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Accelerated Christian Education: a case study of the use of race in voucher-

funded private Christian schools 

 

Abstract 

President Donald Trump has promised an expansion of voucher programs for private 

schools in the United States. Private Christian schools are likely beneficiaries of such 

an expansion, but little research has been conducted about the curricula they use or 

their suitability for public funds. This article describes and critiques the depiction of 

race in Accelerated Christian Education, a curriculum used in some voucher-funded 

schools in the USA, as well as in private schools in 140 countries. It employs content 

analysis and qualitative documentary analysis of the curriculum workbooks, and 

EXLOGV�RQ�&KULVWLDQ�6PLWK�DQG�0LFKDHO�(PHUVRQ¶V�WKHRUHWLFDO�IUDPHZRUN�RI�ZKLWH�

HYDQJHOLFDOV¶�µFXOWXUDO�WRRONLW¶�WR�H[SODLQ�WKH�LGHDV�DERXW�UDFe in the curriculum. The 

paper finds that in addition to some overt racism, the system promulgates a worldview 

which does not have the capacity to recognize or oppose systemic injustice. It is 

argued that such a curriculum is not a suitable recipient of federal funding.  

 

Keywords: Christian Education, Educational Vouchers, Private Schools, Race, Racial 

Relations 

 

Introduction 

With the election of Donald Trump as US President, and his appointment of voucher 

advocate Betsy DeVos as education secretary, voucher funding for private schools is 

expected to expand considerably (Resmovits, 2017). Schools employing Christian 

fundamentalist curricula are likely beneficiaries of such expansion, yet little research 



exists about their content. With the US administration heightening tensions around 

immigration, it is important that school curricula challenge intolerant views rather 

than contribute to ignorance and fear.  

 

Accelerated Christian Education (ACE) is already used in voucher schools in several 

US states including Louisiana (Loxton, 2012) and Florida (DeWitt, 2017). A previous 

H[DPLQDWLRQ�RI�$&(¶V�VRFLDO�VWXGLHV�FRQWHQW�IRXQG�WKDW�LW�ZDV�SROLWLFDOO\�ELDVHG�DQG�

intolerant towards non-Christians and Catholics (Paterson, 2003). More recently, it 

has been shown that the assessment instrument used for ACE is of poor quality and 

LQDSSURSULDWH�DV�D�GHWHUPLQDQW�RI�D�FDQGLGDWH¶V�VXLWDELOLW\�IRU�XQLYHUVLW\�HQWUDQFH�

(Scaramanga & Reiss, 2017). 7KLV�DUWLFOH�H[DPLQHV�WKH�$&(�FXUULFXOXP¶V�WUHDWPHQW�

of race and ethnicity, asking whether it is suitable for use in publicly funded schools.  

 

The US Christian schools movement, which has roots in the 1920s but proliferated in 

the 1960s and 1970s, was led by fundamentalist educators (Laats, 2010b; Peshkin, 

1986). 7KH�H[WHQW�WR�ZKLFK�WKHVH�ZHUH�µZKLWH�IOLJKW¶�VFKRROV�RU�µVHJUHJDWLRQ�

DFDGHPLHV¶�LV�VRPHWLPHV�RYHUVWDWHG. Supreme Court decisions ending state-mandated 

prayer and bible reading, along with fears over the teaching of evolution, spurred their 

formation. In addition, negative reactions to the desegregation of public schools 

undoubtedly motivated the founding of at least some of these schools (Johnson, 2011; 

Laats, 2009). The resulting Christian school curriculum market came to be dominated 

by ACE, Abeka, and BJU Press, three fundamentalist curricula with roots at Bob 

Jones University (Laats, 2010a), an organisation which then explicitly promoted some 

white supremacist views. 

 



We have both personal and professional reasons to focus on ACE in particular. One of 

us (Scaramanga) attended an ACE school. He fLUVW�EHFDPH�FRQFHUQHG�DERXW�$&(¶s 

treatment of race when, as a student, he found a defence of South African apartheid in 

a social studies PACE (ACE, 1990). While studying the PACEs for an examination of 

$&(¶s suitability as preparation for university entrance (Scaramanga & Reiss, 2017), 

we observed other problematic elements that prompted us to examine more rigorously 

$&(¶V�ODQJXDJH�DERXW�UDFH.  

 

While Abeka and BJU appear to be more widely used in the USA (Guthrie, 2011), 

they do not claim as ACE does to be used in schools in more than 140 countries 

(ACE, 2017)��$&(¶V�FXUULFXOXP�LV�VHOI-instructional and does not require formal 

qualifications for teachers, which has allowed it to thrive in areas with a shortage of 

TXDOLILHG�VWDII�RU�ZKHUH�VFKRROV�DUH�WRR�VPDOO�WR�SD\�WHDFKHUV¶�significant salaries. In 

the UK, for example, BJU and Abeka have almost no presence, while there has long 

been a contingent of ACE schools (Walford, 1995). This makes ACE of international 

interest. 

 

Voucher schemes 

In 2012, the now-defunct activist website CreationistVouchers.com identified nine US 

states where voucher funding had gone to schools teaching fundamentalist curricula 

(Archive.org, 2014). ACE schools were identified as beneficiaries in five of these 

states. Typical of voucher schemes are $UL]RQD¶V�(PSRZHUPHQW�6FKRODUVKLS�

Accounts, which give eligible families 90% of the funding that would otherwise have 

JRQH�WR�WKH�VWXGHQW¶V�SXEOLF�RU�FKDUWHU�VFKRRO��:LQJHWW�6DQFKH]�	�2¶'HOO�����7). This 

programme was originally for disabled students, but has been expanded to include 



those in schools judged poor-performing, military children, those from Native 

American reservations, foster children, and siblings of those already on the program. 

 

Countries vary in the ways private education is funded. In Australia, all private 

schools, including ACE, receive public funding²WKH\�DUH�µSULYDWH¶�LQ�WKDW�WKH\�FKDUJH�

additional fees (Rowe & Perry, 2016). England, meanwhile, has no voucher scheme 

for school-aged children, but all children aged 3-4 are entitled to at least 15 hours per 

week of early education or childcare (Gov.uk, 2017), which can be provided through 

private schools. In 2014 it was reported that a number of religious groups whom 

campaigners labellHG�µH[WUHPLVW¶�KDG�been funded this way, including nine ACE 

schools (Malnick & Paton, 2014). Legislation was passed that was designed to stop 

such schools from receiving funding, but one year later, 54 of the 91 schools of 

concern were still part of the free early education scheme (Espinoza, 2015). 

 

Accelerated Christian Education 

ACE is µD�FRPSOHWH��VHOI-instructional curriculum that integrates Bible truths and 

character values throughout all subjects and grade levels. Biblical principles and 

FRQFHSWV�DUH�LQWHUZRYHQ�LQWR�DOO�DVSHFWV�RI�WKH�SURJUDPPH�«�DQG�VFLHQFH�LV�WDXJKW�

from the BibliFDO�SHUVSHFWLYH�RI�FUHDWLRQ¶�(Christian Education Europe, 2017). The 

curriculum consists mainly of PACEs (Packets of Accelerated Christian Education), 

workbooks typically around 40 pages in length, each of which takes a student 

approximately two weeks to complete (ACE, 2010a). Students complete these 

workbooks at desks enclosed on three sides, known as offices (ACE, 2012, pp. 78-

83).  

