THE POLITICAL -PEDAGOGICAL TEACHER

A Narrative Study on Subjective Limits and Experimental
Practices from Dssidentand Organised Chilean eachers

Felipe Acufia Ruz

UCL Institute of Education

Thesis submitted infulfiiment of the requirementsof the
degreeof Doctor of Philosophy

October 2019






| declarethat the work presented in this
thesis is my own. Véhe information has
been derived from other sources, |
confirm that this has been indicated in the

thesis

Felipe Acufid&uz

2910/2019

The thesisnot includingoibliographyand
appendirs is88,361words






ABSTRACT

This research problensa8 whatt means to be a teacharChileafter 3540 years
subjected to wonrkgwithin an established neoliberal reginefocusdon the sulgctive
limits that this type of regime imposeseaciherand on some possible wajstrugghg
and experimeintg beyond these limits.

Since the early 1980s, thorough neoliberal policiee$flaapehilean society. In 2006
and again in(1, widespad student demonstrations were the first signiSoaia
movement and politicalitiqueagainsthisneoliberal regim®uring this periodetches
weredescribed as an absent subject. However, ird8identeachers spontaneously
asertedthemséves inauguratingg h e t e a cghwhichsnd@01S ipwolveb@days
strike, and again 50 days in 2019

Following a narrative approach, | conducted 35 interviewd(ihders anéight

grassroots teachers of eight different dissidena ¢ hganisations. b did a set of three
interviewswith the grassroots teachecsncerning their story, everyday limits and
experimentgd r acti ces as teachers. | analysed th
and used these narrativesrtalgse therbacer topic of their suggleas organised and

dissident teachers.

| argue that thelissident teachsBiphenomenons a struggle in the field of pedagogy
enabling thecompositionof a politicapedagogical teacher subjézch chapterof
analysiprovides support for this argumerfirst, | analyse the problemagjobias the
overarching notion mobilised by teachers to give an account of and delineate the effects
of 3540 yearsf neoliberalisnf 6 a s.tSecongl,d analypéliticgedagogicaselids

the main criticism and critique the dissident teachers have articulated to [geohlanati
disrupt the problem afgobip i n t he f i leastid | exdmingrde dypsgfo gy 6 )
relationship where the dissident teachers are experimetttimmpliticalpedagogical

teaching practicés6t he consti-pattagogotah. pehchecatu






| MPACT STATEMENT

My work hashe potential tdforegroundheepistemic statysl. Zemelman, 2006§ the

field of pedagogical policy ahidhlightthe role teachemightplay in this specific field.
Pedagogical policy, in its multiple levels of articulation, involves a crucial epistemic
problem: how we think and construct knowledge of a pedagogicaistafatin its

broadest sensa relation between the old and the new (Arendt, 1961).

My mainargument is that the current mode of governing teachestheeatas technical

workers, limiting their capacity to think about their pedagogical practidessiteant

teachers have elaborated a critique towards this mode of governing based on the
politicisation of the pedagogical field as a crucial arena of struggle. This argument enables
meto openup questions and lineg inquiryat thedifferent levels wine pedagogical
relationshiptake place. For examplee classroom, different educationaltuasons, the

field of research, the pedagogicalabthe mediaandthe broader relationship between

generations in a given sociatgpng others.

Regardingheclassroonin schools or universities, live or virtual, the problem is how the
relationsip b et ween ©O6a t e aasstembled amaticuatedrhis isat uden't
phenomenologicakoblem in the sense @cogrsingthat a pedagogical policyligays

being enacted between thesepeaagogicéigures. Therefor&r a teacher @astuden,

this involves the possibildfdetachinghenselve$rom a given mode of organisingith
encounterpbecoming critically awaséthe pedagogical policy yreresubjected t@and

are subjects ah their daily interactions.

Regardingesearchthe poblemrelates to thdifferent forms of producing knowledge of

the pedagogical encounter. On a theoretical tlewehain impact is to detach from a
narrow undestanding of pedagogy as the technical act of teaching and critically engage in
reflecthg onthe psychosocial, cultural and political implications of different forms of
organising the practices of teaching and lea@mragmethodological leviels inportant

to consider thadifferent ways of researching the pedagogical encatlhigroduce
different way®f descriling the teachestudent relationship. For example, olisgv

classt is not the same #akingor writingabout it

The process ofhinking criticallyabout pedagogical relationships has the poteatial
detachoneself and othersom everydaypedagogicatnactments ando beyond its

phenomenological limits. This is, to think about sd@eéty isloing when configuring a



specific modef relatioshipbetween teaching and learnMyg.thesis contributes this
thinkingby describing how a neoliberal pedagogical policy pragabasteachers, and

howa group of teacheisfightingthisform of pedagoggindexperimentingith different

ways ofinteracting pedagogicallfhe mostimportant impact of problematig the
pedagogical policy of a given order of things is to highlight that the sphere of relationship
of teaching and learning that a given society has produced, in it bevas#ess a
historical construction, and as such, it can be thabgbt exgrimentedvith and re

created in different ways.



CONTENTS

A B ST RACT ittt iett ettt ettt ettt et et e et et et e h et eea e e e et e et en e e e e e aeraaeanes 5
IMPACT STATEMENT .ettttttitiitiiiieeeeeeeeesssseistttbbeseeeeeeeeeeeaaaaeeesaasssnssssnsssseseeeeeeeaeeaens 7
(000 1 =1 N S T PSPPI 9
LISt Of tADI@S.....eeeeeeeeeee e 12

LISt Of fIQUIES ... e e e e e e e e eeeees 12
ACKNOWLEDGMENTS ..cetiiieitiaeeettaeeeti e eesesiaeeesaaaeeesa e eeasa e aesana s eeeenaaeeesnnaeeesnnaaes 15
INTRODUCTION  iiiiiiieiiiiiititbbttttee e ee e e e e e e e e e s s s s s s bbbt e e et e e e e e e e e e e e e e eesssnnnnnnnnneees 17
PART ONE O TEACHERS ASSUBJECTS...ccttttiiiiiiieeeaeeasasssssiissssssseeeeeeeeeseaaaesssennnnnns 27
Chapter 1 The governing of the teacher subject in Chile...................... 29

The formation and use of teachers to govern civil society.................. 30
Civilising the population by training normalist teachers............cccceeeeeenn... 30

Developing the population by forming a worker and civil servant teacher32

A competitive population by incentivising an effective teacher................. 35.
Teacher sd sidipatiorgirgthegaverring of cil socidty....... 40
The Struggle for the Compulsory Primary Education Law-(19209)............. 41
The Integral Education Reform (192B28)..............ccoee v iieeeeeeieieeeeeeeeeee, 41..
The Democratisation of Teaching and the ENU (129@3)..........................43.
The Pedagogical Movement (198B07)..............uvvvvrvivrmecceeeeeeeeeesiesiennneennn 44
The Dissident Teachers (2454 2019)........ccceeeviiiiiiiimmmermeeeeeeeenniiieeeeeeen . 46
Chapter 2 The globall o c a | neol i beralisat.i.oAf
The subjectivity angle of the global education policy.space................ 49.
Shaping the subjectivity of global teachers lacally...............ceeeemennnnn.t. 54
| mpacts on tea.c.her.s.d..s.ubj.ecit. i v.Bh
Subjects of knowledge: teachers as evidence..........cccooveveeeeeiieeieeeeeeeeeeeens 51
Subjects of power: the loss of control over the work process.................. 58
Ethical subjects: ontologIgaNSECUrE...........cuuiiiiiicrceeee e eeeeeeee, 60
Resistance, care of the self and dissent............ccoocceccciiieiiiiiiveiiiiiices 62
COllECtiVE FESISTANCE........cee e ceeeeeee e eeeee e e e e e e e e s mmmmnn e 64
Individual are of the teacher Self............ueeeiiiicecceee e, 67
The dissident teacher of Chile.............ooo e 68.
Chapter 3 Research QUESHIONS........coiiiiiiieeeieiiieeeeeeeeeer e 69
PART TWO 8 RESEARCHING TEACHERSOSUBJIECTIVITY ..coeeeeeeeeecieeeeeeeeevv e 71
Chapter 4 Categories of researcCh...........cccoooeiiiiiiiiiiii e, 73
SUDJECHIVE LIMIES....uuiiiiieeeiiiiieeeeeeeeee s e e e e s e e e 73

of



Field of EXperimentation.............oovvvviiiceemmmeeiiee e e eeeeeee e 82..

NP2 T = =TS 85.
Chapter 5 Methodological device and fieldwork............ccccceeeeeeeiieinnnnn. 91
The dissident organiSatioNsS..............uueiiemmmmeeeeeeeeeeeeeveeenenne e e 91.
Phase one: dissident [eaders............oooo i omeiiiiiiiiiiiiiii e 93.
Phag two: grassroots dissent teachers............cccooeeeeee i 96
Phase three: the WOrkShop............ueeeiiiicceeeee e 101

A brief reflection on my relationship with the teachers...................... 102
Chapter 6 Analytical deCiSIONS...........coevvviiiiiiiiiiieieee e e, 105
Preliminary analysis: the personal narratives................ceeeeeevveniinennnn. 105
Intensive analysis: the analytical chapters..............oicceeeeeriiicieeenn. 107.
PART THREE O THE DISSIDENT TEACHERSOSTRUGGLE .....cccvvvviveeeeeiiirieereesannnnns 113
Chapter 7 The problem of agobioand the bonsai teacher..................... 115
The enthusiastic and foolish Rosa (2Q08.1)..........ccceeeeeeeiiiicceeeeennnn, 115
The different faces @obI0.............cccoiiiceeeeee e 118
The pedagogy of the bonsai.............ccoceeeeeei e, 128

Trimming the root sys.t.em...cont.rda8l i ng teact
Bending the trunk: ..man.a.g.i.ng..t.ead3dber sd pr act

Pruning the branches....harmi.ng..t.d3cher sbd cr e
CloSING rEMATKS........coiiiiiiei e e e 143
Chapter 8 Political-pedagogical diSsent..............ccceeviiiiiiiiieeeiiiiieenn, 147
The outstanding and silent Rosa (2@TA3).........coevvvvviiiiiiiamcccminns 147
The problem of fear and the practice ofisgifovement....................... 151
The pedagogical and the political CritiqUeS..............ceicccceeeeeieeeeiiin, 155
The pedagogical critique: the disdain for the field of pedagagy............... 158
The political critique: validation and struggle within the field of pedagog¥64
Closing RemMarKS.........ooooiio e e 174
Chapter9 Car e f or o ne 0 s-petlagagieal teashera....p.d7lFi t i c al
The speaking and leader Rosa (2RBQA7)............cooeeeeiiiiceeeeeeeeeeeeeeeee 177
The care f or o0ne 6psdadgogical@ractices..u.n.fl8d d pol i t i
Three spaetme ofrelationship to unfold experimental practices........ 182
The relationship with society: stop agabiol.............c.uveecceiiieieieiiiiiiieaes 184

The relationship with managers: to stand up strong as critical teachers.191
The relationship with students: a senseeflbm, delight and community...196
Closing Remarks

10



CONCLUSION ittt ettt ettt e e e e e e et e e e et e e e et e e e et e e e et e e e enneeeennns 207

TRESIS oo e 207
Limitations, implications and conNOtationS...........ccceevveeeeeeeeieeveeeeeeeeiiennnns 210
BIBLIOGRAPHY ..eiiiiiiitiiiiiee et ittt ee e s sttt e e e e e s st ee e e e e e saneeeaaeeesnnsbneeeeeeaannsnnenaeaans 219
APPENDIXES ... ettt ettt e e eet ettt e e ettt e et e et et e e e et e e e e ee e et et e e e e e e e ean e e ran e ennan 233
Appendix 1: References of the News Headlines..........cccccovvvvviiiieenennn. 233
Appendix 2: Procedures to create the personal narratives.................... 243
Appendix 3: Experimental PractiCes...............uuveviviiiiiiiiiniiiiiiiiiieee 247

11



List of tables

Table 160 Main Demands of Colegio de Profesores 1989, 2014 and.2019....... 48.

Table Di ssi dent Teac.her.s.o..Qrng.ani.s.adt.iP®ns

Table 3 Main Empirical Data Produced in Phase.Qne..............ccoceeeeeeeeeeee. 95.
Table 46 Main Empirical Data Produced in Phase TWO...........cccoociceeeeeeveeenenns, 97.
Table 55 Age of Teachers by Year of Birth...........coooviiiiceeeeeeiii e, 100
Table 68 Summary of the Empirical Data Produced.............c.ouvaeeccmiiiiiieneenn, 102
Table 0 Summary of the Fundamental Corpus o@Dat...............cccoccccmnnnnnns 105
Table & Structure of the Analysis Chapiers...........oeeeiiiceeeeeeeeeiee e 108
Table 9 Examples of Different uses of QUQLES............eviiiicccccceeeeiieeeeiiienes 110
Table 1® Different Focus ofttention in the Field of Pedagogy..............c....... 171

Table IDEx peri ment al Practi c.e.s....and.. MiA7

List of figures

Figure 10 Examples of NOtEDOOKS..........coooiiiiiiii e 99.
Figure 2 End of the Workshop Sessian............cccoiiceeeeeeiieeiieeee e 101
FIQUIE 3 34 LIMITS.....uuuiiiiiiiiiiiiiiiteeeeeee e e e e e e e e e e e e e e mmmmmnn bbbt e s s e e 120

Figure 4 The Pedagogy of the Bonsai as a General Form of Problematisati®85

Figure®Teacher so..matr.c.h....2.0.1.4. i, 127
Figure @ T e a ¢ Maaah 80A5...........cooiiiiiiiiicecceeec e 127
Figure 7 Teacher Protest in Victoria 2014..............uuiiemmccceeeeeeeeeeeeeeeeeeeas 128
Figure 8 Stop Agobio Pamphlets 2014..............ooo i meiiiiiiiiie e 129
Figure @ Example of In VIVo CodiNg...........ccooiiiiiiicceeeeeiiiie e eeeeeeennnns 245
Figure l®Rosads Per sonal Naur.r.at.i.v.e..T.a.b24%

12

r al

of

0s

Th

Cont



A los profesores y profesoras

gue, pese al agobio,

dedican tiempo y esfuerzo
endignificar el oficio

de cultivar savia nueva.






ACKNOWLEDGMENTS

| would like to thanks the following people for helping me complete myStegdien
Ball, my supervisor, has contributed immensely &tudisl want to thank him for his
critical commentand insights that help me teamticulate and +ink my workl am
particularlyindebtedfor allowing mehe freedom to experiment.would also like to
thanksAnnette Braupwhosedetailed and thoughtfobmments aimternal reader of the

thesis wrevital for substantiallymproving my workandcreaingamorecompact thesis.

| would also like to thank Maria José Lagos and Paulina Bravo. Our regular meetings of
analysis in JME provided the space and time for critically thinking about our work and the
different problems that Chilean teachers face, as well as for cultivaithfyiengiship.

My gratitude also gsto Claudia Lappingvho generously opened the spacagreading
group and the different versiaigshe Psychosocial Methodology caurséhesespacs
| have found a plade learnand thinkcritically, as well &3 share ideas related to my

work | am very grateful to her.

Since 2015, my thesis has been enriched by the conversations | have had with many people
| have been fortunate enough to méetongst theseare Luis Carabantes, Francisco
Zamorano, Sergio Galahes, Francisco Salinas, Sophia Lam, Francesca Peruzzo, Solomon
Zewolde and Pablo Pérez Castélly. colleagueffom the Chilean community, the
researclioom 543postgraduate studeraad thepeople from theeading groupand

modules have participated duringthese four years have also praadewith support

in the form ofconversatiog as well aghoughts anéxperiencesbout this journey.

| also want to express my gratitumy familyMy parents, Luis and Ximena, Cotty and
Osvaldo, together with my sister Catalina, my brothessTamd my nephew Teodoro

They have atleen a constant source of support, care and love.

| am particularly grateful to Gemma Gfasgsgn. The clarity ofmy writing in several
sections of the thessgthanks to her. More importantly, | am grateful for her love, support

and thanspiringwalks on the Heathall vital ingredients for completing this work.

| am also extremely grateful he participatingdissident teacheds this research for
offering me their precious tim&heir willingness to participdtgsharing their thought

and feelings, made this research posssheerely thank all of them.

Last but not least, | want to thamte Beas Chile Scholarship of CONCYT, for funding

four years ofull-time postgraduate reseastbdy in London

15






INTRODUCTION

Using news headlines, | am going-mrestruct and articulate a series of ongoing events
regarding schaelachers in Chile in the period 20049 that constitute tl@&tarting
pointtphenomenon of my research. These extracts refer to the political emergence of what
has been called the dissident teachers.

*

e We will introduce to this Congress a pr
Caree(TC), working together with ti@olegio de Profesarasls a new deal, in order to

buil d a mor e V.aTlhuesd wparsofesas i owfdmdjpr c hel |
anrouncemerstin her first public address to the country on 21st Mayir2@&d second
government (2014 2017) adresidenbf Chile The Government and theolegio de
Profesgrest he mai n teacher shégamegani atimndgaai ash
before the discussion of the TC. In Au@@d4 Jaime Gajardpresident of th€olegio de
Profesoraad member of the Communist Party, whighs part of the centreft
Government Coalitiomamed New MajoritiNueva Maydrieeached a consensushhie
Government , stating that: 6from all t he
compl ete response t o vaaamondgeachessmdbs¥doftheHe ¢ al
60.000 teachersho voted wer@gai nst t he agr ee meméew 0 We
agreement wthet Governneeat cstatedr B 8SeptemBei4 the OECD

published a report on teachersd® working c
its main conclusions was that o6Chil ean t
teachers i n OECD <countriesbo. I n Novembe
Eyzaguirre, travelled with a group of 20

model 6. The same mont h Chr nsttutddfiEdubatiomd s, f C
stated in Chile that ~fésieshgndmostdimay tdirrpaa her s 6
educationd. Meanwhile, ©6Teachers threaten
address their 6short agen €CaefidedPeofasinad) s . The
0si gmeew agr ee me nt &trikelHowever, spomtaneodsadgnwnsivations
against this new agreenteok place, with teachers in more than 150 municipalities going

on O6strike along the scowowtermedm,t twhe fcall ew

1 For ease of reading, | have put the references of this extract in appeirbifeteases of the
News Headlinés
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rebeahdoadadhe t,evieerhya brantdepgtpd by thegn@ws@sl i s si dent
totheColegthe Pr g @ e d einazgedBasiobgard e mandi ng Oted r emai n n

‘N

and to eval uat e héalpfadhodani8asionc 6 M hi sui syd has wor

in the history of th€ o | saig DaniddVazquez, one of the leaders dliss@lenteachers

after three weeksent r i ke. As t he Imtensifytheirdemsnstratomsd , Ot eac
and the Governmentsetegsr i or i ty an i mmediate discussiond
amonthastri ke, Gajardo accepted a new agreemen

Colegio de Profddmasexacerbates thencb |. Thasittthe o6 TC proj ect was p
until 201586. 0Good teachers work with flexib
of the multiple headlines regarding whaeans to bagoodteacher that emerged in the

media after the conflict. Athe end of February 2015, Eyzaguir
i's on t he that s eadpte bedsenbta tile CongrAssouple of weeks later,

Valentina Quiroga, thessbe cr et ary of Educat ithepillarot | ai med t
thisrd or mo , adding that the new | 2lsvApswwas based

2015, the TC project was presented by Bachel

0Teachers are the soul of the edayess#iti onal pr
t he rsifltkerMini@ter of EducatioBy zagui rr e. 8.30C milon | | cost
and in 12 years it wildl i nclude every teache

usd® Gajardo stated t hoggngdaa adidenamsytsr, a tni oApsrdi |

from one day to a week on strikgzaguirrerespordtie hat 6 TC i s an enhance
educational ref or méd. A ovboosupgartetiee newerojech e of t he
the educational economist Al ejandra Mizal a,

international evidence deems relevabuiiol a new TC, anithereforet he pr oj ect 01 ¢
robmMewdwhil e, O0teachers reaffirm a global an
with opposition starting to mount against it. Ftrety went on strike; then, after

consultation within th€olegid e P r branehesy 97% fdhe teachers voted against

the project. Thus, distJune€2015a n 6 i nde f i ni t.dhesttike dotieuéd was dec
for 57 days, theecondb i ggest t eacher s 0 the 69day kirckeihn n t he co
1968 andinvolvedd mor e school detmoanrsttrtaeg i ©tnsdemt 201106.
happened during those i5b/ferdalys .s @diTdhiJsaipmeo | \eeca:
in charge of the new TC, in an attempt to defend it. Eyzaguirre was forced to resign
because, as one of the dissident | eaders, Mar
reasonsa. I n the end, 60t he stri kefthas cancel

2011 demonstrationsuch as Camila Vajello, now andfithe Communist Pyt were

18



of the view that O6we ar e i, suppbrtingthdcureerit a c C
project For ot her s, such as Aguilar, this st
obusiness and productivdty o g The Blational Congresgppoved the new TCin

Decembern March 2016, Michelle Bachgietmulgated the law saying6t he educ at
reform has always sought to secure access to quality education in all its levels. Today we
are taking possibly the most importdap, by tacklinthe heart, the main driving force

of quality: teachersod wor ko. Five months
Minister of Education stated: Oowith this
and, also, the quality of educationmsp r oThigsthi@ment, maatiea press conference
announedthe distribution and classification of more than 200.000 teachers according to
thecriteria of thelC. The process calledcasillamiento 06 p i ggg@ahio é d . 066"
evaluated teachedlso n o't achieve t htehenewC 082 vhasnscief il
teachers in the | owelheTC evaluatambly 0, 7% oféchchels o f t
ast h e theTCtpigeonhding classifi&tPbo of teachersith a positive matk. The s e
were the news headlines regardingdtegorisation f t eac her steach&dn 0 Ad:
asked why she thought she was classifiedc
disciplined in my work and | dedicate many hours to the preparation ofhingtda

think It was a recognition for thatao. 0 M
studentsd abilities and needs. |t i's not
worked in this way my whol eponsetbaéimilaadds a
guestion. o6l have the recognition of my c
is telling me that | am a 6beginnerd teac

words of a teacher cdadlisestiwdweaekslafter the pabkcatiodl y 0 .
of the classificatory results read: 0t he
Teackenbsation rose to 78%06. I n this pie:d
TC, stated t haterigmndiwatingteashers te pragtessyrasdjas it iaane
explicit frame of development, teachers can define their goals and acknowledge their
concrete possibilities to move forward according to their pedagogical experience and
resul IstSéptembé06, t he O6di ssident teachers wun
t he pr esiQblegodyRiofesoifesN chvee mb edr. 0 sdingdikt anattheso n s
theColegio de Proféessarest he Communi st Party®é and 0Who
teackr who beat Jai me Gajardod were the hea
one of the first public actionsAduilarwastocritice t he new TC argui ng:
we have not beeinvoheppaerddad@ ogndad adt.@aingih@r i t ar |
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year 2017, the year | did my fieldwork in Chile, the dissident teachers were focused on an

internal reform of the statute of tGelegio de Profemoeased toits democratisation.

Additionally, the political agenda was captured by tigeRtiedElection that tok place

at the end of the yeahd rightwing cadidate Sebastian Pifiera (2&&1) was elected

for the second ti me. His first Minister of E
of the demonstratiotmspassedpday ve wanttosee he st udents i n the cl:
September, an editorial of an influential ighthn g newspaper was title
Teachersd arguing that teachers were not 0
student sod. By nerves emaladft ROt1 8 TheheTC resul t e
having their salary raisedd and 060% of teac
homesad. HGolegiovde Profesdse unced t hat o6t he raise of
one pr omi tsaednd 54000 deachensavere working in the public system with

0f | eoniraosl,e bet ween fear and | abouColegordecari ous
Profesogss bl i shed a study arguing that ©6teachers

May, MaridAguilar denounced a change in the curriculum that made optional the subjects

of history, arts and physical education, arg
i's a big3muselR@l®adt e®nt he break i nhelshe negot.i
and t he gobotveearcnhneernst dbegi n an indef imentte stri ke
of salaries but for improvement in-our worKki

secretary of Education, Raul Figuestatedd | do not uhe Caegics dleand why
Profesore®n strike, wehavtead a pr oductti vteh e ed arme otnisthe p 60 T
highlight the O0i mpressive citizen supportod e
mi ddl e of the strike, some of the news rep
teaching are a greatrceoenthi b8trokesowsbbktiat
schoolers in the -swehcalee aa o/u nrti rgyude.r oah ea dddweld o6t
drives these demonstrations is the request
Educati on, Marcel acCwplaitlel a <, tdéree jneecgtoetd atta om
However, after t hr ee wavedigy aveaymassive maréhe , Ot eac
demands negotiations wexplained Cubi kéoséacPeesidlk
are doi.ngodAafl tae rsstiRePMinisteryCabillas faccepts to meet with the

t e a c h e rtsadhefor morentleaa3Dyearssan | et t er t o a newspaper
against the MINEDUCS, using the example of
country the Minister of Educabn 6 defines its role as one o0

control 0. | n t he sout h of Chil e, a | oc al

20



demonstrations states that the | ocal | eac
the strike that has beengoimigfi ve we ek s0%b.8 YA dodi ndret hMaetacher
and Nubleare under 40 yearsdlg a n d  ionetokthepungeadersvigo saicd i f

you think, it is the sanmsue Teachers striking today had their protagonism as students

in2011defendng t he public educationdé. I n the me
endurd he pr es s ur enisflulyt diter a hoath af $trike, theXigures of the
main preg over nment surveys were released, 0G

suffersa collapse and 69%f surveyed people]jlu pports t he t aeecher so
five weeks of demonstrations, Minister Cubillos promised an alternative solution to end

the conflictd. After 50 days, teqatdrers v
theonein201®t he -lsercgpegdt i n tée | ast five decac

*

Together, these ongoing events constiute e di ssi dent toand c her s ¢
delineate ong¢hreadof a complex social fabrtbat might be called the unsettling
educationalcnt e x t of Chil e. Chile has been de
neol i beral @aneey, 005, p.rgmadt i toméd one country
neol i ber al e X p e r i(Roleertsbn, 20@8sp. Jurg the eatlyd98@s| a c e &
under the dictatorial chililitary government (191%90) of Augusto Pinochet.
Additionally, as 6the first nation to eng
(Ball, 2008, p. 5&8pdwheré¢ he ear | i est a&dutadomgystesthraugho t r an
free mar ket p (Sahtberg, pOll6e s KBOhile bagdn experiamentng with
marketbased educational reforms that, in the late 1980s, took place in England, and
O0became f ashi on é&hhlberg, 2005 mn 168)0SA, ALSr8li®), Néw

Zealand, andn the developing countries in Central and Easteop&uiormer Soviet

Europe and Latin America.

The educationalontext of Chile firdbe@me @nsettledin 2006and agaim 2011as a

result ofthe widespreadtisdentdemonstrations. The 2011 demonstration is considered

60t he most rel evwvant ns€&dii dle mommiclei $ dte r est cC
(Bellei, Cabalin, & Orellana, 2014, p. 42@) students involved demanded that education

should be not a commodity for profit but a social right, and that the educationddesyste
placed 6beyond the educational mar ket & (
people led the demonstrationspase of the | eaders of the 2

are a generation which was not born under the traumas of the dictatorsenatiarge
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with less feararsed in the poslictatorship(Jackson 2013, p. 110, cited in Bellei et al.,

2014, p. 436)The firstfield of sacietywidely problemad through social movements

within the Chilean neolibesticietth as been educati onsociaHowever,
movement for education of 2006 and 2011, one of the mai

the teacher, was described 0 an a HGomed & Irsuniaj 2018)t 6

In the early 90s, teacheepresentetheemblematic case of the pauperisation brought

forth by the neoliberal policies in the migtess populatiofi.omnitz & Melnick, 1991)

Then, in the early 2000s, were | gBekel | ed as t
2001)yfthecentrd ef t governments inspired in 6the th
20062014 period, when a set of standbed®d reforms policies wereactedBellei &

Vanni, 2015eachers were characterised as experienointggaictoryperception about

themselves as both the central actor to make chiiapgessind the social group to

blame for the probleno$ educatiorvillainsAvalos, 2013However, in 2014, the absent

teachers began &pontaneously assert theneslthrough what was describedaas

6gr atsssrroeob el | i ord eiarcd e Gendaels @0ts pn idi@en, in

June 2015, a small number of left caucus greope of them outside the leading

professional association of teacher<Cthegio de Profekmtélse 5-ays strike. Among

the important dissident organisations leading tke waisis the Movement for Teacher

Unity. The national leader of the organisation, Ed@aotaalezpublished in May 2015,

between both demonstrations, the book c8liadJp Chilean Teadlremn the neoliberal
precariousrieghie reorganisation of .téa@tdr8, a group of the dissiderachers were

elected to lead th&olegio de ProfeBoB$kl9, teachers experienced their second massive
demonstration in less than five years.&@theingpointdphenomenon to problemsgi

and research in this t theChileanteacherstafiecrd8® act of

years subjected to work within an established neoliberal regime.

