

African/Caribbean fathers were more highly involved in larger families. This 

finding suggested that the size of the family indicates a higher level of 

commitment from the black father.

CONCLUSION

There are clearly benefits to the child’s self-esteem from active participation of 

fathers. This study was able to demonstrate the specific contribution of a 

range of parenting skills to the way that the child evaluates his/her “self. The 

findings also contributed to increasing our understanding of the direct 

relationship between father participation and components of affect, such as 

self-esteem, as well as cognition. Although numerous studies have reported

328



on the ways in which father absence potentially influenced personality 

development, achievement motivation and self-esteem, no known research 

has been able to unpack the precise nature of how fathers moderate the self

esteem and academic achievements of his children.

The results in relation to the influence of race and culture were equivocal but 

added an important layer to the debate about the experiences of black 

children, and in particular black boys, who come from lone-mother families. 

More importantly from the point of view of this thesis, it highlighted several 

salient features of black fathering. First, the level of involvement that the 

children, particularly of non-resident black fathers experience was indeed a far 

cry from the stereotype and mythology of the “feckless” black father, so readily 

depicted in literature and music. This finding was also of interest when we 

consider that the vast bulk of psychological research into black fathering has 

to date been conducted on an exclusively African-American population. The 

finding therefore goes some way to support the notion of “Africanity”, 

proposed by Nobles (1984), in that two diverse groups, separated by culture 

and experience, and connected only by their African heritage should promote 

similar styles of fathering.

The finding that the number skills of African/Caribbean children were 

enhanced by the residence of a father was a particularly interesting paradox, 

because it was African/Caribbean girls who achieved the highest scores on 

the number test, (Table 6.15). When consideration is given to the prevalence 

of lone-mother families within this group, from statistical probability alone, one 

would predict generally a more feminised profile of skills as arguably the
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experience of fathering and masculinity occur less for girls living in lone- 

mother black families than the other comparable groups.

The findings overall give some support to the conclusion of Doherty et al's 

review of fathering research that: “What is needed is a systemic, ecological 

approach to parenting in which the behaviours and beliefs of children, fathers, 

and mothers are viewed within an interdependent roles of personal, relational, 

and community influences". (Doherty et al 1998, page 284).
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CHAPTER SEVEN

DISCUSSION OF THE FINDINGS FROIVI THE FOUR STUDIES

‘Given the limited theoretical and empirical research available, the goal is daunting at best...”
(Jones, 1991)

These Studies have considered a wide range of variables in seeking and 

developing an understanding of the contribution of fathers to the psychological 

development of their children, and the specific parenting behaviour of 

particularly black fathers that promotes academic achievement. However, 

although it is acknowledged that many issues of exciting potential were raised 

by this series of Studies, there are still more questions than answers.

One can argue that methodological problems exist in collecting data from the 

child who may not be reporting family involvement with any accuracy. 

However, there were some consistent findings across the Studies, one of 

which included data collected directly from fathers. It can equally be argued 

that the perspective of the child is of huge importance, as it is the impact of 

fathering behaviour that needs to be measured and contrasted with the 

opinions of the fathers themselves, particularly when examining its relative 

influence on child outcomes. The overall discussion of these and other issues 

is organised and presented in four main sections relating to the findings of the 

Studies, namely black family functioning, overarching hypotheses, family 

factors (multi-racial sample), personal factors, and school factors.
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BLACK FAMILY FUNCTIONING 

Overarching hypotheses

The empirical testing of the theoretical ‘African Kin Network’ revealed findings 

that supported the following hypotheses:

la. There will be a higher prevalence of black extended family 
households compared to white extended family households and/or a 
higher level of grandparent-chlld contact among black children than 
white children.

The findings of Pilot Study One supported the hypothesis that there would be 

a high rate of extended family households among African/Caribbean children. 

However, this was true for all racial groups. This finding was not strengthened 

within Study One where the South Asian group was found to reside in 

extended family households at a higher rate than both African/Caribbean and 

White/European children. Both Pilot Study One and Study One confirmed the 

hypothesis that African/Caribbean children would have a higher level of 

contact with their grandparents. An effect was found only for the maternal 

grandparent and not for the paternal grandparent. This finding lent some 

support to the notion of the black extended family as described by Martin and 

Martin (1980).

1b) There will be a significant correlation between the non-residence of 
the black father and the extended family arrangement.

Both the findings of Pilot Study One and Study One produced significant Phi

correlation coefficients demonstrating the configuration of the black extended

family household around the non-residence of the black father. These

findings suggest that the black extended family household reflects the ‘social
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support system’ used to describe the black extended family as it manifests in 

America (Martin and Martin, 1980). Further, it exemplifies the concept of 

‘Africanity’ (Nobles 1974b) that represents the cultural connection between 

Africans throughout the diaspora.

1c) There will be more positive child outcomes for children reared in 
black fatherless extended families compared to lone-mother families.

The findings of Pilot Study One were able to identify that there were possible

benefits for the child reared in a fatherless extended family when compared to

a lone mother family, for the multi-racial sample. However, the findings were

only able to indicate a trend in the data in the predicted direction (one-tailed),

for the level of father involvement measure. Study One produced the

significant finding for the African/Caribbean sub-sample, also showing an

effect on the level of father involvement. These combined findings point to

the very real possibility that the extended family arrangement perhaps

encourages and/or stablises the contribution of the black father in the care

and upbringing of his child.

2a) The level of father involvement will influence the academic 
accomplishments and psychoiogical development of African/Caribbean 
children regardless of the residence of the father.

Pilot Study One gave an early indication that the level of black father 

involvement may have a positive influence on the psychological development 

of the child. Black children with a low level of father involvement were found 

to have significantly lower scores on the Raven’s test of non-verbal 

intelligence. However, this was not confirmed in the main Study One, 

although a higher level of involvement improved the Raven’s and the self
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esteem scores for the multi-racial sample. The findings of Pilot Study Two, 

using direct measures of black father involvement showed that the children 

with highly involved fathers obtained significantly higher scores on the global 

self-esteem measure. Study Two was able to strengthen this significant 

finding when a high level of involvement with providing financial support to the 

child was found to influence school self-esteem. Higher levels of black father 

involvement with intellectual activities and emotional support were found to 

improve behaviour self-esteem that strengthened the finding of Pilot Study 

Two, where a trend was also found for the behaviour self-esteem measure.

2b) African/Caribbean non-resident fathers will be more involved with 
the parenting of their children than white fathers.

African/Caribbean non-resident fathers were rated as being more involved 

with their children than White/European fathers in Pilot Study One. This was 

not supported in the main Study One where no significant differences were 

found. White/European children did however rate their resident fathers as 

being more significantly involved in Study One. This hypothesis received a 

similarly mixed support in Study Two. African/Caribbean non-resident fathers 

were rated as providing a higher level of intellectual support to their children, 

while White/European resident fathers were rated as providing a higher level 

of emotional support to their children. The difficulty in replicating the findings 

of Pilot Study One with any consistency may be due to the different measures 

of father involvement that were used for Study One, and that Pilot Study Two 

used direct measures of father involvement, whereas Study Two used child
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report. This hypothesis therefore, is potentially an area for further study and 

replication.

3) Any adverse effects of non-resident black fathering can be explained 
by a reduction In the economic status of the family.

Although the socio-economic status of the father was found to be a predictor 

of academic skills, no adverse effects of the non-resident father was found for 

Pilot Study One and Study One.

4) Teachers will underrate the psychological development of children 
from lone-mother and black families.

The teacher ratings did not demonstrate a bias towards children from two- 

parent families or towards South Asian and White/European children in their 

classes. However, when teachers were asked to rate hypothetical children 

they rated children from two-parent families as having more positive attributes 

than children from one-parent families.

5a) There will be differences In the overall level of Involvement of black 
fathers In parenting their sons and daughters.

None of the Studies were able to support a differential level of father 

involvement for boys and girls. This may be significant in itself, if it is 

simultaneously found that mothers are more involved with their daughters, as 

it may go some way to explain the prevalence of psychological difficulties 

amongst boys. However, comparisons between mother and father 

involvement were not a focus for this thesis, but are a potential area for further 

examination.
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5b) There will be a different 'style’ of black fathering for sons and 
daughters.

Pilot Study Two was only able to show a trend towards a higher level of 

financial involvement with their sons, which may indicate that in their view, 

black fathers attempt to model the role of a financial provider for their sons. 

However, Study Two showed that black girls rated their fathers as providing 

more emotional support than black boys. This significant finding may be a 

contributory factor in the overrepresentation of boys with emotional and 

behavioural difficulties and is another area that would require replication.

6a) ’Responsible’ (high involvement) black fathering will show a greater 
emphasis on leisure activities and emotional support than other 
parenting tasks. This will manifest as nonsignificant differences 
between father involvement in leisure activities and emotional support 
for black fathers regardless of their residential status.

In Pilot Study Two, where black fathers were asked to rate their level of 

involvement with their children, these fathers rated their fathering style as 

focusing on health, hygiene and grooming, and intellectual activities. 

However, in Study Two, no specific area of parenting emerged as having 

more salience than any other.

6b) Black fathers will show a higher level of involvement with health, 
hygiene and grooming activities, and with discipline than their white 
counterparts.

African/Caribbean fathers rated their level of involvement with discipline as 

being significantly higher than the very small number of White/European
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fathers. However, due to the disproportionate number of black fathers to 

white fathers, this finding is to be seen as suggestive and not firm. No 

significant differences between black and white fathers were found in these 

areas in Study Two.

7) ‘Responsible* black fathering manifesting as a higher level of father 
Involvement, will Increase self-esteem In children.

Neither Pilot Study One nor Study One were able to show that elevated self

esteem was an outcome of a higher level of black father involvement. 

However, it should be noted that these Studies did not use the same measure 

of self-esteem. When black fathers were asked directly (Pilot Study Two), an 

effect was found for the global self-esteem measure. There was also a trend 

established for the behaviour self-esteem measure. There were no effects 

found in Study Two.

The cumulative effect of these significant findings is that there is much worth 

in the examination and development of the concept of black family functioning 

and black fathering in the British context. The inconsistency in the findings 

realistically reflects differences in the designs of the Studies and in the 

measures. However, the fact that any findings were significant at all is 

noteworthy. What is required now is further systematic steps in clarifying 

these findings and subjecting them to scientific scrutiny in order to assess the 

robustness of the effects.
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BLACK FATHERING AND CHILD OUTCOMES

Many of the results obtained for the African/Caribbean group differed from the 

results for the multi-racial sample in that several significant effects on child 

outcomes were found. For the African/Caribbean groups, the residence of the 

father was significantly related to positive outcomes for the child. Pilot Study 

Two and Study Two provided support for the notion that an outcome of quality 

black fathering is improved self-esteem. Children who had a resident father 

also had significantly higher school and social self-esteem. The 

African/Caribbean sample in Study Two provided further support for the 

finding that more advanced number skills is a potential outcome of having a 

resident father.

The findings of Study Two provided the most detailed description of all, in 

outlining the relationship between father behaviour and child outcomes. The 

findings suggested that black fathering should feature increased emotional 

and financial support to promote the optimal conditions for the child’s 

academic success. These fathering styles were linked to elevated behaviour 

and school self-esteem.

To maximise the opportunities for children, black fathers also need to consider 

redressing the balance between the activities that are utilised to increase 

social and moral development. The findings would further suggest that black 

fathers should redress the balance between the financial support of their sons 

to a fathering style that emphasises emotional support, if we are to even begin
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to measure the effect on both the actual and perceived emotional behaviour of 

boys in schools.

The single exploratory study that focused exclusively on direct measures of 

black fathering contrasted distinctly with the findings from the child 

perspective. The findings of the range of exploratory analyses are discussed 

below.

Residence

The non-resident black father rated himself as being more involved 

specifically in health, hygiene and grooming areas of caregiving (Pilot Study 

Two), whereas the small group of black children in Pilot Study One also rated 

their non-resident fathers as being more involved than the black children with 

resident fathers. In Study One and Study Two, black children rated their non

resident fathers as significantly less involved in their children’s lives. Pilot 

Study Two and Study Two reported an increased social self-esteem for 

children with a resident father for the African/Caribbean sub-sample.