 



ACE originated in Texas and now has its headquarters in Tennessee, but the 

standardized curriculum is distributed globally. It is used in approximately 6,000 

VFKRROV�ZRUOGZLGH��DV�ZHOO�DV�E\�µWKRXVDQGV¶�RI�KRPH�VFKRROHUV�(ACE, 2017). 

Although ACE has existed since 1970, it has been the subject of surprisingly little 

research (Scaramanga, 2017).  

 

Historical context  

$&(¶V�founder, Donald Howard, earned his doctorate at Bob Jones University (BJU) 

during the 1960s. From its founding, BJU refused to accept black students, a policy it 

only reversed in the 1970s under considerable legal pressure. In 1960 BJU founder 

Bob Jones Sr wrote of the civil rights movement, µDo not let these Satanic 

propagandists fool you, this agitation is not of God. ,W�LV�RI�WKH�GHYLO¶ (quoted in 

Dalhouse, 1996, p. 155). Bob Jones Jr, %-8¶V�SUHVLGHQW��subsequently refused to sign 

an act of compliance with the 1964 Civil Rights Act (Dalhouse, 1996, p. 156). BJU 

became internationally famous in 2000 when George W. Bush began his presidential 

re-election campaign there (Eilperin & Rosin, 2000). Bush was criticized for failing to 

GHQRXQFH�WKH�VFKRRO¶V�EDQ�RQ interracial dating, which it had maintained despite 

losing its tax exemption for this and other discriminatory policies (Dalhouse, 1996, p. 

158).  

 

Despite accusations of racism towards the Christian school movement, ACE insisted 

it was not a racist organisation, its founder writing: 

Regardless of the reactions of the media, the Christian school movement is not 
racist. Schools are opening in white and black communities alike. Schools are 
segregated, integrated, multiracial, and as cross-sectioned as any program 
WKDW¶V�DOO-American. (Howard, 1979, p. 288) 

 



7KH�LQFOXVLRQ�RI�µVHJUHJDWHG¶�RQ�WKLV�OLVW�RI�SRVVLEOH�TXDOLWLHV�RI�&KULVWLDQ�VFKRROV�

implies that Howard believed the question of segregation was for schools to decide 

LQGLYLGXDOO\��%\�������KRZHYHU��$&(¶V�RIILFLDO�SROLF\�ZDV�not to ally itself with any 

school that prohibited or discouraged minority students (Parsons, 1987, p. 116). 

Researchers investigating ACE schools in northwest Texas found that their student 

bodies were almost entirely white, but were nevertheless satisfied that the schools 

ZHUH�RSHQ�WR�VWXGHQWV�RI�DOO�UDFHV�DQG�ZHUH�QRW�µUDFLVW�DFDGHPLHV¶�(Stoker & Splawn, 

1980, p. 5). 

 
Alberta investigation 
 
In 1984, it was discovered that Jim Keegstra had been teaching holocaust denial for 

15 years in private schools in Alberta, Canada (Bercuson & Wertheimer, 1985). In the 

wake of this scandal, the Committee on Tolerance and Understanding (Ghitter, 1984) 

SURGXFHG�D�UHSRUW�RQ�$OEHUWD¶V�SULYDWH�VFKools. While Keegstra was not an ACE 

teacher, ACE came under considerable scrutiny because of alleged connections 

between Keegstra and Stockwell Day, a politician who also operated an ACE school 

(Laird, 1998). The Committee was sufficiently concerned by what it found in ACE, 

Abeka, and other fundamentalist textbooks to commission a separate investigation.  

 

The Alberta education departmHQW�XOWLPDWHO\�FRQFOXGHG�3$&(V�µdo not display a 

systematic lack of tolerance and understanding toward any of the minority groups. 

Occasional lapses do occur as were noted in social studies where a degree of 

insensitivity towards blacks, Jews, and Natives was identified. These flaws are 

inVXIILFLHQW�WR�ZDUUDQW�UHMHFWLRQ¶ (Alberta Department of Education, 1985, p. 25). 

They did, however, judge the PACEs unacceptable for their treatment of mainstream 

scientists: 



7KRVH�ZKR�FKDOOHQJH�WKH�H[SODQDWLRQV�JLYHQ�LQ�3$&(V�«�WR�KLVWRULFDO�HYHQWV�
DQG�VFLHQWLILF�SKHQRPHQD�DUH�GHVFULEHG�DV�EHLQJ�³JRGOHVV´��³DQWL-ELEOLFDO´��
³IRROLVK´��DQG�³D�IDNH�WHDFKHU´��(Alberta Department of Education, 1985, p. 
24) 

 

Apartheid controversy 

ACE was again the subject of a race controversy in 1993 when a New York Times 

article unearthed the following quotation from one of its workbooks: 

Although apartheid appears to allow the unfair treatment of blacks, the system 
KDV�ZRUNHG�ZHOO�LQ�6RXWK�$IULFD�«�$OWKRXJK�ZKLWH�EXVLQHVVPHQ�DQG�
developers are guilty of some unfair treatment of blacks, they turned South 
Africa into a modern industrialized nation, which the poor, uneducated blacks 
couldn't have accomplished in several more decades. If more blacks were 
suddenly given control of the nation, its economy and business, as Mandela 
wished, they could have destroyed what they have waited and worked so hard 
for. (quoted in Dent, 1993) 

 
An ACE representative defended the passage, however: 

5RQ�-RKQVRQ��DQ�$&(�YLFH�SUHVLGHQW��VDLG�KH�GRHVQ¶W�FRQVLGHU�WKH�SDVVDJH�«�
WR�EH�UDFLVW��EXW�LQ�D�VWDWHPHQW�KH�UHIHUUHG�WR�6RXWK�$IULFD�DV�³WKH�EHVW�H[DPSOH�
of an industrialised African nation�´�DQG�DGGHG��³,W¶V�QRW�IRU�XV�WR�VD\�LI�
apartheid is the consequence, the result or the cause of so much physical abuse 
RI�KXPDQ�EHLQJV�LQ�6RXWK�$IULFD�´�(Dent, 1993) 

 
(YHQ�KHUH��KRZHYHU��$&(¶V�PHVVDJH�ZDV�QRW�ZKROO\�FRQVLVWHQW��Evans (1995) reports 

that from its first arrival in South Africa, ACE defied apartheid authorities by 

insisting that schools be integrated.  

 

Curriculum reviews 

Only a handful of independent reviews of the ACE curriculum exist, of which three 

make reference to its problematic racial content. Fleming and Hunt (1987) quote from 

a social studies PACE which denied that the white regime in Rhodesia (now 

Zimbabwe) was racist. 5HJDUGLQJ�$&(¶V�WUHDWPHQW�RI�$ERULJLQDO�$XVWUDOLDQV��6SHFN�

and Prideaux (1993) VRXJKW�DGYLFH�IURP�$XVWUDOLD¶V�$ERUiginal Studies Officers and 



from AbRULJLQDO�SHRSOH��ZKR�H[SUHVVHG�µH[WUHPH�FRQFHUQ¶ (p. 285) and indicated the 

materials were unacceptable: 

Major deficiencies identified included the promotion of simplistic 
generalisations about Aborigines, and lack of attention to the richness and 
diversity of Aboriginal cultures, and the complex social structures, values and 
beliefs of Aboriginal people. (Speck & Prideaux, 1993, p. 285) 

 

Frances Paterson¶V�review of ACE, Abeka, and BJU Press focused on religious rather 

WKDQ�UDFLDO�LQWROHUDQFH��µ7R�VD\�WKDW�WKH�DXWKRUV�«�SRUWUD\�5RPDQ�&DWKROLFLVP�DQG�

non-Western religions in a negative way is to understate the case by several orders of 

magnitude. All the texts evince a deep hostLOLW\�WR�WKHVH�UHOLJLRQV¶ (2003, p. 107). 