Different dimensions of my research problem are condensed in the set of events | have
described using the news headlines: educational reforms andbpelieidss producing
something new; tl@rganisation for Economic &xperation and Developmd@ECD)

and other international agencies influence on these processes of change; the centrality of
teachers in educational reform discourses; the measurenctagssfinchtion of teachers

work under a performativity system that uses numbers to goveorriagonof a
specifickind of teacher subject that these policies enact; the disputes and struggles over
this kind of teacher, among others. My thesis ptydaabedded in the Chilean context.

It is about the neoliberal teacher subject formed in its neoliberal education system and
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society. However, it is also about teachers, education and neoliberalism in a broader sense.
My focus is on the teacher subjectasteto open questions and problesegihe
neoliberal order of things that has become the norm to understand educational systems
and the possibilities that teachers have to change their current state of affairs. As Seddon,
Ozga and Levi(R012)state to address the challenges educators are facing in the present
involves looking beyond
the research that universalizes assuimpns about educators?®o
bleak discursive struggles about who can speak and who will be heard. Instead, we
suggest It I'S necessary to examine ca
emerging terms and c o mwHidhttravelimgrefanis, o1 i g
perpetual learning and theashehoring of knowledge traditions engage educators

in processes of professional renewal that are remaking education through
educational work. (p. 12)

My thesis shares this concern and suggestionbe¥alidm in Chile has completely
changed the ground of experience upon which teachers configure themselves as subjects.
The situated local ensemble of the neoliberal policies, as Ong (2007) reminds us, is
connected with @Bdghebdeéabal mescleimbérmaglids m
t hat 0fl owsd or oOtravelsd sugomdbdekway t hat
interconnectedlherefore, by researching a group of teachers that were formd@ in 35
years of an established neolibegahe, but have decided to organise themselves and
express their dissent, | hope to contribute to the understanding of what it means to be a
teacher under a neoliberal regime, the subjective limits that this type of government

imposes on them and some gaesivaysf strugghgand experiment beyond these limits.

*

The thesis is organised in three pRast One d Teachers as Subjectexamineshe

dissident teachéshenomenorand discugsit within thebroaderscope ofproblems

thatgives rise tdn Chapter 1 | articulateéhe current dissident teacl@staigglevith the

historical formation and govergof teachers in the context of Chile Chapter 2 |

examinghe current form of governing teachers in Chilaniitle broadecontext of a
contemporary discussionhowa Global Educational Reform Movem@&athlberg, 2011)

is producing a particular type tehcher subjectyith specifici mpact s on t ea
subjectivity angarticular form®f resisance Both chapters articulate the phenomenon

in a broader contertonehistorical and logand the other contemporary and gldbal
thusenabling differemjuestion to be formulateld Chapter 3 | briefly describe the main

researclguestios guidingthe study.
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Pat TwodRe s ear chi ng T e a dds@ibsehoiv th& nedegrob questions t vy
were transformed into research ttlotég helpegroduce empirical data. @Ghapter 4
following the work of Paulo Freire, Hugo Zemelman anddiFoucault present the
notions of subjective limits and field of experimentatidifollowing mainly the work

of Judith Butlerthe notion of narrativeas my central research categories.main
argument igor consideng a subjective limit as sitefrom where an analysis of the
historical limits imposed on oneself caodmeluctedFrom this position, it is possible to
studya field of experimentation asspacdime where a set of practices beyond what
currently existasthetruth about onesdf are taking place, experimenting with what one
might beChapter 5andChapter 6are descriptive in their scopetie former, present

the methodological design ales$cribeéhe fieldwork procesk the latterl describe the

major analytical deciss that | madeto inform and constru¢he analytical chapters.

In Part Threed The Di ssi dent T lepaesentetire sndin tBebretivag g | e
analysis of the thesi@hapter 7is dedicated to the analysis of the probleagaifias the
overarching notion mobilised by teachers to give an accoudtd#iiapate the effects

of 3540 years of neoliberalistbuild onZ e me | ma n a @.Rivad,200Bptioa r 0 s

of a pedagogy of the bnsaialyse the main strategies that prodgobicA small
parenthesis for the woadjobithat will play a vital role in this work

Etymologicallyagobicomes from the Latigibbushich meankunchbackednd
relates to the adjectibelging probably cognate withupbdbbend onesel f,

d o waWiktionary . I n Spanish it means 06to I mpose
or effort, to seriously worry, tso cause ¢
or bring downd (RAE). The poverwhelmp al trans

oppress, weigh dowourden fatigue, tiredness, strain, stress, anduish use

the wordagobibecause not only it does not have an exact translation in English

but also because it is the way Chilean teachers have themselves named their current
subjective state of affairs.

Chapter 8is focused ompoliticggedagogical diasetfite main criticisend critique the
dissident teachers have articulated to probdéenzatd disruptgobiorhe chapter is
dedicated to the analysis of the notiorthef politicalpedagogical as enabling the
formation of the dissident teacher subject. Their dissent invagashination of two
critiques. First, theedagogical critigaks withthe failure of the traditional union leaders

to understand how theeoliberal mode governing teachers produces precarity and
insecurities and, at the same tpnayidesa way out Y following thenarrowmode of

being as a teaclwdfered byatechnocratic pedago@econd, thpolitical critigilesals with

the technocratic pedagogy as a form of pedagogy that fifcesighef attention of the
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pedagogical relationsloip an endesudt productThe t acti c of Opedago
analysed as a walfystrugghg against the technocratic pedagogy andrapgma field

of experimentationChapter 9i s f ocused onof hetniendesdt i &s 0d
additional tactic used byettissident teachers to unfold experimental practices. | identify
three types of relationships where the dissident teachers are expewitreafagjtical

pedagogical true discourse (Foucault, 200%):ehe c rela&ionship with society, with
theircolleagues and managers, and with their students.

Finally,m theConclusion, | recapitulate the main arguments presented in the thissis. |
offer a discussion of the implications and limitations of the work, formulating connotative

guestions as a way to signal possiblefevetie continiation ofthis work.
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PART ONE 0 TEACHERS ASSUBJECTS






Chapter 1 The governing of the teacher subject in Chile

This chapteprovideshistorical contexb the phenomenon of the dissident teadiners

Chile It argues thatince the formation of the Chilean Republic the regulatiocluégea

has been an importamteans ofjoveriing civil society. The current way of organising
Chilean societyvhich idased on neoliberal principles and paqllwéassproduced its own

form of regulating teacherswill briefly describe the main changgsee&nced by
teachers since their formation as a professional group in the mid nineteenth century,
emphasising the transformasidhey experienced in the second half oftwentieth

century. The second argument is that in different momentstwetiieth and twenty

first century teachers fought participag more actively in the regulation of their own

work and field of experience. The dissident te@straggyle can be consideasgart of

these momentd.he analysis of trgovering of Chilean éachers has both unique and
shared elements with the formation, discipline and regulation of teachers in other parts of
the worldHowever, lhemain literature useéa this chaptestudieseachers ithe context

of Chile, together with some analyticalstborroved from Foucaul(2004, 2008)rhe

next chapter will connect the process of gogtaachers with a global literature.

Before starting, it is importantto clabifieflyt he way | under stand th
subjectd and oO6field of,whichpidplayanmmpataaef t e ac
in thiswork Foucault (288) argues that the subject is not the condition of possibility for
experience but

it is experience which is the rationalization of a process, itself provisional, which

results in a subject, or rather, in subjects. | will call subjectivizationetarproc

by which one obtains the constitution of a subject, or more precisely, of a

subjectivity which is of course only one of the given possibilities of organization
of a seHconsciousness. (p. 253)

The teacher subject, in this sense, can be undersadudtascal mode of reasoning and
governing the field of experience of teaching and learhengiork of Hannah Arendt

(1961)is useful in delineating how | underdtthis specifidield of experienceShe
explainghatan educatérs isdas kmedi at e bet weenl93).kRoe ol d
her, 0 tab & huwamrealtiosh i8 dhe old) the past and the public domain of life,
whereas O0the chil do, as a humanadhdrewdng O6bc
the future and the private domain of the hd@neadds

The child requires special protection and care so that nothing destructive may
happento him from the world. But the world, too, needs protection to keep it
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from being overrun and destroyed by the onslaught of the new that bursts upon it
with each new genamat (p. 186)

Whereas the family i s t he(p. 1L86)dad childierhe a | 0shi el
world isthe sphere of life constructed by theblic affairs baduls. Arendt considetise

schoolast he 1 nstituti on 0w domaihd momeoandcthebverld ween t h
in order to make a transition froifeld he f ami/l
of experience of teach&sheir relationship with the practices of schooling, teaching and

learningthe pedagogical encoanbetween a teacher subject and a student subject. The

teaching force f a given society, in this sense, S
between the private and the public spheiteetife of children andeenagerdhus, | do

not only understand h teaching foré@ a sollettiieenoun for teachers but also as a

forcéor shaping and organising the field of the experience of teaching and learning in

different contexts

The formation and use of teaclrsto govern civil society

Civilising the population by training normalig teaches

In the midnineteenth centuryhe training and presence of the primary teack®an

important wapf shajngthe national state after the formation of the Repuldihitgin

1810 The construatn of anetwork of primary schoolgas established in this period,

having literacy as its central focus. As Serrano, Ponce de Le6n an(PBE2gjfdicate,

6from 1853 to bh&cdeifombalnd,659 and stulasinton|26,262

t o 139, ,9n9tiadslaticip Theyad@dth@tt he pr i mahefirstgositiveo ol wa's
righte st abl i shed as such, mljandhéesiabbrygyhed Chel
institutional i sat i gmi.Thdprimahyechoolaahdithe pranary st at e 0
teacher were in many places the first regular presence of the state in the territory of Chile.

The primary school 6l inked, as none other i
through ashared symbolic experieroghis sense, it wise backbonef the formation

of a moder nmihEne importadcef(the roledaged by education can be

summarised in the name given to the state in this period and during the-tveatdigth

Estado Docemt@&eachingdate(Serrano et al., 2012 Zemelman & Jara, 2006)

2From now on, | will use ttebbreviatod® mt 6 t o i ndi cate when quotations are
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This process can be linked with the formation of state power and norms to discipline the
bodies and regulate the population described by F¢a084)As he arguemthe case
of Europe, during the eighteelatre nt ur vy , 6t he p oanegher eotfr esaotvoe |
(p.254)andenw f or ms of power awlevraép 2bdnpdEar ldna the ngl vy
forms of power articulated around the notion of civil so@etyrige to the problem of a
6nor mal i sasngbasogsoeitgtdby i n which the norm
regb ati on intersect 0 pusptwasth&d )a.r Thhe pramb/l @ rmh
escaping the old mechanism of power of sovereignty, both at the top and at the bottom,
both at the level afetail and atthemdsee vel 6 ( p. 2d&@simenswietreer ef or
made:
A first adjustment was made to take care of the details. Discipline had meant
adjusting power mechanssto the individual body by using surveillance and
training(é ) at a local level, in intuitive, empirical, and fragmented fornmis, and
the restricted framework of institutions suchs@wols, hospitals, barracks,
workshops, and so on. And then at the end of the eighteenth century, you have a
second adjustment; the mechanisms are adjusted to phenomena of population, to
the biologicabr biosociological processes characteristic of human. ifpa248s
250)
In Chile,the trainingof a teaching forcéo normalise the populationvolved both
adjustments woirkg together. The first adjustment not only implied the elaboration of a
networkof primary schools to train students but above all the formataceptars
normalistthe two names given to the primary teattaned in the Normalising School
[Escuela Norma)iddg adding a couple of years of trairangfudent in this specific type
of primary schoatould become a preceptor and teach in the primary school system. As
Serrano et al2012ap r g heeschdot was the first aodly social policy of the liberal
state in the nineteentientuyd (p. 19 mf). From 1865 to 1899, the preceptocseased
by2 4 1 %, 6from 69®) t oTRI, 8S6BbBcH eme Rt576was m:
incorporatmpnd Tlhei.r 2p7esence O6was promot
considered teaching asextensiomf their maternal role and mainly because they had a
| ower sal arydo ( R012a3a%l8in . As Serrano et al
Shook creatd new actors and new relationships in Chilean society. The first,
without doubt, was the figure of theeceptortheir formation, social profile,
increasing feminisation. They were the first professionalsdcert#i symbolic
knowledgedabémwho came from workirglass segments. They were the heart of
the school . (é). | n |wabthesteagherranddatélep t he p

acquire a new residenaichis the classroom, precarious but different from
home. New objects appeared sent by the central governmenpageskquilk,
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ink, chalkboasl world map and, above all, school textéich were the first
prints that circulated massively in Chilean sogef/] nt)

Chilean civil society used the normalising force of the primary teachers to create a space

in different parts of the national territor
classroomd. The <c¢cl assr oo npreeepiaingd nrew seteof t eac her
objects and artefacts t hatexhpeelrpieedncteod shape a

The second adjustment or the biopolitical form of pfwercault, 2004yas linked to
the formation of the network of primary schools whicBeasnat al.(2012aput it,
activated the 06need atcoy foifgurhe q@utp Thished | bengdr d g
needgave rise to the 1Importance of measur emen
popul ation, the statistinggég.18mefr e call ed the 0

The formation of teachers contributed to protywhat Foucaulf2004nh a mes O br eak s
in the domai n, whoch crdate hierdrchigs pvithin 2n2 pgpulation by
fragmenting it. The clearest ovesbetween primary and secondary education. The first

was directeatworking class people and the second to the elites. By the end of the century,
fewerthan 5000 students attended secondary education, while a little more,@@h 100

students were enrolled in primary sc{®eirao et al., 2012a)he field of experience of

teaching and learning reached mostly the urban cities, where the middle and upper classes

of Chilean civil society were settled. The teaching force, in this sense, produced a new
educat ed o r entonmthinvhe kacial bodydthatswagpmmarily urban, Chilean

and fromamiddle pper <c¢cl ass. This o6civilisedd segmen
uneducated or uncivilised rural, native and weclasg fragment of the population

(Serrano et al., 201.2a)

Developing the population byforming a worker and civil servanteacher

The regulation of the teaching force as a technical and productive subject was an important

way in thetwentiethcentury to giveshapeto the projecof Chile asan autonomous

industrialcountry that became, as Ruiz and Boc¢afidb)argue a national consensus

during the 1938 to 1973 peridtlis cycle wdsedbyé a t hr i vi ngameddd!| e cl| a:
to |l ead the modernisation pmdpeadhérsasd fr om t h
Lomnitz and Melnick1991)put it, weretheemblematic example of this middle class

produced under the forces of the state.

Asthe national educational system was in conspamsgon becoming a teacher was one

of the best ways for a workidigss individual tbtain asecure job opportunitBy the
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beginning of théwentiethcentury only two out of 10 childreinom five to 15yearold

attended school; by 1970, 10 out okéfe attending primary school and almost four out

of 10 secondary educati{®errano, Ponce de Leon, & Rengifo, 20I21t&refore

Oetichers provided one of theer vi ces most sol {(Lanniz&d by t
Melnick, 1991, p. 3As civil servantteachers ad 6 a s er i ejgbstadlityr i ght s
health care; rights to severance gagh@ugia retirement pension, and a pension fund

for widows and orphans; and the right to the freeisgesf citizenship and to express
opinion on [{f1891,pt3d)cal matter sod

Howeverthete a ¢ hrdationghip with thetateemployemwas not an easy orean

Nufiez (1990, p. 215, mfescribes this relationstapone of6 uentst | ed i nt egr
[integracion conf]iclieachers considered themselves as membitres vadifare state
however, at t he dcsaonglytotpartivipateineéeboaomic besdfiic u g gl e
(p. 216 m{) of nationalproductivity. As Nuiie2007)a d d s, t etleeymerepag O f e |
of the social bas# the welfare state of those years, defending its economic project and
democratic policies. The stasponded withowubstantiallymproving their salaries but
guarargeng civil servant rights such@ssecurity ( pmf). 1 56

Thebunsettled integrationo stteampldyéin Ghieed bet
describes the role that teachersrbggaccupy in the civil society ensemfateording

to Nufiez(1990) during thenineteentkcenturythe centraffigure ofthe teachewas one

of an unskilled labourer. Thanks to the Normal Schools ahtstie Pedagdgibe
institutionformed totrain secondary teacgdry the end of the centuhe first process

of professionaliion took placeNufiez(1990)ktateghat fourleadindigures composed

t eac her s during thetwentiethiceneusy: the worker, the civil servant, the
professional and the technician. fits¢ two were the more important ones and can be

related tothe figures described by Fouc#R08)as thehomo juralisand thehomo
economicQsvil societyl-oucault(2008)argues, articulates both subjects. The subject of

right possees6 i mmedi ate rightsd and can agree to
subject of interest ©6is never called upon
0 aegoistic mech&md(p. 276).

On the one hand, the worker identity formalises teachers as economic subjeeis. Th
demands were the improvement of their historically low salaries and of their labour
conditions(Nuiiez, 1990)As economic subjextthe teachel® st r uggthe was
welfare state.
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On the other hand, the civil servant identity articulates teachers as subjects of rights. This
identity involved O0i mportant conditions such
and many ot her ri ght s(Nthibzal®90we09emiNaofiesr avour of
(2007) argues, during the twentiedmtury, the classfférence between primary

(workingclass background) and secondary tea@métdleupper class background)

began to soften because of their common working conditions. Teaché@s were,a h i g h
proportion, employees of tieentraked nationastate that icorporated them into the

bureaucratic culture, with its features of uniformity, hierarchy, formalism and
performances according to standards. This trait became stronger between the 1940s and

1 9 7 0 s 6 mi. puring thést@entieth centurgachers, asigjecs of rights, managed

to acquirammediate rights that made them feel part of the welfareastifter this

reason, thesupporedit.

Howeverthet eacher sd fi el d of essgnpasocial bondha& pr oduc e
shaped a more communitarfarm of identityAs Foucaul2008states 6 c i wis | soci et
characterized by bonds which are neither pul
Thesear e communi tarfiljamdibwindsaltdhato dbeaak ot her
301). Thgaraec tbi ve bonds of c¢compassé$lloamgndderser ev ol enc
ofcommunitp (p. 302), wHltoh shakes nd @omme opr efoenrmu n i
finds abundance and heschoolandthgclasstosnecvehtedare 6 ( p .
experience that produced communal bonds that wereduaible to economical nor

juridical bonds. The relationship between teachers and their students and families were the
foundation of these communal bonds. As Azun Candia (2014) argues, primary teachers
oOwere i n permanent an & andpovesteof tbeopedapla:they wi t h t
lived in the front linef the sufferings of the poorest children and families and, usually,

t hey shared t hei r, mg ahese primaryntdachiers sharesd@ sirtilar. 192
workingclass background with their got$ and families, but at the same time, because

they had access to the public educational school system, were able to differentiate

themselves from them.

I n this concrete semse, oft hehgthuirestugents gn®&@ nwed a
theirfamilies in a more disinterested,wayichbegan to be formaliséiaroughoutthe

twentiethcentury. Ad.omnitz and Melnick (199%)ate hedwo concerns of Chilean

teachers can thus be observed from the outset: on the ortbdartdrest in improving

their own living conditions; and on the otheh e desi re t o I mprove edu

35) Improving the education system itsedfuiredteachers to struggie expandand
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improwethe schools in the country, which in a way was against their isne@zhaimic
interessb e ¢ a ubdicsfunding for education was not only allocated to pay the teachers
butalsoe expand and i(bopmito& Melnitkh1®91,9y35)t e md

A competitive population byincentivising an effective teacher

Af ter Augusto Pinochet 0sregulatingtheiteachet Wag 3 , a
enacted in Chile based wrarket and competitioprinciples. The dissident teachers
emerged in reaction to this neoliberal mode of governing teachers. According to Garreton
(2012) neol i beralism O6was i(éploamplished the ugh |
double task of revenge and disarticulation of the previous society and of constituting the
bases of t he §pgaestdraits econorait, sociat, gulturaéaimd political
aspect smdrhe(lp yeardslor dictatorshipm 1973 to 199@ntailechot only
brutalrepression but the possibilifyrebuildingthe institutions of the country based on

the principles of a group of economists cédledChicago bo§svho werdrained in the

University of Chicago by Milton Friedn{aiarvey, 2005)'he neoliberal revolution of

the civitmilitary alliance enabled whatiZ/Rand Boccard(®015)c al | ed &6t he mo
foundational dictatorshm)p experience of t

The modernation of education was part of a more significant setadfet and
privatisatiorreformsthat took place in Chil&arrebi, 2012; Ruiz Encina & Boccardo,

2015) The book The educational modernidatddinedo Prieto (1983) Minister of

Educaton under Pinochebetween 1979 and 19&%plains the rationale behind the
changes introduced in the new educational system. His arguments aligned wih the state
phobia and the central role of famitiest led theorganisation of the new systein.
syllogstic argumenivasbuilt around the familypecause families pursine common

goodby selfinitiative thestate whoseprimarypurpose i$0 guarantee the common good,

has to assurance that intermediate gmugigas families can accomplishittspecific

goal s. Wénmay enclude ¢hat tétehasto create every necessary condition

for the family to accomplisht s s p g 14mi). Socigtyisacblliapsadd reduced

to families and its individuals. The role of the stateligarised. Instead of its active role,
now it needs to protect the famidaynpt and i
fulfil or whenbheyp er f or m t h e i (p. 12gmd).arhisss caled @dnbgidiaryd

& a twhkidhmeans the state hapassive rojenly activated when individuals cannot

solve their problems in the free markes. P r i e tthe sulasidigry peirsciple i the
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foundation of a trulyibertarian societand it is the best guarantedhw existence of

effectvda ndi vi du@.l6 n)r eed o mod

In education, the main interest of the family is to educate their children, having the right

to choose the school they coesithe best for them. Forish eason, t he famil yos
choose schoolsecomes constitutionatight in the 1980 ConstitutiariThe problem is

that for freedom to choose to be enacted, the system must provide alternatives. The forces

of the state were directed to the elaboration of an educational market that provides
alternatives of choice. As Prigt683a r g u e s :  Otd-becomet rdpthessaterhasg h t

to guard the existence of a mechanism that can provide alternatives @ ¢hHoee is

one of the foundations of the need for a financial education system that allows parents the
exercise of these rights ( ,pnf). Fdursprimary policy devices were tséabricate the

market system in Chile: the voucher systdmch activates competition by monetising

student enrolment; the encouragement of psuéitadisedchools; the measurement of

the quality of education by means of a standardised Systesuoéiveat of the Quality

of Education (SIMCE); and the municipalisation of schools. All of them had as a common
featurewhichwas he need t oregglated eductiomal sgstath ess btdte

r e gul a fabrioatedhe meawks to increasedtliee gr ee of c,onngfet i t i ond

the system as a whole.

The municipalisation of the schools implied
working conditions. As Prigttd83explainsfreedom of education was impossible within

dherigidities of the u b | i c (p. 8§nd).tTkee mdnicipality, as an intermediate group,

wa s t h o uhg imstitutionfwhexesmniunity participation can unfoletted6 (,p. 7 8

mt) . Il n 1980, the public sect o f(Coxe&dprd,oyed 80 %
1989) The municipalisation policy implikd loss ofeache@historic civil servant status

and rightswhich meant they noworkedin the same conditions thany private worker

in the countryAs Bellei and Vanni (20k8ate  tfréemark@t approach was argued as

a solution to the ineffiency of bureaucratic models and a system capturadrégt

groups, in particular teacliéers ( p . 196) . T2/ claireed they wars Nu f e z

Il i t erhalolwyn 6 nt o t he g emadersubjectts theastandard labbur 0 wor k e r
Il awd ,(Mmp or aslLbminitz and Metki (1991) put it, they webet hr own ont o t he
labour market, with considerable loss of prerogativ¢sb stability, salary increases,

social security,asdo ond (p. 68).
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Additionally, the process of municipalisatieanthatte a ¢ tp&ymentiwaderegulated
As Prietq(1983)argus, this deregulation was done in order to increase the remunerations
of the best teachers in a school. The aim wleatbto a sort of competition among
teachers, which fodehem to further training and to a better performance of their
functions, in ater to qualify for better remunerations or employ@@nt84 mi). The
i dea wetais and keep the good teachers and magittalisewhosework is
inefficient inadequate and harmful to the comm(pity35)Gerado Jofrél988)advisor
of the Minister offreasuryfrom 1985 to 1989jescribes a®llows the new wagf
perceiingteachers:
If, asit usually happens ihe private sector, the teacher perceives that his salary
depends on the quality of his services, even at an individual level, and also believes
that he will keep his job if he performs his functions efficiently, haweilthe
incentives to make an effort to his optimal performa@ce The optimal
situation is that the workérand also the teach&feels that he can obtdjab]

security with his efficiency and dedication, but that unemployment waits from him
if hedoes not provida quality service. (p. 2235 nt)

't i s not only t hat wdrkhtleeihpmo juiidgwas tearnsformedt ur e
by beingnovedfrom the status of a civil servant to that of a private worker, but also a
new type of tedner subject was enact&dew ontology based on what Foucd@a08)
calls the neoliberblomo econonm@ssimposed on teachers. The historical economic
subject of exchange, teachersd need to se
the notion of arntrepreneuln neoliberalism, as Foucati#testhehomo economicus
is not at all a partner of exchangemo economisuan entrepreneur, an
entrepreneur of himself. This is true to the extent that, in practice, the stake in all
neoliberal analysis is the replacement every thnenofeconomagaspartner of
exchange withttomo econoragestrepreneur of himself, being from himself his

own capital, being from himself his own producer, being from himself the source
of his earnings (p. 226).

It is notsimplyaboutteachersiow seling their servicesas private workers, because even

if they manage to do this, theeg nowrequired to perform efficiently and continuously

improve their performance, becoming responsible of their own (un)empl@snent.
Cornejo and Reyd€2008)explain t he mo st evident i mpact {
policies on teacher sy eswmrso féetshsed oalt u patn dd r
remuner at, mioHEcendmic(pprecario8sidess and insecurity, a constitutive feature

of neoliberalism according to Lazza(28®9) became the norm for teachers by the end
ofthe1980sT he di ctator shi p t r aeedsther mareirtentve ac her

is now to keep their job by becoming an efficient worker.
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With the Chilean transition to democradyich began in ithe 1990s andasled during

20 years by four consecutive governments of the-lefhirealitionConcedé, the

economic insecuritisgartedo shift to a new set of regulatory policies. Bellei and Vanni
(20154ivided the 198R014 period in three moments: school mar@861990), market

and the state: the third way (32005) and thevaluative statstandardbased reforms

(2006-2 01 4) . The main char act etheiindentioncofref t he t h
establishing thet a t e 0 sole withih themarket systetn ( p .0 Bpit8 4f)the

expectations of teaehr ss@px(2@03)a r g uhe gqverningatof the transition to

democracymade the strategic decisiorof not reverting both the process of
municipalisatioandthe financial model andechanism established in 81 ( ,pn). 1 6

Among the reasons for keeping things as they were was the fear of authoritarian regression.