Marital status

Pilot Study Two was able to describe a unique aspect of the research in that it 

included the variable ‘marital status’. Several significant findings were 

reported for this variable including the elevated level of involvement of 

resident married black fathers in comparison to resident unmarried black 

fathers. Married black fathers were significantly more involved in providing 

discipline for the child, and in supporting them in their recreational activities.
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Increased social self-esteem was also found to be an outcome for black 

children with married fathers.

Father involvement

Black fathers also rated themselves as having more involvement with their 

primary school-aged children than their secondary school-aged children and 

their younger children. This may be an indication of the transitions between 

the stages of dependency and independency across childhood in so much as 

the black mother may be more involved with the child at its most dependent 

stage, while the black father becomes more involved during the ‘middle’ years. 

The child then becomes more independent and therefore less reliant on 

parental involvement in the secondary school phase. The black father also 

rated himself as making higher financial contributions to his older children 

(Pilot Study Two).

Self-perception

The measure of self-perception tapped into the gap between the notion of the 

black father’s ‘ideal’ self and his actual or ‘real’ self. In Pilot Study Two, a 

confusing picture emerged regarding the lack of congruence between the 

fathers’ ratings of their level of responsibility for supporting the child’s 

development, and their ratings on their actual fathering behaviour. The black 

father’s level of responsibility matched more closely with his active support for 

the child’s intellectual development and also his overall ratings of his level of 

involvement. What was unusual and unexpected was that the children whose 

fathers had high self-perception ratings tended to have poorer self-esteem. It
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may be that the child’s emotional growth and self-development is undermined 

by the presence of a father who has an inflated sense (beyond reality) of his 

level of responsibility for caregiving.

Child Outcomes

The regression analyses for the African/Caribbean sub-sample demonstrated 

that a range of family-related variables were significant predictors of the 

scores on the psychological and academic measures. Significant predictors 

of the scores on the reading measure were found to be a more distant father- 

child relationship and high school self-esteem (Study Two), while significant 

predictors of the scores on the number measure were found to be high school 

self-esteem (Study Two). The significant predictors of self-esteem were a 

higher level of mother involvement (Study One) and a higher level of father 

involvement with financial contributions (Pilot Study Two).

FAMILY FACTORS: MULTIRACIAL SAMPLE

The Studies sought to examine the relationship between elements of family 

functioning - structure, behaviour and relationships. More specifically they 

focused on father ‘availability’ as defined by the four dimensions of residence, 

frequency of contact, involvement and closeness to the child and their relative 

influence on psychological development. The findings with regard to family 

structure have been varied across all Studies. Some findings illustrated 

benefits to the child of being raised in lone-parent households, and some 

clearly did not. Combined, these findings extended the view of father 

involvement beyond the previous perspective of dichotomies such as
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presence vs. absence. The research questions and findings pointed in a 

direction to consider a father's ‘availability’, and the effect of this on children’s 

development, as complex and multi-dimensional as well as embedded in an 

intricate system of family life.

Residence of the father

Although earlier studies have suggested that increased self-esteem in the 

child was generally seen to be a consequence of the father’s place of 

residence, this was not reproduced in any of these Studies. Study One 

produced findings to indicate that the non-residence of the father was a 

significant influence on the development of high self-esteem. The latter 

findings were important as the samples for Pilot Study Two and Study Two 

were mainly drawn from the same schools and from the same year groups, 

using the same self-esteem measure. This is clearly an area that requires 

further study and replication.

Pilot Study One and Study One contained the evidence of the Raven’s non

verbal intelligence test scores to draw upon in formulating conclusions about 

the general costs and dividends attached to lone parenting. However, neither 

of these Studies was able to demonstrate that the development of intelligence 

(as defined by this test) was seriously impaired as a consequence of the non

residence of the father. Consequently, in the subsequent Studies, the non

verbal intellectual measure was substituted by the scholastic measures. The 

Studies that included reading measures (Pilot Study One, Pilot Study Two and 

Study Two) failed to make a consistent link between the non-residence of the
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father and delayed reading skills. Only Pilot Study One reported advanced 

reading skills for children with resident fathers and only for the sub-sample of 

white boys. Conversely, Study Two reported a higher level of reading 

competence for children with non-resident fathers who are highly-involved and 

also for those fathers making higher financial contributions. There was also 

no clear-cut effect of the residence of the father on the development of 

number skills (Pilot Study Two and Study Two), although this was clearly an 

area of distinction between black and white children, as the residence of the 

black father influenced the advanced development of number skills (Study 

Two).

The level of father involvement of non-resident black fathers compared to 

white fathers was equivocal. Pilot Study One reported that non-resident black 

fathers were rated as having a higher level of involvement, whilst Study Two 

found that black non-resident fathers were more involved specifically with 

intellectual activities. Study One found that white non-resident fathers were 

rated as being more highly involved with their children, and Study Two 

reported a higher level of emotional support for the white sub-sample, 

regardless of the residence status of the father. However, across all Studies, 

children generally rated the level of involvement of non-resident fathers as 

significantly lower than resident fathers.

Fathering behaviour and father involvement

Central to the view on the role inadequacy perspective is a critique of how 

much of the fatherhood research generally suggests that men have not
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adjusted to sociohistorical change. The refrain is that men have actively 

resisted change in comtemporary family roles and that, as a result, at best, 

men enjoy significant privileges in family life and, at worst, men are seen as 

ignorant, incompetent, or slothful in caregiving arenas.

The Studies within this thesis however, promote the idea that the 

contemporary father is on the path to generative fathering; they have 

embarked on the road to “caring and contributing to the life of the next 

generation” (Snarey, 1997), and they are making very firm steps in their 

endeavour. In Pilot Study One, Study One and Study Two there were notable 

effects of the residence of the father on father involvement and father-child 

closeness.

The later Studies were successful in demonstrating the benefits of specific 

forms of fathering behaviour, whether or not the father was resident in the 

child’s home. It may be that the modern father is still very much in the 

process of evolving a parenting role that extends beyond the indirect benefits 

of financial support to the family and emotional support to the mother, to a role 

that neuters parenting models, so that parenting becomes less genderised. 

Alternatively, perhaps the resident father has not yet achieved a salient or 

specific role in the child’s life. This assertion is generally supported by this 

series of Studies, in that the findings identified a generally higher level of 

father involvement for resident fathers, not a different nor distinct profile of 

fathering behaviour or a specific fathering style.
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The Studies were also able to demonstrate that the father’s level of 

participation with childrearing has benefits for the child’s psychological 

development. Pilot Study One reported that a higher level of father 

involvement influenced advanced reading development, while Study One 

reported that a higher level of father involvement influenced greater 

intellectual skills and more self-esteem. Pilot Study One formed the template 

that became the foundation of the later Studies in reporting that the level of 

father involvement was certainly linked to the residence of the father, whilst 

Study One underlined this finding. Pilot Study Two and Study Two were 

designed to unpack the precise nature of the parenting activities that 

contributed to such findings. Study Two was able to elucidate some of the 

wider advantages of specific fathering activities. The findings of Study Two 

showed that a high level of father involvement significantly influenced the 

child’s scores on the school and behaviour domains of self-esteem. The level 

of financial support that the father offers was also found to have a significant 

effect on the school and behaviour self-esteem of the child. Study Two also 

reported that a higher level of involvement with the emotional development of 

the child influenced higher behaviour self-esteem.

An area in which fathers have typically been seen as more involved than 

women is within the domain of play. Earlier discourse regarding men and play 

seemed to imply that men’s relatively greater involvement in this domain was 

basically entertainment and had little developmental effect (Parke, 1990). 

Snarey (1993) concluded that typical father-child interactions such as playing 

games, going on outings, providing enrichment programs and lessons.
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teaching athletic skills, and verbal play -  make significant contributions to 

children’s 1) social-emotional development, 2) intellectual-academic 

development and 3) physical-athletic development. Snarey’s extensive list of 

father-child activity possibilities signposted the nuances of how instrumental 

and emotional nurturing aspects of parenting are blended in complex 

interactional packages. These Studies within this thesis were not, however, 

able to suggest a distinct pattern to fathering behaviour that would corroborate 

any assertion that the father’s role has any particular salience for the child. 

There is an implied notion of his being a financial provider that can only be 

inferred from the fact that the level of financial support influenced greater 

feelings of self-esteem (Study Two).

Reviews have indicated that the father’s personal characteristics such as race 

and ethnicity have not been consistently related to involvement with their 

children (Doherty et al, 1998).

Father-child relationship

These Studies were also able to stimulate thinking about the potential adverse 

consequences of lone parenting in contemporary, multi-racial Britain. It is 

clear from the summary so far, that there were few detrimental outcomes for 

children, which were a direct consequence of family structure.

There was, however, fairly consistent reporting of the quality of the father-child 

relationship as having a significant impact on the developing child. The 

Studies were able to detail this somewhat in demonstrating that the quality of
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the father-child relationship significantly improved the psychological outcomes 

for the child. Pilot Study One reported that the child’s feelings of closeness to 

their father influence higher scores on the Raven’s test of non-verbal 

intelligence, while Study One revealed that the child’s feeling of closeness to 

the father influenced increased self-esteem. However, the findings also 

suggested that the quality of the father-child relationship is not a ‘standalone’ 

factor, as it is not an isolated feature of family functioning. In Pilot Study One, 

Study One and Study Two there was the general finding that the more 

involved a father is with his child, the closer the child feels to the father. The 

father-child relationship also needs to be observed and understood in 

conjunction with the mother-child relationship.

Study Two reported that a more distant relationship with the father was 

conducive to advancing reading skills. It may be, therefore that this finding 

reflected a ‘feminised’ profile of development of children with poor 

relationships with their fathers. The inference to be drawn is that these 

children receive more attention from their mother, which was confirmed in the 

findings of Study One. Study Two explored the relevance of the mother-child 

relationship and not mother-child involvement. The link between increased 

mother-child interaction and advanced reading skills has been firmly 

established in early studies by researchers such as Maccoby (1966). 

However, it may be that children who spend a lot of time with their fathers are 

more involved in ‘non-verbal’ (stereotyped) activities such as sports and 

computer games, cars and the time spent on such activities take them away 

from verbal and literacy-based (stereotyped) activities that women engage in.
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Research in relation to the adverse effects of father non-residence has shown 

that weakened father-child relationships were not a logical consequence of 

the non-residence of the father (Danzinger and Radin, 1990; Hamer, 1998; 

Hossain et al, 1997). In Pilot Study One and Study One, however, children 

from mother-only families generally reported poorer relationships with their 

fathers than children from intact families. The other Study that addressed this 

specific question (Study One) found no evidence to support this in terms of 

sex, race or at all. It may be that in this series of Studies, the children were 

‘idealising’ their non-resident father. Or else it may be that access to their 

non-resident father represented to them an opportunity for a celebration, and 

otherwise for fun and festivity, as is common in the relationship between the 

non-resident father and the child. Rowlands (1980) argued that this 

phenomenon was a product of the part-time nature of the continuing 

relationship between the non-resident father and his children, as the non

resident father was spared the angst of dealing with the day-to-day sources of 

contention such as untidiness, peer relationships and behaviour at school and 

at home.

Family structure and relationships

Pilot Study One and Study One were able to demonstrate that there were both 

benefits and pitfalls to maintaining quality relationships within the wider family. 

Pilot Study One and Study One also reported that there was a higher 

prevalence of extended families amongst African/Caribbean and South Asian 

children compared to white children, but that the African/Caribbean extended 

family was likely to develop around the non-residence of the child’s father.
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The Studies further reported that South Asian children were more likely to live 

within an extended family household, and African/Caribbean children were 

more likely to live within a lone-mother household. An effect was found 

exclusively for the African/Caribbean sub-sample where a higher frequency of 

contact with grandparents significantly increased the level of wider family 

involvement (Study One). Pilot Study One was also able to indicate a trend 

(one-tailed) towards a higher level of father involvement in fatherless 

African/Caribbean extended family households. This might suggest that the 

involvement of the wider family may stabilise family relationships following 

transitions such as the departure or otherwise non-'availability' of a parent. 

This combination of findings specifically reflected the notion of the African Kin 

Network.

The extended family households tended to cluster within the South Asian 

group who tended to obtain low scores on the family involvement measures. 