Where a religion is closely associated with a particular ethnic group, this religious 

intolerance can have racist implications²some ACE materials describe Native 

$PHULFDQV�DV�µVDYDJHV¶��µSULPLWLYH�SDJDQV¶��DQG�µZRUVKLSHUV�RI�GHPRQV¶ (quoted in 

Paterson, 2003, p. 159). 

 

UK NARIC controversy 

In 2008, NARIC (National Academic Recognition Information Centre), the UK 

government agency responsible for international qualification comparisons, endorsed 

the ICCE (International Certificate of Christian Education), a qualification awarded to 

students completing their ACE studies. Contemporary news reports (Shaw, 2009; 

Shepherd, 2009) challenged this endorsement in part by referring to an ACE 

workbook which appeared to defend Apartheid. The full quotation reads: 

For many years, the four racial groups were separated politically and socially 
E\�ODZ��7KLV�SROLF\�RI�UDFLDO�VHSDUDWLRQ�LV�FDOOHG�µDSDUWKHLG�¶�6RXWK�$IULFD
V�
apartheid policy encouraged whites, Blacks, Coloureds, and Asians to develop 
their own independent ways of life. Separate living areas and schools made it 
possible for each group to maintain and pass on their culture and heritage to 
their children.  
 



For many years, Blacks were not allowed to vote in national elections and had 
no voice in the national government. Reporters and broadcasters from all parts 
of the world stirred up feelings against the white South African government. 
These factors contributed to unrest within South Africa. In addition, there are 
at least ten separate, distinct tribal groups in the nation. Because these tribes 
are not a cohesive group but are often in conflict with each other, much of the 
violence in South Africa has been between different groups of Blacks. In spite 
of apartheid and the unrest in recent years, South Africa is the most developed 
country in Africa, and Blacks in South Africa earn more money and have 
higher standards of living than Blacks in other African countries. (ACE, 2006, 
pp. 27-28) 

 

The siJQLILFDQFH�RI�WKH�UHIHUHQFH�WR�µUHSRUWHUV�DQG�EURDGFDVWHUV¶ might be lost on 

those unfamiliar with conservativH�&KULVWLDQ�UKHWRULF�DERXW�WKH�³OLEHUDO�PHGLD´. In 

DQRWKHU�3$&(��VWXGHQWV�UHDG�µ7KH�KXPDQLVW�«�PHGLD�«�LV�WUDLQLQJ�1RUWK�$PHULFDQV�

to reason away much RI�WKH�%LEOH�DQG�LWV�WHDFKLQJV¶ (ACE, 2010c, p. 13). It is likely 

that ACE students find themselves in a cultural milieu where the mainstream media 

are seen as opposed to ChristiDQ�YDOXHV��:KHQ�WKH\�UHDG�WKDW�µreporters and 

bURDGFDVWHUV�VWLUUHG�XS�IHHOLQJV¶, students may assume that this is another instance of 

³OLEHUDO�PHGLD´ bias. The description RI�µPXFK�RI�WKH�YLROHQFH¶�DV�µbetween different 

JURXSV�RI�%ODFNV¶ minimizes the roles of the white government and of white citizens 

in the oppression of black people, instead blaming the victims. 

 

Responding to accusations of racism in the ACE curriculum, spokesperson Brenda 

/HZLV�µsaid she had never seen the apartheid claims, but stressed that British teachers 

ZRXOG�VWURQJO\�FKDOOHQJH�WKHP¶ (Shaw, 2009). The apartheid material in question, 

however, had been in use since 1994. Because ACE is a self-instructional curriculum, 

it is possible for school staff to be unaware of all that students are being taught. If 

Brenda Lewis, an ACE school headteacher, had not noticed racist material in 

circulation for 15 years, it is unclear how she could be confident it would be 

challenged in schools.  



 

Theoretical framework 

This research builds on earlier work by Michael Emerson and Christian Smith (2000; 

Emerson, Smith, & Sikkink, 1999) DERXW�ZKLWH�HYDQJHOLFDOV¶�DWWLWXGHV�WR�UDFLDO�

inequality in the USA. While ACE itself is fundamentalist rather than evangelical, 

(PHUVRQ�DQG�6PLWK¶V�IUDPHZRUN�LV�D valid starting point because no differences were 

found between self-GHVFULEHG�HYDQJHOLFDOV¶�DQG�IXQGDPHQWDOLVWV¶�H[SODQDWLRQV�IRU�

racial inequality (Emerson et al., 1999, p. 402), and because ACE¶V�FXUULFXOXP is 

widely used in evangelical schools (Walford, 1995), and in charismatic Christian 

schools (Froneman, 2012; Hoon, 2010; Van Brummelen, 1989). 

 

Emerson and Smith argue that white evangelicals are not personally prejudiced or 

hateful. Indeed, many evangelical ministries actively seek to end racism. 

Nevertheless, white evangelicals hold beliefs which contribute to the perpetuation of a 

racialized society. This, they argue, is because of white evangelicals¶�cultural 

³WRRO�NLW´ (Swidler, 1986). Swidler argues that culture provides a tool kit of symbols, 

stories, rituals, and worldviews, which provide a basis for solving problems and 

organising actions. Emerson et al (1999, p. 400) DUJXH�WKDW�WKLV�WRRONLW�µdoes not 

determine perspectives or actions, but limits them, in the same way carpenters are 

limited by WKH�WRROV�DYDLODEOH¶. They further argue that these guiding assumptions are 

transposable, so that believers use the cultural tools of white evangelicalism not only 

in religious contexts, but also to make sense of issues such as race relations: 

The racially important cultural tools in the white evangelical toolkit are 
³DFFRXQWDEOH�IUHHZLOO�LQGLYLGXDOLVP�´�³UHODWLRQDOLVP´��DWWDFKLQJ�FHQWUDO�
importance to interpersonal relationships), and antistructuralism (inability to 
perceive or unwillingness to accept social structural influences). (Emerson & 
Smith, 2000, p. 76) 

 



 
Although modern US evangelicalism is diverse (Worthen, 2014), the emphasis on 

individualism, and rejection of structuralism, is rooted in their theology of salvation. 