As Bellei and Vanif2015)state dhe termb e ducat i onal reformd was a\
authoritesando |l i cymaker s and only O6continuous i mpr
Theyadd that the O6only f e aenuaskuctaral changegvags hi s per
the promulgation & new Statute for Teachétsthtuto Docgmdich established special

| abour and professional regulatio@Gme for then
of the problems thatthiee a ¢ h e r praduc&twastan interfiagmentationvithin

thet eachersdéd workforce that still exi st s: onl
system were subjected to it; the teachers working in the particular subsidised system
continued wor king undedoweverhhel emrcihveaetdid VBd rakk airt s ¢
contribute to set a minum wage, whichmplied salary improvements for all teacher

(Valenzuela, Sevilla, Bellei, & De los Rios,.2010)

In the mid90s, one of the main campaign promises of thegoegrnment was an

educational reform. One of the four main pillars, according t((?@@%) was a set of

different measuresmed atvhat was calldédh e st r engt hening .of the te€
Avalos(2003has argued that the different actions focoségiachers, i.e., prognees

to improve Teachers Education, to ti@aches on the new curriculum and to study

abroad, were not bas e nidtermpolicaaiteacheisaenmyg at ed and
and devel opmjeut wére enprgent Be§pbnses to different demands. The

socialpolitical consensus and erdilaism with the educational reform faded away in the

3 The school system after the dictatorship was fragmentinlée major types s€hools: public
municipal, private subsidised by the state and private. By T8@8%f38achers worked in the
public municipal system and onlyl27 did it in the pvatesubsidised one. However, since 2010,
the majority of teachers work in the private subsidised system (Gonzalez, 2015).
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first years of thieventyfirst century with what Bellei and Va(@015c al | ed t he 061
crisisodo (yarguel87). As the

In the middle of 2000, the SIMCE results for fourth grade primary sfunl@nts

1999 were announcedd that was seen to be thstfnational evaluatiari the

reform, since these students had been at school under the new camit biach

been the beneficiaries for the greater part of the reform initigtivigs).
The results showed no differ enS8IMCEovasmp ar e o
like the GDP ofeducation ( p. 187 ) ; t her eetlucatiamal bohanza wh ol
(p. 188) was under a statgsbibck, triggering a public debate that put the educational
reform undef ] ¢ r o s @.f188j\Whiée the rightving partiep r o p tosderejulade
the teaching profession, give schgotmter autonomy and implement aaluation
system with greater consequehcesCblége de Profesales for the reform to be
stopped, and advocated a drastic change replacing the market pdttadigaditional
system built around public educadion( p. 189) .

The O6i mpalkkdd crwesiisnterrel ated consequence
be thought of as havirtlge principal responsibility for this educatiorisis As Assdé

and Pave2008)arguedhe unsatisfactory results of the studéots thepublic system

were attributedo the poor quality of teacked p e r f(p 43md. MNaiez 2007)
explainghatone of the main problems with teacherghatheir old civil servant culture

hads uf f er ed an itdeel®80sine¢ohberd eform.cBEROD1 mamedithe

problem of teachersiee Ac hi | | e s 0.Filom Rkid persgpéctivihéeforrm e f or m
of 1996 was seen as an important hero (AchillesGdrbedéd governments; however,

this hero had one weakness: teachers (the Tesaihers, according Bellej had a

6schi zophr eni c dviththe reforh@Gniheonehard thayaoticisatd i p

and showd commitmento the programmesband, on the othdrand expressd &trong
criticism afi3ymi phpreason behimhis divideyasan attachment to

an old traditional culture

The arguments around the culture of teachers pmothderetical support to introduce
accountability policies in teachersodo wor
Obureaucr at s (Acufg, l2@lb, p. 9,iMYsdVealat andvRersajué?@0?2)

state thatt h e problem with t he per fliker otreem c e o f
prof essi o mg,lisghé unffoopmity o8B thebr structure of salamdsch varies
according to their years of service, I . e
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and independent of t hmi. Thayarguedthatthe statistidally t eac h e
significant difference in SIMCE results by type of school
endorse the importance to reward teachers who achieve a better school
performance among their students. In conclusion, these elements highlight the
importance d measure school performance, give transparency to the school
system and design inceniigeeemes to stimulate teachers to improve the quality
of teaching. (p. 358t1).
The old culturapracticeof teachers areresisting the formation of an entreyaial
teachersubject Thi s c ul t u rhadbof therredobrare the wag te solvehite 0
was by creating a set of policies of evaluation, measurement, accountability and incentives
of teachersdé wor k. (2009pactiveBsappaters oa this wap ofa n e d a
regul at i ng these policleenr v0asl weo rlki,n ki ng todhaict her sd s a
competences but al$o the learningoutcomesof the studentsAs theystate 6t he
insi stence on |l inking payment to teacherso
teacher hasvaay superiampact on the learning of their studeinés arinef ect i ve one?d

(p. 412m).

The different evaluatiomnd measuremepblicies around teachers enaladedayof

putting numbers and labels to tleel of efficiency of teach&rs w é\s Beyer and
Araneda(2009)explain teachesc | assi fied in Chile as ©6outst
Eval uat i omanage forithestudedtgosachievean increase of 3 standard

deviation in the SIMC{ ) in comparisomatteachesc | assi fi ed as ,unsati sfe
mt). Their argument is that effective teachers improve the learning of the students and the
competitiveness of the country, not only in an economic sense, but also in the international
educational table tpees like therogramme for International Student AssessRIESA]

which are relevant meas tivereessénrOEGD ahdoothert he cour

international rankings.

Teachem@statusshifted frompublic workes who hadatertain job security as civil servants
during the twentieth century to private warkéTo, in the last 3810 yeardjave had to
increasinglghow evidence dheir efficiency and productivity in order to obtain job

security.
Te a c h er s 0 forgadrticipagog in thesgovernng of civil society

During the twenéth and twentyfirst century Chilean teachers have fouinddifferent

momentsthe possibility of struggling and participating in the way they are being governed
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as teacher¥ery briefly, | wi describe five different moments where teachers have tried

to selforganise their own field of experience.
The Struggle for the Compulsory Primary Education Law (89 - 1920)

Oneof the main resolutions of thegt National Congress of Pedagogy hel@8®was

the struggle faa law focompulsory primary educatiéinally promulgated in 1920, the

first political policy promoted by teachers took them 30 years of struggle. As Zemelman
and Jaré2006explain the importance of this very concrete demand is ihéibhked to

the creation of thiégrst organisations of teachers in the country such as the Association of
National Education (1904) or the Federation of Teachers of Primary Education (1915).
Even though the expectations placed in the lawtavagreat exteémunfulfilled because

6i nymphaces the Law of Primamy Edudateiman r
the collective imaginaryoae of the first social laasherent with the principles of greater
participation, justice and,nnd.dlusilaylwhicaqual it
sought to make primary education compula@y the first political struggle of teachers

in Chilefor participaibn in the govenmg d thefield of experience of teaching and leaning

this isexpandinghepossibilities of thpopulatiorto participate ithefield of experience

of teaching and learning.
The Integral Education Reform (1927 128)

The 1920 to 1940 period is a significant moment for Chilean teachers. It is a period where
they not only had a leading role in the formafi@dacational policies at a national level
but theyalsoelaboraté an original and critical pedagogical discourse regarding their own
field of experiencasteacherdy adapting the progressive educational ideas Néthe
SchoohovementAs Zemelman andara(2006)state the revolutionary yednstween
1917and1 918 cont r i saitheereforntisbdemids, angong them was the
0 New Soprégeessivedo ve mentnmd).A( probS@ssi onal concep
work, as Nufie1990)explainsemerged in this periodh& most emblematic exampl
was the Integral Public Education Reform of 1928, based oa progressive
pedagogical approach and led by primary teachers organised in the General Agsociation
Chilean Teache(&AT) formed in 1922. As Zemelman and Ja@®6)argue, they
demanded a odthet &ld urc enfijpaddmdhati p. 56
Even though thd 92728 education reform was aborted almost the same day it
was launchedue to the way iteyelogdand its main content, it was one of the

most significant reforms of theentiethcentury. It wathe product of a decade
of discussion during the 1920s at the centre of the teaching professiomt)(p. 56
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Moreover,tis r adi calism was based on its attempt

pedagogi cal , meThe ccibrencelabprated a Gamtive critique to the
disciplinary pedagogical method of Chilean education.léadimgournal of the GAT,

New Pathargued in 1928he current school organisation can be characterised in one
word:coercionThe school confines students phygidatellectually and morally to direct
theirfa ul t i es i n acitedpneVic Zemealnan & Jara, 006, p. 65T ik)

GAT defended the idea of a pedagogy forming students to think critically as free subjects.

It was one of the first times teaclstrgggld againsthewaypedagogy was organised and
defended their ne¢d conduct pedagogical research and experimerifatiagia, 2018)
Among the vigorousxponents ofvhat was called tegperimental pedagog@pproach
was the Chilean poet Gabriela Mistrplimary teacher for morban 20 years (1900
1925) and Nodl Prize in Literature445). In the decadetbk1920s, thélew Patlournal
published several conferences given by Mistral on the sulij@2hthefollowingwords
appeared as comment®to e o f coiferenceg al 6 s
We must kill the pedagogical dogma we must be awapf not creating new
ones. The theoretical discussion must walk aitmgractical experimentation.
Then, we will remember the saying: it is easier said thastidoresp es con duitarra
There is no reform possible if it is only done in the agsemgbimust go to the

field of experimentation; we mushsfarm the idea into actigiNuevos Rumbos,
2 de juio de 1925, in M. Zemelman & Jara, 2006, p. 66, mt)

Leonora Reyd8014h as anal ysed i n det expldinghatAieVels r ef or m

though it was never hegemonic among ¢esictheir pedagogical ideas were an essential
thread in the educational debate of the period. Their view of education not only struggled
against the conservatives who did not want to expand education but also with the liberals
and economic nationadishat thought that education needed to be centrally ruled from

the state. As Reyetates t he GAT OGegtheostate anbnopodly of publec s
education, proposing a school project governed by the community, based on a local and
original wversion of, mjHBventhNugwheSoccnioble27/28 r e nd &
was defeated, aageriod of conservative counteformcame after the crisis of 1929,

the experimental ideas of the G@re disseminated more widely. For examfade; a
secondary schools, as Mistral recommended, became experimental ones during the 1930s
and 19406M. Zemelman & Jara, 2006)

It is in this sense that Nufi@®90)rgues that the failure of the professional ideas of the
primary teachers had a significexplansef fect

t wo 6proposal s tfeac e m = ® ddg rphinis edutdiggseonako f
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versus a témical one. Thprimary teachetedthe first one with theducational reform

of 192728 Hestates n top of the frustratiofor thedefeat othatprofessional project,

since 1929 and framed undemathoritarian counteeforma o0t ec hnilofal 6 pr
teache® work was developéd ( B,.mif.2Mus, eac her so wor Kk was
hierarchically organisaddét he opr ofessional é identity
with the defeat of the GAT and ,w)Orly t he f
in the second half of the 1950s, a new professional proposatdeteiyea grup of

young secondary teachers. However, it was an elitist, projeled p r eddteelh ds
against a opo2diIdandi tdeatheylbeld prgegtiwdsitac al i s
form theColegio de Profeaarekeagupported by the righting parties of the period but

that did not findenough support to succeed.

The experimental pedagogical policy was confined and redudeudaltgaidelines sA
Nufiez(1990)argues, the professional ideals of the New School progressive movement
were confined in a group of 06di withithegui s he
t a ef karstaingthe modern pedagagy ( pmf) 2ilnlt o pedagogliecal pr
of specialit pr o d u c e dteachas Warlecentredan enathodologicalecipes

which were in fact the result of the vertical transference of the new pedagogical &Znowledge
(p- 212 m) to the schools

The Democratisation of Teachingand the ENU (1970 1973)

Strikes and unionisbe@me more and more relevahitring the twentieth century. As
Nufiez (1990)statesdn the 60s and especially in the I @eriod, the definition of
teachers asorkersincreasingly spread. By the end of the perinde not i on of ©
of educationd becomes dom) Teachetsidenatified ase ven
workers, pursuktheir own particular intera@stimproving their working conditionigy
going orstrike
in 1951, 1952, 1957, 1960, 1961, 1963, 1965, 1966 and 1968. The strike in 1961
extendedor 56 days. The one fratB68 for B daysThe strikes during this period
were hard, unfolding an increasing spiral of radicalisation and repressive response
from the Statgé ). The conjunctural economic crisis of 1967 unleashed a feachers
strike in 1968, the longest strike inthe lyistoo f t he t eacher sdé pr
mt)
As Candia (2014)argues, during the 1960s and 19@@sdea of a unique union gain
momentum and supportn 1970, with the socialist Salvador Allende as president, the
Uni que Uni on o fSintieatw trice desT&bajatmneskde | BATEIEiON
was formed. The SUTE led the two main pm®jetteducation of thelnidad Popular
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governmentThe Democratisation of Teaching andEkeuela Nacional Unifi&dd)

or Unified National School projedthe firstproject approved in 1973, creatie
Education Councils as local spaces where diffaggnbers of the school community
participated 6in t he dngoféeedaducational ara duiturah i st r at i
s e r v(Decrets2@4, 1973 in Cornejo & Reyes, 2008, p. SOn@mpf the main policge
wasthe EducatioWorkshopwhich involved practices of research and experimentation,
reconnecting with the idezfghe primary teachers of 19928 The cond project, the
ENU, was a report that intendedchangehe oldnineteentkcenturyschoolsystem by
argui ng t hdonhgerbh@armeslucaionwrarich for the upper csgher for

the middle androther for the working class, but only arteos| where every Chilean will
be edMINEDWGC] 72 in Cornejo & Reyes, 2008, p. 81,Huotyever, all of
these projects of chgewere interrupted by the cauyd 1th Septemhel973. As Nufiez
(2003)explainsfor somethe ENUIs still one of the reasons that legitimised the coup of

1973. For otherd,is still a source of inspiration

As Lomnitz and Melnickl991)argueafter the couppt he r egi me questi oned
educational wakdrproposed to recogaihe professionalmat e of t he educator G
Accordingly, one of the firgttions ofhe civitmilitary government in relation to teachers

was dismantig theSUTE and, in October 1974, chegithe Colegio de Profesbresvas

doneinordebt o pr o d uteoentra teachens gnd their practice in the country

together with keepinpgmawayfromth e def i ni ti on of oOwor ker so,

c 0 n n o t(@andina, 2GL4, p. 198,.mt)

The Pedagogical Movement (19962007)

During the dictatorship years (194830)the Association of Teachers of Chile (AGECH)

founded in 1982, was credtetightagainst the neoliberal policies and reoggaahers.

In 1985, the organisation decided to dissolve and participate in the first democratic
elections of th€olegio de Profesdres were won b@svaldo Verdudoln the early

1990s, as Cornejo and Re€93 argue, the economic working conditions of teachers

were their focus of struggl e, 6t he majority

were abolished, sbl a b our demandsssumedrcensiderably moekevance

4TheColegio de Profésmsrésid four presidents since 1986, the firsilleated for three or four
consecutive periods. Théhr(Stian democrat Osvaldo Verdu@®861995); theleft-wing
independentlorge Pavez (199607); the communist Jaime Gajardo (2008); and the
dissident Mario Aguilar (262@19).
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t han 0pedad@p&) mk dowever,dscausesvérdugo was a militant of a party
of the governing coalition, as Gonz&€A5explains t he ©6éor gani sati on

becoming @onveyorbelb f t he governmeiht i nterestsd (r¢f

Thegppeasemerasnd partnership of this first democratic leadership with the government,
which alsdapperdwith the next two future leaders, resiifit a change in the leadership
of theColegio de ProfeBores1996 to 200d leftwing and old union lead Jorge Pavez,
led theColegio de Profeshiféag the focus of teachietse mands fr om Ot he sz«
to a 6techni ca(Gonziles 2015 pc 46) mtfd | tmeaash emH6 wor
was <critical towards the new policymakers
to participate as professi@ialin the school and the classroom; whereas, the definition
and control of policies belongs tAssaélhe t e
y Pavez, 2001, p19, in Cornejo & Reyes, 2008, p. 64,Thg response of ti@olegio de
Profesoteshis lack of participation whgcreation of a Pedagogical Moventéetmain
agreement of thational Congress of Educatioeld by teachers in 1997. One of the
conclusions of that Congress was:
The strengthening of public education dependhe capacitypr strugghg and
negotiatingnot only inthe labowunion fietl [reivindicativo labowal also in the
educational pedagogical fididwas concluded that educatigpedlagogical
thinking must be constituted to legitimise the task of teaching and position the
Colegio de Profesoeesali@ctorin the debate @nmplementation of education
policy.(Cornejo & Reyes, 2008, p. 111, mt)
The Pedagogical Movement was an attempt to reconnect with the experimental
endeavours deachersn the 1920s, 1970s and with somistesgee practices that took
place in the 1980s. However, after a decade of trying to foster pedagogical research, in
2007, the pedagogical mo v e me(@drnejw& Reyes,n O cCr
2008, p123, mt)One of the reasons that contriloLite the breakup was that the leaders
of the pedagogical movement, after the impact crisis of SB&O0& & Vanni, 2015)
assumed a leading role in the discussion of the Teacher Evaluation policy. That discussion
e n d e dnovementiven resistance to agreenientas Beatri ce Aval os
(2006)put it. They were @th key members in the Teachers Evaluation policy negotiations
from thegovernmenand t he teachersd side, respectdi
opposite poleg ). One recognises accountability and incentives as a force for change
and the other banks for trust in the strength of teacher professionalism. The Chilean
system incorporates both per s((pe2b4).Thises i n

movement from resistance to an agreement not only produced a new partnership between
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the Colegio de Profesodeshe government that contrimbte o t he o6 br eakup of
Movem e n(€oinejo & Reyes, 2008, p. 123poitalso resulted in a shift in the leadership

of theColegio de ProfeBo&7, the communist Jaime Gajardo became the President of

the institution with a discoers agai nst the teactemanddd eval uat
improvements in salaries and recognition of the historical economipabdieted by

the municipalisation process in the 1980s, when teachers lose part of their retirement

pension resources
The Dissident Teachers (20+45- 2019)

The secondary student demonstrations of 2006 and the university student demonstrations

of 2011 were not only a turning point in the educational debate ACaites, 2010;

Bellei, 2015; Bellei &abalin, 2013; Bellei et al., 2014; Hernandez, 2019; Orellana &

Miranda, 2018; Ruiz Encina, 2013; Williams, ,2006klso of the internal political

alliances of the country as a wiiBleéz Encina, 2019Regarding the educational debate,

Bellei and Vanr(RO15)statet hat 6t h eement wasl able treaktlee wnertia

about an educational policy that had avoided questions on the structural changes required

by the school system because of political S t
space for the el adbtouragd:ona oreva edwova tairocnh i lt ae
based ora 0 s t-lBarsceadr drge 19@)r and new accountability policidsch

implied a new classificatory system for the schools based on their results in the SIMCE

(Assaél, Acuia, Contreras, & Corbalan, 2844 prgued in the imtwluction, in the 2006

and 2011 demonstrations, teachers were descriGednieyo and Insunza (2013)as

absent subject ttieeducational movements

The 2011 conflict produced an educational momentum against profit in education and in
favour offree, pblic and quality education for all, the main mottos of the demonstrations
(Bellei et al., 201A)hus, hecentrakcamgign promise of théeft-centre Gvernmenbf

Michelle Bachelet (202818) wasn educational reforthat wouldabolish market
oriented structures and reinstidfite view of education as a social righbgrama de
Gobierno Michelle Bachelet, 2013)

The New Majorigpalition signalled a change from theCaldcertécihird way coalition

by, for the first time since the return to democracy, including the Communist Party and
other smaller lefving partiedzour major changes were propasatienacted in different

laws but with effects that are still too premature ighwiirstjn the tertiary system,

newfree educatiomodel over the old market system has been estabhsiedschool
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systemand this is the second element, thmw@cipalisation law will replace the 356
municipalities that run public education 70 new Local Educational Services in a
progressive process (2018030). Third, the new inclusion lawdde practices of

student selection, prefitaking and fee chargepublic andorivate subsidised schools

Fourth, the law for &lew Teaching &eer PolicyTC) includes30% of increment in
teachersd salari es, a nteachimg dutes a ew mdntorind % |
process for new teachers and possibilities of continuous training along with the career. All
these improvements are parf a new desi gsthroughout tkesrc her s
professional life where teachers are distributed and classified in five levels of performance:

Initial, Early, Advance, Expert | and Expert II.

The government counted on gport of and an allianwéh theColegio de Profésdres

by Gajardo, wise party was now a member tbfe government coalitioefore

di scussing the TC, a O0short ageiCdaiddeof f i
Profesoes®l the government. Gajardo supporteddiaéreached, once again a leadership
moving from resistance to agreement. Howaggassroo@nd spontaneousovement

of teachers rallied amalled for a strike against this d€his movement was |l

6di ssidentd becauseajtaredyo dvee ruen cmaitnlcyal a goa
government. After a couple of weeks on strike, they won a better deal. In 2015, the
negotiation for the new TP began. Teacsherrs on strikéor 57 days, the secolwmhgest

strike of Chilean teachexfter the onedid in 1968. One of themain demands was to
stopagobiand even though they managed to change some elements of the new TC, they
did not feel it watheircareefMoreno, 2016)

In the heat of the 201gFotests, the name of the campaign that articulated the concerns

of the dissident t eac heDignfyiwhe ®€achar NEa
(Insunza, 2014the same name that in 2016 was adopted by the electoral list of the
dissident teachevgho won the Presidency of tBelegio de Professresmnitz and
Melnick(1991a r g u e , at t h ehe &madd nw$t freguerdly niedtiBn@dsin 6 t
recent times by the professdhrough theColegio de Proféderén® recovery afignity

both of the pr of e(p.$8)Dha prablendof dighity,ti2hyearstladeg ¢ h e r
is still current.

The dissident teacher subject is the focus of this thesis. As | will exfizaqaten 5, in
2017, | interviewed some of the members of the organisations leading the 2014/2015

movement. However, the movement has not stopped. In 2019, a new strikect#X last
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days took plac8ieac her sd absen(Cernejd &dnsunza,b2él@psi n 2013

becomea presenceTo understand better this subjextichange is the central
epistemological curiosity leading this research. This dissident presence, | would like to
argue, expressdissent against the way teachave been governed for tlhst 3540

years of neoliberalisis can be seen Trablel, there is a strong continuity of the main
demands of th€olegio de Profésdnese years.

Tablel 6 Main Demands of Colegio Beofesores 1989, 2014 and 2019

1989 2014 2019
o 1 Fixedterm contract to 1 Job stability
) ‘;"F’ stability teachers under a temporar ¢ Reparation of
The labour T Aalr payt contract _ the historical
© fan . Accessto 1 Retirement incentive bonu debt
union field further .
traini 1 Increase of the Minimum  q Salary and
raining Teaching Income gender
1 Reparation of historical de discrimination
1 Participation J Lab(.)u.rAg.ob|o
The in the 1 Pza&?mpaﬂon
pedagogical formulation 1 Stop agobio In the
field of education educational
policies projectof the
' country
Lomnitz and Thielmann an®elgadq2016, p. 21 GonzéaleZ2019)

Melnick(1991, p. 33

The demandgroupedin the labouunion fied relate to a teacher subject understood
manly as an economic subject struggling to gairtheekour rights they used to have

as civil servants. These struggles have historically been important forHeachers.

in thisresearch, am especiallynterestedn the demandsf @ahe pedagogicaphereln

this field, the particular inteiest teachers, for examplleeir aimto stopagobjdut also

the previous demands of making primary education comgpolsateveloping an
experimental pedagogy, can be related to the communal interest of participating in the
organisation and regulation lo¢ field of experience of teaching and leariingther

words, hey demandarticipation in the goveng of the social bonds experienced in the
pedagogical encounter.
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Chapter 2 The globall o c a | neoli beralisation of

In this chapter, €xaminghe neoliberaform of governing teachers in Chdensidered

in the previous chaptém relation toan international and global reform movement
(Sahlberg, 201fhat has become a consensusrims oforganigig and regulatg the

field of experience of teachers. As Meg MaO@)ar gu e s , 0t hare 1is
tendency for northerfhemisphere researchers to concentrate on nehieisphere

cases, frequently the UK, the US and Australia, that then stand as a proaglétrathe

worldd. 6 ( jn.this 6Mapterl make use of muabf the enormous corpus tie

northernh e mi sphere 6gl obal , withothel adnfo articelateether c h |

dissident teacle@enomenon with these global trends.

The chapter is divideddrfour sections: first, | describe what Sahi@&lyefers to as

the Global Education Reform Movement (GERM), delineating subjectivity as my
theoreticahpproaclirom which taesearch this movement. | then discuss the way GERM
has used t e aadasigndiéant sita tojdeplits premarketly principles,
suggesting the elaboration of a particular type of teacher $hiejedthighlight three

major impacts on teacher subjectivity as subjects of knowledge, power and ethics. Finally,
| describe some ways in whieachers are engaged in collective and individual modes of
struggle and resistance, highlighting the importance of considering subjectivity as a key site
of struggle (Ball, 2015).

The subjectivity angle of the global education policy space

The tendenciesf development and professionalisation of teatmwbhave described

in Chapter 1andas seen in Seddon, Ozga and L@@d), have similarities with what

has taken place the European welfare state. As the authos@ieastonada t i on Ot ool
the form of state professionalism that encouraged the collectivization of labour in nation
building (é ), particularly in human rs&ce work that supported socially reproductive

| abour in | argely feminized fields of wor
Theirmainfocus, howeveisonhow 6t hese nati onal practic
disturbed by travelling oefs: globally mobile ideas, policies, people and @odds

which requires educators to navigate and negotiate these shifting terms and conditions of
wor ko (p. 4).

The fall of the Berlilvall and the end of the Cold Warlvasdy, Green, Lingard and
Verge (2016ptatea | | owed Ot he e merigysgpade  pof 4sd ncehva rgal
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b yfinadce drivenme§o ( p . corpgtitvemessdrivenn ges t o education sy
Sah| b0Lteyndton of GERM brings togethethis complexcombination of

globalisation and neoliberalism. He acladgges Chile as the site of one of the earliest

attempts O6to transform educational systems |
argues that it was tBducation Reform(AEtERA) of 1988 i n Engl and tha
weltknown and globlgi[siclr e sear ch act of its Kkicadd ( p. 13
school system reforms in North America, Europe andPAsia i f i c 06 ( p . 130) .

Thefive main features of GER&tcording to Sahlbg2P16}are canpetition and choice,
standardeion of teaching and learning, focus on reading, mathematics and science,
corporate models of changad testbased accountability. GERM has had different
impacts on schoolinguch asthe limitation of opportunities to cooperate, share ideas,
and help one other; the elaboration of linear pesgksre riskaking in teaching and
learning becomes unlikethe ethos of schools has become academic rather than
comprehensive; schools run according to measured results narrowing the purpose of
school education; the distance of teachers from the moral purpose of their profession; and
the increase on teachiiogthetest practices (see p. 1I33).

With the end of the cold wararketideas have found in the twefitgt century a new

way of being assembledJenny Ozg#2008)callsthis new ensemble tlienowledge

economg whi ch i nv ol aarative ahat éagsontes angl requiees dhe

commodi fication of knowledge in a system of gl
(p. 265).A ¢ o 8 rcampatitiveness no longer depends solelytsorevel of
industrialisatiomut also on the level of knowledge of its econdimy.success of a

country is linked to the effectiveness and improvement of the human capital of its

population. This is one of the reasons Aihwa (@0@7)considers hat O6neol i ber al i
met aphor i s ;khatespwknavidpe diganised. by the) principles of market
freedom.

Knowledge and edation are key sites to achieecwnonc growth and competitiveness

(Ball, 2008; Ozga, 200Bhis process involves, as O@f208)puts it, a governance turn

in the way the state operates. @al08)argueghis turn involves changesn t he 6 f or ms
and modalities of the stdé ) from rowing to steering, from direct to indirect forms of

control, from prescription and direction to contractingt and per f or mance man
(p. 213)Governing by numbers is a major trend of the governance turn in the field of

education. Its aim, as Oz{008)arguesisto promoe 6t he <col |l ecti on and
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comparative data on performance as .a way
Thi s I s, a Oshift from centralised and

decentralised, horizont al , net worked forn

Governing teachers by numbengliesthat education has redefinedrningascapable

of beingmeasured, compared, raged, improved and, therefa#iciently delivered.