This may be suggestive that the tests were not culturally-appropriate. For 

example, Shah (1997) wrote that religion was at the core of parenting 

behaviour amongst Asian families, and this was not addressed in any way in 

the questionnaires. South Asian children also reported significantly poorer 

relationships than the other two groups for the father and mother elements of 

the ‘My Family and Me’ questionnaires. It may be that increased access to a 

larger number of adults in the child’s everyday life meant that there were more 

adults contributing to their moral and social development and this might 

include more opportunities for chatisements and admonishments. This 

approach to childcare was also highlighted in Shah’s report (Shah, 1997).
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Child Outcomes

The regression analyses found that there was a range of family-related 

variables - independent and dependent - that predicted the scores on the 

intellectual, self-esteem and academic measures. A lower number of siblings 

was found to predict higher reading scores, as was a distant relationship with 

the father (Study Two). The father-child relationship was found to predict the 

scores on the self-esteem measure (Study One). The predictors of the 

psychological measures were different for the African/Caribbean sub-sample. 

A higher level of mother involvement predicted self-esteem (Study One), 

whilst the direct measure of father involvement with the financial contributions 

to the child’s care was found to predict self-esteem (Pilot Study Two). Lastly, 

the scores on the school self-esteem measure were found to predict the 

scores on the reading and number measures (Study Two).

PERSONAL FACTORS

In examining family structure and the role definitions of the father, the relative 

significance of race and culture (covered in detail above) and the gender of 

the child cannot be ignored. The sub-samples within the Studies were useful 

in providing a basis for exploring previously unchartered territory in British- 

based psychological research with regard to the prevalence of particular 

family structures and models of family functioning amongst different racial and 

cultural groups. This confirmation provided the platform from which to 

embark on a more detailed analysis of the parenting behaviour of men in 

black families.
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GENDER

The biological factors cannot be ignored, given the relative influence of the 

gender of the child on a wide range of variables, across all Studies. For 

example, girls were rated as having more social skills and less emotional 

difficulties. Notwithstanding, the findings suggested that there are some 

influences within the father's control. The father’s perceived support of the 

daughter’s emotional development, for example, meant that boys potentially 

remain emotionally ‘illiterate’, with the associated negative outcomes on their 

psychological and academic development. The consistent findings that girls 

are rated as having less emotional difficulties, coupled with the finding of 

Study Two that girls rated their fathers as providing more emotional support is 

perhaps a snapshot through a keyhole looking through to the genesis of the 

high prevalence of emotional and behavioural difficulties amongst boys.

Finally, the stereotype of the itinerant ‘failing’ and ‘disaffected’ pupil - usually a 

boy - who hails from a lone-mother household, needs to be swiftly and 

raucously challenged as having very little, if any, basis in reality. This needs 

to be done if the potential adversities are to be averted, given the seemingly 

unrelenting rise in the divorce rate. Alternatively, non-resident fathers have to 

be encouraged to retain contact and involvement with their offspring, (Baker 

and McMurray, 1998; Pasley and Minton, 1997).

SCHOOL FACTORS

The race of the child was not found to influence the teachers’ ratings of the 

child’s emotional development and social skills. Despite these findings, the
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tendency for teachers to racialise children’s behaviour will continue to be a 

source of lively debate, given the findings of national research (Gilborn and 

Gipps, 1996). However, if the consistent finding that teachers racialise 

behaviour is in any way justified, the specific role of the family in ameliorating 

the effects have been suggested in these Studies. The potential of increased 

participation from the extended family, for example in supporting the 

development of social skills and the broadening out of the ‘traditional’ role of 

the father from rigid disciplinarian to ‘emotional coach’ to complement the role 

of the mother, is likely to contribute to a more well-adjusted child.

There is an irony that school is seen as patriarchal (Haw, 1995). The 

philosophy that continues to dominate educationalists is the huge influence of 

the school in promoting and raising achievement. Yet schools continue to 

experience a mismatch between the criteria of success and the actual 

experience of educating the children in their charge (David, 1993). The 

OFSTED framework for inspections uses a huge net of school-based factors 

in analysing school effectiveness such as teacher-pupil ratio, number of 

exclusions, the use of the budget, classroom organisation, policy development 

and implementation, school management, special educational needs, ‘value- 

added’ and of course the quality of teaching (Sammons, 1994). It may be that 

the history and current experiences that the children bring into the school 

environment are greatly underemphasised within the OFSTED framework, 

(OFSTED, 2000). Certainly the Studies within this thesis have suggested that 

race and culture, gender, family structure and relationships are more 

influential in determining educational and psychological outcomes possibly
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more than the actual school attended. Clearly, this very under researched 

area could become a vital source of information to raise achievement in 

schools.

The findings that are related to school factors consistently demonstrated that 

teacher perceptions of children from ‘minority’ groups might not always be to 

the benefit of the child. The negative ratings of teachers on lone-mother 

family backgrounds are fairly persistent despite their own judgement that there 

is little empirical evidence to support their perceptions as being founded in 

reality. What can be done to address this requires firstly the 

acknowledgement that the phenomenon exists, accompanied with the 

personal and political will to diminish the harmful effects of these perceptions. 

This clearly requires strategic planning on a number of levels accompanied 

with more substantive research into these specific issues.

The findings can be seen as a new approach to an old issue that needs to be 

re-examined with renewed vigour. Ultimately, any changes that occur in the 

evolution of fathering behaviour will simultaneously need to take into account 

the development of boys into men. Men may view themselves as involved 

psychologically: but providing for the family’s economic welfare may in part 

threaten their psychological involvement.
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CHAPTER EIGHT 

CONCLUSION 

Boys will b e  girls???

“...a father’s function ...Is turning boys into men..” (Park, 1996, p.4)

LIMITATIONS AND STRENGTHS OF THE STUDIES AND 
FINDINGS

“Questions of how much and what kinds of activities men perform in the everyday iife 
of the family became more interesting to researchers as record numbers of women 
entered the paid work force. When researchers asked in the past “What do fathers 
do?” the findings tended to suggest variations on “not enough”.... Despite increased 
involvement from men, women still remain the ‘psychic parent’ or the parent who holds 
the children’s well-being foremost in mind and takes responsibility for ensuring that 
needs are covered regardless of who performed the task. (Dienhart, 1998, pp.21-24).

In her qualitative (discourse analysis) study, Dienhart (1998) suggests that 

research has been oversimplistic in examining fatherhood as two groups 

(father-absent vs. father-present; mothers vs. fathers) - dichotomies that were 

seen as being mutually exclusive or contradictory. She goes on further to 

suggest that the tendency to view phenomena through a dichotomous lens 

was particularly apparent in research concerned with men in families. 

Expanding the view of parenthood beyond a matri-centric perspective and the 

view of fatherhood beyond father absence, were necessary features of this 

series of Studies. What we were able to learn about fathering and fatherhood 

when we looked deeply into and beyond the potentially limiting discourse, was 

considerable.

Hawkins and Dollahite (1997) believed that early research into fathering was 

non-developmental in that it did not pay adequate attention to the process of
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men’s ‘self growth and specifically the maturation that occurs once he 

becomes a father. They posited that most research into fathering was mostly 

inadequate and wholly misconstrued men’s motives, feelings and attitudes 

about what it means to be a father. They suggested that the research tended 

to be unmotivating because it suggested significant barriers to men’s personal 

transformation. They further argued that it was narrow in its focus, by holding 

up some limited external standard of paternal care that was often based on 

idealised models of motherhood. A focus on the degrees and gradation in 

the quality of certain parenting responsibilities, as well as attending to the 

value that men give to such activities, may further enrich our understanding of 

the complex experiences of being a father.

This viewpoint is indeed a central criticism of the research within this series of 

Studies, none of which drew on qualitative data and one that required that 

fathers describe their ‘caretaking’ responsibilities based on a ‘standard’ 

measure of parenting, which may on the surface appear as a model of 

mothering. However, it should be noted that the ‘Caretaking’ and ‘Fathering’ 

questionnaires did attempt to extend the model of parenting to capture 

aspects of fathering behaviour that may be considered to be ‘traditional’ 

models of fathering (leisure and finance for example), whilst counterbalancing 

this with the reality that fathering’ is indeed a subset of ‘parenting’ that is 

grossly understated. It can be argued that this understatement maintains the 

illusion of an exclusive skills repertoire amongst mothers that potentially 

fathers who parent alone have to ‘adopt’ (and are possibly ‘emasculated’ in 

the process) in order to become successful parents.
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Dienhart (1998) further examined the “co-constructive interaction” of fathering 

behaviour through interviews primarily between the male and female partners. 

She wrote about the “Dance of father involvement” (p. 128) where both 

parents construct together, meaning from their individual experiences, while 

being influenced by other people. In her view, the co-construction and the 

creation of new meaning and possibly new perceptions, was a social process. 

The result, she felt, was that the partners involved arrived at sympathetic 

perspectives that neither might have expected from their individual positions. 

However, she accepts that her own individual position was also likely to add a 

third perspective in this ‘co-construction’, which is one of the main criticisms of 

qualitative research in areas such as the highly subjective issue of what it 

means to be a good parent. It can also be argued that qualitative insights 

should be used to amplify quantitative findings (Boykin, 1991). This viewpoint 

would suggest that qualitative aspects of this series of Studies will naturally 

develop out of the replication of the findings.

There were clearly difficulties with regard to sampling that have been 

discussed in each Study. However, another limitation of the samples (and 

consequently the designs of the Studies) was that the concept of family 

contained within this thesis excluded the target child’s relationship with their 

siblings. Handel (1960) pointed out the importance of sibling groups in the 

definition of a family as a social group. Given the significant findings in 

relation to family size, it may be a useful development to include the 

viewpoints of sibling groups in describing their experience of their fathers.
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A further limitation of the Studies was that they relied on primary-aged 

children, and that this may be the source of the lack of consistent findings. 

However, a more realistic reason for the lack of consistent findings could also 

be ascribed to the fact that the dependent measures were not held constant. 

Given the relevance of examining the impact of fathering from the child's 

perspective that emerged within the process of this series of Studies, it may 

be that targeting this age group was entirely appropriate not least to assist 

with a description of fathering. The impressionistic findings of Pilot Study 

Two, where direct measures of fathering behaviour were used, indicated that 

secondary school-aged children were less dependent on, and enjoyed lower 

levels of involvement from their fathers than primary school-aged children.

What has been learnt

Father ‘Availability’

Although the sample size was small, the results of Pilot Study One in 

particular, found that children gave more favourable ratings for the 

involvement of their non-resident fathers than their resident fathers. This may 

be entirely consistent with the idealisation of the absent father (Furstenburg 

and Nord, 1985). Alternatively, it may be that the present father feels he is 

contributing well by virtue of the fact that he is resident in the child’s home. 

Studies have demonstrated this very real possibility that resident fathers feel 

that their role is best summarised in terms of them just ‘being there’ (Snarey, 

1993). It may be however, that the non-resident father contributes a wider 

range of support across a narrower band of time, because his access to the 

child is restricted. Any further analysis of this would need to consider the
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interaction between frequency of contact with the father and fathering 

behaviour using direct measures of father involvement in order to determine a 

clearer picture of the support given by non-resident fathers.

Pilot Study Two and Study Two also confirmed earliest reports of the benefits 

of father availability to the self-concepts of children (Biller, 1971; 1974a). 

Perhaps this is an area where the role and support of educational 

psychologists can be enhanced within the school system. Given the very real 

phenomenon of the influence of parenting on academic achievement, 

strategies should be given to educational psychologists that has some utility 

for both parents to support their child's development and educational 

psychologists should disseminate these strategies in schools. Clearly it is not 

the role of the educational psychologist, nor the school, to determine in what 

ways the cultures of individual families should evolve, but they should promote 

the results from research of the benefits of the additional involvement of both 

resident and non-resident fathers.

In the third edition of his seminal book The Role Of The Father In Child 

Developmet, Lamb (1997) guards against any simplistic ‘father effect’ theory 

of child development. Whilst fathers appear to be important for children’s 

cognitive and emotional development, this is not an isolated independent 

effect but is linked to the quality of marital and parental relationships in the 

family context within which the child grows up. Paternal warmth, emotional 

closeness and playfulness appear particularly important in fostering a 

successful father-child relationship. There is emerging evidence of the
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psychological significance of maintaining links with non-resident fathers. The 

positive language of the Child Support Act (1991) is helpful in encouraging the 

use of more neutral terms as residential and non-residential father to 

substitute for present and absent fathers. This is particularly useful in 

dispelling myths that absent fathers are less active than present ones. In 

short, the worldview (beliefs, values and opinions) of the father is more 

important than his residence in shaping his relationship with and support of his 

child.