According to evangelicalism, to EHFRPH�µERUQ�DJDLQ¶��RQH�PXVW�PDNH�DQ�LQGLYLGXDO�

decision. When we die, God will hold us individually accountable for our actions, and 

punish the unsaved with eternal damnation: 

Underlying traditional Christian thought is an image of man as a free actor, as 
essentially unfettered by social circumstances, free to choose and thus free to 
effect his own salvation. This free-will conception of man has been central to 
the doctrines of sin and salvation. For only if man is totally free does it seem 
just to hold him responsible for his acts. (Stark and Glock 1969, quoted in 
Emerson et al., 1999, p. 401) 

 

Emerson et al. suggest that 6WDUN�DQG�*ORFN¶V�FKDUDFWHULVDWLRQ�LV�µVRPHZKDW�

RYHUVWDWHG¶��LELG�. While it may be overstated for white evangelicalism at large, it is a 

fair representation of ACE, which takes an uncompromisingly individualistic position 

on pedagogy, economics, and theology. Students study individualized worksheets in 

isolated carrels. PACEs argue against all forms of welfare and state-funded healthcare 

because these aUH�WKRXJKW�WR�EH�XQVFULSWXUDO��µGenesis declares that man is to earn 

bread by the sweat of his face, not E\�DQRWKHU�PDQ¶V¶ (Howard, 1979, p. 67). 

Religious lessons emphasize µGod created us as individuals. Jesus died for us as 

individuals and we will oQH�GD\�EH�MXGJHG�DV�LQGLYLGXDOV¶ (Dennett, 1988, p. 40). As a 

UHVXOW��µit is a necessity for evangelicals to interpret the problem [of racial inequality] 

at the individual level. To do otherwise would challenge the very basis of their world, 

both their faiWK�DQG�WKH�$PHULFDQ�ZD\�RI�OLIH¶ (Emerson & Smith, 2000, p. 89). 

 

(PHUVRQ�DQG�6PLWK¶V��������survey of a nationally representative sample of 2,000 US 

white conservative Protestants found that they were much more likely to endorse 

individual explanations for racial inequality and to reject structural explanations. They 



tend to overlook or deny societal and institutional forms of racism. From qualitative 

interviews used to illuminate these findings, Emerson and Smith explain that white 

evangelicals see racism as simply the result of original sin.  

 

In addition to the factors Emerson and Smith identify, we argue that ACE employs 

other cultural tools that lead to blind spots where racism is concerned: its particular 

UHDGLQJ�RI�KLVWRU\�DV�WKH�XQIROGLQJ�RI�*RG¶V�SODQ, DQG�LWV�FRQIODWLRQ�RI�³ZKLWH´�YDOXHV 

ZLWK�³&KULVWLDQ´ values. Williams (2010) argues that evangelicals, through initiatives 

against evolution, Catholic political power and communism, came to see the 

Republican Party as the vehicle through which they could reclaim the US as a 

Christian nation. This is not to forget the importance, albeit in a minority role, of the 

evangelical left in US politics (Swartz, 2012). 

 

2I�FHQWUDO�UHOHYDQFH�WR�RXU�DUJXPHQW�LV�(GZDUG�-��%OXP�DQG�3DXO�+DUYH\¶V�(2012) 

The Color of Christ: The Son of God and the Saga of Race in America. Here the 

authors examine the apparent paradox that the image of Christ has been used both to 

justify the atrocities of white supremacy and to inspire the righteousness of civil rights 

crusades. From a theological perspective, this is not that surprising ± it has long been 

held that it is as easy to undertake eisegesis (the opposite of the more desirable 

exegesis); in regards, for example, to issues to do with the family and sexuality, 

Christians, while generally conservative, are sometimes, on scriptural grounds, deeply 

radical (Reiss, 2014). 

 

Methods 



Our methodological approach draws on content analysis, literary analysis, and critical 

race theory (Ladson-Billings & Tate, 1995). 'UDZLQJ�RQ�KLVWRULDQ�5LFKDUG�%HULQJHU¶V�

work, Derrick Alridge argues that literary analysis is a primary method in intellectual 

history, in which researchers (1) read the literature, (2) note the themes, (3) discuss 

the themes, and (4) support their conclusions by example (Alridge, 2006, p. 40). This 

methodology has successfully been employed in evaluations of the role of race in 

curricula (Alridge, 2006; Brown & Brown, 2010). We read the PACEs word for word, 

paying particular attention to wordings and visual representations that alluded, 

expressly or otherwise, to issues of race. As will be seen below, there is no real need 

for any formal use of critical discourse analysis (e.g. Fairclough, 2003); the attention 

to documentation typical of historical enquiry (e.g. McCulloch, 2004) suffices.  

 

In additioQ�WR�D�TXDOLWDWLYH�H[DPLQDWLRQ�RI�D�VHOHFWLRQ�RI�$&(¶V�(QJOLVK��VRFLDO�

studies, and science curriculum, we performed a content analysis on the cartoons that 

DSSHDU�LQ�WKH�3$&(V��$�FKDUDFWHU�VWULS�LV�µ$�SLFWRULDO�VWRU\OLQH�RI�WKH�$�&�(��

characters throughout the curriculum that illustrates Biblical principles with the 

SXUSRVH�RI�LQVWLOOLQJ�*RGO\�FKDUDFWHU�LQWR�WKH�OLYHV�RI�VWXGHQWV¶�(ACE, 2010a, p. 8). 

Looking at the ethnicity of the depicted characters, we examined the number of 

representations of white people and people of colour in the PACEs. Our hypothesis 

was that all skin tones other than white would be under-represented, because they are 

under-UHSUHVHQWHG�LQ�FXUULFXOD�SURGXFHG�E\�$&(¶V�PDLQ fundamentalist competitors, 

Abeka and BJU Press (Agiro, 2012). 

 

Of the PACEs examined, 55 English, 20 Science, and 11 Social Studies PACEs 

contained character strips. The differences in number are because English PACEs 



include character strips in every grade, whereas in science they stop after the 8th grade 

and in social studies after the 7th. Each PACE typically contains three or four 

character strips. The PACEs were obtained between 2012 and 2014 and were the most 

recent available at the time of purchase. 

 

Results 

For Table 1, we counted every character in each strip, even if that character had 

previously appeared in another strip in the same PACE. Using this method, there are 

854 character appearances in 272 cartoons, of which 754 (88%) are white. For Table 

2, we calculated the percentages of cartoons to feature one or more white people and 

one or more person/people of colour (POC). At least one POC appears in 19% of 

reviewed cartoons. Almost all of these are black; representation of other ethnicities is 

very limited. This is in part because at the time of our examination, ACE was still in 

the process of releasing the 4th edition PACEs, which include some Asian and Latino 

characters. In the 3rd edition, the only character not black or white is Victor Manley, 

an adopted orphan from the Pacific Islands, who appears in seven cartoons. 

[Table 1 about here] 

[Table 2 about here] 

In the United States, where ACE is based, white people are 77.4% of the population 

(US Census Bureau, 2015). By this measure, white people are over-represented and 

POC under-represented in the PACEs. ACE, however, is sold around the world in 140 

countries, including many where whites are a minority. For use in such places, the 

under-representation of POC in the PACEs is glaring. 

 



POC are also under-UHSUHVHQWHG�LQ�$&(¶V�(QJOLVK�PDWHULDOV��$&(�(QJOLVK�FRQVLVWV�

mostly of traditional grammar exercises. From the seventh to ninth grade, the example 

sentences tell stories of modern-day Christian heroes. Of the 38 heroes mentioned, all 

but one (George Washington Carver) are white (and all but two are male). One of 

them is Confederate general Robert E. Lee, who is repeatedly described as µZLVH¶�DQG�

µD�VWURQJ�&KULVWLDQ¶��ZKLOH�VHFHVVLRQ�LV�GHSLFWHG�DV�WKH�FRQVFLHQWLRXV�UHVXOW�RI�

µGLIIHULQJ�RSLQLRQV¶�(ACE, 1995, pp. 13-27, 42).  