Table leagues, benchmarking and compaais@zgé2008xlaimsa r e o6verninge ¢

pr oc es s elsarniagsocmisizaped by @conomic reformitizenshipbligations,
employability and the use of OECD policy
standardised tests such as the PISA oFgaehing and Learning International Survey
(TALIS)

The focus on learning was one of the conclusions Wdhd Conference on Education for
All that took place in Jomtien, Thailaimd 1990, sponsored hige United Nations
Educational Scientific and Cultural Organisation (UNESt®)United Nations
Chil dr ends F uthadWofldBink CMBY:- Pne af thehin components of
the Education for Al f r statedrnwitle firfal repat ofd a f o
that meeting
The thematic roundtable on improving primary education in developing countries
shifted the debate from promoting access and equity, to boosting quality, further
arguing that quality improvements were central to assuring demand and increasing
the efficiencynd holding power of schools. Boosting quality means moving the
focus from simply providing inputs and counting participation and completion

rates to enriching the learning process and measuring laaguiisgion and
performancglUNESCO, 199(. 27)

The shift in theducatiomlebateeoncernshe mode of regulaty the relatioshipbetween

society anddrication from access and completion rates to measuring learning. The focus

on O b oo s trelateg tovhat soine dcholéars have callediwentiethc e nt ur y 6 s
educational revolutigiBaker, 2014; Esteve, 20@gker(2014) for examplegexplains

that this revolution Oproceeded through
schooling, then by the opening up of secondary schooling, and lastly in the expansion of
tertiary edealsoaddomadt (tphi 239dpr o hiereadions on b e
and since the middle of the twentietintury spread globally with less and less time

bet ween each stage of educational devel oj
Ospina(2018) hikewnly 12% of the people in the world could read and write in 1820,
today the share has reversed: only 17% of the world population remains illiterate. Over the
last 65 years the global &tr ate increased by 4% every ywars from 42% in 1960
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to 86% in 201% Today, globallg,out of 10 students will finish primary school, learning
how to read and writdtUNESCO, 2016Worldwidechildren from about to 11years

old are experiencing the practice of s¢hgaoh their respective sociocultural contexts.
Therefore, regulating the teaching and learning process is one of tlkelasgan

education policy.

However the regulation of learning through numberspshe privatisationgenda of

the knowledge enomyhidden(Ball & Youdell, 2007Fhis is what the notion of GERM

makes manifedtor Ozgg2008)forexample9t he qual ity delfpat e i s noi
269)becausthe problemob oo st i ng qual teffegtiveiasd contrizutimg d as 6 c ¢
to knowl edge e c o nmthisysensegceticad \eieddhis @@genda, 8ké 9 ) .
Ozga(2017) argue that ©o6education policy shoul d n
1). Ball(2010)adds that the economic rationality of the market that guidt hes e o6t r end
and movesd can create the condi tisreasons f or Ot h
Ball(2015ap | so warns agaimber sotilie.teOa&8Mny of nu

The problem, as Sahlb€®16)suggesis i s not t haide, sarmdardsb et i t 1 on,
testing, or accountabity a r e pdrgbrumf ulhat o6t he evidence i s v
based education policies that rely on these
to offer quality education. Sahlb@@l5s peaks about a O6Finland vs
conflict, addinghaté unl i ke t he Chil ean system, among m
system had not been infectgdimrketbased education reforms that typically emphasize

competition between schools, ksfgikes standardised studésssing policies, and
privatizing public school & (p. 168)a. The Chi
replicaof GERM. lonically, the same performativity results of PISA that have been used

to spread GERM have ma @Sahlberg, 80l®idweverbthieh e Fi ni s
active school sd communities and teachersodo pr
are not featuredpreadby GERM,thusexposig the political nature of a discourse that

hides its agenda of privatisa{iBall & Youdell, 2007)

5 From the website Our World in Data, based at the University of Oxford
https://ourworldindata.org/literagyetrieved on July 2019

61n 2014, the global adjusted net enrolment rate was 91% for primary education, 84% for lower
secondary education and 63% for upper secoadiacgation. Rates which varies considerably
according to the income of the countries. In-imgbme countries, the same three levels are 97%,
98% and 92%, respectively, and irtmeme countries, they are 81%, 65% and 40%, respectively
(UNESCO, 2017, 4.82).
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The problem of howGERM policies and practiceavels around the world is a critical
education policgiscussior{Ball, 2008; Peck & Theodore, 20T@¢ emphasis can be

placed on the idea that this global movement iscantuolled disease infecting national
systems. Little2015) f or exampl e, asreduoaton systdma globdlyfe RM €
and has changed the very nature of educat
for example, can be seen agOlbdatesEThiPnayni ci | |
of framingthe problemhighlightsvhat Foucaultl982)calls a domination struggle in the
sense of a r el ditectlpandimniedidtetyio ®e¢ htelr & t8 widgatpt. s 7@ 9
Ong(2007)xallsthed economi ¢ t sunami & o whichbetadsesb er al |
multiplesocip ol i t i cal val ues i nt o,iathiscase GHR®, me a s
and produces O0globatezxéedabunzhhormndy d 6 hode

policiesd, a 6standardogeabhbenbal estateeés

If GERM is framed as a domination struggle, teachers are placed in a subordinated position.
Even thoughin my opinionan intense domination struggle is taking place, to see the
problem of GERM as a strugglecurringin the site of subjectivjtyasBall (2015b)
suggestsprompts me to examinethe problemwith the aim tounderstand the
phenomenon oflissident teachers in Chile. The subjectivigjeof the problen,

following Ohg (2007) implies that GERM, aag | o b a | aredslileeralsiwithg e 6

s ma l, &ctsaba®ddmi gr at ory technol ogy of governin
el ements and cOng@aDHRetkand dresdd(@0LOPwith ttisway

of understanding neoliberaljssiresshe idea of a global space tbaablesnultiple

directions andonstant®d Ws 6, o6t ravel sd, ©6journeyso anc
Ong(2007)argues ne e ds a aséeslgedlbedfiéld of experderce of teachers
constitutes such a spaGERMacs in the contextudlled of experiencef teacheran

different parts of the worldeatinga locaknsemble dERM.Thus,GERM can be seen

as interacting, as O(@007)puts ittwithdo si t uat ed esp o(,praduchgat r e gi
@penness to unexpected outcomesd ((pp. 5)
4).

The set of practices a teact@mnsidergthical and possible to be performed in the field

of experience of teaching and learning guafithe site for a subjective stru@géd,

2015b) As Foucauli(1982)explainsthis struggle involvean a c t wlach tie$ the
individual to himself and s,addimythasisami m t o
6acti on up o nging actioasmt on thase whiwmmay atise in the present or

t he f ut uwhatiscor{sideresaludb®e anafr necessary in the field of experience
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of teaching and learning is part of this struggl8alsnd Youdell2007)argue, the

neoliberal fornof governing education consesid a new mor al environmen
culture of self nt erest d (p. 52) i's promoted. This v
Pignatelli(1993)arguesenabless torelate the phenomenon of the dissident teachers to

their Oproject of f r efermadion.0Theoway téabhers are pr act i
currently being governed is not only by o6dir
also,as Foucaulf{1997axlamsby a oOrel ation to ethics throu
ourselves as moral agentsodo (p. 262).

Shaping the subjectivity of global teachers locally

Teachers around the world are being subjectedferent waygo the global trends of
privatisatiogoverredby numberdvlaryCompton and Lois Wein@008) both teachad
union activistedited the bookhe Global Assault on Teaching, Teachers, an&thagdJnions
for Resistafcetheyhavear gued, Comptonds position in 2004
Nati onal Uni on of Teachers (NUT)clheawv®d her 06
conferences al |l ar o uasdistarit so@allywaodrgéodrapbicallyps. 3 ) . |
South Africa, Australia, Canada, GermanyBaaal, she recognised a global trend:
dtlhough the titles and acronyms of policies differ from one ctwmatrgther, the basics
of the assault are the same: undercut the publicly supported, publicly controlled system of
educati on, teachersdé professional i sm, and t
arguethat this global trend is based amew globatonsensus, the ideatllap r i vat e
corporations and entrepreneurs are much more able to make education work for the poor
than teachers, communities, and -6hMeg r el ect e
Maguirg2009) elaboratingn a sociology of the global teachegues something similar:
Contemporaryeacher education reform, and concomitantly the construction of a
O0newd teacher for the O6new world order o,
that schools have failed in the past, owing, in some part, to inefficient and

incompetent teachers, andttpolicymakers and governments are best placed to
determine what makes an O0.¢pféDecti ved teach

Thisprocess islescribed b$usan Robertsq@2016)ast he 6t hi ckd gl obal g 0\
teaches® wo r kefers t8a hastorical shift, from thin to thickf the governing

capabilities of international agencies such as UNESCO and &®B8D1945 to 1990,

this g oV er na n,dnethe vense thétte mationdand teachérprofessional

organisatiom still hal a strong voice in shaping the terms of the education debate.

However, in the 1990s a new set of a¢@ESCD, the WB, and a small group of global
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educé#onalfirms) began not only to frantee requirements dWeng a good teacher, as

previous orgagationssucha s UNESCO have tried to do, bu
realization of this through these new systdérdatadriven, directiogiven assessmie

and accountBbe dcheids § pnedf@d, ghiftedméhickiagea

of concern.

What is at stakie this mode of governingccording t®all(2003) i s t the &6 soul
teacher so. He highlights the performati v
technologies which rest 6nmo n i t o r iamdghepsryosdtuecntsi on (@f i nf o

216),andwarnsof O6t he terrors of perffindividmaddri vi ty
organiational performances, these technologiescsfakne whatitistob® 6 goodd o
O0badd p.rAeBakstatesi on al

As such they stand for, encapsulate or represent the worth, quality or value of an

individual or organization witha field of judgement. The issue of who controls

the field of judgement is crucial. One key aspect of the current educational reform

movement may be seen as struggles over the control of the field of judgement and
its valueqp. 216)

Governing teachery mumbers creates new ways of being a teacher.athigevedas
Ball (2003)a r g Wy pravidingg new modes of description for what we danewd
possi bilities Beogoveraing techonolodgies arebotregatathy and T h e

reregulatingvhatit me ans t o b e eachets aradephofessionalizédied. 0t
oreprofessionalizéd (p. 218) .

Performativity is about linking statistical proxies related to some form of teaching or

l earning with tieadehtemalsedssymptioribout thea freld ef
judgment of teachersd wor k. For exampl e,
Riverq1996)following the learning standardised results of studentgefaa?io years,

reportst hat ©O6the single most dominant factor
e f f e c tTliesetype of stdles have helped to create a strong disemaskng the
importance of improving the quality of teachers. For examapég bn t work of

Sanders and Rivel096) as wellbs onother similar studies, tECD (2005)argues

that Othe broad consensus is that oteach
variable influencingasetlanthatb asatheememens
resource in schools, teachers are central to school improvementirefiootsng the

efficiency and equity of schooling depends, in large measure, on ensuring that competent
people want to work as teacbgrs18) TheWB (2012)moreover suggedtsat here is a
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6growing focus on the need to strengthen t
educat i (pnl). Teacherd areghdught of as a factor, a variable or a resource for
O0boogualhigt y o.

The political agenda of GERNhs construela stong di scour se about t
centraty in improving quality.sARobertsori2016)arguest he o6t hi ckd way of g
teachersneanthatb an emer gi ng view began to circul at e
of top performing education systems around the globesevaging top teacheand

keeping them i nThisihwhat MarianhecLaréE€i0l10pbas28@) |l ed 0Ot he
teacher cent r atplaindpat tdis tgpe of wisceueséprecéBdu dy a

discourse of blame andderion t o wa p.220) Underathishyper of disco(rse,

teachers agerceived@s incompetent, lazy and igngrantl asomehow responsible for

akind of moral crisishat a country might be experiencified i scour se of Obl am¢
derision agaihs t eac her s f or arguesddrsers aacommor presedent( p. 22 3)
to educational reforms where teachers are seen, in a ¢époppesste and contradictory

way, as central to perfangand achiemng changeCarla Fontdevila and Antoni Verger

(2015have analysed theublespeak of the WB, arguing,tbatthe one hand, the WB

drequently portrays teachers as part of the problem concerning quality eldaicaizoryt
countries faced (cpnsiders jeachersas a verynimportas piecd im e r It
t he quality edTaaechérs avemt tipesame tineethe prpblem dnyl the

solution of the education diffitek in this global discourse, becoriutty heroesand

villains as Avalog013)puts it.

An example of how a set ddligy devices enacts the global teacher is TI®HSD,

2014)06 a -bcale igegnational survey thatfesasn t he wor ki ng condi ti on
(p. 5) OECD (2014)statest h a 't owhil e the survey offers a
education policy maisgitcan alsobeseers a gl obal osel fied by te
taken by teachers themselves, of what they believe, how they work, and how they feel
about the work they do. 06 (@D, 2009undeitime t he 201 ¢
subtitle 6What do teachers want?06, the repor
t he f i r s tksteachars @ rate tha impodaace of a number of priorities if the
education budget waeyendtheresultehats entdresingith5 %6 (p. 7
regardstd¢ he Osel fi ed or thad@momatgsthehidet that the datap h o r I s
produceds aselfener ated picture of teachers taken
believe, how they work and even how they feel about their work. However, there is

something paradoxiaouta Gelfidtaken bysomeonethert h a n  o,mre\dhsre s e | f
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one is invited to talk, through a survey, about priorities that are predefined and de
contextualised. The problem, of course, is not statistics and the productiopexelata
but, as Bal(2003)puts is, the struggles over different forms of controllingetieofi

judgement over whatmeans to be a good teacher.

Another concrete example of a global technology shaping the global teacher is the
Educational GPS, also from the OE@Banalysed by Roberts(#016) As shestates
the main problem of this specific technology is that
as a guidance tool for countries and their education slygteuggests a degree
of agency on the gaof the user, as choices can be made around what to look at.
However like all GPS devices, it has a preferred route based on assumptions about
what the terrain looks like, and what the direction of travel should be. The fact that
there are alternativeutes to be taken, or indeed routes to be taken that are not

built into this system and which are perhaps more effective at delivering quality
teaching and learning, is made invisible. (p. 287)

Thecontroloverthe field of visibility and judgment of whiatneans to be a good teacher

isa critical aspect bbw GERM governthefield of experience of teachers.
| mpacts on teachersd subjectivity

Following Foucau(iL9973a)the analysis of the impacts of GERMeoatc her s & subj e
can beorganised in three ontological domains: i) impact on teachers as subjects of
knowledge, ii) impact on teachers as subjects of power, and iii) impact on teachers as ethical
subjects (p. 262).

Subjects of knowledge. teachers as evidence

The field of experience of teachers, the way they relate in their everyday practice with their
students, colleagues and themselves, is increasingly organised by a diverse set of data anc
testbased accountabildgvices that are currently hegemonic in the field of the truth about
whatit means to be a good teacher. Todayood teacher is an effective teacher. The
controlof the field of what is considered knowledge about teachers is the first impact on
teache® subjectivity. The edsiltefthe dontrel exereech c her
over the field of truth.

Controlling the field of truth is a wapf controling the way teachers think and\aith
regards t@ducation. For example, Hargre¢2640)studied 300 secondary schools in
England that were partofapmje wi t h a O6highly collaborati

of the schools improved at double theaitke national secondary school average in just
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2 ydmi4®)d The <coll aborative approach &elicite
educat ortbodwe(we r ,1 4t9he way teachers managed to
and adopting shetérm strategies that yielded immediate régu)tsn order to deliver

the governmentds narrowly defined targets a
examination resut s 8 ( p . 5%0)m sTthe t @ gforamptovinganr e ef f ect

relation tathe field of truth that governs wiitaineans to be a successful school.

In the case of the dissident teachers, thd 2018 demonstrations were against a new

TC polig/ that involved the elaboration of a nelicy deviceusedto produce truths

about teachers. The new classificatory system ptbdadéines such:és4 2 % of t eacher s
are classified i nGuzne & Bustese2016,infegachens asl evel s
subjects of knowledge framed by the proxies of their perforraemceduced, as Ball

(2015ba r gu e s, 6t o a cat eg anade evidencegnutostgamenft 6 ( p .
truth.

Subjects of power: the lossef control over the work process

As Foucaul{1997dexplains power rel ations are Ostrategic
299), where what isstake is precisely the contbbthersliberies To play this game,

differet sorsof 6t echnol ogi es of governmentd are us
othe® wractices of freedom to a point where liberty is reduced to its minimal expressions,

the strategic relations become 0aagtibes,t at e of

they have been reduced to a point that they have loss the control over their work process.

Thisformofd omi nati on involves a compl ©zga process
has dedicated part of Héed s wodhe knalysis of how tH@m of domination has

been enacted. Her woflleachers Professionalism: & Gtady of OrganizsachgiGzga

& Lawn, 1981is considered by Maréz(2001)as one of the firstudiesf the process

of teache® work. Here, Ozga and Law{i981) address the conflicts between
professionalism and unionijsrarguing that teachers were facing a process of
proletarianisation with a double impfast, they were becoming vulnerable in relation to

their job stability and, secottus proces8lso involves a loss of control over the work

process, a loss of definition by the worker of the essential elements of the task. Thus, the

t eac her 6-nagbh asa@dlcamiaes|efoded and his/her function @ecessor

str es s eld4. O¢gplo95)14years later, argues against managerialism as a way

of regulatinghe teache®@wor kf or ce t hat has cha3ged Ot he

Managerialism produces a division between the manager and the managed, with the latter
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seen as a Oflexmbébllabdeski bdtedd ppmprt35).
invidious consequences for all teachers, managers and manhagedcdaptance of

externally constructed agendas that contributsgoof control over the meaning and

purposeofwork whi ch i s the esse(@@e36ydarsditerhdri | | i r
firststudyon teachersdé wor k, argues against o0t
considers h a't both policymakers and researche

results in improved performance. Thisneedstobe challelg addi ng t hat
data reduce the complexities of national and local education practices through their
selection of key indicators on the basis
warningagainse nd strongly c¢ i t(idait<si nagn db dsautravvee il |l
only shows than intense forrof dominance of teachers has continueddentyears

but has also become more sophisticated,

monitoring of data on an individual thatenabhlest oper ati on of predic

The loss of control over the work process involves a transforofdtiena c her sd i de
and anincreas@ f t eacher s6 mBal and ¥ade0Od)statethat f er i n
technol ogies of gover nment such as o6targ
leadership, entrepreneurism, performaned at ed pay andleagtoai vati s
transformatiorof teacle r idedtitiesfrom headteacher to manager and from teacher to
technician, generating O6increased emoti on
pace and intensification of work; and che
emotional pressure rekate the problem of teacher malaise, suffering and sickness. Regina
Penteadand Samuel de Soi2a819haverecenthanalysed 12 publications on this topic.
They used the ndtiton amfal ypey dlthiec rledati on
proeccand the prescription O6o0of a precise o0p
arguingthathep sy chi c | oad 6i ncr edthatdssanautheritariahr e e d ¢
organisation increasés¢ psychic | oadd (p. 144) . Fron
suffering relates to the lack of freedom in their everyday work:

When the worker does not have freedom to rearrange his operative modes to find

the gestures that allow pleasure or reducgsttohic load of worK é then

feelings of displeasure, tension and suffering appear, and energy i reduced

fatigue (nosspecific translation of physical or psychic overload) ends up having a
somatic interpretation. (p. 144)

The notion okbgobielates o t hi s descr i p Gonpalez20lbrladng sy c hi
the neoliberal polici¢sat have been in place for the 8540 yearflavehad serious

implicationsfor the Chilean teachers: i) job insecurity related todlexbtracts, ii)
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intensification of teachérsvork which involvegaking work for h o me i) 0t he
development of illness as an effect of the somatisation of the pressures we are exposed as
t e ac he,rnd), far examplé, 9416,2% of teachers suffer frgsplbnia, 44,3% of
irritable bowel syndronaad 41,8% of stress, among other ikgeand iv) an excess of
classroom hours, between 1.089 to 1.203, when the mean oisOkEBieen 76881.
He adds
The combination of these elements has radically edoth# collective and
individual identity of teachers, at least in the following aspects. First, the narrative
of individual success and meritocracy (where thereilistheras a wayfel que
quiere pupdereates the idea of superiority among some teachers that have
performed well in a specific performance test. Second, consumerism, everyday
malaiseauthoritarianism, individualism and distrust among teachers and between

teacher and students, prevaili Thd , teachersd actions, b o
industrial, face a massive crisis of social legitimacyn). 50

Agobidecomes a somatic interpretation of the rearrangemeetdamhe® identity as

neoliberahomo econor(fi@ugault, 2008yho does not have control over the process of

their work. hough of as mere subjects of interest, as Feldf2bérar g u e s , Ot eacher
must become a opr of es s i dmaskeétjulesaare kiefinedbyof t he ms
t he st a miuhdenthe logicddoparative data used to control their everyday

practices.
Ethical subjects. ontologically insecure

Ethics, for Foucaulfl997a) ref ers to o6t he kind of relatio
yoursel fdo (p. 263). He distingui sthi@ls four si
substancecalled by the Greeéiphrodisia 6t he act | inked with pleas
related to the odaspect or part of myself or
conduct 0 thérpode of sbitfertivatiob it h e w a yeoplenare mvitedooh p
incited to recogni ze tshlfforming aotvityawh aotb |l argeat we n 6
todo(é )inordertoe have ethical telgfP@hi( eph R2&$5) he akidnd v
to whichwe aspire when we behave inanmoaly 6 ( p . 265). The pract.i
of oneself, as a critical ontology upon onéselfcault, 1997fjelates to these tyyf

practices.

Beingregarded as evidenage addition to not havingo nt r o | over the proce
own work haded toa complicated and detrimental relationship with thessedve
teachers. As BgROO3)put s it , t e a ¢ h lkemg corfstangiyl judgethiat t hey

different ways, by different means, according to different criteria, through different agents
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ard a g em 22D)&heyieed to constantly prethat they argoodteacherandare
constantlyasked tamprowe aseffectiveteachers. The devices used to verify their self

worth, however, have their own-$etfing activity antelosor example, to raise this or

that standard, to improve this oattlguotient, because of this or that punishment or
incentive. The problem is that the overregulation and control over the field of judgment

of teacpepnpddcwsrktrong oOfeelimapdenBerg, uncer
2002, p. 61&Andadigh degree of uattainty and instabild@Ball, 2003, p. 22@nfolding

ontological insecurities (p. 220) and ontological dilemmas.(phidd83ecuritisrelatel

to the problem ofeacher malaise, suffering sicliness. ABentadoand de SouZ2019)

argue, one dhemaineffectsof thisi s t hat O0teachers, as <care

l'ittle aptitude to take care of themselve

In the Chilean context, | distinguish three significant impacts of the absenceiaiespace

to take care of onesélhe frstis theadherenceo the ethical principles of the different
technol ogies of gover nment as dumngtbes o wn
ethnographic work | hagenductedn school¢Acuia, Assaél, Contreras, & Peralta, 2014;
Assaél et al., 2014)met a teacher who dedicated extra time to prgparstudents to

perform well in the SIMCE (described in Chapter 8). It was an ethicdiosthacthat

her students performed well in the test.

A s=condimpact isvhat Pardq2013)identifies as eritical disaffectiorgr what Rojas

and Leytorf2014y ef er t o as a s u bamenmardic ofpain: abligation, u d e
fatigue, anxiety, exhaustion, without alternativgs pmi). Carhego and InsunZa01B)

have also identified thisthe absence of teachers in the education d€batiarlyAcufia,
Contreras and Ass&2019namel it the silent subjective position of teachers in teéchers
meetings. In different ways, these studies shothéttaaclerexperience is detached

from, and critical of the ethical principles of the technologies of mgvbynnumbers

but, at the same time, they feel that it is not possible to change them. This hopelessness
produces a mode of subjectivation of a reveing need to endure and to cope. Teachers

are ethically detached from their practice and become silent, submissive, absent or

disaffected.

A third impact is the e a cabandosniendf the professigras an ethical resporise
taking care of oneself through leaving an occupation that is preduedimn its most
critical case, abandonment unfolds as the impossibility to continue working because of

occupationddurn out an intense woitkelatecanxiety(Foladori, 2007; P. Guerrero, 2008)
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However, in a less psychosomatic wayaes and ValenzudR016)have estimated,
around 40% of young teachersder30) havabandoneteachindy the end of their 5th

year Gaete, Castro, Pino and Mans{2817)continued this line of research by
interviewingprimary teachers that havét keaching. They reported that the central
reasongor leawng are salary, working conditions (stress, workload) and what they call
0 d e pr o Eaet si soi nodmey lederringltd3adack of autonomy.

Thesethree differenimpacts discussed above are enmeshed in the everyday experience of
teaching. The mode of governing teachers in the last three,dethdesridwide and

in Chilespecificallyhas reduakthe teacher subject to evidence, teiflchers ultimately

having nocontrol over their own field of experignead withouteconomic and
ontological secity. The dissident teacher subject seems to be an original resfiwsse
impactghat, at firstight,d o e s adneodto thifway of being governed; theyragither

silentnor submissive, absent or disaffected they are ndtinkingof abandoning thie
professionThis prompts amespecifiaquestios: what is enabling the dissident teachers

to elicita different response to the problems they experience in their everyday life as
teachers? Is the practice of dissegdtingan experienc@ whicha different form of

teacher subjeemerge?d
Resistance, care of the self and dissent

In the currehstate of the teaching professionjrigefcingand thinkng differently as a

~

teacheseems very difficult Teacher s ev erevatehlynited, xvither i enc e

S

neither space nor time t o(208%aergauiese dmwehdd efvre

oneds e X p Whanh ia tpiomelting mternational educational refoaking
(globalisation and/or ndiberalism), dominant discourses emphasising the economic
aims of education currently seem to lthves pl aced al t @.r58)aAsi v e
Larsen2010ktatesthe centrality of the teacher discourse
suppresses alternative modes of thinking and acting, making impossible the
articulation of other ways of thinking about actthg to improve schooldow
then can we begin to question or trouble a discourse thas¢hevstatus of the
teacher? How then can we open up spaces to think and act otherwise? Indeed,

where are the spaces for different viewpoints, ideapiamahs about teachers
today? (p. 224)

My thesis strongly resonates with these last questions. hétohe experience of the
dissident teachensay be able to identify and promote pessibilitieor teacherso
feel, think and aetith regards to their own self and professialso share the concern
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expressed by Encarna Hgdez(2015a)about the relvance of (re)imagining public
education. Sheonsiders hat GERM, as a ne ddsisilergly batl gl o
efficiently privatized our educational imagin@tion p . 9) , adding that
main concern with these policies has beentheia c k o f d e m@Rodriquézj ¢ | m:
2015b, p. 16) Wo r k i sugprismglyt ahachdoaistic pedagogical simplicity p . 16) .
she adds:
What isreally at stake in these policies is not just the risk of weakening the
relationship between education and democracy, as important as this is, but, more
importantly, our own ability tmagingis relationship within the public referents
that current paties are so efficiently erasing. (p. 17)
The school, as a public institutiwheredemocracys experienceds an ethicaklosr
aspiration, is an imaginary limited by the current relations of force organising the practices
of teaching and learning. Howe as Foucaylt982yemind us:
Power is exercised only offee subjects, and only insofar as they are free. By this
we mean individual or collective subjects who are faced with a field of possibilities

in which several ways of behaving, several reactions and diverse comportments,
may be realized. (p. 790)

Evenin aintense form® d o mi n at ithe rpgssibilith efreec ail i 6 r anc e

recal citrance of t he wil|l and the intrans
possibility 6to imagine and t o bpoliicald up w
odouble bind, 6 which is the simultaneous

power structuresodo (p. 785) . (2018)insdialpgueo b | e m
with Antonio Faundez, as t he pmjoHorlhiemm of t

6i't is iIimpossible, f or t hto sse thew maginptiore t e n d

not to use thei)r creativityd (p. 121

Teachers aren different waystruggling againsécomingheoliberal teacher subgemd

in doing spare trying to reinvent the current relations of pawehich they are subjed

| will mentionat this pointa few forms of these everyday struggles.irstis that of
collective and organised resistance enacted through more traditional uniohwaiitions
considerhie new challengthese practices are facifhlgen, | wiladdressome individual
practices of refusal as a way of caring about oneself amd) thest trends=inally, |
will briefly considethe Chileardissident teachers
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Collective resistance

Coll ective struggl e osigdlinhe priemdry waphinwhicg h t eac he
politicised teachemtempt to resisheoliberalismAs union activists, Compton and
Weiner(2008statethat

Teachers are in a war being fought over the future of education, and though at
times it might seem as though we are losing the war without firing a shot, we have
a potentially powerful weaporour hand$ our solidarity and organisation into
powerful teachers unions. (p. 6)

The global assault on teachers imghleeexistence afdirect war against their unitots
Compton and Weinde008y ecogni se a Otremendous potenti al

in the Educational Internationalrganisation of teacher unions andZ2fés million

members worl dwi de. However, they also ackno
achieving an equi v aasGERM hag AsGte\end@dshtgees e nce d ( p
for the case of the NUT in England, Ostate s

the teacher unions, and in particular, closing down the ispabéa collective barging
may take placed ( ppromg@ed e yniorata rdfocasgts wotkat t hi s
three strands of action:
First is a commitment to lay member activism and in particular, a focus on
developingvorkplace organisatioBeond is a more explicit focus on political
organizing in which the case for public educatioraigasast a neoliberarrative
of privatizatior(é ). The third elemer{€é ) is a commitment tooalition building

whereby the union has sought to buildnakiga with parents and community
groups, other teachers unions, and the labour unions more widely. (p. 616)

As Stevensof015)a d d s , 0 t éne of @ moreedecemiratized and fragmented

school syst emo thfopghthe@@dwth of acddemiessalts ia thipking

aboutnew collective strategies for a new workplace scenario. Maguire, Braun and Ball
(2018)have analysed the perspective of some unimseeptives their workplace,

identifying thre level of resistance: the -ttagay concernssuch as problems with

students behaviour; thesohoolmanagemensuch as problems of bullying and heavy
workloads; and the broadersgeio |l i t i cal probl ems O6such as ine
It is in the second and third level that resistsno®re likely tbecome more overt and

collective. They add thsgp®are particularly criticaMardso po |l i cysienpbopil ast
a@vho oftenled teams respsn bl e f or makd n@p .p odeOupupllgbe oavo r k 6
dolicy workcan be taken up and embragexte for its careenhancing potential than

pedagogic potentialdé (p. 10).
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SimilarlyGonzale£2015argues thatn the case of Chilbe three main transformations
concerning teachénsork that have occurred as a resulhebliberalism ardrst, a
juridical 6objective amidbetwdemtaachers wha vorkf r a g r
in the private and public systeenc o n dh,e géetnhoeny of t he private
student enrolments and teacherykforce employeth i r d , s ddntgyahashbeen

redefined based on neoliberal cultural norms such as individualism, consumerism, rejection
to organise, dpoliticisationac r i t i ci s m, indi viduad.lnand pri
fragmented, privatised and individualcsedextit makes sense to refocus the work of

unions on the lay membBemnd the workplace organisation. The prokdsnone union
representative quotdy Stevensof2015)explains i s t hat o6it eats i
and a | ot of that time | do nédisadiressiid. And
position to be in when you are tryingto ptacap e opl eds concernsd (
representativis notatraditional union leader with ftithe dedication ttheirunion work

but a teacher who, -lewlhong twirtalt umr emand n g ath
who dealsvith the constantfeaf6 management reprisalsd (p.