Gender Bias

Historically, men were concerned to pass on vocational skills to their sons, but 

emotionally, developed closer relationships with their daughters. Griswold

(1997) described the distinctive features of gender-bias in how fathers 

responded emotionally to sons and daughters. Fathers also tended to use 

more expressive language in writing to their daughters than sons. He went on 

to suggest that there was a view that it was ‘experts’ such as childless male 

professionals, and mothers, who were developing the parent-education 

programmes that define good fathering. Many fathers were suspicious of this 

and responded by rejecting what these activities had to offer, whilst being 

simultaneously disparaging of the male professionals involved and the 

masculinity of these male professionals. What may be more acceptable is 

the role of a father - regardless of his residence - who is enabled to take his 

instrumental role seriously to the point of providing for the financial and 

emotional security of his children.
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The superiority of girls in reading is well-established in research dating back to 

the 1960’s, indicating more social reinforcement of these skills by the mother 

(Maccoby, 1966). Compared to girls, boys are three times more likely to be 

referred for difficulties in acquiring reading skills (Gilborn and Gipps, 1996). 

However, it may simply be that girls read more than boys. In contemporary 

society boys are more likely to be interested in playing on computer consoles 

than girls -  again culturally reducing their opportunities to improve their 

reading skills (Downes, 1997). This also introduces the notion that toy 

manufacturers are involved in the cultural disadvantage that boys face in 

learning to read, as compared to girls, most toys targeted at boys are less 

likely to involve reading. The pretend play areas of the kitchen (marketed and 

targeted at girls) now include reproductions of commercial products such as 

labelled foods, whereas boys have no such counterpart.

Although the bias of teachers to the classroom behaviour of boys and girls are 

well documented, (Gilborn, 1990; Grant and Brooks, 2000), it cannot simply 

explain the phenomenon of the poor reading performance and the prevalence 

of learning difficulties in boys. The current picture is that boys now arrive at 

schools with learning difficulties and are at a disadvantage for learning to read 

(Downes, 1997).

Curriculum issues

The overall results of Pilot Study One and Study One, where children were 

required to respond to identical questionnaires about the parenting behaviour 

of their mothers and their fathers, suggested that when men balance their
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‘traditional’ role with a nurturing role for young children at similar levels of 

responsibility as mothers, parenting approaches generally become 

indiscernible. It may be that this phenomenon is indicative of the multi-racial 

sample and consequently is a manifestation of cultural patterns to 

childrearing, as it has been reported that gendered roles within families of 

African heritage are less common than within other cultural groups (e.g. 

Brown et al, 1998). The increase in fathers performing tasks associated with 

mothering may throw some light onto the notion of a “feminised” 

cognitive/learning profile first reported by Barclay and Cusomano (1968). This 

may begin to root itself as boys develop. It may also go some way to 

describing the reasons behind the widening gap between the attainments of 

boys and girls at all levels of school life. It may even be that these 

stereotypes are actually based in reality, but this would not satisfactorily 

explain why the paper thin differences between the genders in terms of 

academic achievement at 10-11 years of age (as described by the scores on 

the reading and number measures) become a gaping impasse within a period 

of five years. It may be that research into the relative influence of parental 

support needs to be conducted for the secondary school years, to shed some 

light on these important factors. The present Studies focused on the primary 

phase. However, it should be noted here that none of the Studies found 

significant differences between the reading skills of boys and girls, whereas 

girls were found to have advanced number skills in Study Two.

Fathers are generally less involved with their sons (see Morgan et al, 1988). 

It is irrational to argue that potential difficulties may include an increase in the
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reading and verbal skills of boys (see Barclay and Cusomano, 1968), and/or 

indeed, an increase of the mathematical competence of girls as found in 

Study Two. However, the potential curricular issues should not be ignored. 

Perhaps a decline in family life is one of the mitigating circumstances that 

currently impact on the academic outcomes for boys. If we were seriously to 

consider that a feminised cognitive profile is a probability for children who live 

without an emotionally available father, this would be placed against a 

backdrop of sextyping and media portrayal of the ‘macho’ man. This series of 

Studies may also stimulate further discussion and research into the widening 

gap between the academic attainments of boys and girls overall and the 

shrinking gap between the attainments of girls and boys in mathematics and 

other sciences in particular (Gilborn and Gipps, 1996). Although it is clear that 

the equal opportunities lobby has had a significant impact in this regard, it 

would be of interest to explore whether the ‘availability’ and non-‘ availability’ 

of fathers consistently impacts on the attainments in both language and 

mathematics or whether the impact on mathematics is more significant than 

the impact on language development, with a sample that is more varied 

particularly in terms of socio-economic and sociocultural factors.

This theory would broadly propose that boys with an emotionally distant father 

may select subjects at 14 years that continue to follow a genderised pattern - 

subjects for which they are potentially ill-equipped, due to their delayed 

visuospatial and mathematical skills. What the findings of this series of 

Studies suggest, therefore, is that the ‘availability’ (as defined by either 

involvement, closeness, or residence) of a father was not as strong a predictor
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of gains in number skills as the non-availability’ of a father was of gains in 

language ability. Advanced reading skills were an outcome for groups of 

children with poorer relationships with their father in Pilot Study One, Pilot 

Study Two and Study Two. The scenario could arise as follows: the boy with 

minimal father support develops a feminised cognitive profile, consequently 

his reading and verbal skills are advanced beyond his relative competencies 

in mathematics and spatial ability. At the age of 14 years, the male pupil is 

required to select a range of examination courses. There is much evidence to 

show that the sex of the child influences the curriculum that they choose to 

follow (see Mabey, 1990). Although his strengths lie in subjects that are 

traditionally associated with girls, he selects traditional ‘male-orientated’ 

subjects due to peer and societal pressure, and possibly interest. His skills 

are not well-matched to these subjects and subsequently he underperforms, 

resulting in low academic attainments. Clearly this theory would have to be 

tested empirically in order to begin to even formulate a way of addressing this. 

Should this be proven to be the case, the roles of parents, educators and 

educational psychologists converge at the point of the curriculum, its message 

and its methods.

The findings from this series of Studies may also generate further debate on 

the connection between a lack of male role models and school failure for 

boys. The potential for the failure of boys is great when all factors are 

considered. What also emerged from these Studies was that it was a joint 

and balanced effort from both parents that was more likely to contribute to 

scholastic success (Biller, 1993; Jackson, 1999). The Studies have clearly
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demonstrated that although the relationships with the parents are paramount, 

children, women and men all benefit when men are actively involved in the 

family. Despite the many factors and multi-faceted nature of child 

development, strong associations have been shown between support and 

involvement by both parents and positive outcomes for children. In short, 

when fathers assume an equitable parenting role, this increases psychological 

development.

SCHOOLS SHOULD INVOLVE MEN

The acquisition of reading skills is often the focal point of conflict in schools 

(Hatcher, 1994). This series of Studies points to the interesting paradox 

within this society: promoting the active involvement of fathers in childcare 

may in fact be reducing the language competencies of children as 

demonstrated by the proxy measure of reading attainments. No advanced 

society would promote the notion of lone-mother families or poor father-child 

relationships as being a viable alternative to a stable, nurturing two-parent 

family to increase reading skills. What should an advanced society be doing?

The more contemporary view of 'generative' fathering suggests that child- 

centred fathering is the current focus for increasing our understanding of the 

contributions of fathers to children’s development. Generative fathering meets 

the needs of the child by ongoing work to create and maintain the 

relationships between the father and child. Earlier work such as Biller (1993) 

provided the introduction of systemic conceptualisations of parent-child 

interactions, noting how the father-child interaction and relationship is

364



influenced and mediated through the mother-father-child system. He 

suggested that the parent-child attachment is not an all-or-nothing quality, and 

that the mother’s and the father’s experiences of their partner’s interactions 

with the child are subjective. This view was formerly advanced by Rutter in 

his examination of academic and school achievement:

‘The father, the mother, brothers and sisters, friends and school-teachers and others all have an 
Impact on development A less exclusive focus on the mother Is required. Children also have 
fathers!’ Rutter (1974) p i25

There has been a movement since the 1980’s regarding the influence of home 

and parental roles and attitudes on school achievement, (see Bastiani, 1986, 

1987, 1989). The number of studies in this vein found that parent and school 

partnership supported achievement, and that the level of involvement of 

parents in school life had a significant influence on achievement. There is a 

fairly strong relationship between the level of attainment in absolute terms and 

level of participation in school activities. In short, schools should involve men.

When the potential advantages of male input in improving results in 

mathematics is considered, perhaps schools will need to consider ways in 

which to target father involvement. Teachers are not omnipotent - there is a 

limit to what schools can achieve in increasing father involvement. The extent 

to which a focus is made on the relative contribution of an adult male to the 

learning and achievement of children needs to be considered. Bloom (1980) 

for example, found that there were a number of variables that influenced 

achievement, which he grouped as alterable and non-alterable variables. 

These variables included the quality of teaching, the cognitive characteristics
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of learners, the affective characteristics of learning, the rate of learning and 

the home environment. Some of these variables have a greater effect on 

learning than others, but Bloom’s research showed that family factors and the 

cognitive status of the child were the least strong in terms of promoting 

achievement following focused interventions. The findings of the series of 

Studies described in this thesis do not support Bloom’s position. Across all 

Studies, an array of family-related variables was the most significant 

predictors of the scores on the psychological and scholastic measures.

The multhracial focus

Two recurring themes of ‘father-absent’ research were replicated in this study, 

namely, the impact of father-absence on the personality development and on 

the emotional status of the child. These Studies, however, were able to 

identify significant differences between the range of measures, and more 

specifically, the self-esteem scores of children from lone-mother and two- 

parent families from diverse ethnic groups in Britain.

The Studies revealed significant similarities and differences between the racial 

groups and the behaviour of resident and non-resident fathers. South Asian 

fathers were generally reported to be less involved with childcare than the 

other racial groups, but were also found to be more available than the other 

groups, in that there were significantly less South Asian father-non-resident 

households than the other racial groups. Although the findings in relation to 

the South Asian sub-samples are consistent with other research (see Jain,
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1997), it is possible that the family questionnaires were biased to Western 

constructs of parenting and fathering behaviour.

There were a number of differences found between the White/European and 

African/Caribbean fathers. Consistent with earlier reports (see Brice-Baker, 

1998; Nsamenang, 1987; Nwadiore, 1998) black fathers emphasised more of 

a discipline role through self-report. The Studies were also able to reveal that 

married, black fathers were most likely to enact this role. The child-report of 

black fathering is wholly different, suggestive of a more nurturing, stimulating 

role of the father. The Studies also indicated a link between the residence of 

the father and the level of discipline with the development of number skills in 

black children. For black fathers, a lower level of emotional support to his 

children was also linked to significantly lower behaviour self-esteem. The 

similarities that existed between fathers across racial groups were that a 

weaker father-child bond improved the reading development of children, and 

that the residence of the father increased the child’s self-esteem.

BLACK FATHERS AND ACHIEVEMENT

An understanding of black underachievement is more difficult to obtain when 

the results of these Studies are considered. Although the African/Caribbean 

group had a significantly higher number of lone-mother families, no significant 

differences between one- and two-parent children were found for either their 

cognitive development or their academic achievement, save for Study Two, 

which produced the findings that black children with resident fathers had 

significantly better developed number skills. All factors considered would in
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fact point to a contrary finding: the longstanding prevalence of lone-mother 

families, the feminised classroom, the larger families, the intergenerational 

underachievement are all headlamps for low attainments overall, but most 

particularly for number skills. It may be that the explanation of this 

phenomenon is based on an interaction between personal and family factors.