 

It is not, however, under- or over-representation that is most problematic in PACEs, 

but the way different ethnicities are represented. Third edition PACE character strips 

are set in a fictional city called Highland. In Highland, there are two church schools, 

named Highland and Harmony. All the staff, students, and church attendees at 

Highland are white, while all those at Harmony are black. Fourth edition PACEs add 

another church-school, Heartsville, where everyone is Latino or Asian. In the PACE 

world, churches and schools are segregated. While the PACEs never explicitly 

DFNQRZOHGJH�WKLV�IDFW��$&(¶V�OLVW�RI�PDLQ�FKDUDFWHUV�IURP�HDFK�FKXUFK-school shows 

that they are separated by skin colour (ACE, 2012, pp. 146-150). In 23 of the 

examined cartoons (8%), characters of different ethnicities are shown interacting 

outside of church or school, however.  

 

$&(�FODLPV�µThere is an ethnic awareness quality that illustrates how diverse ethnic 

JURXSV�FDQ�OLYH�KDUPRQLRXVO\¶ (ACE, 2010a, p. 19). Given that schools depicted in 

PACEs are segregated, it might be inferred that ACE believes the way for diverse 

ethnic groups to live harmoniously is for them to be largely separate. Even if this is 

QRW�WKH�LQWHQWLRQ��$&(¶V�GHSLFWLRQ�RI�VHJUHJDWHG�FRPPXQLties serves to normalize the 



idea, particularly for those students who attend schools where all students are of the 

same ethnic background. 

 

There is some evidence that ACE has tried to improve the representation of POC in 

the 4th edition PACEs. An exception to the depiction of segregated schools appears in 

Science 1021 (ACE, 2010b, pp. 6, 23); two cartoons show black characters from 

Harmony church-school in the background of a scene at Highland (their presence in 

WKH�³ZKLWH´ school is not explained). The cartoons in the 3rd edition (ACE, 2005) 

show white characters in the background, but are otherwise similar. Although it may 

be a welcome sign of increased inclusivity, this change also raises questions: if ACE 

wishes to depict integration, why not abolish the segregated schools altogether? Why, 

judging from our sample, are the changes towards inclusivity so few? 

 

The representations of different ethnicities are not obviously stereotyped. In fact, 

there is nothing distinctive about any of the characters, who all dress alike and 

perform the same activities. Of the examined 4th edition cartoons, 11 depicted Latino 

and Asian characters; the text and actions shown are identical to 3rd edition cartoons 

depicting white characters. There are no cultural differences between the characters 

EHFDXVH�IRU�$&(¶V�DXWKRUV��&KULVWLDQLW\�HQWDLOV�D�SDUWLFXODU�ZD\�RI�EHKDYLQJ��$V�RQH�

early review of the curriculum put it:  

>,Q�$&(¶V@�6WDWHPHQWV�RI�3UDFWLFH��D�&KULVWLDQ�OLIH-style, which includes 
³PRGHVW�FORWKLQJ��DSSURSULDWH�KDLU�VW\OHV��DQG�JHQHUDO�GHIHUHQFH�WR�WKH�WDVWHV�RI�
IXQGDPHQWDO�&KULVWLDQV�´ is described. A specific style of dress and grooming 
VHHPV�WR�EH�UHTXLUHG�« 
 
ACE materials generally reflect a Christian perspective, but as an outgrowth 
of the Christian faith they also promote a certain life style, an allegiance which 
is not necessarily part of that faith. (Moser & Mueller, 1980, pp. 10, 15) 

 
 



The PACEs make little or no distinction between Christian values and the values of 

the white, middle-class, Southern US milieu from which they originated. 7KH�DXWKRUV¶�

preferences for dress, musical style, and behaviour are presented as requirements for 

KROLQHVV��%HLQJ�³&KULVWLDQ´, then, means assimilation to white, middle-class culture. 

7KLV�LV�VHHQ�LQ�ERWK�$&(¶V�SUHVFULSWLYLVW�JUDPPDU�FXUULFXOXP��ZKLFK�SUHsents 

traditional standard (whitH��(QJOLVK�JUDPPDU�DV�WKH�RQO\�³FRUUHFW´ way to write or 

speak, a practice which disadvantages speakers of Black English Vernacular and other 

dialects of English (Fogel & Ehri, 2000). It is also present in the uniform guidelines 

for boys at $&(¶V�student conventions��ZKLFK�VWDWH�µExtra curly or afro hair is not to 

H[FHHG�RQH�LQFK�LQ�OHQJWK¶, while oWKHU�ER\V¶ hair may be any length so long as it is 

µQRW�WRXFKLQJ�WKH�HDU�RU�FROODU¶ (ACE, 2016, pp. I-8, I-13). White America has long 

GHSLFWHG�EODFN�PHQ¶V�ERGLHV�DV�K\SHU-sexualized, thuggish, and inferior (Ford, 2008). 

As Mercer (2000, p. 113) QRWHV��µEODFN�SHRSOH¶V�KDLU�KDV�EHHQ�KLVWRULFDOO\�devalued as 

the most visible stigmata of EODFNQHVV��VHFRQG�RQO\�WR�VNLQ¶. $&(¶V�EDQ�RQ�$IUR�KDLU��

a symbol of Black Pride and Black Power (Mercer, 2000), can be understood in this 

context. It might also be seen as an attempt to apply a Biblical injunction against long 

hair (I Corinthians 11:14-15) to African hair types. Nevertheless, it is a rule which 

explicitly targets afro hair, implying that it is somehow improper at lengths 

considered acceptable for other hair types. 

 

Anti-racist sentiments 

It is clear that the ACE does not think of itself as racist, and in places the PACEs 

position themselves as anti-racist. Of cartoons appearing in PACEs, ACE claims 

µThere is an ethnic awareness quality that illustrates how diverse ethnic groups can 

OLYH�KDUPRQLRXVO\¶ (ACE, 2010a, p. 19). A more recent history PACE describes 



present-GD\�6RXWK�$IULFD��µGreat churches, where all races worship God together, are 

being built throughout the country and are establishing schools where children of all 

races learn DQG�SOD\�WRJHWKHU¶ (ACE, 2010c, p. 55). The texts state, albeit infrequently, 

that integration is desirable and prejudice is unchristian. 

 

One PACE HQGRUVHV�WKH�6XSUHPH�&RXUW¶s 1954 integration of schools, saying��µNo 

one should be oppressed because of race, religion, or color. Leviticus 25:17 states, 

³Ye shall not therefore oppress one another; but thou shalt fear thy God: for I am the 

/25'�\RXU�*RG´¶ (ACE, 2015, p. 30). The same PACE favourably mentions Martin 

Luther King, although descriptions of his activism are limited and there is no 

description of the injustices perpetrated under segregation or Jim Crow. King is the 

subject of a total of 345 words in the PACE text, which is approximately 13,000 

words long and covers the period 1945-1965. The struggle for integration in US 

schools receives a further 489 words; the 1964 Civil Rights Act gets 55 words. This is 

the entirety of coverage of the Civil Rights Movement in this period. By comparison, 

Supreme Court decisions removing compulsory prayer and Bible reading from public 

schools receive 733 words.  