The juridical division between types of schodhile and the fact that since 2010 the
majority of teacheeseemployed by the private subsidsecto(Gonzalez, 2019)as a
correlation withheir possibilities to be organiseoine figures are usefulnderstanidg

some of the problems teachers are fati@gms of their organisiagllectivelyin 2017
235527 teachers were working in742 schools, teaching 3,5 million students from
primary and secondary sclsodhe majority of schools (49,9%), students (54,6%) and
teachers (45,3%le part ofhe private subsidised sys{@entro de Estudios MINEDUC,
2018)

The private and private subsidised se@awmbarely organised and highly fragmented.
Lizana and Bdss (2016)ar gue t hat t he private- secto
fragnent ati ond (p. 10). Ther e (Ceantrede &studi@3 s c h
MINEDUC, 2018) One stakeholders can run one or a chain of schioelgnions, when

created, act at the level of the workplace organisation. Liz8astas(P016statethat

inbt he year 2015 a pr oc eteokplaoefintree wakers oftheng o f

private sector, who after decades of exploitation amecsde dar e t o pr ai se

10my . I n different s ctiadeanionagansations aré emerging, t h e
articulating different people susheachers, assistant of education, manager§,et¢ p. 10
mt).
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Even though the organisation in the public sector is stronger than in the @icate,der s 0
participation is still weak. For examplthe 2013 electioraound 8@®00 members were
inscibed in theColegio de Profé86fésapprox. ahe teache®@workforce in 20130f

this, only 27,833 (12% apprgaiticipatdin the electionOf the 27,833 who participated

in the electior®0% worked in the municigEctor(Cornejo & Insunza, 2013) 2016,

after the 2014015 demonstrations, the participation in the eleatiseie 48407(from

12% to 22%JColegio de Profesores de Chile A.G., 20b&Colegio de Profesdhes
principalspace of organisation for teachers who work jputblec sectorSnce the early
1990sit has been thieadingpolitical and public voice of teahaecognised by the
different governments as the only legitimate organisation of teaamegstiatig with.

The trend of teachergho, havung been subjected to decades of neoliberal po#cges
now resisting its policies, is occurrimg different places. The website
www.teachersolidarity.cofounded by Mary Compton, is usédulfollowingt e ac her s 0
struggles around the world.Astedinit about:d secti on
Education in almost every country in the world is subject to the rgiplibkral
education O0reformd which i1is slowly star\
privatisation, destroying teacher professionalism and aims only to produce a

minimally educated workforce, which can read instructions and advertisements but
is discourged from thinking critically about the world.

Teachersolidarity is an independent website which records the resistance to such
reform of teachers, their unions, communities and researchers, who are fighting to
defend public and democratic education.

My work shares this politiealhical concerrin 2019, it is possible to see in the website

articles of union actions against different neoliberal policies takingTplacgaChina,
ZimbabwethePhilipping, Mexico OaklandtheNetherland€:nglandNew Jerseyyew

ZealandBrazi| WalesCosta RicaGreecethe US (e.glLos AngelésandChile The US

has had some emblematic movements, ¢ikefthe Chicago TeachékdcAlevey2016)

whichi n 2012 had their o6l argest strike of the
is theteachei@movementfrom Los Angeles in 201&hichas Weine(2019)arguesin

theirde cent vi ct o rconeansexamplerfar feactiers araund the eountry to

6r ol | -maarckke tf reecekucati on refor mo.

One thing that these protests have in common is their clezeditteral narrative and,
as Stevensof2015)put s it , the emergence of 6antagoni
neoliberal policies. As the work edited by Gawain(R@tl&xhows, the target is GERM,

and theobjectiveis to build resistance and solidarity. There is a similarthe book
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Flip thé&ystm. Changikglucation from@neundp, edited by Evers and Kneyk2015)
where they dedicateh e f i r st p ar tgloba fporoblerh: eaccdurdabikty, t o

privatization and controld (p. 9).

As these casesiggestsince the 2010s, teachemes more aware tiie importance of
resstingGERM. This is also thease of the dissident teachers.examplethe book

published bysonzale2015) as its title suggest s, ai ms
and labour condition§tandJp Chilean Teac¢he@m the @vliber&recariousntesshe
Reorganisatiomedchetdowever, it is not clear how this process of reorganisation of

teachers iseingformedfrom the dissidentteach@rs poi n.t of vi ew
Individual care of the teacher self

From the perspective of an individual teacher, one way to eegsteming by numbers
is what Ball and Olmed@a013)allé i r r esponsi bi | i Bywalyisgar esi s
set of emails exchadgbetween t@chers and Stephen Baller the problem of

performativity, theesearchdsocused on 6t he teacher who s

or their staff common roomd (p. 85) . The
responsibility to perform, andifdeo not we are in danger of
(p. 88). Teachers Indtoemeke rtrlresmoalsv déd ei n f

t he mar(kpet ®@1) .

For the teacher who stands alone, it may be pdsgithle process of s&lfitinginvolved

in the email exchange, to explore 6the po
94). This practice contributes to the ide
and aroundd (p. 86) teadlher exampkieng 6p owe s
truthd in opposition: done produces meas

represented in categories of judgement. The other is vested in a pedagogy of context and
experience, intelligible within a set of collegall at i ons & ( p. 92) . Th
systems of valwue where Oresults are prior
procedures over i deas, p Thesd teachersyhy tagtingo v e r
0i r r es prequesiioing and resisting the responsitaktiof the performativity

regime. Thisirresponsibiltya n br i ng t hem 0 bpoldidabsiamactor t h e
who takes up a position in relation to new discourses and truths and looks critically at the

meaningash enact ments of policyd (p. 92).

These ideas are further developed byZBdlbb)who argesthat refusing the truth told

aboutourselvestaking care adurselve®y doing critical work awhatthose truthsare
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saying and doingndbys peaki ng fearl essly oner@a own tru
politics of refusalThestarting poinfor a politicsof refus@éli s t he site of sub
from where it is possible to strugile ver and against what i1t i s

is that we do not want to bed (p. 15).
The dissident teacher 6 Chile

The teachersd demonst rspaniareousollective rebdlidand t ook p
against an agreement that the head @dlegio de Profesanted with the government.

A group of teachers labelled by the prediseadissiderteachei@merged and, the next
year, they led the 2015 strikecept forMario Aguilar and the organisation he led, the
rest of the dissident organisatiditknot play a leading role within thelegio de Profesores
This changed in 20Mhen membersf different dissident organisations were elected as
representatiggor municipal, regional and national positions irCtilegio de Profesores
appointingMario Aguilamasits President. These organisations are smatfigalibieral
andof asimilar tye of lay membeictivistsa what Stevensai20153escribes the case

of England. Their primary focus is on werkplace organisationsuallyocaed in a
specific territory and meeting outdigle school settind.will expandon the specific

characteristic of these organisatio@hapter 5.

The dissidertt e a cphenoner@orin this sensésacontextual angpecific response
the globhimpacts described abo®s.a mode of strugglinghas the potentiab bring

togethetthe collective and the individt@ims of resistance.
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Chapter 3 Research Questions

| have articulated the phenomenon of the dissident teachersondtfiement forms of
problemasation: one historical and local, the other contemporary and glohdlwtlere
reconstruct the main probleofsamy researcand formulate the three research questions

thatwill guidemy work.

| have argued that the Chileawil society has strategically used ¢esab a forcdo

govern. First, the field of experience of teaching needed to be institutionalised by building
a network of schools and training teachers. Once institutiortebsddrdhave been
strategicallysed to train and discipline the individuals and the population in specific ways.
The organisatiorof the field of experiena® teaching and learnimg a specific way
involveausingteaches 6 s u bThentost basic form in which this field of expee
isorganiseds the spaetme of the classroomrom this point of view, the way in which

the field of experience of teachers is organised and regulated changes the mode of
subjectivation of teacheasndtherefore, it also change® of the ways hwhich society

regulatethe relationship between the old and the new, as At86djputs it.

The point seems quite obviphstit is very important for the reseaqelestion®f this
thesis: the teacher is not a histdyistdblesubject. The way the field of experience of
teachers is oagised affects and configures different formeadhersubjectsThe
neoliberalvayof organisg the field of experience of teachersat Ozga2008)calls
governing by numbeis,not a natural but a contingent and hegerfamnicof governing
teachersThe dissident teacher subjed fisrm of resistancéo the neoliberal way of
experiencing teaching in Chile in the ladD3fars. For a long time, the main mofle
subjectivation that teachbesemade visiblen this neoliberal regime has badimerence,
critical disaffectigror the abandonment of the profession. However, the/ 2018
political conjuncture made visible a different mbd#atingo and processing their own
field of experiencddy first research question c¢aosbe phrased dsllows:how is a
dissident and orgmed teacher subject elaborating its everyday experience as a

schoolteacher subject?

| havealso argued that Chilean teachers have tried to participate in the organisation and
regulation of the field of experience where they work. However, the cumenf for
governing teachers, both globally and locally, has redesenh evidence, witimo

control over their owmwork, and subjected to economic precariousness and ontological

insecurly. Resising this form of governing teachessnot easyNeverthelesseachers
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have foundin different parts of the worldvay s t o do it . The
phenomenon is the way in which the Chilean teachéightingagainst thempacts of
neolibealismon ther professionTo becoman organised andissident tacher can be
thought as bothan individual anda collectiveform of resistance. | am particularly
interested in what sort of limits matkeifficult for ateacher to resiggspondcriticaly

and challenge the current governirtbeir work. Thereforeny second research question
iswhich kinds ofsubjective limits are experienced by dissident and @ ¢eacdes in
theireverydaprofessiongpractic@

Lastly, | argued that e a ¢ h e r dodstophgobi@ ong example of an attempt to
participate in the regulation and organisation of their field of experience. The phenomenon
of the dissident teachers emerged in relation to the notigolnén thisresearch,am

not only interested in exploring tiaits that are currentlsonfiningand subjeatg

teachers to particulamode ofbeing as teachelsit alson exploingthe possibilitiesf

feelng, thinkng and adhg differently as teachets.other words, | aim to examine the
possibilities to &msgress the limits imposedteachergarticipaing in the elaboration

of a different type of teacher subjdty. finalresearch questios thus whichype of
experimental practiceéeyondheeverydalimitssubjectingeaclers are being unfolded

by dissident and organised teagher
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PART TWO 0 RESEARCHING TEACHERSOGSUBJECTIVITY






Chapter 4 Categories of research

This chapter examigithe tvo mainresearch categorigfghe thesis:ubjective limits and
experimentgbractices. Both categories put the focusiefdabearcton the possibilities

not only to resist a neoliberal order of teaching and le&utiadso to experiment with
different forms of beingsa teacher. Additionally, | introduce narraéizea more
operationatategorthrough whichd apprehendhe subjective movement beyond the
limits. Thesethree categoridselp organiseand give form tany empirical research.
Moreover, they give an account of my positionality towards the research in altheoretica

epistemological sense, this is, the way | am understanding subjectivity can be researched.
Subjective Limits

The work of Paulo Freiteas been significant influencenathe way | understand the

notion of subjectivityEspecially hBedagogy of thee€g#B005) written diring the years

1965190, while he was exiled in Chikethis work, thé& b a n ¢omcepgod education

is defined as a contradictory relationshi
patient, l i stening obj ewthtke sybjeddlgect dualiyd e nt s )
Freireds wor k womlgicalstratsggi.d.to teach peasants @oadad and

write in order to be able to cast their vate8razil It was a strategy to disrupt a
relatiorshipof oppression and subordieat Moreovey his work was written against the
6revolutionary | eadersd who wer eFrcearrreydisn (
works with a historical, situated, contextual and concrete subject that could be taught by a
dialogical pedagogy wéareconciliation between the teacher and the student poles could
happen 6so that bot Bndatrued esnitnsud t(apn.e o7u2s)l.y t

The third chapter dPedagogy of the Opmegsert Freire explains in detail his precise
pedagogical strategy. It is in this chapter where | have found the most relevant categories
for research and where the notion of a subjective limit for Freire catrdsted. He

argues that the dialoguéviEen an educator and a group of people needs to be based on
the research of their 6édgenerative themes:@
the practice of freedomd (p. 9 6-Janguageh e o0 bj

withwhichma and women refer to realityd (p. 9
humans O6exi st in a dialectical relati ons|
own freedomo, calling Othe ssittuaat omms 6 wifi

According to Freire, only a liraitt taking place in the concrete historical present in which
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the limitsituation is embedded can produce a transformation in reality, creating-new limit
situations, Owhi chacths d& u( maricallepodh) fe Frérglei 1 ew | |

is O6a complex of i deas, concept s, hopes, d
interaction with their opposites?o, contai nec
present.

These themes can be defended, resmsted, hi ci sed, and so on. They
are contained imitsituationthetaskthey imply requiremitac8 ( p. 102) . When t |

are oO0conceaslietdu abtyi otnhde, Id6ihnuintans asituatonsnabl e t o
to discover that lyend these situatiodsand in contradiction to theélies anuntested

feasibilly (p. 102). 1 n (200blas gssessecahi met peprEeevee
as insurmountable barrierso (p. 99) . I n the
there is no poinhiunfoldingalimact and one 6act[s] to maintai
However, if perceived as a O0fetterd between
O6begin to direct their increasingllty critical
implicitinthat perget i ond ( p. hé&fdc)thatindividuals irea cartdin e&aea 0

do not perceive a generative theme, or perceive it in a distorted way, may only reveal a
limit-situation of oppression in which people are still subin§orgd03). A generative

theme, then, generativerecisely because it enables the possibility for a human being to

@merd®m theirsubmersimd acquire the abilityitdervemen r eal ity as it is
109) . This praatiiceudes dfasawameneaxnsdd (p. 10
historical awareness of the Hgilitiation, what Freire caltsnscientizacéao

My reading of Freire was enriched by the encounter with the wibrk Ghilean
sociologisHu g o Ze me |l ma n(1997,Z200%,e200mzion G0k subjectivity is

based on the experiencelaffailure of the socialist government of Salvador Allende. In
1970, at 40 ges old, Zemelman was the head of the department of sociology at the
Universidad de Chile. After the coup, he was forced into exile. He went tovhexeo

he spent the rest of his life. In order to understand the failure of the thousand days of
Al | & godeentnent, Zemelman, a militant of the socialist party until his death in 2013,
refused to blame the righiing parties and the US interventiothesole explanation for

the failure. For him, the analysis also needed to attend to the subjecheitiefof t
militants. His intellectual project was based on a critique of the Marxist notion of history
by means of the recuperation of the historical subject, which invetlvieding the

relation between history and subjectivity from a Marxist and Phefugioal

perspective.
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In an interview trying to give an account of his life endeavours, Zelf2€htgargues

that the problems he wanted to address were related to the difficulties of understating the
present that left militants faced then and now. In those yesiatese 6t he pr esen
nothaveapr esencedod. He makes afcrdidalrthinkiregarguing r i t i
that, in those years, people who considered themselves progressive and critical thinkers
thought that the political party or the union were in charge of making the changes that they
could not perform in their own personal lividee problem of the absence of the subject

in the discourse isaucialway for Zemelman to understandthai | ur e of Al |
governmentiow was it possible that an 618 coul
in public but, privately, perpewaiassist, sexist, racist practices? This is the epistemic
political problem from where Zemelman brings the notion of subjectivity forwards. One

of Ze mélbI9Rmajobesticismis related to the effect that a narrow category, such

a O0classd and it s,inspasbdsoethessebjedt. The hagrowcgtegory h i
of 6classd was | imited to economic par ame

struggle betwae=conomic subjects.

The subject, for Zemelm#&h997) needs to be conceivedtlas different modalities by

which people are grouped in spaces with certain force tsoreatkingvithin society

These different modalities express the movement ggaoasmeof both the individual

and the collective, O6either on the | evel
certain territory, or other majoollectivee n t i £2/mf). As puch, the subject stops
being considered as a simple economic fur
in multiple spaces and times, according to the amplitude and heterogeneity of the collective
nucleus and its possible articulatiangwh o t h, ef. hé suljgzrt, in tRivsense, is

0 s i t cokldddod listofical present. Subjectivity, then, cannot be limited, as a category
of thought, to situations already establi
part d the process of historical elaboration of the social, it cannot be a function of any
time-spacescale insofar its role lies in the elaboration of its own time and space coordinates.
This means, the formative social subjectivity consists of a specifatiartiof times and

spacesm). (p. 24

The historical subject is a contextual mode of relating with the present. In this sense, by
relating subjectivity and history, for Zemel(@8A5) the notion of history is one that is

0 n dosed, dut rather the expression of a process, i.e., of the movement of history as
results of the relations between mjltiple
He adds:
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This opening of the subject based on its position dristiogical present involves
the need to distinguish a form of thinking circumscribed by the use of closed
semantic universes from the subject efforts to position itself historically. In this
second case, by breaking with these limits, it becomes possidleds realities
not contained within theories; which suppose the need to open ttonkieg
resignification of the concepts with which we are constructing knowledge. (p. 10
mt)
Subjects beconan epistemic possibility, this@sgles from wheredhelaboration of
thinking and knowint Thgpoblenaaf sulijeetivity, radrdadingp . 11
Zemelman, is not only a problem about an activist type of research but also about a
particular way of constructing knowledge and ways of thirkiicg¢imscribe and limit

the subject to a closed reading of their own present.

To address thitatter problem,Zemelman(2005)introduces the distinction between
t heoretical t hought and epi sturepastaqfaab hought .
attitude that each person can construct in relation to oneself in the face of the
circumstances t hat,mihhe probkeem is grecisety, b&foreousily ( p. 65
a concept full of me waeasituategorgelvesgolocashbsforn e s el f 06t
whatwe want t o, nk.Moewifasence petweeh these types of thoughts lies
in how they relate to the reality that someone wants to name andkhevexplains:

In theoretical thinking, the relation establishdd the external reality with

externality, to put it in more correct tefins always thinking with content. For

that reason, the discourse of that thinking is always a predicative discourse. This

means a discourse that attributes characteristics.iSduarge cannot stop

making affirmations about reality, because theoretical thinking is the one that

makes affirmations upon what is @al. Whereas, when we talk about epistemic

thinking we are referring to thinking without content, and that is adraiEsmes
difficult to understand. How is it possible to think without content?, (pt) 66

In order to elaborate his notion of epistemic thinking, Zemékda@syollows the work

of Popper, Bachel ar d atraeldy otLepisteanic thimkingiaongui ng t h
the question, not on the statemdptsdichs not on the attribution
66, mf). However, the problem is how to give to the question such a status that enables

t hi nki ng tcalocgddoefrond qf tireumstashd@@s Without anticipating statements

upon them. The tendency of always putting names toishomgsthaheeds to be avoided.
Zemelmarstateghat the main precaution is to avoid significant i s k s : 6one, not
give old name® thew things; and two, to think that because they do not have a name at

the moment in whichthey atiseh ey ar e unmimeabl ed (p. 67
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The circumscribedno d e o f thinking works maiamly th

epistemic mode of thinkingroughd c at egor i es 0. Categories,
have a unique signification, but several
not a delimited content i denjtmi)fForexdmplei t h a

in natural siencethe notions of force, mass, and energy. Alternatively, in social science,
notions such as per, subject, dynamics, confictThes e categories oar
a unique significatiph hey can have mul tm)pdnewl diffegni fi c
according to the author or theoretical lens one uses to understand it.

The notiors of generative themes (Freire) and epistemic thinking (Zemelchadg a
form of thinking that attempts tisrupt what Antonio Gramgdi971r al | ed 06 h e ge m

i . e. ,o0 ndtt ahnemrmessgiven by the great masses of the population to the general

direction imposed on soci al l'ife by domi
traditional way of understanding relation
60émrce discipline on those groups who do

12). Both Freire and Zemelman are less interested in the struggle against coercive power
and more in the one against hegemonic forms of consensus. Both generatiamtheme
epistemic thinking are ways of enabling dissent. A dissent, in this sensmeg)émnee
(Freire) or th@ostur@emelman) than enables us to become aware of the limits that are

subjugating the subject.

| have briefly described the notion ofjsative limits which | brought with me to London.

Since my arrival, | have been working mainly with the ideas of Michel Foucault. His work
has enriched the notion of subjective limits in several ways. For example, with the notions
of episteméFoucault2002) the relation between confinement and freg@@ucault,

2006) productive forms of powsejFoucault, 1995and the distinction between the
discipline of individual body and regulation of the popul@mrcault, 2004, 2008)

These, among other sets of distinctions, haverbgertant for me in problemaitig the

way | urerstand the notion of subjectivity.

In Fr €00b)wotksthe submerged subject is characterised as being subjected to a

Ol ismittuati on of oppr es sfreedond reldtipn.is, for Fieije, The
equivalent to a negatpesitive relation of force. Reality mgses and freedom generates.

Il n that sense, a 0sulgectémmargdroman opplessiveaedlitye n a b |

Foucaultdés work enables us to see how a f

words, can create a space of truthrastraint where the subject can construct its own
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sense of freedonthis is the case, for example, of the asylum wWiemost visible

symbol of justice became the straitjacket i
the experience was no longean absolute conflict between reason and unreason, but

rather of a plafyalways relative, always mabilee t ween fr ee dFouvaulgand i ts | i
2006, p. 439) t I's in the ways reality limits oneds
offers a gbtler set of notions. The subject, both as an individual and as a population, is

not only oppressed but also formed by productive forms of power that individualise and
regulateoneself and ourselv@sh i spowiersproduées; it produces reality; it presu

domains of objects and rituals of trathe individual and the knowledge that may be

gained of him belong to this productigBoucault, 1995, p. 194)

Moreover, the productive field of visibility epistaafield, has contributed further
understanding of Zemel m#écadl®earguedthatepistesnic epi st e
thinking is about restoring a sense of contingency and openness to the present. Foucault

and Zemelman, in some sense, are dmimi¢ar work but in different directions. For

example, mdness, knowledge, powesexualityre categories of thoughat have been

historically filled with content. From aoh@eologicajenealogicplerspective, the work

is to uncover how these aides have been historically filled in in order to atgake

0i mmo b (Fbueaults 2002) poxxvi) However, from an O0epi stemol
p r e §H Zetnéman, 2007, p. 180,,nite work is to evoke the multiplicity of meanings

that such categories could be naming. In both cases, there is an attempt to recognise the
contingency of the present by an exercise of criiqu@ugh one i s oriented
the deepest strét@-oucault, 2002, p. xxwhaping the presemthereas the other to
recognise in the present O6a way to 6advance t
(H. Zemelman, 2007, p. 135)

| have never found i n Foreicevessa Jhemsfore,toma r ef er e
understanding, they did not r@®@yolloovagc h ot her o
Castoriadis, mentisat some points Foucault as part of a group of thinkers who explore

0 p r eswiheus subjesd . He is trying to distinguish hi
of European thinkersi r st , e mb o d procesges withoet subjdussthe o f 0

60dy nast yStausf\lthussefoucawiip. 125mti), where the subject is the effect

of relations of power and dominati@e c o nd postulating ideas t
subject completely into the social dinmengarticularly in languégesulting in a subject

of the Unconscious that (&)dotetheagemfiLacanppeak but

BarthedD e r r(p. t2&m1). This critique is similar to the one that can be found in other
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authors who are tng to recover the historicity within the Marxist tradition. For example,

in Envisioning Real Utppiak Olin Wright(2010) wr i t es t hat ©6some t
come close to affirming this kind of tot a
in a footnote 6t he t h eaverandidarnatiosiaboratede wo r k
by Michel Foucaubmetimes comesty close to this view of totalizing, untransformable
power relati ons & cérpininté&prelationslotite avark obFoycaul, e a d
for example, seedomination as penetrating so deeply into the fabric of everyday life that
there isvirtugf noroomfot r ansf or matpil®®. resi stanced

Il think that these readings miss the poir
on recovering the mobility of the historeg@tengmund If our mode of thinkingbout
the present is grourtieas FoucaulROO2ktates i n a O6si |l ent and app
(p. xxvi), it is difficult to resist. The archaeolegaraalogical work enables us to restore
to our thinkingétsr i f t s, I t s i(m sxvi)Besidésthdse critigeisdlse f | aw
negl ect FErovarkwahuel rted sh el artecogni sed that he h:
his early works on some modalities of power and domination. For exampletune a |
givenin198h e argues that his ofivegywshasbeent@f or 1
sketch out a history of the different ways in our cutiatdhumans develdmowledge
about themselves economi c s, bi ol ogy, p dRowchult,at r y ,
1997c,p.224) He call s these differeamefoéor mel at ¢
to specific techniguésh at human beings use to under st
identifies four major types of technologies: of production and manipulation of things; of
signs systems to signify and symbolise; of power or domihatibndetetmine the
conducibof individuals and submit them to certain ends or dominatiobjegtivizing of
t he s(p.B35e¢and ddthe self

which permit individuals to effect by their own means, or with the help of others,

a certain number @perations on their own bodies and souls, thought, conduct,

and way of being, so as to transform themselves in order to attain a certain state of
happiness, purity, wisdom, perfection, or immortality. (p. 225)

He statesthat his attention has been mainiguéed on the last two technologies of

domination and the self, adding:
Per haps, | 6ve insisted too much on the
more and more interested in the interaction between oneself and others, and in the

technologies of inddual dominationin the mode of action that an individual
exercises upon himself by means of the technologies of the self. (1997a, p. 225)

In other later interview regarding his work, FoutE88kexplains:
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| tried to locate three major types of problems: the problem of truth, the problem
of power, and the prabh of individual conduct. These three domains of
experience can only be understood in relation to each other, not independently.
What bothered me about the previous books is that | considered the first two
experiences without taking the third one intowstc(p. 243)

Adding that his aim 6was to reintroduce the
l ess | eft aside in my first studiesd (p. 2!

subjected or determined subgend not with an autonomous subject

It is in his later work with the technologies of the self that the possibilities for the subject

to transform him/herself became an object of analysis. In this sense, his latter endeavours

enable the reonstruction of amore preciseelation with the wé of Freire and

Zemelman. Coming from different traditions, the problem of freedom is the one that links

al | t hree authors. For Wha s enightenmeei@gues=oucaul t ¢
that modernity canbeengs aged O0as aawn aad id upgler irad hefr Hhihst
mode of relating to contempor(294,0.30901 i ke wha
Following Kantheargues that this attitude unfolds the possibilities of analysing ourselves

as free and autonomous subjects who are historicallymdete e d and not mere 0
machi neo. However, this process of analysis
rationalityd as Kant suggests, but towards 6

is, towards what is not or is no lonigelispensable for the constitution of ourselves as

autonomous subjectsd (p. 313). Foucault call
whichd may be c¢char adttd rtiuzdeEbat isagprocesSblidmlysis and

reflection upot he frontiers or ' imits of o0what i s
obligatoryd; a process which considers those

have led us to constitute ourselves and to recognize ourselves as subjects of what we are
doing, thinkiAlgitatstaiytiunndged i(sp .t Belrb)a way of cr
of analysing and reflecting upon I imitsodé (p.