Given the propensity of black boys who are (rightly or wrongly) identified as 

having serious emotional and behavioural difficulties (Gilborn, 1990), the time 

for building on the findings of this research is now. Closer and more detailed 

examinations of the family structure, relationships and father behaviour of this 

vulnerable group may shed some light on the particular intransigence of this 

phenomenon. The stereotype of the black father presented by Amin (1996) 

did not include his homophobia. Arguably, these feelings and attitudes are a 

feature of the majority of heterosexual men across ethnic groups. It is 

possible that these strong feelings dissuade many fathers from providing their 

sons with the emotional support that they need and deserve (Lewis and 

Weinraub, 1974; Morgan et al, 1988). However, for black boys the 

consequences of this are more far-reaching and detrimental. These early 

findings point to the possibility of this fear being linked to the one and only 

emerging difference between the fathering behaviour of black men with their 

sons and daughters, and therefore should not be underestimated. Black 

fathers would need to develop their own, personalised repertoire of physical 

and emotional, verbal and non-verbal signs, signals and actions to 

demonstrate the equity of their commitment to the emotional development of 

their sons and daughters.
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What these Studies have particularly been able to achieve is a clearer picture 

of the “what?” non-resident black fathers do to support the child's 

development. The findings were that the school and social self-esteem are 

most affected by the lack of a father in the home. This means that these 

Studies have provided useful indicators about how to approach and assist the 

child with processing their feelings about their status as a child with a non

resident father, and to minimise the potentially adverse academic 

consequences. Consideration should be given to developing groupwork or 

individual counselling for children of divorce/relationship breakdown. It is clear 

that schools and teachers have a role in minimising the possible effects of 

marital breakdown on children. Through both the pastoral care system and 

the curriculum, examples have been given as to how teachers can help 

children to adjust (Carlile, 1991).

MEN IN BLACK FAMILIES

“We see the need for a human perspective that will make it possible to discover strengths within 
weaknesses and weaknesses within strengths” (Martin and Martin, 1980, p.2)

Black families serve as a filter against the potentially harmful inputs from 

society, therefore, although consistently described negatively in terms of their 

social behaviour and also described as emotionally deficient by teachers, their 

self-concept is not affected negatively. Hayles (1991) wrote of the survival of 

the black family in any form as a “miracle” indicating that the strengths of 

black families remain the kin networks, and extended family network. 

Although the Studies were not able to show that the extended family structure 

provided psychological advantages for African/Caribbean children, there was
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some indication of the relative importance of contact with the grandparents 

within the African/Caribbean culture(s) and the configuration of the black 

extended family to support lone-mothers. Given the consistent pattern of 

unmarried mothering within the African/Caribbean communities, the 

communities must feel empowered to define what is ‘good’ and desirable and 

what is ‘bad’ and undesirable from the standpoint of their own interests and 

conditions of existence.

The model of nigrescence highlights the view of ‘self from an Afrocentric 

perspective which includes the collective view of self, arguably a notion that is 

allied to the collective identity of oppressed peoples. Consequently, the 

understanding of the psychology of black people (Americanised-Africans and 

Europeanised-Africans) must be African-based. The proper understanding of 

black self-concept must be based on African associations and incorporate 

African-based analyses and conceptions in this regard. From this series of 

Studies, we can clearly see the importance of the African self-concept and its 

psychological basis for the self-concept of African/Caribbean children.

It is both vital and important that the African/Caribbean communities develop a 

means to express their authentic experience in this country, and an accurate 

workable theory is woven in to the discipline of ‘Black Psychology’. It is very 

difficult, if not important, to understand the lifestyles of black people using 

traditional theories developed by white psychology to explain (in the main) 

white people. Although research conducted by African-American 

psychologists have suggested that when these traditional theories are applied
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to the lives of black people, many incorrect, weakness-dominated and 

inferiority-orientated conclusions come about. This was not generally the 

findings from this very early study of black family life and its impact on children 

in the British context. In fact, there were very few findings to conclude the 

‘inferiority’ of African/Caribbean children and/or their families.

The Scarman report (1981) found that black parents were particularly hesitant 

to take a full and active part in school life. The London Borough of Brent 

Education Committee quoted in Lynch (1986) pointed out that schools cannot 

involve themselves in effective discourse on raising achievement unless they 

give full rein to the involvement of parents. The question remains, how can 

the school be more open to father involvement? How in particular can 

schools be open to more black fathers?

The findings of these series of Studies suggested that there is a huge issue 

around the visibility and invisibility of black fathers. The finding that their 

physical presence in the home is linked to the advancement of number skills 

is important in that there were no specific activities linked with this. This 

suggested that ‘just being there’ is of crucial importance and that black men 

should be simply encouraged to come in to the school and just...be there.

GENERATIVE FATHERING -  THE FINAL WORD

“’Stroking’ may be used as a general term for intimate physical contact; in practice it may take 
various forms. Some people literally stroke an infant; others hug or pat it, while some people 

pinch it playfully or flip it with a fingertip....’’ (Berne, 1986, p. 14)
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The competing demands of father as nurturer and father as breadwinner has 

to be addressed if we are to enable men to participate in ‘good-enough’ 

fathering. The tension is that in modern living, the material demands of both 

adults and children are so extraordinarily high that it is potentially a 

disincentive for men to return to a situation of ‘masculine domesticity’. 

Women’s wage work has already forced rapid developments in the role- 

enactment of fathers, and has provided a welcome opportunity for many men, 

to participate in generative fathering. However, this thesis is the beginning of 

a demonstration that clearly fathers cannot be conceptualised as mothers, 

given the impact of the financial provider role through the eyes of both fathers 

and children. However, in research on generative fathering, it is erroneous to 

separate childcare that resembles traditional ‘mothering’ tasks in a way that 

implies that these tasks do not have to be done for motherless children. All 

activities that contribute to the psychological, educational, emotional, physical, 

moral and spiritual development of the child are non-negotiable components 

of parenting and are therefore ‘fatherwork’.

What may be useful, however, is that future research should focus on the 

outcomes for children with fathers who work full- and part-time, and those 

whose fathers are unemployed. It is essential that such research also include 

a sub-sample of children of pre-school and school age. Similarly, any 

potential correlations between the working hours and incomes of both parents 

and the level of ‘fatherwork’ would clean the window through to a clearer 

picture of activities of fathers within a range of households with different levels 

of time spent at home with the children.
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It should also be noted that feminist sociology and psychology have provided 

views that are orientated at both ends of the spectrum. Feminism has both 

proposed that men are of little value to families as well as emphasising the 

importance of fathers (Griswold, 1997). The good work done by both scholars 

of psychology and “equity feminism" within sociology, as well as men 

themselves, has created a model of fatherhood that couples their 

breadwinning role with generative fathering. There has been a focus on the 

intellectual, moral, psychological, physical and spiritual development of their 

children and it will be these agents that will undoubtedly shape the future of 

fathering. If racism and discrimination seem particularly debilitating to the 

black male psyche, it is because such oppression relentlessly strips black 

men of their ability to do what men are supposed to do -  work, earn money, 

take care of their woman and children, run their communities, rule their 

destinies - have power. The contribution of the growing body of literature on 

masculinity is not being ignored (see Lewis, 1986; Majors and Billson, 1996; 

Madhubiti, 1990; Sewell, 1997), but there clearly needs to be more empirical 

research conducted on the perceptions and development of fathering models 

that are embedded within parallel models of masculinity.

Palkovitz (1997) suggested that such research has a role to play in exploring 

the mythology that exists around fathering. For example, it is positive 

involvement that should be measured as opposed to more involvement, as 

there is no consistent evidence base to suggest that the more involvement 

that the father has in the child’s care leads to significantly greater benefits for 

the child. This small-scale British research, however, goes some way to
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initiate closer looks at the issue of the influence of particular fathering styles 

on the psychological development of the children. Indeed, Milligan and Dowie

(1998) reported the specific needs of the child that can be met by the father. 

These included safety and protection, comfort, and the feeling of being loved, 

friendship, a role model, recognition of the child as an individual and that the 

father should be adaptable and honest. Research in the future should involve 

a 360° evaluation of father involvement that relies on the views of sons, 

daughters, the mother and the father, the wider family and teachers, which are 

in turn matched against child outcomes.

Disenchantment with school, leading to attention-seeking and disruptive 

behaviour, seems to be setting in at an earlier stage. The most recent 

statistics has revealed that nine out of ten primary school exclusions are of 

boys, and boys represent four out of five of secondary school exclusions 

(Gilborn and Gipps, 1996). It is quite obvious that if boys are to improve their 

academic performance they have to be attending school. As well as the 

changes to the curriculum offer and to methods of teaching and to pastoral 

care, parents are also being encouraged to re-examine their role in sex-role 

development, most notably a movement away from the traditional attitude of 

‘boys will be boys’. Parents will need to activate an interest in language and 

in reading at as early a stage as possible. They will need to contribute to the 

emotional development and empathy of their sons, and to teach them the 

vocabulary to communicate their feelings, (Downes, 1997).

This series of Studies revealed that increased self-esteem is a consequence of black 
generative fathering in the British context.
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APPENDIX ONE
Table 1.1 A “Traditional Families” by percentage of all households grouped by ethnicity in Great

Britain, 1991

Ethnic Group Couples Small
Families

Large families 
with no children

Large
families with 
1 or more 
children

Total

White 29.5 19.4 11.1 5.0 65.0
Ethnic Minorities 13.3 28.6 9.9 14.2 66.0
Black 14.7 17.2 9.7 6.1 47.7
Caribbean 16.0 14.8 11.4 5.9 48.1
African 11.4 22.3 6.8 7.7 48.2
Other 14.0 20.9 5.1 3.9 43.9
South Asian 10.6 38.3 10.9 23.9 83.7
Indian 12.8 36.4 13.4 21.2 83.8
Pakistani 7.4 41.0 7.4 27.3 83.1
Bangladeshi 4.4 43.3 3.9 32.8 84.4
Chinese and others 16.0 30.2 8.5 9.6 64.3
Chinese 15.7 29.6 9.8 12.3 67.4
Other Asian 14.0 34.7 8.9 11.6 69.2
Other Other 17.8 27.2 7.3 6.5 58.8
Entire Population 28.9 19.8 11.1 5.4 65.2

‘Couples’ are defined here as a household with two adult members of different genders without 
dependent children. ‘Small Families' are two adults of different gender with at least one dependent 
child. ‘Large families’ have 3 or more adults within the household.

Table 1.2A Single-adult households as percentage grouped by ethnic groups in Great Britain,
1991

Ethnic Group Single non
pensioner adult

One-parent family Lone pensioner

White 11.5 4.0 15.6
Ethnic minorities 16.1 9.3 2.8
Black 23.6 16.9 4.2
Caribbean 23.1 16.4 5.3
African 23.8 16.0 1.6
Other 25.6 21.6 2.5
South Asian 7.4 3.7 1.5
Indian 7.8 3.1 2.0
Pakistani 7.2 4.8 0.9
Bangladeshi 5.2 4.4 0.7
Chinese and others 19.4 6.6 3.0
Chinese 18.8 4.4 2.4
Other Asian 16.6 5.5 1.8
Other other 22.0 8.7 4.2
Entire population 11.7 4.2 15.1
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APPENDIX TWO

School Area White Black South
Asian

Socio-economic 
status of fathers

Boys Girls Boys Girls Boys Girls

ONE Bucks 5 3 7 11 18 25 Mainly unemployed

TWO SE London 11 9 7 3 3 2 Mainly unskilled and 
unemployed

THREE SE London 19 19 2 3 2 1 Mainly unskilled and 
unemployed

FOUR W London 5 3 12 6 6 7 Mainly unskilled and 
unemployed

FIVE SE London 12 13 4 4 2 1 Mainly unskilled and 
unemployed

SIX SE London 6 8 3 3 0 0 Mainly unskilled and 
unemployed

SEVEN Central
Birmingha
m

11 9 7 3 3 2 Mainly unemployed

EIGHT NW
London

12 13 2 1 4 4 Mainly unskilled

NINE NW
London

4 2 7 9 1 0 Mainly unemployed

TEN SW
London

1 0 5 2 0 0 Mainly unskilled and 
unemployed

ELEVEN SW
London

0 0 3 2 0 0 Mainly unemployed

TWELVE SW
London

1 1 2 0 0 0 Mainly unemployed

THIRTEEN SW
London

0 0 4 2 0 0 Mainly skilled 
employment

FOURTEEN SW
London

12 13 12 10 0 0 Mainly unskilled

FIFTEEN SW
London

2 6 20 15 0 0 Mainly unskilled

SIXTEEN SW
London

1 1 20 17 0 0 Mainly unemployed

SEVENTEEN SW
London

12 16 24 24 0 0 Mainly unskilled
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APPENDIX THREE