 

No doubt ACE would reject accusations of racism, arguing that God commands us to 

love everyone equally. This rejection is unsurprising. Emerson and Smith (2000) 

argue that white evangelicals are not more personally prejudiced than others, nor are 

they less concerned about racism. Rather, their cultural toolkit means that even where 

they engage in anti-racist activities, they can act in ways that reinforce and reproduce 

racial inequality.  

 



History 

In ACE¶V�YLHZ�RI�KLVWRU\��*RG�FRQWLQXDOO\�LQWHUYHQHV: 

[W]e cannot study history without acknowledging that God is the Author and 
Finisher of all history ± LW�LV�µ+LV�- VWRU\¶��:H�VHH�*RG�LQWHUYHQLQJ�GLUHFWO\�LQ�
human affairs right from the beginning ± the Flood, the Tower of Babel, the 
call of Abram and so on. No human authority or government is in power 
without His permission, as Romans 13:1 says: µ7KHUH�LV�QR�SRZHU�EXW�RI�*RG��
WKH�SRZHUV�WKDW�EH�DUH�RUGDLQHG�RI�*RG�¶� 
 
God also works through principles which he demonstrates over the course of 
time. For example, the principle µULJKWHRXVQHVV�H[DOWHWK�D�QDWLRQ��EXW�VLQ�LV�D�
UHSURDFK�WR�DQ\�SHRSOH¶�(Proverbs 14:34) has been worked out in the history 
of several great nations and empires across the world. (CEE, 2011, p. 3)1  

 

As $&(¶V�YLFH�SUHVLGHQW�H[SODLQV��µObserving historical cycles of civilization, ACE 

writers correlate subordination to God to the life spans of civilizations¶ (Johnson, 

1987, p. 520). In the PACEs, the fall of empires is associated with the loss of 

Christian morality. The success of the British Empire and later of the United States, 

by contrast, are said to be the result of the Christian foundations of these countries. Of 

4XHHQ�9LFWRULD¶V�UHLJQ��VWXGHQWV�UHDG� 

4XHHQ�9LFWRULD¶s exemplary virtue and longevity contributed much to the 
stability and high moral tone of the Victorian Age. So, too, did Britain's 
position as a dynamo of industrial power, a showcase of material prosperity, a 
fearsome military threat to all would-be challengers, and a paradigm of 
GHPRFUDWLF�UHIRUP�«�1RZ��DW�WKH�]HQLWK�RI�KHU�KLVWRU\��WKH�&KULVWLDQ�IDLWK�RI�
Britons²the very foundation of British society, culture, and civilization²was 
under serious attack. (ACE, 1997a, p. 7) 

 

7KLV�µVHULRXV�DWWDFN¶, accordinJ�WR�WKH�WH[W��FDPH�IURP�&KDUOHV�'DUZLQ¶V�WKHRU\�RI�

evolution, from biblical scholarship which challenged literal interpretations, and from 

Karl Marx. 7KXV��µThe fragmentation of Britain's traditional belief in Biblical 

principles could not fail to bring negative resuOWV�«�WKH�(PSLUH�ZDV�LQ�GHFOLQH¶ (ibid).  

                                                      
1&((��&KULVWLDQ�(GXFDWLRQ�(XURSH��LV�$&(¶V�(XURSHDQ�GLVWULEXWRU��,W publishes 
PACEs primarily for use in the UK and Europe, but which are also available in other 
territories. 



 

7KH�YLHZ�WKDW�µULJKWHRXVQHVV�H[DOWHWK�D�QDWLRQ¶ requires a selective reading of history. 

In order to defend the view that the British Empire was a godly enterprise, British 

History PACEs minimize the evils of colonialism: 

For the past thirty years it has been fashionable with popular historians and 
MRXUQDOLVWV�WR�µZULWH�RII¶�WKH�(PSLUH�DV�D�UHSUHVVLYH�DQG�QHJDWLYH�YHQWXUH�LQ�WKH�
VXEMXJDWLRQ�RI�SHRSOHV�DQG�QDWLRQV��7KH�YHU\�ZRUGV�µLPSHULDOLVW¶�DQG�
µLPSHULDOLVP¶�KDYH�FRPH�WR�PHDQ�DOO�WKDW�LV�KRUULEOH�DERXW�WKH�VXSSUHVVLRQ�RI�
one race of people by another. However, there is no doubt that the British 
Empire has brought many benefits to the modern world. Both the first British 
Empire (c.1600±1776) and the second (c.1830±1968) contributed very 
significantly to the spread of western European culture, values and beliefs 
WKURXJKRXW�WKH�ZRUOG�«�0RVW�LPSRUWDQWO\��%ULWLVK�PLVVLRQDULHV��OLNH�WKH�
apostles in the first century, used the British Empire to spread the gospel to 
nations that may not have otherwise heard the glad tidings of salvation. It is 
true that there are a number of disreputable events in the history of the British 
Empire, including three centuries of slave trading, the Opium Wars and the 
exploitation oI�QDwYH�µQDWLYHV¶��+RZHYHU��RQ�EDODQFH��WKH�%ULWLVK�(PSLUH�KDV�
given the modern world much for which it should be grateful. (CEE, 2012, p. 
2) 

 
 

This results in an ahistorical understanding of the present. Grappling with the history 

of racial injustice wouOG�WKUHDWHQ�$&(¶V�WKHRORJ\�DQG��E\�H[WHQVLRQ��WKH�EHOLHIV�LW�

ZLVKHV�WR�LPSDUW�DERXW�ZKR�ZH�DUH�WRGD\��7KH�3$&(V¶�YLHZ�RI�KLVWRU\�GRHV�QRW�

provide an adequate context for understanding the racialized societies that exist now. 

 

The view that obedience to God UHVXOWV�LQ�QDWLRQV¶�SURVSHULW\�LV�QRW�OLPLWHG�WR�$&(¶V�

history curriculum, however, but informs their analysis of current events. This is 

exemplified by the Geography PACE about Africa. Sometimes the non-Christian 

dominant religion is identified, and a description of poverty in the area immediately 

follows: 

In southern Sudan, most people speak local languages and practice pagan 
religions. In the desert regions, most of the people are Arabic-speaking 
Muslims.  



 
The Sudanese have made very slow progress in their attempt to modernize 
their nation. Most of the people are uneducated, diseases are common, and 
VNLOOHG�ODERUHUV�DUH�IHZ�« 
 
Almost all Somalians are Muslims. A severe drought during 1992 and 1993 
led to widespread famine in Somalia. By 1994 the rains had returned and a 
good harvest was expected, but conflict continued among the tribal groups in 
the nation. (ACE, 2006, pp. 16, 17) 

 

This contrasts with the nations identified as predominantly Christian: 

Zambia is one of the world's largest producers of copper. Zambia also has rich 
deposits of zinc, lead, and gold. Unlike soil in most of Africa, Zambia's soil is 
JRRG�IRU�DJULFXOWXUH�« Christianity has played an important role in the life of 
=DPELD�«�7RGD\�PRVW�=DPELDQV�DUH�%LEOH�EHOLHYHUV�« 
 
The first white settlers came to South Africa in 1652. These Dutch Europeans 
settled in what is now Cape Town and founded their society on Scriptural 
principles. They built a progressive, economically sound culture and 
developed the natural resources of the country. Before the arrival of the Dutch, 
South Africa was undeveloped. The native Africans followed traditional tribal 
ways and worshiped pagan gods. (ACE, 2006, pp. 21, 27)  

 

TKH�VXFFHVV�RI�WKH�8QLWHG�6WDWHV�LV�H[SOLFLWO\�DWWULEXWHG�WR�LWV�µ&KULVWLDQ�KHULWDJH¶�DQG�

the &KULVWLDQ�IDLWK�RI�LWV�FLWL]HQV��$&(¶V�JHRJUDSK\�FXUULFXOXP�DFFRUGLQJO\�

emphasizeV�WKH�ZRUN�RI�PLVVLRQDULHV��VLQFH�EHFRPLQJ�µERUQ�DJDLQ¶�LV�VHHQ�DV�D�

prerequisite for the alleviation of poverty.  