The subject, as a subject elaborated by the historical limits imposed on one, is the site from

where a limitttitude as a practice of liberty can unftheérefore, there idaiattask here:

a Ohistorical analysis of the | imits i mposed
goi ng b e (ounadlt, 199/ mm&19) Wor k t hat i s O6not seekin
amé¢ aphysics that has finally become a scienc

as possible, to the undef i ned lbertpimpkesof fr eed
work done within oneds own | i mitbagpenuhat does

the o6difficult interplay between the truth
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311). Confronted with this 0di indissociablet i n't
from a desperate eagerness to imagine it, to imagheewise than it is, andttansform
it not by destroying it butintbryiew,grouaasilpi ng |
(1997b)pives additional clues about this work done on the limits of ourselves. Thought is
what allows one to step back from ¥y of acting or reacting, to present it to
oneself as an object of thought and to question it as to its meaning, its conditions,
and its goalsThought is freedom in relation to what one does, the motion by

which one detaches oneself from it, establisagdn object, and reflects on it as
a problem. (p. 117)

Yet, for a domain of action or behaviour to enter the field of theegktal elements
needt o have made this domain 6uncertain, toc
provoked acertai number of difficulties around 11
t hought finally intervenes, it does not a
expression of these diffi cudoftenwengmani t 1 s
forms, sometimes eveantradictory in its different aspe&te these difficulties, which
are defined for it by a situation or a <co
different responses proposed to one single set of difficultisghandiakes them all

possible at the same time 6is the point |

that can nourish them al/l in their divers
(p. 118) . Thi s c¢ommo h problematia t i ® A1B)twWihigh. ge n e r
transformwariousd i f f i cul ti es and obstacles of a pr
one proposes diverse practical solutions
responses can be givend (p. 118).

The gneral form of problemsadtionrelates o Fr ei reds generative t
responses Oproposed to a single set of di
problem unfolds for a subject, a historical causkrses its familiarity. As a provocation,
thecriticisms oproblenatisationenables thereatiorof dissentfrom whchthe limits to

a practice of freedom for the subject can be andfysedthis point of view, the dissident

teacher subject is bringfiogward a dissident thought regarding its own everyday field of
experience as a teacher. This dissident thought, if it is not theoretical but epistemic, has the
potential to enact a proceas Foucau({l997bputsit,6 by whi ch oné det ac
from6 wh a to edm@17)A subject, as Fouca(l®97f)adds can thuisd e xnpestr

with the possibil it ysulgettivégndisi ng beyondd (p.
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Field of Experimentation

In the scenario that a subject is engaged in a process of critical thinking about him/herself,
then a field of experimentation might unfbleire(2005notion of generatiilhemes is
useful to delineate the subtle differembe.idea of the elaboration and discussion of a
generative theme is that people 6not only cr
act upon it @05 p87L24)Jo0tiMmes the whole pracess of decoding and
coding involved in the elaboration of a set of generative themes (e.g. a sketch, a photograph
or a few spoken words presenting an existential problem, among other examples). After a
generative theme is elaboratedhe s ubsequent 6decoding dialo
investigation circlesdéd (p. 117) takes ©pl ac
provoked that wunfolds the perceptioen of the
situat i orsamexample of thislpogess ofm decoding dialogue, Freire recalls:

In one of the thematic investigations carried out in Santiago, a group of tenement

residents discussed a scene showing a drunken man walking on the street and three

young menconversiogn t he corner. The group partici

only one there who is productive and useful to his country is the souse who is

returning home after working all day for low wages and who is worried about his

family because [Rieneads Heid thetoalkworker. dleisa of t h
decent worker and a souse |ike us. o6 (p. 1

Rel ations between O6earning | ow wages, feelin
to rate the drunkard highlyd arespokai bba c
moralistic educator, sermonizing against al
connections. He adds that 0t he dialogical

i nv e s t(p. yla)This typedf dialogical research implies a retetiomeen subjects

and their own way of perceivieglity.The decoding dialogue around a generative theme
inclines the perception and knowledge of th
towards selh wa r e (p.elD?d where the field of untested dimlity becomes

apprehensible. If it does, then experimental psamtiteesting actigareinaugurated.

In his later works, Frei(@995)will call epistemological curiositkind of curiosity that is
not spontaneous but a Oserious anthe ri gorous
world and ourselves. We ourselves are object
(p. 72). That is, a kind of curiosity that is provoked by quelstiorder b ask questions,
Freire(2003pdds you need to feel s ome ,thetemsdo of freed
freedomd (p. 39). Theelpr odbhloewm toof eesd uacbad ti osrhs |i
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theyrealymeaand whi ch ones among all are the ol
in order for a question to have the possibility to unfold.

This epistemological curiosity relateZ e me | 1f2a05)0 d ea t hat 60t he ¢
epistemic thinkingistijeu e s(p.6oMma |t i s al s ¢l19%ehationl ar t o
of curiosity. In an intervieof the 1980s, Foucault crisgs the stigmas that Christianity,
philosophy and science have created around curiosity, adding that oiribsity

@ v o k e s it evakesrthe éare one takes of what exists and what might é&3ést

certain determination to throw off familiar ways of thought and to look at the same things

in a different wa(p. 325)MoreoverwhenFoucault(1990)gives an accounf what

motivated him to take some risks and shift the direction of his 1984hdbk history

of sexuality, h e na thgcurosty thakekd to assinslateovhat it o s i t

is proper for one to knowut that whiclkenables one to get free of onégelf8)

Confronted with a generative theme, an epistemological cumdsityng questions

about the truth of what is reahd familiar for ubas the potential to emerge. These
guestions can be filledtwn O wlstatanedx iGswhat it i s proper
Owhat mi ght existaod, enabling in the | att
(Foucault, 1990, p..8» oneof his last book§,he angel of history: determination and autonomy
of the human conddemelmar(2007)works on this problem in some depth. Here he
rephrased his intellectual prof echeasubjne
which relates to goitgyond the limits of knowledgeh at i s, t hsebjeptos si bi
without chhlracterplsacedst ol bnesebtf handas
6in the presence of wr).g&Even thhough hel does siot sapit Kk n
in these exact words, it can be inferred
paradoxi cal 6angel of historyd pdulgected bet
without(p.¢domistbembordoel of 6 pl aci ng tbhahstlldees f f ac
not have a namegrce the first problem is igig priority to then a mge8tation before

thancommunicatigi t s con4mnt & ( p. 13

It is concerninghis problem, how the subject pkaben/herself in the presence of a
moving present, that language becomes a crucial site of struggle. Zéoeiman
distinguishes between limited and epistemic forms in which the subjecinfolght

through language. Following Nietzsche, among other authors, he relates the epistemic
mode of thinking with connotative, metaphorical and poetical forms of language.

Met aphor, as Nietzsche puts it, 6ingg a | ar
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but st {2000, p.4% citedontHO Zemelm2007, p. 88, mtIhuws, as Zemelman

arguesohe problem is about breaking from a dominant conception of what is clear or

what identifies @ ( pmf).ZleAMe | mands problem i s to recove
morecomplexsubject in the sense of ajeat placed in the present with a broealeacity

to name their own circumstances. As he puts
defined by the limits that put us in front of a double reality: the given reality and the virtual

r e a p.il67 mip WHhereadenotativeand colloquial languages privilege the given reality,

symbolic langages privilege virtual reafitggarethinkingin poetry, which, as a language,

can represent virtual worlds still not socialisedrassibaces; but it is amvitation and a

chall enge to advemphture to them.d6 (p. 167

The field of experimentation as a field to
involves not only a way of doing but a way of talking about and naming a given order of
things.Whenwe talk, argues Zemelm@007) we are not only communicatibhgt we
are connuallycreating meanings at least in two wayssignmi#ying some of the given
meanings, ii) creating other meanings to dispdayrfinew possibilities of woddrhese
are the potentialities of a type td | anguag
languages of the virtual are languages that contribute to the enrichment of subjectivity, as
far as its practice i sn)ddestatesal | enge for the s
The use oflanguage is located between a communicative function and other
constiutive of the need to say (as is exemplified by literature, but particularly in
poetry). In the first case, predominates an assertive or determined mode of
declaring, writing or explaining. This fits with the syntactic level, which modes can
be translatetb mechanical mechanisfng. YOn the other hand, when we speak
about the constitutive functions of language, that we make equivalent to the idea
of opening the world, the modes of expressions are not denotative because, instead
of specifying an object, wha privileged is suggesting, evoking, or imagining
contours ¢ontorrjoslere the form is not syntax but rather composition. (p. 181
mt)
The denotative and connotative use of language retatasstwofubstantivesndverbs
in our ways of thinking wh at exi st s alfodcault,1997e, pmd2Bpht exi st O
Zemelmar(2007)a connotative use of language néedso t h i ménsaienViebe r b s |
6a form of thinking c e nagmeas pgresence intthe elasver b, t h
languages suchasanciaeeh as gr adual | ,n).0resevay ofithinkintgd (p. 14
O6supposes breaking the parameters in order t

consists of the epi st e @Binplygiyintevektingtditleinkp ot ent i a
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that the latework of Foucault was preciselye engagesith the more verbased ancient

Greek language.

Verbs imply particuladeterminatioo act that evokes the ideanif and freedom. As
Foucault(1982)argues at the very heart of the power relationship, and constantly
provoking it, are the recalcitr(m@é& of th
limit-attitude provokes the familiar relations of force in which one is embedelitty

thaté t hfe is®lnot given to usd which has O0one
our sel ves gFucault, ¥®7takp. 260ur oatologi€al limits are a historical
imposition, and criticaélfawaeness of these limits ogeefield of experimentation where

a work of selelaboratiorcan be practised. What might exist by unfolding an experimental

and creative practice could be easily closed up if, as Ze(@6Dimtatesawareness is

not put intothe connotative use of language as a way not to specify and communicate
whatever one is elaborating but as a way to suggest, evoke, or imagine its present

potentialities.

From this point of view, the dissident teacher subject, placed in its presentoldan

practices of setbrmation in an experimental field that could agehe horizon of what

is possible by pragtig certain awareness in the use of their language. Instead of using a
denotative language trying to fill with content the unfamitiggcive position of being

free of oneself and o n edsksone guedtidns aad try for act i
use a more evocative and veabe connotative language to compose potential
experiencesf experimergtion as &orizon of possibilgis.This involves a way of doing

the analysis aware of not closing the evocative potentiarning howhe dissident

teachers agpeaking about their subjective limits and experimental practices.
Narrative

The empirical problem that the two previzategories of research pose is how to produce

data about a subject who is unfolding an experimental practice? | have found the notion

of narrative a useful ot@address this problein her bookGiving an Account of Qneself

Judith Butlef2005challengestheideacfai b j ect who 6seeks to re
uni tyo (p. 64) by means of a coherent na
suspect coherence that sometimes attaches to narrative, specifically, with the way in which
narrative coherence may those an ethical resoudagamely, an acceptance of the limits

of knowability on onesel f andt oatone@as d ( p.

live in a radically nemarratable world or survive a radicallymanr r at abl e | i f e
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Therefoe, 06t he purpose here is not to celebrate
to point out that our oOincoherenced establi
relationality: implicated, beholden, derived, sustained by a social world that issbeyo
and before usdo (p. 64) . For Butl er, the acc
relation to an ot hertoydwd I( pgi VvwedD )an Tahoec gu motb | eefm
narration always fablecause therg always sontehg obscurein@né s narr ati on:

In this sense, a story is being told, but

appear within the story as the {pstson narrator, constitutes a point of opacity

and interrupts a sequence, induces a break or eruption of-tiegminrizable in

themidsof the story. So the story of myself

| am and inserting it into the relevant sequences of something called my life, fails
to give an account of myself at the moment that | am introdudc&i6 7).

The break or the eruption of the Aoarrativisable relates to unconscious forftes.

guestion is then, as But{2005)uts it:
The 66166 finds that, i n the presence of
know itself; perhaps it never will. But is thatable, to know oneself? Is the final
aim to achieve an adequate narrative account of a life? And should it be? Is the task
to cover over through a narrative means the breakage, the rupture, that is
constitutive of the daheeleménds togetheradifitqui t e f

were perfectly possible, as if the break could be mended and defensive mastery
restored? (p. 69)

On the one hand, if the subject of research is well attached to the historical consensus of
what exists, then to ask for theircard of themselves could be a way to apprehend the
ways in which someone is attached to a historical consensus. On the other hand, if the
focus were to understand the obscurer or 0i
subject 06, ma y loel seasitive ¢otthie pothts bf opgditycaad the breaks or
eruptions of the nenarrativisable aspects of the subject could be more pertinent, e.g., to
use a free associative research strétagping, 2011)However, the subject | am
interested in this researchas one well attached to the historical consensus of the truths

of what it means to be a teacher. This thesis works under the assumption that the dissident
and organised teachers are critical towards the historical consensus of what it means to be
a teacheMhat sort of narration is being captured when working with this type of subject?

| s t he di s s iindotvedin a groeesscohnarrasod that Binds or unbinds?

Concerninghis problem, the notion of true discourse is useful to understaadrdize
exercise | am pursuing. The hermeneutics of theFulgaat{2005)problemates the
notion of knowing oneself with what the ancient Greeks called the care of the self. He

argues thaskesigas the term with which a set of practices around the ciéttueeself
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were designated and the metaphor of the athlete was a common one to connote this term
in those times:
We must train like an athlete; the latter does not learn every possible move, he does
not try toperform pointless feats; he practices a f@vements that are necessary
for him to triumph over his opponents in the figh). Like a good wrestler, we
should learn only what will enable us to resist possible events; we must learn not

to let ourselves be disconcerted by them, not to let ourselvasied away by
the emotions they may arouse in us.

Now what do we need in order to keep our control in the face of the events that
may occur ? We logeairddrstobdias sue and natorealsdi§courses.
Lucretius speaks wéridical dithat enable us to ward off our fears and not let
ourselves be crushed by what we believe to be misfortunes. The equipment we
need to face up to the future is an equipment of true discourses. These are what
will enablais to face reality. (p. 498)
If the dis&dent teachers are unfoldagmitattitude, being critical towards what it means
to be a teachehey are already engagedfigraandin needofane qui pment o6t o f
to the futured. They are str@d5phouldmt i n t h
itt The problwimr tiua (t bédas Zémelnadi2007)argues can be
experienced 06as a h pomijwhiohnconotés arpunkaievin &dnd | i t i ¢
ungrounded realitffor groundngt hems el ves 1 n t Wwaedof®v it hteu a |
fearsit can be arguetheyhave been el aborating o6true a
working with a teacher subject that could be thoughs @ngaged in a process of
ontological unbinding, and, for that reason, | am interested in how they arédlwlding

better creatingqagroundbyelaboratng set of O6true and ration

Some characteristics oftdtraue ,difsecocdr, s dd asd

self a soci al reference from where to pos
worl ddo (p. 499). Second, in the case that
discourses are like amedicigpoaod fri end, an internal voi
accepted truth that helps us 6to deal Wi
appropriates a true discourse thraighf f er ent practi ces, where

a major roléere; not in the Platonic form of the soul that discovers its original nature and
homel and however, but in the form of pr o
Practices like listening, writing or giving an account of oneself, enabéxerssto o n e 0 s
memoryofwhat one has | earnedd (p. 500) . True
learneememoried truth and the subject, as Foud20i5states

There is then a whole set of techniques whose purpose is to link together the truth
and the subjec ) it is a question afrming the subject with a truth that he did
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not know and that did not dwell within him; it involves turning this learned and
memorized truthihat is progressively put into practice into a-qubgct that
reigns supreme within (. 501)

Il n this sense, i f  nar r amakingevbile dlso foeusinganr t of t h
social and cul t ur a (2008, p.d4utsst,d arsiriierestedsnhdwn n Phoen
the accounts dissident teaslgére of themseds work as a leathand memoresl truth

that gives sense to what they are elaborating as what it means to be a teacher subject. If

they are able to experiment in relation to this truth, this means that they arg @racti

narration of themselves that provides them wigimaoral and spatial social reference,

the possibility to appropriate an accepted truth about themselves and the opportunity to

exercise their memory ((006ydoromendhtienythatain e . l vor
narrative work the i de aarsesheirGtorpwith estwithtabk e | i f e
l'ittle intervention as possi bl econsiderp . 17),

Z e me | (2a08)8uggestiomo give an epistemic status to quesiimstead of filling
them with theoretical caarit. The idea, then, has been to try to create a methodological

device that enabled the dissident teachers to rehearse their story with me.

In this methodological devicemiended t@lacemyselfas the other to whom the dissident

teachersvere going tgive an account of themselves. The wasto activate a space of
relationality where the nscouldbetrehearsallpf t hei r
othernessas | argued inHapter 2, shadehe ethicalpoliticalconcerns of resisting the

current way of governing teachers and struggling for opening up spaces to think and act
differently as teacheReflecting ommy ethical and political attachments with teachers

have contributed to create my own narrative work of whyesearching teachefdis

narration opens different layers of the problem Lagp@igp oses as Owhi ch sul
whose desire?d. Here | would Iike to say th
teachers, schoolteachers | had as a student andspebgd-reire or Zemelman, have

been vitafor meto get in contact with the practice of reading and writing, and the world

of the humanities and the social sciences, which is a wdrldwadtthink that teachers

have the potential to open worlds tfugir students because | have had that experience.

That s my 0 n dappings20i3,51t368) tb puaitdinhmy ewntwdrds, a

sense of gratefulness that | feel towards the abstract potential of teatiensext

chapter | continue reflecting on some of the ethical and epistemological issues of
estalishing a relationship with teachers fegrositionalityof ally
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Therefore,lie empirical question | needed to solve was what type of story rehearsals | was
going to ask the dissident teachers to prdbtmegha narrative exercise. My research
guestios lead my focus of analysis. As dissident and organised teachers, | was interested
in opening a 0spe@eeputsif, foraherdtoeasraded , as Butl e
1. Their story as everyday schoolteachers
2. Their story about the limits they face @irteveryday practice as sdeaches
3. Their story about the possibilities to experiment beyond or transgress these everyday
limits

The first theme acts as wAdxandraseorgakopoulo(P006)would call a big narrative,
a story that O6prioritises a unified, cohe
(p. 128). The second and third te@e an attempt to engage vatiiorm of small
narrative exercise in the sense of mo vV i |
constructi ons o fdo sefariddthHdrin narrativefernres & vadety ofw e
engagenferis ( p . 128) . By asking the dissident
subjective limits and ways to experiment beyond them as teachers, | expect to engage with
the problem of how they are struggling in the site of their subjectivity in a leas cohere
and more fragmented way. As Pho&®08)argues the two last topics have as their
focus types of ©O6accounts that construct e
that illuminate why particular accounts are produced in particul@riwwaysn sense
maki ng pr oces s e bydaskihgpthem Totharrate themeelvgs s, as Butler
(2005)uts it

not to expect aanswer that will ever sati@ly). The ethical stance cons{gty

in asking the question OWho are youbo

expectation of a full or final answer. The other to whamsd this question will
not be captured by any answer that naigive to satisfy.ip. 43)

The narration of themselves as dissident
rehearsal of their ongoing process as experimevjealts and way ofnakingsensef

themselves as teachers in their dissident subjective position.
These t Bofeea dogi@Esy@search objectives

1. To explore thearrativeof the dissident teachers as everyday schoolteachers.

2. To explore and describe the s s i d e marrativemlaouat the limgsdhey face in
their everyday practice as schoolteachers.

3. To explore and de s mariativembouthheir pdssitslisestd e nt t
experiment or transgress their everyday limits.
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Chapter 5 Methodological device and fieldwork

This research is a form of qualitative research that has both an exploratory and descriptive
scope. Exploratory in two differesginses: empirically, this is the first research that has as

its focus of analysis the subjectivity of the dissaehibrganiseteacherof Chile.
Theoretically, in the sense of exploring how the categmidgauttive lirartd thefield of
experim@tiortan enable the study of teacher subjectivity. Descriptive in the sense that |
want to provide a systematic account of the limits and ways to go beyond them that can
be analysed from the angle of the dissident teacher experiences in their evieigslay w
teachers. | worked withi ght di ssi dent anttecypdssd teactiersor g a n
(leaders and grassroots of the organisafidresinethodological device was composed of
three phasekpresent first theissident organisatiotisen each e of the three phases

and | end the chapter with a brief reflection about my relationships with the teachers and

my own positionality in the research.
The dissident organisations

The fieldworktook place between March and May 2017 in Chiefollowirg Table 2
synthesises the dissident organisations | worked with

The process of the research was as follows: | sent emails to the public leaders of
organisations (3, 7) or to people | knew were part of the organisation (1, 2, B, and 6)
December 2@ telling them about my project and asking them three things. First, if they
knew any other relevant dissident organisation of teachers that could be considered.
Second, who from their orga sat i on ¢ oul dountee leademnasi der e d
intellectudito interview. Third, if they could help me to get in contact with two members

of their organisation (a man and a woman) that were currenthgworkischool and

we r e rfounder tlebdemamintellectua Organisation 4 appeared in the responses

to the first question. Other organisations were mentioned, but only CET was mentioned

by more than two people.

Organisations 1 and 2 are the oldest, the first formed after the 2006 student protest, and
the secondfter the 2011 student protest. They are more consolidated organisations in the
sense ofhenumber of memberBaving gresence in the national directory ofGbkegio

de Profespagsihavingmemberd$rom almost every region of the country.
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Table20Di ssi dent Teachersd Organisations
0 . Founded Presence in Appbrox.f poIEslﬁi(;tr?gat
rganisations ounded| country number o the Colegio
members
Profesores
1REF
Movimiento por la Refundaci ,
Gremial y Pedagogicavbovement for, 2007 National 50 Yes
Union and Pedagogit@litiation
2MUD
Movimiento por la Unidad Docente| 2012 National 100 Yes
Movement for Tea
3CON
8onstr_uyendoMOV|m|entq Docentg 2015 Santiago o5 Yes
rganizadoor Constructing Orgal
Teachers Movement
4CET
Colectivo Educar y Transformar | 2015 Valparaiso 15 No
Collective To Teach and Transform
—
Frente de Profesores Movimiel P ’
Autonomistaor Autonomist Mover 2016 Rancagg,a, 20 No
Teachersd Front Concepcion,
Valdivia
6I1A .
. Santiago,
Frerjte de Profesores I_qu|e| 2016 Concepgic')n, 10 Yes
Autonoma orAut onomi st valdivia
Front
7AD .
Accion DocenterTeac her 6 2016 Santiago 15 Yes
8PRETeC
Profesores Reflexionando por |
Educacion Transformadora 2009 Valparaiso 15 No
Ciencias orTeachers Reflecting
Transformative Education in Scienc

The aganisations 3 to 7 functiono r e
that work more horizontally, usually with a coordinator or speaker. Thégrmede
during or after the 2012055t eac her s 0
presence in th€olegio de Profegbeasome of their members were elected in 2016 as
counci | 0 €olegi@ede Prbfesbeset ofg@nisations are usually located in one city,

with a couple havirapresence in more cities, but with just a few members in each.

as

C a u c ui.e., smaller orgaidatiossc t i ves o6

demonstr at gaioeds .

Organi

Organisation 8 is a different type of organisation. It is a group composed of schoolteachers,

preservice teachesd university teachers, the latter, fRamtificia Universidad Catdlica de

Valparaisdhat have been working together since 2009. They gather to reflect on their

teaching practices as people who teach and research science. | found out about this

organiation in my PhD thanks to Paulina Bravo, a Chilean biologist who is doing her PhD

at the IoE. She is part of the group and has been a member of PRETeC since its beginning.
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Talking to her at the end of 2016 about her work with PRETeC, | got the feethmgy that
organisation was dissident, not in a political sense, but more in a pedagogical one. |
considered that it could be interesting to include this organisation to have a different type

of dissent represented in my study.

The approximate number of actwmembers in the first seven organisation is 235,
representing 0,1% of the more than 235,000 schoolteachers in Chile. It is important to
remember this because the focus of this thesis is not the subjectivity of a random teacher
in Chile, but of an organiséidsident teacher.

Phase one: dissident leaders

During he first phase of the stuidyorked witithe founders, leadersmainintellectuals

of theeightdi ssi dent teachersd organisation. T
focused on the contextualisa of their organisations, their political diagnosis about
teachersd problems and the main political
capture a weditructured narrative ,oas Phoeni2008)putsita 6 canoni c al n e
about the O6current consenaddoindhbinlacgl é what i
c ul t m 73gas dissifent teachers. This canonical naasiieodso(R006)argues

referredtdt he coll ective aspirationd (p. 9) of

| interviewedlO people consideréalinders, leaders prainintellectuals fahese eight
organisations. Only with the leadeOaofanisation 8, had a long conversation about
PRETeC that was not recorded. As a group, | knew they had written some papers about
their own history and airfes.g., Grupo PRETeC, 2016asked the other nine people to

sign an informed consent form that, among

any of my words are used in a report or presentdteywill beat t ri but ed t o

Of fering the possibilit ¢ )theywithotheattributed s a me
to med. | told them that they should thir
press and, if they wanted to say somet hir

recorder on pause. Eight of the nine accepted the first canOmieteacherlasked to
sign the second consand | have changed his/her name here. All interviews took place
in a location, day and time of their preference.

| had an interview guide with three broad topics anguadbions:
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Topic 1: History and chaacteristic of the organisation

Can you tell me the storytbEor ganiosiggnP i on 6 s

How do you organis@urselves

How many members compose the organisation?

Where in the country do you have a presence as an organisation?

Topic 2: Diagnosis

- What is the main problem of teachers today according to the organisation?
- What is the vision the organisatias ofbeing a teachar Chile today?

- What does it mean to be wahobto

- Who are the main allies and enemies afrganisation?

Topic 3: Possible changes
- How does the organisation think that the problems enunciated above can be
changed?

- What are the main political actions the organisation is trying to put forward?
As can be seen, the interrogated subject
them to speak as if they were talking to the press. The focus of this set of interviews was
the more public discourse of the dissident organisations of teEatier3synthesised
some characteristic of tlheterviewee leaders, constitutthg main empirical data

produced in pase one.

Regarding their roles in their organisation, theloned a v e lleaders, Isdeakelrs a s
and coordinatodss ( 1, 2 ere fdrmal wbles wihjn th& grgamisation. In the case of
thednformal leadeds (, hey wérg identified by one member of the same organisation
as someone relevant to interingwT he case of thimtellectual frierll  \Wad mentioned

in the interviey with Alejandra as someone who could be useful to interview because he
wasclose to the organisation, providing intellectual support.