Table 3.1 A: Means, standard deviations and t-values for the family Involvement measures (My 
Family and Me-father, My Family and Me -  mother and My Family and Me -  wider family) grouped

Variable Boys Girls t df P
My Family 
and Me 
father

26.65 (11.29) 26.88(8.62) -0.10 74 0.92

My Family 
and Me -  
Mother

31.14(7.94) 30.36(7.82) 0.42 73 0.67

My Family 
and Me -  
wider family

17.95(4.20) 18.91(4.29) -0.96 72 0.34

Table 3.2A: Means, standard deviations, and t-values for dependent variables grouped by

Variable English as an Additional 
Language (Multilingual)

English as a mother 
tongue (monolingual)

t df P

Raven’s A-C 22.06(7.15) 24.27(6.28) 1.21 74 0.23
CASP-R 15.63(4.83) 18.63(5.18) 2.09 74 0.04**
TCRS-Emotlons 29.94(11.98) 31.78(12.58) 0.53 74 0.60
TCRS-Social 68.88(17.66) 69.67(15.41) 0.18 72 0.86
LRT Raw 22.25(17.50) 25.03(10.21) 0.48 39 0.63

Table 3.3A: Means, standard deviations and t-values for scores on the dependent variables

Variable Black child living In an 
extended family 
household

Black child not living In 
an extended family 
household

t df P

Raven’s A-C 23.00(6.17) 22.73(8.31) 0.07 16 0.94
CASP-R 16.71(3.64) 17.45(5.97) 0.29 16 0.77
TCRS-Emotlons 39.71(10.53) 31.09(11.99) 1.56 16 0.14
TCRS-Soclal 62.26(10.16) 63.00(16.43) 0.10 16 0.92
LRT Raw 32.50(3.109) 26.50(9.54) 1.20 6 0.28
My father and me- 
Father Involvement

30.71(6.55) 27.27(10.47) 0.77 16 0.45

My Family and Me- 
Mother Involvement

30.67(7.76) 30.18(9.23) 0.11 15 0.91

My Family and Me- 
Famlly Involvement

18.43(5.38) 19.80(5.09) 0.53 15 0.60

Table 3.4A: Means, standard deviations and t-values or scores on the measures of Family 
Involvement (My Family and Me-father; My Family and Me-mother; My Family and Me-wlder

Variable African/Caribbean
Boy

African/Caribbean
girl

t df P

My Family and Me- father 30.90(6.37) 25.75(11.47) 1.21 16 0.24
My Family and Me- mother 29.73(9.82) 31.00(7.33) 0.29 15 0.78
My Family and Me-wlder 
family

17.80(5.9) 21.29(2.93) 1.43 15 0.17
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Table 3.5A_Means, standard deviations and t-values or scores on the measures of Family 
Involvement (My Family and Me-father; My Family and Me-m other; My Family and Me-wlder

Variable Boys with a non
resident father

Girls with a non
resident father

t df P

My Family and 
Me- father

19.22(17.78) 25.00(14.63) -0.62 12 0.55

My Family and 
Me- mother

34.25(4.95) 32.40(8.41) 0.50 11 0.62

My Family and 
Me-wider family

18.00(5.13) 20.60(0.90) -1.11 11 0.29
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APPENDIX FOUR

Table 4.1 A: Expected frequencies for the prevalence of ‘nuclear’, extended and lone-mother

Nuclear family Lone-mother Extended Total
Observed 129 32 39 200
Expected out of 
200 based on 
census %ages

134.6 28.4 36.8

Table 4.2A: Expected frequencies for the prevalence of ‘nuclear’ extended and lone-mother

Nuclear Family Lone-mother Extended Family
Observed frequencies 48 20 16
Expected from census 
based on n= 84

36 35.3 12.8

Table 4.3A: Expected frequencies for the prevalence of ‘nuclear’ extended and lone-mother

Nuclear Family Lone-mother Extended Family
Observed frequencies 47 5 19
Expected from census 
based on n=71

41.3 4 25.8

Table 4.4A: Expected frequencies for the prevalence of ‘nuclear’ extended and lone-mother

Nuclear Family Lone-mother Extended Family
Observed frequencies 34 7 4
Expected from census 
based on n= 45

30.7 6.3 7.9

Table 4.5A: Means, standard deviations and t values for differences between the scores on the 
psychological measures grouped by whether or not the child lived in an extended family 

household that did not contain a natural father.
Dependent variables Extended Family 

Household
Not an Extended 
family household

t df P

Raven’s A-C 23.53 (7.50) 24.44 (6.52) 0.72 171 0.47
Raven’s Full scale 37.00 (7.78) 33.98(8.94) 1.03 65 0.70
Self-Esteem Inventory 18.94(5.86) 19.77 (7.02) 0.64 167 0.53
TCRS-Emotion 33.19(12.05) 34.00 (12.47) 0.32 144 0.75
TCRS-Social 60.45(18.10) 61.69 (16.01) 0.37 144 0.71

Table 4.6A: Means, standard deviations and t values for differences between the scores on the

Dependent variable Father
substitute

No father 
substitute

t df P

Raven’s A-C 24.59(6.75) 23.79(8.07) 0.41 59 0.69
Raven’s Full 33.22(11.56) 37.14(7.40) 0.78 14 0.45
Self-esteem inventory 22.18(6.78) 21.41(4.74) 0.42 55 0.67
TCRS-Emotion 34.70(12.12) 34.71(15.41) 0.00 52 0.99
TCRS-Social 62.77(13.24) 58.87(18.29) 0.79 52 0.43
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Table 4.7A: Means, standard deviations and t-values for the dependent variables grouped by

Variable Black children living In a 
two-parent household

Black children living In a 
lone-mother household

t df P

Raven’s A-C 24.81(6.19) 23.23(6.91) 1.12 92 0.26
Raven’s Full 34.35(8.16) 33.63(10.51) 0.20 26 0.85
Self-esteem Inventory 19.77(6.76) 21.28(5.35) 1.05 89 0.30
TCRS-Emotion 31.75(12.26) 36.27(13.31) 1.60 87 0.11
TCRS-Soclal 63.75(17.61) 59.70(11.34) 1.13 87 0.26

Table 4.8A: Means, standard deviations and t values for the scores on the dependent measures 
grouped by the reported relationship with the father (Good= almost always/sometimes; not good

Variable Good (>2) Not good (<2) t df P
Ravens A-C 24.89(6.11) 23.00(6.67) 1.25 88 0.21
Ravens Full 32.30(8.67) 34.29(7.27) 0.55 28 0.59
Self-esteem Inventory 20.97(6.19) 20.33(5.52) 0.42 85 0.68
TCRS-Emotlons 33.05(12.26) 37.36(15.88) 1.32 84 0.19
TCRS-Soclal 63.50(15.27) 59.77(18.11) 0.94 84 0.35

Table 4.9A: Means, standard deviations and t-values for the dependent variables grouped by

Variable Black children living In an 
extended family household

Black children not 
living In an extended 
family household

t df P

Raven’s A-C 24.05(7.42) 24.10(6.26) 0.03 133 0.97
Raven’s Full 29.60(9.45) 33.55(8.44) 0.93 25 0.36
Self-esteem Inventory 21.07(4.95) 21.04(6.18) 0.01 83 0.99
TCRS-Emotlons 39.74(13.05) 32.62(12.83) 0.67 130 0.51
TCRS-Soclal 62.84(17.58) 65.98(14.67) 0.84 128 0.40

Table 4.1 OA: Means of My Family and Me -Wider Family grouped by race and frequency of

Frequency of 
contact with 
Maternal 
Grandparents

Dally Most Days Hardly ever Never

African/Caribbean 19.95(3.72)[n=201 19.44(4.84)[n=411 16.75(4.55)[n=16] 16.20(3.82)[n=10]

South Aslan 17.83(6.76)[n=6] 18.50(3.99)[n=16] 16.00(4.41 )[n=18] 16.19(4.51 )[n=36]

White/European 17.80(8.79)[n=5] 19.67(4.69)[n=18] 17.56(4.90)[n=16] 19.10(5.03)[n=11]

Table 4.11 A: Means of My Family and Me -W ider Family grouped by race and frequency of

Frequency of 
contact with 
Paternal 
Grandparents

Dally Most Days Hardly ever Never

AfrI can/Caribbean 22.50(3.00)[n=4] 19.52(5.58)[n=31] 18.96(4.44)[n= 24] 17.67(3.66)[n=27]

South Aslan 16.00(5.29)[n=5] 18.80(4.84)[n=15] 16.74(4.98)[n=23] 16.03(4.14)[n=34]

White/European 17.50(10.61 )[n=2] 19.94(4.55)[n=17] 16.87(5.15)[n=15] 19.19(5.42)[n=16]
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Table 4.12A: F values using the psychological measures arising from the variables relating to the 
reported relationships between the children and their families, and the scores on the My Family 
and Me-father (father involvement), My Family and Me-m other (mother involvement) and the My 

Family and Me -wider family, (family involvement) measures. (*p at or above 0.10 level of

Source of Variation df1,df2 F P

Raven’s A-C by:
Closeness to father 217 0.62 0.18
Closeness to mother 217 0.69 0.56
Father Involvement 222 0.99 0.49
Mother Involvement 222 0.99 0.47
Family Involvement 220 0.71 0.81
Raven’s Full Scale by:
Closeness to father 69 0.43 0.65
Closeness to mother 68 0.27 0.84
Father Involvement 72 0.71 0.80
Mother Involvement 72 0.02 0.45
Family Involvement 72 0.97 0.50
Self-Esteem Inventory by:
Closeness to father 212 0.17 0.00****
Closeness to mother 212 0.02 0.00****
Father involvement 212 0.28 0.17
Mother involvement 217 0.51 0.06*
Family involvement 214 0.37 0.00****
Emotional behaviour by:
Closeness to father 180 0.60 0.62
Closeness to mother 181 0.24 0.87
Father involvement 186 0.20 0.23
Mother involvement 185 0.03 0.43
Family involvement 184 0.98 0.01**
Social skills by:
Closeness to father 180 10.22 0.30
Closeness to mother 181 0.36 0.78
Father Involvement 186 10.97 0.00**
Mother involvement 185 0.58 0.94
Family involvement 184 0.98 0.50
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Figure A. Distribution of mean scores on Raven’s test grouped by father’s socio-economic status 
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Figure B: Distribution of means on SEI grouped by father’s socio-economic status
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APPENDIX FIVE

Table 5.1 A: F-values using the The Way I Am measures grouped by the level of father

Interaction df1,df2 F P
Total scores on self
esteem

2,25 7.45 0.12

Social self-esteem score
2,24 2.92 0.29

School self-esteem 
score

2,24 0.88 0.66

Physical self-esteem 
score

2,24 2.72 0.30

Global self-esteem score 2,24 2.72 0.35

Behaviour self-esteem 
score

2,24 1.26 0.54

Table 5.2A: F-values using the scores on the BAS Number Subscale with the factors of the

Interaction Source df Sums of squares Mean Square F P
BAS Number Skills 
by:

Discipline Factor
Between Groups 
Within Groups 
Total

16
12
28

319.86
40.92
360.78

20.00
3.41

5.86 .002**

Health, Hygiene 
and Grooming 
Factor

Between Groups 
Within Groups 
Total

16
12
28

9090.48
10952.83
20043.31

568.15
912.74

0.62 0.81

Intellectual Factor Between Groups 
Within Groups 
Total

16
12
28

2324.38
2246.58
4570.96

145.27
187.21

0.78 0.69

Leisure Factor Between Groups 
Within Groups 
Total

16
12
28

4146.67
4357.58
8504.26

259.17
363.13

0.71 0.74

Emotional Factor Between Groups 
Within Groups 
Total

16
12
28

1018.77
538.92
1557.69

63.67
44.91

1.42 0.27

Table 5.3A: Mean scores, standard deviations and t-values for differences between the scores on