 

Insensitive language 

Racially insensitive terms appear periodically in the PACEs. People of east Asia are 

UHIHUUHG�WR�DV�µ2ULHQWDO¶�IRXU�WLPHV�LQ�one Geography PACE (ACE, 2002), and people 

of mixed European and African ancestr\�DUH�FDOOHG�µPXODWWRHV¶�HOHYHQ�WLPHV�LQ 

another (ACE, 1997b). This term derives from the Spanish and Portuguese term 

mulato, meaning mule, the hybrid offspring of a horse and a donkey. Some 

dictionaries label it archaic and offensive (cf. Cambridge, 2017; Chambers, 2017; 



Merriam-Webster, 2017). It is at the very least a potentially offensive and non-

technical term that is out of place in educational literature. Native Americans are 

VRPHWLPHV�FDOOHG�µVDYDJHV¶ (e.g. ACE, 1996b, pp. 32, 38, 1996c, p. 7), and a native of 

&KLQD�D�µ&KLQDPDQ¶�(ACE, 1996a, p. 35). 

 

$&(¶V�HWKQRFHQWULVP�LV�SHUKDSV�EHVW�H[HPSOLILHG�LQ�WKH�ZD\�LW�LQWURGXFHV�VWXGHQWV�WR�

the study of Asia through a story about a western visitor to China: 

Michael tried to fight his panic as he raced from place to place, searching 
vainly for something familiar. With pointed roofs and upturned eaves, the 
buildings around him looked like nothing he had ever seen before. Signs on 
streets and buildings were covered with strange characters that looked as 
WKRXJK�VRPHRQH�KDG�EHHQ�GRRGOLQJ�ZLWK�D�SDLQWEUXVK�« 

 
In desperation, Michael watched the people passing him on the street, but their 
physical appearance provided him no comfort. Their skin was light brown, 
their hair was dark and straight, and the inner fold of their eyelids made their 
H\HV�VHHP�WR�VODQW�«� 

 
Far Eastern cultures, languages, and religions seem alien to most Europeans 
and Americans. Oriental people appear mysterious and inscrutable, and their 
religions seem strange. Do these people have anything in common with 
European or American Judeo-Christian heritage and beliefs? (ACE, 2002, p. 
2) 

 

Conversation about racial justice 

In the second-to-last English PACE (ACE, 2007), characters from Highland (the 

³ZKLWH´�VFKRRO��DQG�+DUPRQ\��WKH�³EODFN´ school) are depicted on a trip together, the 

only time in the reviewed PACEs that they are shown interacting for an extended 

SHULRG��:LWKLQ�WKH�VWRU\��WKH�FKDUDFWHUV�GLVFXVV�WKUHH�TXHVWLRQV��µZK\�DUH�VR�PDQ\�

people racially prejudiced? How can I apply Biblical principles to resolve racial 

FRQIOLFW"�>DQG@�«�How can I break down racial barriers that exist between me and 

SHRSOH�RI�RWKHU�UDFHV"¶��LELG��S��%���7KH�GLVFXVVLRQ�EHJLQV�ZLWK�%RRNHU��D�EODFN�

VWXGHQW��UHPDUNLQJ�µ,�DVNHG�IRU�WKLV�VWHDPERDW�WULS�EHFDXVH I also wanted to get a feel 



IRU�P\�KHULWDJH�«�ZKDW�LW�PLJKW�KDYH�EHHQ�OLNH�WR�KDYH�EHHQ�D�VODYH¶��LELG��S��$���7KH�

characters speaking in these quotations are Victor Manley, an orphan from the Pacific 

Islands who lives in Highland, Reginald Upright, another Highland student, and J. 

Michael Kindhart and Miriam Peace, black students who attend Harmony. The 

conversation contains a reminder that it is Christlike to love everyone: 

³:HOO�´�VDLG�5HJLQDOG��³ZKHQ�D�SHUVRQ�HPXODWHV�&KULVW��KH�YLHZV�DQG�UHJDUGV�
other people as our Lord did. He loved everyone individually and personally, 
UHJDUGOHVV�RI�UDFH��VRFLDO�VWDWXV��RU�SK\VLFDO�FKDUDFWHULVWLFV�´��LELG��S��'� 

 

Elsewhere, other priorities emerge: 

[Victor Manley:] Jesus always looked beyond physical conditions and focused 
RQ�PHHWLQJ�WKH�RWKHU�SHUVRQ¶V�QHHGV�«�+H�ZDV�PRUH�LQWHUHVWHG�LQ�GUDZLQJ�
them to God than He was in debating social injustices between Jews and 
Samaritans or Romans. (ibid, p. C) 
 

This seems to imply that conversations about social justice are a distraction from the 

more important business of evangelism. It could therefore be used to silence those 

who seek to prevent injustices. 

[J. Michael:] My dad taught me to be myself and to respect myself. He said if 
I did that, others would respect me too. I understand that not everyone is 
trained in Biblical principles, so I don¶t take every careless remark or 
expression as a racial slur. I work at breaking down barriers, not building them 
up. 

 
[Miriam:] Some people have a hard time forgetting offenses and abuses done 
WR�WKHLU�DQFHVWRUV�«�HVSHFLDOO\�ZKHQ�RWKHUV�JHQHUDOL]H�DQG�IRUFH�HYHU\RQH�RI�D�
particular race or ethnic group into the same mold. They make something a 
racial issue when it's not. 

 

Taken together, these two quotations seem to imply that there is a correct way for 

black people to behave, and it involves not making a fuss about casual racism, and 

forgetting about slavery because it was a long time ago. Again, this silences 

conversations on social justice and makes it harder for current inequalities to be 

DGGUHVVHG��,W�KDV�EHHQ�DUJXHG�WKDW�VRPH�FRQVHUYDWLYH�3URWHVWDQWV¶�HPSKDVLV�RQ�



individual responsibility and individual salvation prevents them from considering 

social structures and institutional problems that perpetuate racial inequality (Dupont, 

2013; Emerson et al., 1999). Emerson and Smith (2000) found that white evangelicals 

tend to believe all obstacles to equality have now been removed, a position the above 

quotations seem to support. ACE explicitly rejects the value of conversations that 

would address racial inequalities. 

 

Conclusion 

The ACE curriculum has features that perpetuate white supremacy, overtly and 

covertly. Given the intersection of race, embedded social (school-based) practice and 

the exercise of power (by teachers over students), critical race theory provides a 

useful way of helping to understand the extent to which and why racism is engrained, 

and thus perpetuated, within ACE. Within ACE, whiteness, maleness and having been 

converted to a particular understanding, experience and practice of Christianity, are 

necessary for those who wish both to be powerful and to exist in a state of 

righteousness. 