Regarding their roles as teachers, Mario, Eduardo, Javier, Elizabeth and Jorge achieved
positions in the 2016 electiansthe Colegio de Profedtaei® and Silvana were not
working as teachers because of their new positions as heddotédgieede Profesuies

Director of Education of the Valparaiso Council, respectively. Eduardo had very few hours

in a secondary lsool. Victor and Elizabeth were working around 30 hours a week as
teachers and Javier was the head of the Technical Pedagogical Unit (UTP) of a secondary
school in the council of Santiago. Alejandra, Ana Maria and Jorge were currently
unemployed and lookjrior jobs. Corina worked at th@versity in an academic position.
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Table3 6 Main Empirical Data Produced in Phase One

Organisa

Role in the organisation / Role as

. Phase 1 | Age Date | Audio
tions teacher
Mario Leader / President of th€olegio { May .
1REF Aguilar 60 Profesores 12 21:56
Eduardo National Speaker / Member fgr 37:04
2MUD Gonzalez 40 National Directory of Colegio Ao
Profesof@seasury) 28 58:05
Leader / Head of UTP in a Second
Javier School in Santiago and President o] Mar Aa.
3CON Insunza 35 Council of Providendmanch of the 14 1:08:56
Colegio de Profesores
gg:;dra 35 Speaker / Currently unemployed g/llar 1:04:24
4CET Victor 40 Intellectual friend / Fullime teacher it Mar 42:13
Figueroa a Secondary School at Valparaiso | 30 '
Ana M. 25 Coordinator / Currently unemployeq Mar 1:01:30
5MA Santos 16
Silvana 55 Informal Leader / Director o| Mar 1:06:45
Saez Education of the Valparaiso Counci 21 T
Informal Leader / Fultime teacher it
Elizabeth a school at Valdivia and Treasure| Apr .
6IA Contreras 60 the Council of 11 2:44.04
Colegio de Profesores
Leader / Currently unemployed 4
7AD iﬁ:ggz 35 member of the Council of La Flori li/IBar 1:15:50
branch of Colegio de Profesores
: Coordinator / Scholar at the Biolo Lunch
I%RETeC gggrz]glez 40 Institute of the Pontificia Universi g/llar talk
Catélica de Valparaiso

Severninterviews were done in March, three in April and one in MayA28andra,

Vi
EIl i

ctor,

Si

|l vana

zabet hdos

Cor i

ew was

naos
do

and

nt er vi

ne

other five interviews took place in Santiago, where | was based.

There were three age groups: First, Mario, Silvana and Elizabeth, aged between 55 and 60,

nter vi

n Thea |

ews
di

Vi

born before the dictatorship (at the end of the 1950s or beginning of the 1960s), where the

oldea group. Then, Eduardo, Javier, Alejandra, Victor, Jorge and Corina, all aged 35 to 40,

born in the dictatorship (at the end of the 1970s and beginning of the 1980s), were the

more predominant group. Finally, Ana Maria, age 25, bordigtakirship (athe
beginning of the 1990s), was the youngest. SHeagistished her BA studies and

searching for her first job as a teacher.

The aerage time of an interview was one hour andrsitesand in total, | recorded 11

hours of audio with this group of teachers. All these audios were sent to a third person to

be transcribed.
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Phase two: grassroots digdent teachers

During thesecondphase | worked witthe main subject of my thesis. | deflmam as

teachers with three characteristics: i) members of a dissident teacher organisation, ii)
currently working in a school, and iii) not the founders, leaders or main intellectuals of

their organisation. My idea was to work with grassroots teadagractivistsf these

organi sations to |l et them rehearse their sto
as Goodsor2006, p. 1Quggest The second phase of the design consisted of a set of

three individual interviewvith one member of each one ofdlghtorganisations who

met the three criteria outlined above.

Regarding the three individual interviews, each one had a specifibédcatone was

aboutthdr personastoryandtrajectory as teachers; the stwhere they have worked

and how they got involved with tthigssident organisatitiney belongedAt the end of

this first meeting, | gave them a notebook and asked them to take as many notes as possible
regarding any moments or situations when thdglhadnstrained or limited as a teacher

in their school workplace. Thecus of thesecond interview was on unfolding these
constraining and limiting situations by following their own writing. At the end of that
interview, | asked them to do a simil&rasgebut regarding moments where they had

felt they had gone beyond the limits we had just analysed. Thus, the third interview was

focused on the possibilities of going beymbitransgressing these limits.

In each caséhe interviews werecorded aml asked them to sign an informed consent
form that offered them, among other things, confidentially. All their names and any other
relevant information that could lead to their identification (such as the name of the schools

where they had worked or wetarking) have been anonymised by using pseudonyms.

The way | contaetithese eight teachers folloveeshowballing procedure wiitineetype

of contactsfirst, direct contact. Maria is the only one of the eight teachers with whom |
have direct contadthave known her since 2013. We have been working tagethe
campaign against standardised tests called Alto al SIMCE, fact over which | will reflect at
the end of the chaptdrasked her to participate, and she was one of the first people |
interviaved because | felt more confident with 8econd, through someone that gave

me their contacthis isthe cases of Flor, Lis, Victor, Hugo, Pedro and Jaeititeyhom

| got in contact with by asking another person | km#hwir organisations. Thittdrough
someonavhoml did not knowand | met in the fieldwork. Alejandra, with whom | was

put in contact with, gave me Rosads contact.
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| wrote all of them an emailiting them to participaie a reflexive dialogue abthgir

everyday work ast@acherl positioned myself as someaniécal towards the ways in
whichthe TCimaged t he el aboration of a new teac
presented the purpose as O0to try to resea
ofteackr s6. | told them the main aims of the
conversationsad. Finally, that , i f they w
anywhere that suited them. The eight agreed to partiGiphle4 presents ane
characteristics of the grassroot dissident teachers composirgjnttempirical data

produced in prse two.

Table4 6 Main Empirical Data Produced in Phase Two

Age | Speciality | W.E | S.W. | J O.

Day Audio

1| Apr5 00:27:53
1REF |Flor |45 | Music 24 |5 2015 | 2| Apr12 | 00:32:13
3| Apr 17 | 00:44:45
1| Apr25 | 01:49:25

Lis 39 History 11 1 2015 | 2| May 2 | 0:50:22
3| May 9 | 01:33:21
2MUD _ Physical 1| Mar 28 | 00:52:24
Maria | 27 Edu 2 2 2014 | 2| Apr 4 00:57:07
' 3| Apr 13 | 00:46:19
1| Apr26 | 00:49:.02
3CON | Victor | 31 History 9 2 2016 | 2| May 3 | 00:58:40
3| May 10 | 01:13:54
1| Mar 31 | 01:40:48
4 CET | Rosa | 36 History 9 4 2014 | 2| Apr21 | 01:24:54
3| May 19 | 01:40:18

5MA

Mar 23 | 01:10:47
6 1A Hugo | 32 History 5 4 2016 Mar 27 | 00:49:21

Apr 3 01:02:50
Apr 4 00:54:32
Apr12 | 01:20:41
Apr18 | 01:01:31
Apr 6 01:42:04
Apr 13 | 01:47:21
Apr 20 | 01:32:18
Mean 33 8 3 2015 0059:23

The first thing to highlight is that | could not interview anyone from organisation 5 (MA).

7AD Pedro | 29 History 1 2 2016

8 PRE | Jacinto| 27 Biology 2 2 2013

WINFRPWNFPWN P

The main reason being that, for different motives, the majority of their members did not
work at a school level. Therefore, and considering that organisation) 2s(Me/biggest

organisation in terms of members, | decided to select two cases from this organisation.
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The interviews were mainly conducted in April. In all cases, except with Rosa, the
interviews were done with no more than a week apart. In the Basa ofhere were
around 20 days or more between each interview. Jacinto and Rosa were théainly two t

| interviewed in Valparaigbg rest took place in Santiago.

The guide for the three interviews consisted of just one question asked at thedfeginning

each intervieyand one question asked at the end of the interview.

First Interview. Being a teacher

1 At the beginning: Can you tell me your story as a teacher and in which moment of
this story you became a member of the dissident organisation that you are a part?

1 Atthe end: For our next meeting, can you write down in this notebook the limits that
you eyerience in your everyday life as a teacher?

Second Interview.The limits of being a teacher.

1 At the beginning: What limits did you write down?

1 Atthe end: For our next meeting, can you write down the ways in which you feel you
have gone beyond amdnsgressed these limits?

Third interview. The experimentation and transgression of the limits of being a teacher

1 At the beginning: What possibilities to transgress/experiment/go beyond these limits
did you write down?

Lis, Maria, Victor, Rosa, Hugo alatinto made use of the notebooks. Flor and Pedro
told me that they had used thenttheyforgot to bring them with theta the interviews

The following are examples of their notebooks. As can be seen ih, Bigyue of them,

such as Rosa, just wratemall topic with a subtitle that she then expanded in the interview.
In other cases, such as Hugo, he wrote with more detail about his limits and

experimentations.
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Figurel 8 Examples of Notebooks

Rosaods adTiri
the | ack o

Hugodfsi r st transgression: OW

The majority othe intervieweswere born during the dictatorship years (1998) A

few just before or just after, as Flor, the oldest, who was born ,imrid®R2aria and
Jacinto, the youngest, who were born in 1990. The mesrthageight of them is 33,
which, as can be seen in Té&blrresponds to a hypothetical person boitmeimiddle

of the 1980s. This abstract teacher subject of 33 years old wasistdtsaty for the
2006 secondary studdemonstration@1 years old), was in his/her first job experience
for the 2011 university studgmbtests26 years old), and hacund 5 years of work
experience when the 2015 teaéderaonstrations took place (30 years old).
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Table5 d Age of Teachers by YearBifth

Born 2006 2011 2015 2017 | Cases

1972 34 39 43 45 Flor

1980 26 31 35 37 Lis, Rosa

1985 21 26 30 32 Hugo, Victor, Pedro
1989 17 22 26 28 Maria, Jacinto

However, in each particular ¢cés@gs are different. Their years of work experience vary

in each case and relates to their own story. For example, even though Victor and Rosa
have the same years of work experi@hide) they have five years of difference. This is
because Rosa, as sRkplains, had a child and interrupted her studies. Thaaapeas
regarding the number of schools they have work&\Wh) havingeach story its own

peculiarities. For example, Lis has wdiketll years in the same school,Hungb, with

five yearsf experience, has worked in four different schools.

They joined their organisatiofdsO.)mostly during or after the 2014/2015 teaéhers
demonstrations.

academic patland he joined therganisation while he was still studyingigersity in

2013.

| sought to have a sample of four men and four women. As | have said, | asked for a man
and a womawhencontacing the organisatioBecause | did not receive all the contacts

at the sameine, | was able to have in mind this criterion when inviting people to
participate. | did not take into account their subject specialitytason. Therefore, the

fact that five out of eight are history teachers is just by chance, in the sehad tiwit |

asked for their subject specialism beforehand. Additionally, Flor, Maria and Jacinto were
music, physical education and biology teachers respectively. Even though all but Maria
were trained to workt the secondary level, Flor, Rosa and Maria datkiaeprimary

level.

The average time of an interview was 59:23 minutes. In total, | recorded 27 hours and 44
minutes of audio with this group of teachers. | only had technical problems with one

interview, the second one with Lis, where the battetesoecorder ran ownd | missed

Jaci

nt ods

around 45 minutes of the interview. | transcribed each of these audios.

Finally,

way for them to have a document with their own gtdrgf them agreed to receive their

tol d

t he

eight of

O per sonaodnwhmch Iwill@&xpand ie the next chapter.
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Phase three: the workshop

The third phase consistedasfe group interview with the same teachers as phase two.
The purpose of thmeeting was to reflect from a dissident and collective point of view
about some common features about the limiting situatioag@arinental practicést

they identified in thergvious interviews. Foristmeetingthe idea was to bring some

preliminary analysa$these common features.

The workshop took place @Saturdaynorning of May in th€entre for Advanced
Research in Education (CIAE) at Universidad de Chile, winezd to workCIAE is
located in the centre of Santiago, makimgadinvenient place to meet. Maria, Flor, Hugo
and Jacintparticipated in the workshop

| divided the workshop into two main sections: limits and experimentations. For both
sections, | dié preliminary analysis of the limits and experimentations that the eight of
them narrated during the interviews. Using similar or the same names given by the eight
of them, | organised and presented 34 limits and 27 experimentations. | wrote each limit
with a red pen and each experimentation with agreemthe end, the table looked like
Figure2.

Figure2 8 End of the Workshop Session

| sent theaudio of thevorkshop to a third person for their transcription.

The following Tablé summarises the empirical data produced in each phase:
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Table6 6 Summary of the Empirical Data Produced

Interviews Recorded Audio Transcribed by
Phase 1 10 11:00:51 Other
Phase 2 24 27:42:50 Me
Phase 3 1 02:12:44 Other
Total 35 40:56:25

A brief reflection on my relationship with the teachers

There were both similarities and differences betweeeldtiershipsl established with

each of the 18 teachers | interviewed. | would like to briefly reflibceeissues: the

political identitythe willingness of the teachers to particgpadethe act of listening. A

significant similarity | felt with all the teashHeworked with was a sense of sharing a

similar politicaidentity This similarity relatés the fact that | positioned myself as a

political alf. Thispositionalitywas not a strategic decision but an exercise of speaking

frankly to them about my ovpolitical engagements in this topic and my interest in the

di ssident teachersd organisations. One of tF
of political owed 1 s that {Ivasa nmemiger ofthee m, when
Stop SIMCE [Alto al SIMCE campaign The camaign is critical towards the

performativity regime; therefore, by presenting this aspect of myself to them, a point of
identification was made. The most positive aspect of this identification, from my
perspective, was thatammon o6usd or Owed, the ones crit
providel a common ground that helped them to understand my work and to speak openly

about their stories, their limits and their experimentations. However, it thisd

introduced an importailind spot located around this sameness that implied that some

things did not need to be made explicit. For example, a certain idealisation of the
government of Allendéhe problems of the dictatorshgmdthe fact that neoliberalism

needed to be residtelThesetopicswerea s ort of oO0gi veno.

The second element is the willingness to participate in the research of the eight grassroots
teachers. Bm my previous experience researching tealibess | knew that asking to

participate in an activity that demenhalt least three hours work was to ask a lot. The

decision, however, was based on the need to go beyond a description of the events about

what happened i n t he2014R@l5 dnd to snfgagairardeapert r at i or
reflection of the limits and possibilities to experiment created by those events. My

invitation, in this sense, was to speak as dissident and organised teachers interested to share

their own political view regarding theork. The field of address constructed, | think,
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contributed to activating their willingness to participate. As the analytical chapters will
show, these grassroots teachers do not have space in theinseveolsometimes in

their organisations toesgik about their own political views. In their schools, they have to

be quiet and in their organisations, there are too many things to solve and do. In that sense,
| think their willingness to participate was a willingness to engage in a space fgr reflectin

and thinking about their own affairs.

Thelastissue relates to the act of listenigichl think enabled the space of address to
become significant for the teacherwo Telements played a significant role in the
relationship established with the tegghssroots teachers during the interviews. First, the
fact that we met three times enalibedn toreflect on thie previous statement, as when
Pedro argued at the beginning of the third interdiégw have been thinking
the firstinterna wé 6 a n d -develepad ahopic he @dad already addressed but in a
slightly different way. Second, the fact that | asked them one gledistigthem speak
with very few additional interventiombis enabled a spatiene for themto elaborate
themselveswhichthey regarded with a sense of gratefulAfiss.we finished the third
interviews Flor, Rosa, Lis, Victor, Pedro and Jacmte ed t he word Ot he
describe what they felt in a broad sense. Lis, for example, said
I must say that this has been an exce
believe it, to talk about your experience brings more calm because you see yourself
in perspective, like what you are doing. That, in its way, is a contribution and it also

gives you a different image about yourself within the school, like, okay, | have my
objectivesuperclear and my feet on the ground. Ltikis it is, here we go. (Lis)

On an epistemological level, | think that both the political idattih and the act of
listening contributed to producael@nseknowledge in relation to the problem of their
subjective limits and their experimental practices. On a more ethical level, eyém though
the best of my knowledge none of the eight expeatiangecritical change in theie§

resulting from this research, | do wonder what might happen if in future research the
conversation extends for six months or two years. What types of ethical problems are
involved in this sort of research? How doesrdsaleal with establishing a significant

degree of intimacy that can be felt by th
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Chapter 6 Analytical decisions
Preliminary analysisthe personal narratives

Thepreliminaryanalysis consest ofelaborahg a personal narrative for each one of the
eightgrassroots teachefBhis workrequiredone month approximately per Gasso
nterviews and th

consideringhe workwitht he | eader so6 i

the eight cases consisted in:

1. Transcribing of the three audios
2. Merging and editing the three miews into one document
3. ldentifyingin vivaodegC. Rivas, 201) each case

In appendix 2 it is possible to find an exhauséseription of these three procedures.

Regarding thimterviews with thieaders and the workshop, pngliminarnanalysis with
this material was nas systematic as the one with the personal narratiaednifial

analysis, | just checked the awdib the transcriptions.

The preliminary analysis was done in the software WordTB@ifllowing Table 7
summarises the total corpus of data produced in this first phase of analysis: 344,680 words
or 475 pages of data. This isftrdamentatorpus of empirical dataised in the next

phase of analysis.

Table7 6 Summary of the Fundamental Corpus of Data

Phase 1 Phase 2 Phase 3 Total
(Leaders) | (Grassroots)| (Workshop)
Word count 82,470 241,389 20,821 344,680
Pages 114 333 29 475

All thework was done in SpaniBixceptfor the case of Rosa, for which translation | paid
and then checked, all the other work of translation with both empirical and theoretical data
(when I have indicated), has been done by me. It is not an exaggeration to argue that this

has been one of the masiallenging taskisiring the analysis.

Translatings especially problematic because my analysis is focused on the connotative use
of languagéH. Zemelman, 20Q7)e., on the more metaphorical, suggestiveaté/e or

poetical use of language. Lev Vygqik886) speaking about the translation of a poem

of Heine into Russiaexplaingiln Germarfir is masculine amhlnmfeminne, and the

poem suggests the love of a man for a woman. In Russian, both trees ardéeminine
One det ai l occasi on,

grammati cal may , on
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222). One Russian translator did an exact translation, and theasthed dne of the

trees for a masculine one. Vygotsky argues that the first translator is working with meaning,

the second with sense. I n transl ation, he ad
thesensd a word overitmeanidg ( p. UWedehdes degmami c, fluid, co
has several zones of unequal stability. Meaning is only one of the zones of sense, the most

stable and precise zone. A word acquires its
245).

It is its contextubsensewnhat enriches a word and, for Vygoid886)6a wor d i s a
mi crocosm of human consciousnessodo (p. 256) .

whenever possible, to traslthesenss what was being said. | will exemplify by using

the quote of the primary teachers | used in Chapter 1, they wrote:
Hay que matael dogma pedagdgico, pero hayayugarse mucho de no crear
otros.La discusion tedrica debe marchar paralela a la experimentacién préctica,
entoncesos acordaremos de aquel refran pogulart r a cosa es con gu

(Nuevos Rumbos, 2 de junio de 1925, in M. Zemelman & Jara, 2006, p. 66, my
translation)

A translation based on meanirayidread

We have to kill theedagogicalogma but we hatetake care a lot of not creating
others. The theoretical discussion must march alongside the practical
experimentation, then we will remember the popular ayongp:her t hing i s w
guitaro
However, in this version, one of thest evocative aspects of the qislast the saying:
6otra cosa es con guitarradé, which refers to
one says. Therefore, part of my work was to find, whenever was possible, sayings or
metaphors or suggtive ideathat shared not only meaning but the sense of what was
being expressed, in this case: 0it is easier
We mustkill the pedagogical dogrbat wemustbe aware of not creating new
ones. The theoretical discussion must walk aitimgractical experimentation
Then, we will remember the sagiit is e@sier said than doné otrf cosa es con
guitarja
| have added square brackets in the translatibightmht some words or sayings that

are playing amportantrole and which sense is particulgrbllengingo capture.
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Intensive analysis the analytical chapters

In this sectionl will present the logic behind the praéurc of the analytical chiaps.
Three elements are relevant regarding the specific decisionstd mlatderate my
analytical chapters: i) thddingrole of the group analysis, ii) the analysis arariative

composed of smaller narrati\aexdiii) the analytical role ofnlg quotes.

My analysis is greatly indebted to the process of group analysis that began in June 2018.
The group is composed of two Chilean PhD peers based at the IoE: Paulina Bravo and
Maria José Lagos. Paulina is workirtgetopicof professionalevebpment ofteachers

of stience and Maria Josétbatopicofs ubj ect i vity of early ye:
Chilean context. For more than a year, we have met religiously once a week. Every week
one of us leads the session by selecting a piece datadirat will be redmkforehand

to bediscussed with the others &gperiod ofwo hours. The criterion we established was

a text ofamaximumof 10 pages for each meeting. However, this sometimes involved a
section of an audio or a paper to discassyl case, in the 12 meetings in which | have

had to choose something for the gr@igom June 2018 to May 2Q1B}¥elected the

personal narratives of Rosa (4 sessions), Lis (4 sessions), Victor (2 sessions) and the

Workshop (2 sessions).

The group work has besignificanfor my analysis for two reasons: first, it has required

me to process and select my owa.dlte corpus of 475 pages was not only intimidating

but alsacausedne feelings of anxiety in the sense of the desire to do justia®tolete

corpus by working on it at the same depth. However, | knew from my previous egperience
analysinghat an mportant part of the analytical process involves a process afgselecti

the sections | was going to work with in more detail and mourning the sections | was not
going to be able to engage as deeply. In that sense, the group helped me to realise that the
naratives of Rosa, Lis and Victmgether with the workshop materiadsremy richest

pieces of data. In the cases of Rosa and Lis, because both really engaged with the
conversations we had and both shared the contradictory position of being schisolteache
and union leaders of their schptastthat | will analyse further in Chaptelindhe case

of Victor, the contrasting settings in which he had worked and the fact that he did not
come from a O6militant & backgrxample dfthe l t hi
process of becoming a dissident teaehstory that | will analyse further in Chapter 8

The workshop was an opportunity to engage with the voices of Maria, Flor, Hugo and

Jacintaollectivelythat | will analyse further in Chapter 7
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Thesecond reason is that to discuss the personal narratives in the group opened for me
new elements | was not seeing in the data. Because | did the transcriptions and editing of
the cases, and | read them before our group meetings, | had some elemehtisah min

were the ones | considered the more relevant. Usliallyroup acknowledged those
elements, but at the same time, highlighted additional elements and furtheraneestions
interpretatiorweremade in relation tiie data. In that sense, my ownlirggof the data

was enriched by the group meetings. For these two reasons, the four documents that | read
in the group become the base of the empirical analysis of my analytical chapters. This does
not mean that | did not consider, analyse and includengdeof the other five personal
narratives or from the interviews with the leaders, but the analysis done with these later

sources was less systematic and comprehensive.

The second important decision | made was to consideontieteanalysis as a dieg
narration that is organised and compos$édferent smaller narrations. Here | am using

i n a | oose wa(3006Histinction bekveghigdhnd@malimarraties. The

main idea is that the thimealyticathapters, taken together, tell a story about the struggle
the dissident teachers. Taynthesises the broad structure of the analytical chapters.

Table8 o Structure of thénalysis Chapters

The Dissident Teachers

Ch. 7The Ch. 9Careforo n e &
problem of agobio Ch. 8Political- - .
: ; . time asa political-
and the bonsai pedagogicaldissent edagoaical teacher
teacher pedagog
R o s a & Theenthusiastic  The outstanding and The speaking and lead
story asa and foolish Rosa silent Rosa Rosa
teacher (20082012 (20122013 (20132017

The problem of fear Thecarefor o n diries
and the practice of to unfold political
seltimprovement pedagogicgractice

The dfferent faces
Empiricad ~ of agobio

theoretical o _ f
analysis . ree spacéme o
The pedagogy of The pe_d_agogl_cal ant relationshigo unfold
the bonsai the political critiques . :
experimental practices
Conclusion Closing remarks  Closing remarks Closing remarks

The broadnarrationis aboutdt The Di ssi dent Teacheepthd Struggl

analysis of the main elements that give sense to the activism of this particular group of

Chilean teachers. Each of the three chapteossypi des a sort of ©6s mal

account for their struggle. Each chapter
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A

v i wadidns The first is abowdubjectivdéimits ands focusedoh he noti on of 0
The second chapter is abtheir dissent or main critiguendis focused on theotion
of 0t hepepalgiogi cal 0. The | asltpracticesagnd is r i s
focusedonthe ot i on odné@imedngsofts focus.

There are twsignificantommonalitieg each of the three chapters. First, each chapter
begins with a fragment of Rosads story as
story as a teacher helped me to organise the logic of the three chapters because her story
illustratesn a waythese three topicRos#& story is the most concrete way in which |
conducted thanalysis of the first research queshow is a dissident and organised

teacher subject processing its everyday experience as a schoolteacliethsutgadet

wishes to have a sense of the story of a dissident teacher, they can read these three sections
before moving to the second pareath chapter.

Af ter Rosadk chaptyer devetl obgor eittisc ad Wn ade
naming the analysis in this way, | want to highlight that the analysis is an articulation of
both empirical and theoretical souréasst, each chaptartioduces the main problem

the chapter is trying to address. Then, it moves into a more detailed analysis of the problem.

In the first chapter of analysis, | engage more directly with the second research question
related to subjective limitshaveas in # third chapter with the third research question

related to experimental practices. Each chapter ends with a section of closing remarks that
more than intending to be a synthegsigks as a section to raise and build up arguments

in relation to the reseh problem and the dissident teadisémsggle.

In each chapter, | worked with differtr@oreticalinalyticaiools, which means thado

not necessarily engage with or share the deep ontological claiastbbtheé am using,

but I makea more stategic use of their worhe more important tools have a
metaphoricad v ocat i ve ¢ omponent2007)arguménbabountge Z e me
importance of the connotative language | discussed in Chapter 4. For example, in the first
analytical chapter, | use tnetaphorof the pedagogy of the bdmshil borrow from

Zemel man a@diva3,L006)inghe lassone ludei e t z(200Gfiguies

of the caml, the lion and the chilfihesemetaphors work as what Lakoff and Johnson
(200Bhave called ontological metaphors, i.e
ideas, etc., as entities and substances?d
they described as cognitive tools we use to live by, the purpose of the ooiodsgcal

to 6give us a way to referring to experi.:

109



identifies and refers to aspectsagbbiin a way that makes this erpnce more
apprehensible. In the same way, the figures of the camel, the lion and the child enable me
to guide and organise the multiplicity of ways in which practices of experimentation are

taking place for the dissident teachers.

The third point of myanalytical decisisrefers to the usaf long quotes as a strategy to

enactheanalysi the thesisThe three analytical chapters have several long quotes, i.e.,

guotes above 40 characters which, following the APA quotation style, are placed in a

freestanding block without quotation marks. There are three important elements to

consider regarding the use of long quotes. First, | use them to enable the evocative and

connotative meaning to have a major presence in the analysis. IntWaldetractsfo

analysis frorhapter© help me to exemplify the difference betweendbg of quotes in

a paragraph or adamg quote. In the first example, the quotes are articulated in such a

way that it is possible, for example, to include different voicesdiatkibhg similar topic,

which provides a way to create a sense that that topic is a transversal one. However, it

becomes more difficult to give alternative meanings to the quotes because a sense of

totality and contexs$ lod. Thecontextin whichFloriss pea ki ng about a o6fl ow

Lis about o6who is whod or Hugo about ©o6allies

and the reader needgatlow my own analysis. In thesess, my analysis haempressd

the context, and thereby, the eviwegtotential of the quotes. In the second example, the

context of the voice or voices is privileged. It is a way that | have found to capture and

convey the connotative meaning of language in a more subtle way. In thiSidasae, Lis

of the O6pedecdi oanobe put in the backdrop of

specific invitation made by a superior, and why thatimviseems problematic to.Lis

Table9 6 Examples of Different uses of Quotes

My ownarticulation of piece!
of quotes in the text

Flor speaks of the importan( Besides, what means to be UTP in this school’
of doing a headteacher, it really wasduction ofpower, she

Long quote

understand o6|said: oyour role with
power | S mov| youarenotgoingtobeanymaore he t e
about the importanceof [r oomo6. And | di dntdeta cw
dunder st andi| room! Thatigny space itismy containment,
within the ¢ therearenyfriends When | thmots
speaks abotiti ndi ngwel | , agabiadbdtween all of us we drown (
common t hi ng | sorrows,we have a coffee and we start laughir
order t o see]| takeoutthe guitar and so on. And to be up th¢
aloned and t with the hyenas that at the end of the day are
alliesd when trying to knife each other, stabbing,ihkihe
when Oyou wi Roman senate, so not for me. (Lis)
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The second element relates to the productive effect that a long quote has in my analysis.
Long quotes do not work as mere evidence of my analysisphodusdivepieces of

writing in themselves. Being awarelthen present, as a researcher, in every moment of

the transcription, translation, selection, and placement of a particulathquioiegy

guotes in my analytical chapters correspond to narrations that work not in a passive
confirmatory way but in an ietformative way. This idea enables me to treat an empirical
guotesimilarly taa theoretical quote. Both are working in what C428E3would call

the O0fi@l dTlohé 3 r-omaekeg as PboknB08)}rgsies, is relevant to
analyse oO6why parobdoacockdr i acpadangqadsare way s
usedas analytical tools to make sense of my own arguments and, however, they have their
own productive effect beyond what | am trying to suggestkar Elere is an excess of
meaning in the long giesnot being captured lmgy analysi®y using the longuotes)
aminvitingthis excess of meanittgexpandts connotativgotential in thanalysis

There are at least two potential disadvantages of working in this way that | want to signal:
firsttt he reader is subjected to reading | ong
and thereforenightbe read as leatiractivahan the supporting analysiwantto argue

that the stories captured in the long quotes are not mere ravuidtizy are making

sense analytical quotes. The second is thatdmiculaemphasismthe analysis on the
connotative, metaphorical and poetical elements of the long quotes. The problem with
connotative language as Zemelmaf200)states t hat what ©6i s pri vi
evoking, or i;therggorerthe arguments sametimessc@n become loose
andnot entirelyclear. | have tried to work parsimoniously in order to maintain a balance
between the clarity of tleeguments without fixing the connotative language | want to
highlight.