Caretaking factors Boys Girls t df P

Total 223.60 (68.64) 217.71 (52.84) 39 0.31 0.76
Discipline 16.51 (4.53) 16.48 (3.34) 39 0.02 0.98
Emotional 21.23 (8.25) 23.24 (5.98) 39 0.09 0.37
Finance 45.93 (15.27) 40.86 (14.44) 39 1.17 0.25
Health, Hygiene and Grooming 65.90 (31.60) 59.81 (22.75) 39 0.71 0.48
Intellectual 33.53(13.11) 31.09 (15.39 39 0.54 0.59
Leisure 42.43 (17.28) 46.00 (16.453) 39 0.68 0.50
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Table 5.4A: Children’s mean scores, standard deviations and t-values for differences between

Dependent Variable White/European African/Caribbean t-value df P
BAS Number Skills T- 
scores

50.33 (16.26) 48.52(8.74) 0.31 24 0.76

BAS Word Reading T- 
scores

52.33(13.28) 52.84(9.09) 0.09 26 0.93

Self-esteem 102.00(16.09) 98.09(28.61) 0.23 23 0.82

Table 5.5A: Mean scores standard deviations and t-values for differences between the scores on

Domains of Self
esteem

White/Europe
an

African/Caribbean t-value df P

Overall 102.00 (16.09) 98.09 (28.60) 0.23 25 0.82
Athletic 15.67(4.16) 17.67(4.07) 0.80 25 0.43
Behaviour 17.67 (0.58) 16.24 (4.99) 0.49 25 0.63
Global 19.33 (3.22) 18.00 (3.89) 0.56 25 0.58
Physical 16.00 (6.25) 17.81 (2.98) 0.86 25 0.40
School 20.00 (3.00) 16.43(4.29) 1.38 25 0.18
Social 13.33 (2.52) 17.52(4.33) 1.62 25 0.12

Table 5.6A: Means, standard deviations and t values for the differences between the scores on

Variable African/Caribbean Married 
fathers

African/Caribbean fathers who 
are not married

t df P

BAS Number 48.93(9.30) 47.89(8.30) 0.27 21 0.79
BAS Reading 53.94(9.50) 50.89(8.46) 0.80 23 0.43
Self-esteem 98.69(35.51) 96.00(16.65) 0.20 19 0.84

Table 5.7A: Means, standard deviations and t values for the differences between the scores on

Variable African/Caribbean resident 
fathers

African/Caribbean fathers who 
are non-resident

t df P

BAS Number 48.80(9.29) 46.67(3.79) 0.39 21 0.70
BAS Reading 53.23(9.43) 50.00(6.56) 0.57 23 0.57
Self-esteem 98.56(31.09) 96.00(15.71) 0.16 20 0.88

Table 5.8A: F-values using the scores on the BAS Word Reading test arising from race, gender
and residence of father.

Source of variation df F P
Main Effects 3 0.79 0.51

Race 1 0.15 0.70
Residence of father 1 0.02 0.89
Gender 1 2.37 0.14

Explained 3 0 .79 0.51

Residual 24

Total 27
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Table 5.9A: Analysis of variance for scores on the BAS Number Skills test by race, gender and
residence of father.

Source of variation df F P
Main Effects 3 0.27 0.84

Race 1 0.34 0.57
Residence of father 1 0.16 0.69
Gender 1 0.48 0.50

Explained 3 0.27 0.84

Residual 22

Total 25
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APPENDIX SIX

Table 6.1 A: Analysis of variance on the scores on the BAS Number Skills measure for the

Source of variation df F P
Residence of father 1,199 0.85 0.36

High-low total on fathering 
questionnaire

2,199 0.62 0.54

Residence of father x high- 
low total on fathering 
questionnaire

1,202 0.15 0.86

Table 6.2A: Analysis of variance on the scores on the self-esteem measure for the Fathering

Source of variation df F P
Residence of father 1,199 2.18 0.14

High-low total on fathering 
questionnaire

2,199 0.26 0.77

Residence of father x high- 
low total on fathering 
questionnaire

1,202 0.16 0.85

Table 6.3A: Analysis of variance on the scores on the dependent measures for the Fathering 
questionnaire grouped data for the African/Caribbean sub-sample (**p<0.01 level of

Source of Variation df1,df2 F P

Grouped total scores on the fathering questionnaire by:
BAS Number 2,136 1.35 0.26
BAS Word Reading 2,136 0.75 0.47
Self-esteem total 2,120 0.35 0.71
Athletic self-esteem 2,120 0.06 0.94
Behaviour self-esteem 2,120 0.61 0.55
Global self-esteem 2,120 0.44 0.64
Physical self-esteem 2,120 0.16 0.85
School self-esteem 2,120 1.67 0.19
Social self-esteem 2,120 0.26 0.77
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Table 6.3A contd.

Source of Variation df1,df2 F P

Grouped scores on the discipline factor by:
BAS Number 2,136 0.22 0.80
BAS Word Reading 2,136 0.20 0.82
Self-esteem total 2,120 0.74 0.48
Athletic self-esteem 2,120 1.59 0.21
Behaviour self-esteem 2,120 0.78 0.46
Global self-esteem 2,120 0.47 0.62
Physical self-esteem 2,120 2.08 0.06*
School self-esteem 2,120 1.14 0.32
Social self-esteem 2,120 1.27 0.28
Grouped scores on the emotional factor by:
BAS Number 2,136 0.27 0.76
BAS Word Reading 2,136 1.39 0.25
Self-esteem total 2,120 0.86 0.42
Athletic self-esteem 2,120 0.38 0.68
Behaviour self-esteem 2,120 3.03 0.05*
Global self-esteem 2,120 0.66 0.52
Physical self-esteem 2,120 0.59 0.56
School self-esteem 2,120 1.52 0.22
Social self-esteem 2,120 0.30 0.77
Grouped scores on the finance factor by:
BAS Number 2,136 1.43 0.24
BAS Word Reading 2,136 0.09 0.39
Self-esteem total 2,120 0.05 0.95
Athletic self-esteem 2,120 0.26 0.77
Behaviour self-esteem 2,120 1.15 0.32
Global self-esteem 2,120 0.72 0.49
Physical self-esteem 2,120 2.40 0.09
School self-esteem 2,120 2.26 0.10
Social self-esteem 2,120 2.00 0.14
Grouped scores on the health, hygiene and grooming factor by:
BAS Number 
BAS Word Reading 2,136 0.04 0.96
Self-esteem total 2,136 2.67 0.07*
Athletic self-esteem 2,120 0.30 0.74
Behaviour self-esteem 2,120 0.69 0.50
Global self-esteem 2,120 0.33 0.72
Physical self-esteem 2,120 0.39 0.68
School self-esteem 2,120 0.13 0.88
Social self-esteem 2,120 0.24 0.79

2,120 0.46 0.63
Grouped scores on the intellectual factor by:
BAS Number 2,136 1.26 0.29
BAS Word Reading 2,136 0.97 0.38
Self-esteem total 2,120 0.38 0.68
Athletic self-esteem 2,120 0.03 0.97
Behaviour self-esteem 2,120 4.94 0.01**
Global self-esteem 2,120 0.03 0.97
Physical self-esteem 2,120 0.26 0.77
School self-esteem 2,120 2.61 0.08
Social self-esteem 2,120 0.61 0.54
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Table 6.3A contd.

Source of Variation df1,df2 F P

Grouped scores on leisure factor by:
BAS Number 2,136 0.79 0.45
BAS Word Reading 2,136 2.92 0.07*
Self-esteem total 2,120 0.03 0.97
Athletic self-esteem 2,120 0.25 0.77
Behaviour self-esteem 2,120 0.05 0.95
Global self-esteem 2,120 0.25 0.76
Physical self-esteem 2,120 1.27 0.28
School self-esteem 2,120 1.30 0.27
Social self-esteem 2,120 0.35 0.71

Table 6.4A: F-values using the scores on the The Way I Am Self-Esteem questionnaire arising

Source of variation df F P
Main Effects 3 1.28 0.28

Race 1 0.97 0.32
Residence of father 1 3.25 0.07*
Gender 1 0.57 0.45

2-way interactions 3 0.25 0.86
Race X Gender 1 0.13 0.72
Race X Residence of father 1 0.00 0.99
Gender x Residence of father 1 0.69 0.41

3-way interactions
Race X Gender x Residence of 1 0.49 0.49
father

Explained 7 0 .71 0.67

Residual 175

Total 182

Table 6.5A: F-values using the scores on the BAS Basic Number Skills test arising from race,

Source of variation df F P
Main Effects 3 0.95 0.42

Race 1 1.46 0.23
Residence of father 1 0.00 0.99
Gender 1 1.76 0.19

2-Way Interactions 3 2.58 0.50
Race X Gender 1 0.12 0.91
Race X Residence of father 1 6.03 0.01**
Gender x Residence of father 1 2.78 0.10*

3-way interactions
Race X Gender x Residence of 
father

1 0.57 0.45

Explained 7 1.75 0.10*

Residual 201 85.10

Total 208 87.26
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Table 6.6A: F-values using the scores on the BAS Word Reading test arising from race, gender
and residence of father.

Source of variation df F P
Main Effects 3 1.22 0.30

Race 1 0.01 0.93
Residence of father 1 3.25 0.07*
Gender 1 0.29 0.59

2-Way Interactions 3 0 .90 0.44
Race X Gender 1 0.00 0.99
Race X Residence of father 1 0.26 0.61
Gender x Residence of father 1 2.52 0.11

3-way interactions
Race X Gender x Residence of 
father

1 1.85 0.17

Explained 7 0.87 0.53

Residual 201 101.55

Total 208 101.12

Table 6.7A: Mean scores, standard deviations and t-values for dependent variables grouped by

Variable Boys Girls t df P
BAS Basic Number 
Skills

44.70 (9.57) 46.36 (9.57) 1.29 207 0.20

BAS Word Reading 48.60 (11.36) 48.13 (8.65) 0.34 207 0.74
Self-Esteem 100.81 (14.57) 101.54(16.57) 0.31 181 0.75
Fathering Questionnaire 50.08 (22.35) 49.92 (20.86) 0.05 203 0.96

Table 6.8A: Means, standard deviations and t-values for dependent variables grouped by race of
the child.

Dependent variable Black White t-value df P
BAS Basic Number Skills T- 
scores

46.03 (9.40) 44.49 (9.19) 1.11 207 0.27

BAS Word Reading T-scores 48.61 (10.28) 47.85 (9.62) 0.51 207 0.61
Self-esteem Questionnaire 101.62 (15.95) 100.24 (14.82) 0.55 181 0.58
Fathering Questionnaire 50.13 (21.35) 49.73 (22.11) 0.12 203 0.90

Table 6.9A: Means, standard deviations and t-values for factors within the fathering

Domains of fathering Black White t-value df P
Overall 50.13 (21.35) 49.73 (22.12) 0.12 203 0.90
Discipline 4.49 (2.09) 4.24(1.99) 0.80 203 0.42
Emotional 4.09 (2.03) 4.38 (1.97) 0.97 203 0.33
Financial 11.79 (5.25) 11.85 (5.35) 0.07 203 0.9
Health and Hygiene 7.92 (4.94) 7.99 (4.63) 0.09 203 0.93
Intellectual 8.02 (4.27) 7.88 (4.81) 0.35 203 0.73
Leisure 13.02 (6.52) 13.58 (6.59) 0.57 202 0.57
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Table 6.1 OA: Means, standard deviations and t-values for factors within the self-esteem measure

Domains of self
esteem

Black White t-value df P

Overall 101.62 (15.95) 100.24 (14.85) 0.55 181 0.58
Athletic 16.80 (4.43) 16.00 (4.07) 1.17 181 0.24
Behaviour 16.34 (3.82) 16.83 (4.21) 0.78 181 0.43
Global 19.02 (3.63) 18.75 (3.58) 0.45 180 0.65
Physical 18.04 (5.033) 17.40 (4.16) 0.85 181 0.40
School 15.62 (3.31) 15.48 (2.67) 0.27 181 0.79
Social 16.57 (3.43) 16.09 (3.06) 0.91 181 0.36

Table 6.11 A: Means, standard deviations for the dependent measures grouped by the grouped 
father involvement scores for the African/Caribbean children