 

The overt features of the ACE curriculum are the most obviously egregious, and 

should immediately disqualify ACE from consideration for use in publicly-funded 

schools. They could, however, be removed from a future version of the ACE 

curriculum without destroying its identity. There is some evidence that this is has 

started to happen (Scaramanga, 2017). ACE could integrate the segregated 

communities in its cartoons, remove any defence of apartheid, and replace the 

3$&(V¶�RFFDVLRQDO�GHURJDWRU\�ODQJXDJH��ZKLOH�UHPDLQLQJ�UHFRJQLVDEO\�WKH�VDPH�

curriculum.  



 

While these cosmetic improvements to the curriculum could be made easily, the 

deeper ways ACE perpetuates white supremacy could not be removed without a 

radical overhaul of its ideology. ACE denies the value of worldviews and cultures 

other than its own, and through its rugged individualism, denies the reality of 

structural racism. :KLOH�WKH�RIIHQVLYH�UHIHUHQFHV�WR�µVDYDJHV¶�FRXOG�EH�UHPRYHG�

without major changes to the curriculum, the worldview ACE promotes does not have 

the capacity to acknowledge the scale of historical or contemporary injustices. 

Teaching students the reality of slavery, colonialism, or Jim Crow would threaten 

$&(¶V�FRQWHQWLRQ�WKDW�US history has been ordained by a just God. Recognising 

FRQWHPSRUDU\�LQMXVWLFHV�ZRXOG�WKUHDWHQ�$&(¶V�LQGLYLGXDOLVP��,QGLYLGXDOLVP�LV�VR�

HVVHQWLDO�WR�$&(¶V�ZRUOGYLHZ�WKDW�WKH�HQWLUH�FXUriculum is individualized, and group 

activities eschewed (Speck & Prideaux, 1993). ACE exists primarily to impart a 

particular view of the world (ACE, 2017; Speck & Prideaux, 1993). This view is 

tightly bound up with implicit notions of white supremacy. 

 

It could be argued that mainstream textbooks have an ugly racial history of their own. 

Uncomfortably recently, US public school textbooks have contained racist language 

and ethnocentrism of the kind for which we are now criticising ACE. More generally, 

it would also be a mistake to think that racism has been erased from mainstream 

social studies education. Relatively recent studies of US textbooks find important 

omissions that militate against students forming an informed and contextualised 

understanding of the history of racial violence (Alridge, 2006; Brown & Brown, 

2010). The American Pageant, a nationally used advanced placement text, has been 



criticised for minimising the evils of slavery and promoting racist stereotypes (Reed, 

2015).  

 

The failings of aspects of mainstream schooling do not exonerate ACE. Racism is no 

less harmful when it occurs in private institutions. There is a qualitative difference, 

however, between the kind of racism found in ACE textbooks and that noted in 

contemporary mainstream textbooks. In textbooks examined by Brown and Brown 

(2010), racial violence is described as the actions of bad individuals rather than 

contextualised as systematic and institutional. Those same acts of violence are not 

mentioned at all in the ACE materials focusing on 20th Century US history. 

 

,Q�WKLV�H[DPLQDWLRQ��ZH�KDYH�QRW�IRFXVHG�RQ�$&(¶V�RPLVVLRQV�EXW�RQ�WKRVH�DVSHFWV�

which might be seen as promoting prejudice or discrimination. In this respect, the 

ACE materials are more similar to textbooks from before the Civil Rights era (Foster, 

1999; Zimmerman, 2004). Civil Rights activists successfully argued for the removal 

of discriminatory content from textbooks, and these arguments can equally be applied 

to the curriculum content of voucher-funded private schools. They argued that if 

white children absorbed prejudiced messages, this would be an obstacle to racial 

equality in society; that history which minimises the evil of slavery or segregation is 

not merely insulting but inaccurate; and that racist messages in textbooks were 

psychologically harmful to black children (Zimmerman, 2004). Those arguments are 

now almost universally accepted, and they are equally applicable today. If they are 

sufficient to exclude racist material from directly state-funded schools then they ought 

also to exclude it from schools funded by vouchers. 

 



From this argument, it should not be inferred that we consider white evangelicalism to 

be a homogenous movement (cf. Marti & Ganiel, 2014; Steensland & Goff, 2014). It 

is far from the case that all evangelicals accept the portrayals of race found in the 

ACE curriculum. However, owing to the history of private Christian education, 

fundamentalist curricula are widely used in Christian schools, even if those operating 

the schools are not themselves fundamentalist (Walford, 1995). Because ACE is self-

LQVWUXFWLRQDO��VWXGHQWV¶�LQWHUDFWLRQ�ZLWK�WKH�WH[W�LV�IRU�WKH�PRVW�SDUW�QRW�PHGLDWHG�E\�

teachers. Of course, students may draw their own understandings and interpretations 

from the text, and further research would be required to investigate these. Interviews 

with ACE students, parents, and school staff would help to illuminate how they 

understand and respond to the PACE text. However, the evidence suggests that 

textbooks are highly influential (Foster, 1999), and it is plausible that this would be 

even more strongly the case with a self-instructional curriculum.  

 

This paper has only considered one curriculum in common use in private Christian 

schools, but there is evidence that certain other Christian school curricula have similar 

problems. Fundamentalist curricula such as Abeka, BJU Press, and ACE are 

sufficiently similar that scholars and journalists frequently group them together for 

discussion purposes (cf. Alberta Department of Education, 1985; Laats, 2010a; 

Menendez, 1993; Paterson, 2003; Wilson, 2012). Agiro (2012) found evidence of 

racial and gender discrimination in Abeka and BJU textbooks, while Wilson (2012) 

reports that one Abeka textbook defended the Ku Klux Klan. This is not to deny the 

possibility of a high quality religious education (cf. Chapman, McNamara, Reiss, & 

Waghid, 2014; Gardner, Cairns, & Lawton, 2005; Hand, 2012) and we recognize that 

forms of Christian education intended to combat systemic racism have been proposed 



(e.g. Fears, 2017). Nevertheless, the ACE curriculum has a history of explicit and 

implicit racism which makes it a poor candidate for public funding. 

 

Notes 

The PACEs examined for this review were: 

English 1061-1071, 1073-1080, 1084-1108, 1112, 1118, 1121, 1127, 1129, 1130, 

1134, 1135, 1142-1144; Science 1013, 1015, 1017, 1021, 1045-1048, 1085-1108; 

Social Studies 1029, 1045-1048, 1073-1078, 97-108, 1097-1108, UK1085-UK1096, 

1139. 

In all cases the author and publisher is Accelerated Christian Education, except Social 

Studies UK1085-UK1096, whose author and publisher is Christian Education Europe. 

Place of publication is not given.  
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Table 1. Appearances in cartoons of white and POC characters 
Subject White:POC % Sample2/population3 
English 89:11 55/144 (38%) 
Science 90:10 20/96 (21%) 
Social Studies 82:18 11/78 (14%) 

2 Sample refers to the number of PACEs examined. 
3 Population refers to the total number of available PACEs featuring character strips. 

 
 
Table 2. Cartoons depicting one or more white or POC characters 
Subject One or more 

white (%) 
One or more 
POC (%) 

English 88 18 
Science 89 21 
Social Studies 90 23 

 