In order to do this, and this is the third element of the use of long quotes, | used bold in
each long quotation as a way to specify where | am focusing my analysis, as can be seen in
long quotef Lisreferred in Tabl®. In that particular quote, ragnphasis is placed in the
06seduction of power d@redercainth@é esa criregaim@y atso odn
spaced, O6my containmentd, omy friendsd. H
of what takes placarénevbleed ewichlersiberiooa
have a coffeed or how Lis pictures the w
O0hyenasd, o6all trying to knife each other
highlightingn bold thequaesindicatsto the reader the specifispects &m focusing

on.
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Chapter 7 The problem of agobio and the bonsai teacher

This chapteis dedicated to the anadysf the problem cdgobias a specific and original

way in whicheacherglive anameto their current subjective state as workers within the
longestablishedheoliberal school system of ChAgobids the overarching notion
formulated by teachenrsthe heat of the 2014/2015 demonstrationlesignate the effect

that a diverse set of practices timittheir everyday work $ian thenselvesand their
professionFollowing Foucau{l997b)| argue thatt therootd(p. 118pf agobijthere is

a general form of problensatg both teachers and their practice. To analyse this form of
power lbuildonZ e me | ma n a @.dRivag,200ditioa of apedagogy of the bonsai

to describe three main strategies through which this specific pedagogy works: i) the control
and regul ati on arfanagemerecrhde r sWbi d a mymacticadi )t e ahoe
and iii) theharmingoft eacher s® <creativity. This spe
productive and repressive force that, above all, enacts a permanent selesziodn of

time in teachers. This form of powseat the heart of the problemagfobif@bricating a

lack of timeo unfold a practice of sétfrmation. Thenex e g ment of Rosads
story as a teachieelpsillustrate some of the difficulties faced by someone whotaants

fight against this form of power.
The enthusiastic and foolish Rosa (20082011)

Rosas 36 years old. She comes from a wodkarsg and lefting family Her family was
one of those that supported the Government of Salvador Allendel 923y @&nd, for
that reasonsufferedpolitical persecution during tbetatorship of Augusto Pinochet
(19731990)Rosais the first member of her family to attentversity. She was involved

in political activities at the University
In 2008, she started working in a public secondary school. 3lidowdsen

It was hard because the teachers were set in their ways. So, @eheavwaund
especially wheioudge new withlots of drive and enthusiasnto do things, that

throws the teachdistatus quo off balance a bit. Like, for example, none of the
teachers liked innovating or doing more than they Had){®o, | had problems

with the teachers, especially the history ones. There were two of them. They made
my life hard, they made meg lifellIn that schooll felt it was an obligation to get
involved in the Unior§é ) So, from the beginninigvas always involved| used

7 For all the quotes of my data, the ellipsis with parenthesis means that | have cut the quote and
the ellipsis without parenthesis follows the speech of the person quoted.
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to go to the meetings even though | Wasnnion leader, | took part in strikes,
& the strikes in 2008 were aghihe General Education Law that year. And that
was enoughfor them to throw me outof that secondary school. Straight away.
There were also things | didmow, that | had to experience to understéad.
cand arrive wanting to change the world straighaway in one placel was
new,full of enthusiasrfor new things and sayimjlo, youiie wrong, i not like
that. | was wrong Andthe teachers never accepted me

Rosa said these words in the first 10 minutes of our first interview, the one about her story

asateacherThey are her first words regarding her work as a teacher after speaking about

her childhood and university experiete describes herself asgpeid new wi t h | ot s
drive and enthusiasm to do things?©a, as feeld.
the Uniondé, and needing to say to her coll ea

way of being 6was endu@gmdf or odiemdt @ tWhif édwcm
with her coll eagues because they O6never acce

of her way of being that expresses a subjec

know, that | had to experiencastm d er st and. You cand6t arrive wa
straight away in one placed together with 06I
Rosads two following teaching experiences ar

wrongdé. After | osi ngwasuemployedfar the wholeof2030. a t eac
In 2010, she found work in two very different schools; one was a private subsidised adult
learning centre, the other a public secondary school. Regarding the private owners, Rosa

says that they were:
shamelessly sfaing in( é March endedand we dida@ get paid. March ended
and we dida have a register, we didhave a projector, or a whiteboard,
absolutely nothing. é l)sued themthrough the Employment Tribu&IT]. We
met, nobody wanted to be thetewent to the ET on my own to make my
claim. (é )| reported all these things. | reported them; | went to the ET. | reported
everythingThey fired me.They fired me because | was the one who had reported
everythingver yone supported |wmasthesnawib O0yes, y
reported everything So,it had to be me
Rosa sees her first years as a teacher as being someone who felt as a personal duty to be
an activist, 61 felt it was an obligation to
6l swméd OHhereported evoamyaowhomalgdyc!| @i méendi to
had t o b etasagldy.toaB agaiast what she consttlenjust and unfair. In
her narration, this attitude is related to being fired twice and to having relationships with
her coll eagues either of conflict: O6they mad
with her: O6nobody wanseppoot dbeé meéeredi,dobeyes

the oneod.

116



Regarding her jadt the public school, the hesather, who was a tefingunion leader
andafriend, offered her some hours doing estraicular activities. There she became a

good friendofandler col |l eague who became 6my tuto

We started to work together and to do some things together at the secondary

schoo] and the heaelacher didilike that, especially whityie student protests
started in 2011when they took over the schoalsdwe siarted to take part in
them too. So, in the teaclefeetings, we suggested that we should support the

students, take part in the occupations, run workshops for the kids, try and help

organise things so that they wérgrst occupying the schools for reason.
Giving the protests a political sense that had to be workédtong involved

We coul dndt just | ook at the protests

The st udesaof2081ldas phave alreaslyt mentioned, were theigwsiussocial

demongtations since 1990 in Chile. For Rosa, working in a school where the headteacher

was also from the | eft, the urge of oé6gett

be workedo6, was felt more t han thepratest. It

It was in this intense context of demonstration that Rosa put into question her own

attitude.

So, there were internal discussions at the teafleetings, because nobody

wanted to, he [t heWhweeedtmirodtyee)atfome i dndt

point, the option of going into the school won @ took advantage, went in,
drew up a calendar of activities, Ci

W

n €

particularly motivated by the occupationifsedf) Because the gir|l

interested in politics at allé itds
really in the political movemefnhd, during one of these discussions, they decided

t hat we shoul dndt g omoie( ). dhe voteavasdheld; upi e ¢

the occupation ended. And the next day we entered into basically wahat was
confrontation, in a manner of speakimgth the school leadersand a group of

welloff and privileged teachers. | started feelngc o mf or t aél e (e
headeachestarteddenying me the chance for further studigsgo to seminars,

even though | was working on certificatiDbstacles | went to talk to him

directly because we were supposedue been friends at one po#t)( | went

to his office¢ standuptohimand | sai d, OHey, whatds

itds just t hathe plaged the \ecintllsaidowéi @ r anadvr on g
becauls@@oreal | 'y tumatmidd i whiebid lanardleea | ai sfeodc

myself[ahi yo me di cuentaicpiel ridi¢ulbeecause when March came arduad,

started to put obstacles in my way | couldndét do anythin

chance arose to come and teach where | am now.

I n the 2011 context Rosa fel it oi totvwaes pirmoga
political s e n s es,Ofrier annd comeatle, toentteaga chheebitikeb odsd i d r

t hat 0, but al so the studentsd hearts Ower

a private school wi t hitvwasapehblicsseconsdryascheolrens s | y

by a friend and comrade. The unsettling feeling was that, like in her previous experiences,
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she ended the year with obstacles. So when she wvdnteio h e aadft feiacceh e&dtbo st an
upd and expl ai nbdmwathd ee ®,Youdmet wirroqagdi f fer en-
601l 6m really unemoti onal and thadbds SemehoWw, r
she felt the heade acher was pl ayi ng,intthatetageshewas of t he ¢
performinga 6 f ishdcharacterRosa needed to change sometimriger own ways of

doing thingsThi s t i me, 6when the chance arosed, i n

school.
The different faces ofagobio

One of thesignificantassumptions | had when working withidesg and orgased
teachers wabatif | asked them about what limits, in a broad sense, they faced in their
everyday work, they would identify and describe really significant features of their
professional lives. In my mindoifededicatetime and eergy to change something, as

the dissident teachers do, regardlessrmoEsdcses)ne stars to distinguish what can

from what cannot be changed. Someone who spoke about this was Maria:

| think there are limits that you cannot go through. Even more, if you confront
them, | think that you can create enemies. For me, my current idea is that there are

some things that |l dm not going to confr
generating enemies whe going to stop listening youwhen you want to say
somethingsboutwhay ou real ly want to contest. 1tds

of those limitsyou need to decide whictonesare the battles that you can
fight. (Maria)

The example that Mariavga was t hat | noretheearc hsecrhsodo | a Itwhaey s6 muas
same place in the teachersd room,butor her, t
was a limit she chose not to confront. Timdiwas r el ated to, as she pu

cultue. If I try to fight that, it would betaughb at t | e hattaen d| heagbesd woul

probably turn against her.

Whi ch ones ar e, from the dissident teachers
througho easily but battld?Tae 34 dnyit® Ipresemeslcththe o deci d
workshop are useful to get a sense of these thick hraitstdad sendepresented them
movingfrom the macrotothemicrei r st , 6t he more macro | imits
the curricuim, thetextbook, the standardd tests (mainly SIMCE atige University
Selection Test d?SU), the problems of competition for studé@nts market system

promoted by policies like the voucher and the excess of the overload in work.
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Second, Owd oarmnd eerstchroiong ciuntured, as | sa
Here the main limits were an institutionalised and naturalised schootlelalogence

of a pedagogical reflection and critique in this quhtardifficulty of initiating discussson

and organising yourself in the schth@ difficulties involved in balancing the role of
teacher and that of union memlseme stories of problems with colleagues and managers

the difficulties of tracing the invisible networks of power within thel sehture and

finally, the snitchesr toads referring to those teachers or managers who are informal

informant working for the managers.

Third, 6the world of your <col |sgstemustos 6, as
of their colleaguekr example, being consumerist, paternalist and sexist; the competition
between colleagues; their lack of motivation and enthusiasm, together with a resistance to
change; feelings of isolation and the lack of teamwork; physical and emotional attrition;
theconstantear to everythingf their colleagues; the impossibility of speaking their mind

and being emotional; the feeling of abandonfdesamphrand the recurring idea of

quitting the profession and giving up being a teacher.

Fourth, limits relad totherelationship with students and the physical space. For example,
the contempt and discrimination towards studémfdt they had to work only on the
academic and disciplinary side of teaching with the student and not going beyond; the
problemthat students learnt everything separately; or the concern that sometimes students

can be really hard on them; the excess of noise, dirt draimgthe proper working

materials.
As the fifth group of | i mi faskof theéy are eryd 6t h
concrete but also a little Dbit more abstr

and rest; the lack of resources; to feeling a deficiency in your own competences; and the

lack of time and autonomy.

After presenting each lird asked thed Wh at does seeing these |
evoke foryou?, aldeelithat@ sclhool is being configured here, that every school has

a few of these | imits©o. Mari a mentiveponed t
i téal Iry c olmgpkingat iecarefulye I think that one thing that is missing is
relationship with parents and familiesl f eel t hat hasndt appeatrt
about families, othémits were mentionedror exampld, h e 6 s ®referrimd to thei mi t
everyday difficulties families face in order to live their lives in a neoliberalCibretext.

limits mentioned were more conceetehu® bei ng a | ead teacher d,
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like the lack of guidance bowto engage irnts particular relationship with their students.

Then | asked them 6If you had to put a name
mi nd??©0

- 6The everyday school, f oésadiMariat hi s i s | i ke
- 0This woulld be t@r aeéicthino dsad Jaocndod el of teachi
- 01 have the feeling t hatninsteehttoeatinslikar e | i ke

spaces where contradictions are revealed, wheregaists that can produce class
S U b j dsadtHsgd

- 01 t ouglsthetsdhaol system that different paradigms are colVewyed.not the
more powerful; therefore, we will always have to fight against the current and more
now, | think, wherthey have noticed the power we have as teachers, so [as they say]
oyou have to try to keep them more pigeonh
pi g e o ndsadl Florgd dodnecting the conversation with the conjuncture of the
2014/2015demonstration¢ Gy lmave noticed the power we Basad the new
Teacherd6s Career (6we have been pigeonhol e

These | imits evoke an O6everyday school d tha
school where ave the teachers andthey in this case the policykeas, can be

distinguished. Wehat is being pigeonholed by a complex systeaii@és and practices.

Figure3 has 34 lines symbatigthis set of limits:

Figure3 0 34 Limits

e == == = %—A
i T
i |
| [ i‘ ()
| ‘
| T |
~+ ,
T |
|
il B *

I

34 limits is an arbitrary number that is going to change depending on how the inquiries
about limits are identified and groufédee point is that working as a teacher in a school
means to work in a highly constrainedjbilsworking experienage the starting point to

connect with the notion afobi@ds | have described in the first part of the thesis, teachers
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were an absentsubjech t he 2006 and 20 (Carnep & nsueza,t sd d
2013) | asked Javier Insunz@ho wrote the article quoted dedder of the dissident
t eacher s 0 CQONr(gpa Tabley2dor hisotlmoughts about the problem ot
babsenced after the 2014/ 2015 teacheros n
[thinkmany esi dues of that O6absenced are st
happened. The problem is that, | ththlg subject still needs contentneeds to
continue its constrtion. Because, for yeassstructural hitto the identity of
this subjecttook places o it 6s di fficult to reconst
without a doubt a fac{é ). What we see as Organizatiorthis incipient

emergence of a daredefméitself dsgoliticabpbedagogicdal wh o
actor on the educational debate(Javier)

A subject that ©o6still needs contentdo i s a
(H. Zemelman, 20Q7yhebroad category of thougiptoundinghis emergent subject is

the notionpedadgagipodli taactadr 6, whi ch i s th
Here, the focus is placed on &&® 14/ 2015 t e a ashasocigpdliticaho v e me 1
movement actings following Foucaulf1997b)ak ey 6 i rfagtoriofgaaspecifit g 6
6domain of actiond or Obehaviouroé, i.e.,
to making teacher ds wor k pdouoked &@certaianumider t o
of difficultiesar ound iTteGa c(bpe.e spld7a)y. wor k entered to
as a p o Sresedomiinlrelation to what obe dips 117)The dissident teachers

werean O0original @ rofters takeng mdny forms, somgd evene
contradictory in its different aspette these difficulte d ( p . 117) .

| have described in Chaptes2 her types of responses to t
their everyday work that the Chilean literature has repoded<ritical dsaffection

(Pardo, 2013pn submissive attitudRojas & Leyton, 20%43bsence in the education
debatgCornejo & Insunza, 2018urn out(Foladori, 2007; P. Guerrero, 20@8jition

and 40% leang teaching by the end of their 5th yAsalos & Valenzuela, 2016; Gaete

et al., 20173¥ilence inheteacle r rseétings(Acuia et al., 201@mong others. In this

sense, the dissident teachers are just one possible resgonskfficulties within the

field of experience of teaching. As Foucél®97b)explains 6t o one si ngl
difficulties sever al response can be madwhat, addi
makes these responses O6si multaneously pos
is rooted; it is the soil that can nourish them all in their divedsggraatimes in spite of

their contradictionsd (p. 118). As | have
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these diverse solutions the general form of proltatiatthat has made them posdible
(p. 118)

The Chilean teacéater s an batheadritiaonsblerd autsand al t h
submissive attitude together witbritical, dissident and orgadsattitude around the
problem of the everyday practices of teadsagobidAgobidiad the potentiality to
devel op 6a gndentianesf ar gurgtd®a®d group of obs
problems to which the diverse dJFoucault,i ons wi |
1997b, p. 118)owever, the problemistoe di s c ov elre whoaot @ so fo atth eés e ¢
practical solutionsyhich is the sharefbrm of problemasation that enactsagobio
Therefore, it can be argued thatnbispossibléo understand both the dissident teachers
and the 201 A4derdoBstrd&ionwitacat@doleibuts & the same time, the
problem is not just aboagobidgobias a &ésoil that can nouri shd
responses and practices. Howegwbialso works as a notion tleainlimit or obstruct
the analysis of @&geral form of pblemasation.Agobiacts as a generative theme that,
as Freir¢2005)statesboth contain and containd in limit-situationsAs Javieputs it
agobios a -éhemgddbgdgeddeswbt dd:
The configuration of thdissidentteacherss agobidf we do an Open Space
exercise, otell me why you are here?6, ar
papers wittagobi@end one amhat t eanat 0(Oée)reaglidguisc at i on 6
that agobiois a super relevant space of recognition of teachers work, of
precarious dimensions othe teaching workand, undoubtedly, has been key to
explaining much of ¢hteaching movement, especially the one at the end of 2014.

However, politically, we read ibas 60 f reineenmdyl&y or a dtdsanger ous
a doubleedged swordb e c a u s e bytviétimisatoe. fFor mse defining

ourselves as victims is very danges because the teacherso
1990s has been defined from the point of view of \satimi o n : owe, t he p
teachers who dondt earn moneyd, O0the poor

poor teachers thateeapley hsdt thlyegpairrentBloat oo
of todayds teacher . IitRlaothastoidéwitetachnghi st or i c a
from victimisation. Thisdoes not mean abandoning the objective and subjective

state oprecatty of t e a cwokk.t $ & s nacleys ofarticulation but 1 tds a
dangerous friend, a doukldged sword, whiaten be a good pivat but it

cannot be the endThat is what we readdny to overcome. But without a doubt,

it explains with great force the 2014 movenaext it was only because of the

context of the neWwC policy that other contents were discussed in the 2015

mobilisation, making that movement one with more contenymabubtedly, the

most genuine motivationis agobigJavier)

Agobio as a O0sojils mha&dtspacer ioshee@ognition of t
di mensi ons oForthissame reasagpboandimitoBobstruct the analysis

of ageneral form of problemsdtion because of the identification it produces with the
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historicalpsi t i on of teachers as viagdbidiisin o6 we,
this sense that hkrei $t o r,iascFaucau(l9@irguessd t o r eatithesooto v e r

of these diverse solutions the general form ofepnatiatiord .

| think that a contribution to mowg beyond the identification of teachers as victims and

a possible way to name the general form of proldernhati o n & @ &goliichneée r 0 o
madebuilding onthe notion of gpedagogy of the .bdheanotion was developed in a
dialogue between the Chilean sociologist Hugo Zemelman and the Argentinian teacher
Estela QuintafJ. Rivas, 2009)hey do not elaborate in depth the notion but use it to try

to make sense of how teachers are being shaped in the neolibeaadiaraext of

South America. AQuintarstatesdotmake a bonsai you need to maatpuhith plenty

of ocarebo, plenty of o0l oved, and a | ot of
| ar ge t, me Asdakéffrand JdhAsga003)argue, amt ap hor i c al conc
necessarily hide other aspects of the con

which is thecentralaspect that | would like to highlight by referring to the process of

growing &onsas the general form of problersati i on 0 afagoldiohe r oot O

The cultivation of onsainplies a process of fabricatgmall tree. | relate this process

with how Foucaul{1995)escribes powas productive instead of repressive, where the

i ndi v i rdalitafhbricatédd ¢ @ Fouca(#Oy8pddsthap ower 1 s a O mul
of force relationsnmanent in the sphere in which they operate and which constitute their
own organizationd (p. 92). These force re
andensed® (p. 93). A productive network of
bring forward. In this sense, the elaborationbohaaubjecimplies a strategic field of

power relations where a particular kindubjecis produced. Howevemathis is the

emphasis | want to stress, this productive form of power, in relation to teachers, fabricates

a teacher subject which main experience as a teaguoideat is,a lack of delight in

their own way of being a teacher. féwagogy dbdimsgiuts in motion a productive form

of power that cultivates an experience of negativity. This is the senspddanibgy of the
bonsaiaptures with the idea that It i'S nece
roots system (a networkfofce relatiog of what could become a large tree in order to
cultivate ( pr odd utfoegatekeéorm).or m) a 6s mal |

Howeverahidden side of this metaphorisithatmp | i es a &6égrower d or
with plans and intentions manipulgtine network of force relations. This is not the case

in the formation of a neoliberal teachdsjexct. As | have argued in Chapter 2, the

123



formation of a neoliberal teacher subject is based camplex and diverse set of

oOomi gratory t ecdthadinteracts wiih fSituaged sees roindlements and

ci r c um@nag 2087eps B herefore, when thinking on a gardener or a grower

am thinking bforce relations. As Fouca(l®78)suggest in relation to Machiavelli, he
was i ndeed (6awhoamreivedtiee pdwerwfthe Prince in terms of force
relations, perhaps we need to go one step further, do without the persona of the Prince,
and decipher power mechanisms on the basis of a strategy that is immanent in force
r el at i Redagolgyhefbendaia way of naming a hegemonic strategy in the field of

force relationship where teachers work.

Zemelman and Quintél. Rivas, 200&je precisely trying to give sensadddrmation
of teachers in the neoliberal regifoe them, the core element in the cultivatidvookais
is manipulating the roots of plants and, asghel, in the education field, the root is
thoughtThoughasl argued in Chapter heans folFoucault{1997bYhe possibility to
step back and detach oneself of oneds own w
practice a problem susceptible to critical r
one (b.dE/sags Foucault. For Zemelman anth@u(J. Rivas, 200%p manipulate
the root ofthoughih the educational field is more than a pedagogical problem, it is a
political one. Thegxplairthat a given social order wabksshaping aad hogubjectivity,
i.e., a particular way of acting and reacting, a mode of being and behaving. Therefore, when
they speak aboutpeedagogy of the bihesaspeakas Quintar puts igbout shaping a
Omi ni mal subjecto
byt r i mmi cqarwiét mnad ol oved the taproot of t
of the subject. If from a given social order | am car&faoliping the ability to
think, to imagine, to relate with reality, with what is happsegngwhat can be
done with what is happeg (not to be sorry about or to establish reneing
diagnosis, but to see what can be done), a pedagogy of the potential (p.needed
127 mf).
OTri mming the ability to thinkd i mplies a we
stepback and detach from their ways of acting and reacting in order to relate with their
real ity. It i s not possible to detach from w
doesd as an object and r(l®97bpegues. Trospastilar t as a p
pedagogy captures well the elaboration of the teacher subject described by the diverse set
of limits the dissident teachers describe. For this reason, | dbrssadeertinent way to
name the general form of problessati i o n t h a tofagobifigure tymibdiise r oot 0

this general form of problensation:
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Figure4 d The Pedagogy of the Bonsai as a General Form of Prodaitomati

Pedro, Lis and Rosa, respectively, identified as major limits the following characteristics

among their colleagues that are useful to describe some featooes#fa a c her : 06 Y C
colleagues are likmutomatizedl , O0Regretfully,dedwratedldl e abd
motivationof t eacher s: itds hard work to moti\

arrival at teachef@meetings with new idehss colleagues did rainsider themAdding:

They are likautomatizedin the system. | think this is oofethe bloody risks

you face. Yoenterand i f you dondt get out quic
have two options: or you are part of the systera tkg in the machine and,
unfortunately, you continue to henctional and teachers usually adopt this

attitude ofcomplete apathy a sort of 6 OK, I donodt
becoming a robot without a heart( é Youbecome an automatized teacher

andyou remain there in an inert waystill demanding but not doing anything

Or, on the other side, yowanise yourself. If you organise, gsapposedly you
have the hop¢ 0o be able to achieve something
according to the figures, after five years teachers leave, they leave their professional

| abour, and itds a high percentage of
Ssystem. yAmudderstand. Pedeon s

Pedro presest dual scenario for teachers: on the one theryd;an bdissident teacheer

like him whobelieve in the need toganise themselves and, supposedly, have hope. On

the other hand, thieonsdeacher, who is desa@il as ©6éa cog in the I
battitude of complete apathyd, O0becoming
6inertdé, oO6still demanding but not doing a

protest for something but whexperiences their everyday work diglaffection The

problem of being this second type of teacher, as Lis suggests, s ¢hifiiiss is being
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constructed from some plameeis not thinkingf. She is trying to make sense of why

SIMCE is such a stig barrier:

My colleagues adrefeated That i's myThey aré Inesuch a on . ( é)
precarious sitwuati on t ladi-ethicaltorpredsiree end, it
students for theirresults but | et ds do it, dOextra he end,
guiddé. And itdéds not |l ess, 300 quid. So, w

| think i tjustsapathy. Others, | think, they see that they Hasethe battle
others, to be honest, feelfishness something more related to thetinics, |
think. Your convictions{ € ) 6 m convi nced, I think itds
exhaustion and to be alone over there is difficult because it means that you take on
battles from every flank. € $o my problem isn which battle | spend my
energies? (Lis)
Lis is voicingimilardiscomfortghatMaguire, Braun and B@&018§ described union reps
have concerning their colleagues, for exampl
of the pedagogicahd ethicamplication of certain polici@he problem is that there are
too many discomforts and limits. For ttegtson, Lisas Maria, asks which battles to
us e h e roShe effiers a sgt bf @assibilities of why a teacher would choose to pressure
their students in order to gain some extra money: apathy, being defeated or selfishness.
These possibilitiesuditratethe productive form of power of a minimal teacher subject.
The pedagogy of the leoakdes different possibilities for teaxtechoosea small way
of being a teacher, for examigl, 0 pressure students for thei
aboutthe motivation of her colleagues as a limit, complains that they do not show any
motivation to get involved to fight for their own wellbeing, for example, by getting
involved in union work:
The conveniencef better not to do anything. T@ateallyfrustrating as welllt
limits construébgyour own projectsnakingan educational communibyilding
learning togetheandfighting for dignity. I& reallyfrustrating to see a group of
teachers witho motivation. I&e been at this school for six yead this is like
the fourth year@e beerthe repbecause no one else wants to béitalihost by
decree because the other day we held elections for the union council and they
suggestedRo s a6, @®@{Nbsa) el se?
Rosaf eel s her <coll eagues worry only about Owhe
their family and ddinsee beyond that. They dmee thais They dofi see the union.
They doid saypWetheteachei® Even mor e, Ros getiodivduaims t hat ,
privileges like more hours to plan their classes or a better timetable, they take them at the
expense of their colleagumgain relating their practices to an individual-esategmcing

ethics(Maguire et al., 20J@pper of an economic subject who peruses its own interests
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(Foucault, 2008) hesecolleagues are the shoortroversial for heiThe majority simply

do not have the time to get involved in union work:
Il n other words, everyone el se is goi ng
you. What happens is that doing the |
meandaking time out, taking time out from doing your own thing. It means
putting time aside. It meangjiving of yourfreetime, your nap, it me
know,using thetimey ou wer e going to use to mark
a costthat the majority are not willing to pay. (Rosa)

To think oftimeas a lacgkas | am going to analysene of the main effects thie pedagogy

of the bonskeachers feel thatne 5 scarce and that they do not have enough time to live

their lives; therefore, to be a rep is out of the queStinof the emblematic ways in

which this problem was elaborated during the 2014(&h6nstrationsvas by the

motto OThe wéhckerimChiletisa zomiieelrdoes WothavéalifeAddi ng

0 No nmgobiee a sseenahigureseand6:

FiguresdoTeacher sd march 2014
Figure6dTeacher s march 201

SourceAlmarza2014, Nov 18) SourceSardoy(2015, Jul 28)

Another examplas seen in Figurg@ok place in the city centre of Victoria, a city located
in the South of the country, where a group of tesatdieced the song of Michael Jackson,
Thriller ar gui mgoblodBweesause | i ke zombi esd.
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