Dependent Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Number Skills 46.38(9.81 )[n=47] 45.36(8.89)[n=731 48.74(10.57)[n=191
BAS Word Reading 48.15(11.18)[n=471 48.78(10.38)[n=73] 49.68(7.85)fn=19]
Overall 100.85(18.01 )[n=401 102.32(13.69)[n=651 104.28(13.57)[n=181
Athletic 16.75(4.70)[n=40] 16.69(4.06)[n=65] 17.67(4.93)[n=181
Behavioural 16.50(4.00)[n=401 16.61 (3.71)[n=651 15.33(3.83)[n=181
Global 18.92(3.99)[n=40] 19.11(3.05)fn=651 19.83(3.42)(n=181
Physical 17.90(5.10)[n=40] 17.74(5.13)[n=65] 20.22(3.70)[n=181
School 16.10(2.90)[n=401 15.57(3.24)fn=651 15.33(3.83)fn=181
Social 16.42(3.68)[n=40] 16.77(2.96)[n=65] 16.61(3.71)[n=181

6.12A: Means, standard deviations for the self-esteem measures grouped by the grouped father
involvement scores

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 101.03(17.67)[n=591 102.04(13.91 )fn=941 100.70(13.13)[n=271
Athletic 16.69(4.42)(n=591 16.44(4.18)[n=941 16.85(4.60)[n=271
Behavioural 16.52(4.05)[n=591 16.83(3.83)Fn=941 15.48(4.13)[n=271
Global 18.93(3.98)[n=591 19.19(3.09)[n=941 18.61(3.66)[n=261
Physical 17.86(4.87)[n=591 17.83(4.69)fn=941 18.30(4.82)[n=271
School 16.12(2.79)Fn=591 15.42(3.11)Fn=941 15.37(3.36)[n=271
Social 16.47(3.43)fn= 591 16.55(3.01 )[n=941 16.00(3.57)[n=271

Table 6.13A: Means, standard deviations for the seif-esteem measures grouped by the grouped

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 99.96(16.35)[n=541 101.78(15.37)[n=601 101.63(15.54)[n=671
Athletic 15.80(4.79)fn=541 17.13(4.20)fn=601 16.60(4.05)[n=671
Behavioural 16.89(3.79)[n=541 16.00(4.01 )[n=601 16.63(4.07)[n=671
Global 18.74(3.86)Fn=541 19.14(3.13)[n=591 18.94(3.86)fn=671
Physical 16.98(5.32)Fn=541 17.82(4.28)[n=601 18.60(4.71 )[n= 6711
School 15.65(3.10)fn=541 15.72(3.06)fn=601 15.43(3.24)fn=671
Social 15.98(2.86)[n=541 16.97(3.54)Fn=601 16.18(3.46)[n=671
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Table 6.14A: Means, standard deviations for the self-esteem measures grouped by the grouped
father involvement scores for the emotional factor

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 104.86(14.50)[n=58] 100.83(16.66)[n=66] 98.84(13.16)[n=56]
Athletic 17.12(4.16)rn=581 15.79(4.37)[n=661 16.96(4.31 )[n=561
Behavioural 17.17(3.93)rn=581 17.08(3.89)[n= 66] 15.21(3.80)[n=561
Global 19.52(3.54)fn=58] 19.14(3.74)[n=65] 18.37(3.02)[n=56]
Physical 18.88(4.01 )[n=581 17.09(5.09)[n=66] 17.87(4.92)[n=561
School 16.28(2.67)[n=58] 15.50(3.16)[n=66] 15.16(3.23)[n=56]
Social 16.83(2.88)fn= 58] 16.58(3.36)[n=66] 15.89(3.38)[n=561

Table 6.15A: Means, standard deviations for the self-esteem measures grouped by the grouped 
father involvement scores for the finance factor

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 101.13(13.71)[n=52] 103.34(17.58)[n=67] 99.82(13.06)[n=61]
Athletic 16.44(4.18)[n=521 16.85(4.47)[n=671 16.41 (4.28)[n=611
Behavioural 16.83(3.46)[n=521 16.89(3.89)[n=671 15.87(4.38)rn=61]
Global 19.61(3.60)[n=52] 18.82(3.66)[n=66] 18.74(3.14)[n=61]
Physical 17.73(4.36)[n=52] 17.60(5.21)[n=67] 18.41(4.56)fn=61]
School 16.25(2.59)[n=52] 15.85(3.07)[n=67] 14.90(3.28)[n=61]
Social 16.19(2.87)[n=521 16.97(3.49)[n=67] 16.08(3.19)[n=61]

Table 6.16A: Means, standard deviations for the self-esteem measures grouped by the grouped

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 103.07(16.04)[n=58] 100.48(14.30)[n=65] 101.10(15.03)[n=57]
Athletic 16.60(4.69)[n= 58] 16.46(3.99)fn=65] 16.70(4.32)[n=571
Behavioural 17.00(3.95)rn=58] 16.31(4.11)[n=65 16.30(3.79)[n=57]
Global 19.10(3.63)fn=58] 19.20(3.27)fn=641 18.74(3.58)[n=571
Physical 18.19(4.71)fn=58] 17.83(4.42)fn=65] 17.72(5.19)[n=571
School 16.28(2.63)[n=58] 15.25(2.92)[n=65] 15.46(3.50)[n=57]
Social 16.78(3.11)[n=58] 16.17(3.09)fn=65] 16.42(3.51 )[n=57]

Table 6.17A: Means, standard deviations for the 
father involvement scores

self-esteem measures grouped by the grouped 
for the intellectual factor

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 103.76(15.76)[n=54] 102.12(15.23)[n=651 98.87(14.08)[n=61]
Athletic 16.57(4.78)[n=54] 16.88(3.73)[n=651 16.28(4.48)[n=61]
Behavioural 17.68(3.89)rn=54] 16.21 (3.69)[n=65] 15.84(4.12)[n=61]
Global 19.15(3.65)[n=54] 19.41(3.27)fn=64] 18.51(3.52)[n=611
Physical 18.13(4.53)[n=54] 17.78(5.00)[n=65] 17.85(4.73)fn=61]
School 16.41(2.90)[n=54] 15.58(2.92)[n=65] 15.03(3.20)[n=61]
Social 16.83(2.89)fn=54] 16.51(3.34)[n=651 16.03(3.39)[n=61]

Table 6.18A: Means, standard deviations for the self-esteem measures grouped by the grouped 
father involvement scores for the Leisure factor

Domain of self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 103.43(14.56)[n=61] 99.96(16.90)[n=57] 101.10(13.87)[n=61]
Athletic 17.20(3.99)[n=61 16.28(4.36)[n=57] 16.28(4.59)[n=61]
Behavioural 16.62(3.79)[n=61] 16.47(3.93)[n=57] 16.46(4.22)[n=61]
Global 19.54(3.54)[n=61] 18.82(3.61)fn=57] 18.69(3.27)[n=61]
Physical 18.15(4.46)[n=61] 16.98(4.90)fn=57] 18.74(4.59)[n=61]
School 16.41(2.83)fn=61] 15.49(3.08)[n=57] 15.05(3.14)[n=61]
Social 17.01(3.07)^=61] 15.89(2.91)[n=57] 16.41 (3.61)[n=61]
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Table 6.19A: Means, standard deviations for the dependent measures grouped by the level of

Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Number Skills 44.82(8.72)[n=67] 45.12(9.66)[n=64] 46.52(9.79)[n=75]
BAS Word Reading 47.67(10.44)[n=67] 49.11(10.03)rn=641 48.45(9.87)[n=751
Overall self-esteem 99.96(16.35)[n=54] 101.78(15.37)[n=60] 101.63(15.54([n=671

Table 6.20A: Means, standard deviations for the dependent measures grouped by the level of

Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
Involvement fathers

BAS Number Skills 44.91 (9.49)[n=691 45.71 (9.13)[n=701 46.17(9.63)[n=661
BAS Word Reading 48.38(11.34)[n=69] 47.06(8.35)[n=70] 49.91 (10.34)[n=66]
Overall self-esteem 103.07(16.04)[n=58] 100.48(14.30)[n=651 101.10(15.03)[n=571

Table 6.21 A: Means, standard deviations for the dependent measures grouped by the level of
father involvement for the intellectual factor on the fathering questionnaire

Variable Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

BAS Number Skills 45.22(10.16)[n=591 45.57(8.63)[n=77] 45.93(9.62)[n=69]
BAS Word Reading 47.42(9.90)[n=59] 47.69(10.26)[n=77] 50.08(10.01 )[n=691
Overall self-esteem 103.76(15.76)[n=54] 102.12(15.23)[n=65] 98.87(14.08)[n=61]

Table 6.22A: Means, standard deviations for the dependent measures grouped by the total level

Domains of Self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 101.03(17.67)[n=59] 102.04(13.91 )[n=94] 100.70(13.13)fn=271
Athletic 16.69(4.42)fn=59] 16.44(4.18)[n=94] 16.85(4.60)[n=271
Behavioural 16.52(4.05)[n=59] 16.83(3.83)[n=94] 15.48(4.13)[n=27]
Global 18.93(3.98)[n=59] 19.19(3.09)[n=94] 18.61(3.66)[n=26]
Physical 17.86(4.87)[n=59] 17.83(4.69)[n=94] 18.30(4.82)[n=27]
School 16.12(2.79)m=591 15.42(3.11)[n=94] 15.37(3.36)[n=27]
Social 16.47(3.43)[n=59] 16.55(3.01)[n=94] 16.00(3.57)[n=27]

Table 6.23A: Means, standard deviations for the dependent measures grouped by the total level

Domains of Self
esteem

Means high 
involvement fathers

Means medium 
involvement fathers

Means low 
involvement fathers

Overall 99.96(16.35)[n=54] 101.78(15.37)[n=60] 101.63(15.54)[n=67]
Athletic 15.80(4.79)rn=541 17.13(4.20)[n=60] 16.60(4.05)fn=671
Behavioural 16.89(3.79)fn=54] 16.00(4.01 )[n=60] 16.63(4.07)[n=67]
Global 18.74(3.86)[n= 541 19.14(3.13)fn=59] 18.94(3.86)[n=67]
Physical 16.98(5.32)[n=541 17.82(4.28)[n=601 18.60(4.71 )fn=671
School 15.65(3.10)[n=54] 15.72(3.06)[n=60] 15.43(3.24)[n=67]
Social 15.98(2.86)[n=541 16.97(3.54)[n=601 16.18(3.46)[n=67]
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Table 6.24A: Means, standard deviations for the dependent measures grouped by the total level

Domains of Self
esteem

Means high 
Involvement fathers

Means medium 
Involvement fathers

Means low 
Involvement fathers

Overall 103.07(16.04)[n=58] 100.48(14.30)[n=65] 101.10(15.03)[n=571
Athletic 16.60(4.69)rn=58l 16.46(3.99)[n=651 16.70(4.32)[n=571
Behavioural 17.00(3.95)[n=58l 16.31 (4.11)rn=651 16.30(3.79)[n=57]
Global 19.10(3.63)[n=58l 19.20(3.27)[n=64] 18.74(3.58)rn=571
Physical 18.19(4.71)fn=58l 17.83(4.42)[n=651 17.72(5.19)[n=571
School 16.28(2.63)[n=58] 15.25(2.92)[n=65] 15.46(3.50)[n=571
Social 16.78(3.11 )rn=581 16.17(3.09)rn=651 16.42(3.51)[n=571

393



APPENDIX SEVEN

The London Reading Test assesses reading ability using cloze procedure. 
Each test consists of 3 comprehension passages at increasing levels of 
difficulty. The two passages use cloze procedure and are preceded by a 
short practice test to ensure that the students understand the test format. The 
final passage is followed by a series of questions covering a range of skills -  
from literal comprenhension to vocabulary understanding. Parallel forms are 
provided to reduce the risk of copying in the classroom and facilitates re
testing. They can also be used to compare pupils' attainments against 
national and inner city norms.

Forms D and E were developed to offer a modern alternative to the original 
parallel forms (A+B) and to reflect the multi-ethnic nature of the population 
through text and illustrations.

The Forms D and E not only include natural norms that can be used as a 
monitoring device for reading standards, but also inner city norms which will 
enable comparisons to be made with pupils in ethnically, linguistically and 
socially diverse inner city areas.
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