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A.l The process of literature review

The literature review was a conventional narrative review based on key terms and
issues that emerged from the research questions. It was a systematic inquiry, but not a

formal systematic literature review (Torgerson, 2003).

The literature review started by studying work referring to intercultural education.
Relevant fields such as multicultural education, anti-racist education, bilingual
education and others were also looked into/examined. Further references suggested by
the authors on the above issues or related themes, such as diversity, empowerment,
cross-cultural understanding, culture, race, ethnicity, nationality and other were also
considered, so as to form a comprehensive understanding of the field. All sources and
places I could have access to, such as on line databases and library catalogues,
university libraries, centres or institutes of research were used. Thus, the literature
review became an iterative process which consisted of a continuous updating of both
English and Greek references throughout the whole research process until the

submission of the thesis (Teddlie & Tashakkori, 2009).

I have covered both academic and policy documents (grey literature), such as official
reports, circulars and documents. 1 have also used a number of databases (see volume

1, references p. 243) and I have undertaken searches via google scholar.

The literature review started before the phrasing of the research questions and that
contributed to my decision of the area of my research study more clearly. I learned
what work has been done in the field of intercultural education and in which specific
areas research was lacking (Borg & Gall, 1983) so as to be able to phrase the
appropriate research questions in order to cover this gap in the specific research area.
Later on, the literature review guided the design of the questions of the questionnaire
referring to the basic principles of intercultural education (question 15 and 16) and the

pedagogic approaches towards intercultural education (questions 20 and 21).



Moreover, the literature review supported further reading in the field. The references
suggested by the authors at the end of their work helped me to gain greater insight
into the field (Borg & Gall, 1983). Besides, as it has previously been mentioned, the
field of intercultural education is a loosely defined one. The literature review and the
suggested references contributed to my exploring the issue more deeply. If we assume
that each issue or problem has several different aspects, the literature review is quite

helpful in seeing how the issue or problem links to the various aspects.

Throughout the literature review process | established a paper trail which included
research summaries from the sources I had read, which later on were used in the
literature review in my own words. I also developed a bibliographical list for each one
of the sources I had read. It was very important to buy some books and make copies
of the articles and the texts most relevant to the literature review so as they could be

easily accessed and be read repeatedly (Teddlie & Tashakkori, 2009).



A.2 Educational policies followed for the education of foreign pupils in
European and overseas countries

As it has already been explained in the sections of the limitations of the study
(Chapter 1, p. 17) the amount of information provided for each country depends on
the number of references available for each one. The references to specific
chronological periods for each country, which vary from one to another, depend on
the information given from the relevant sources. In the cases of some countrics the
information provided is not up to date due to the lack of recent references to the
education of foreign pupils in those countries. Finally, the type of information
presented varies from the official educational policies established in each country to
research projects designed and carried out by non-profit associations or by the

government.

The case of European countries

England

England has been multicultural in its population since at least the 19" century, when it
received a great number of immigrants as workers (Opper, 1983; Grant, 1997;
Pumfrey, 1997; Markou, 1997). Its minority ethnic population is diverse and there are

about 12 languages other than English spoken in England as a whole (Figueroa,

1998).

In 1960 the prevailing notion was that immigrants should be assimilated. Therefore,
the focus had been on teaching English as a second language (Figueroa, 1998).
Around 1975 the assimilation policy was replaced by integration policy, which was
supported by the recognition of cultural differences. Nevertheless, foreign pupils were
not entitled to being taught their first language (Opper, 1983). Towards the end of
1970s the discussion focuses on multicultural education and the design of
multicultural programmes. Elements of foreign pupils’ cultures are visible and are
incorporated in teaching (Markou, 1997) but only in schools which are situated in

multiethnic areas. However, according to the Swann Report (DES, 1985) neither



assimilation nor integation nor multiculturalism had successfully met the needs of

ethnic minorities.

During the second half of 1980s anti-racist education is discussed more than
multicultural education and several studies have shown the existence of racism in
schools. As a result, the rights of the minorities are recognised and many LEAs and
some schools design antiracist policies (Figueroa, 1998:129). Three years after the
Swann Report, in 1988, the Education Reform Act suggests that the curriculum
should have a multicultural dimension and that the principal religions in Britain
should be discussed in Religous Education. However, it was stressed that Christianity

should be the priority (Figueroa, 1998).

France
France received foreign workers from Belgium, [taly and Poland towards the end of

the nineteenth century.

In the beginning France encouraged the repatriation of immigrants through the action
‘Help for return’. Then followed the policy of their integration into the French society
and offered compensatory education, which consisted of the intensive teaching of
French and the organization of reception classes, when the number of foreign pupils
was sufficient. In any other cases foreign pupils were directly integrated into the

mainstream classes (Zogratou, 1997).

During 1975-1985 two main actions were designed to promote immigrant children’s
integration both into the school and the society. The first action related to the
founding of Centres of Information and Training of Immigrants’ children. The second
action was the organization of Zones of Educational Priority. This action was based
on the concept that pupils’ performance in the school depends on the society in which
they live. Therefore, an attempt was made to combat social inequalities with the use

of various methods not only in the school but in the wider society, too.

However, as the passage of time revealed, the above measures were temporary,
because after 1985 they were abandoned and the government adopted the standard

forms for coping with the issue of the education of foreign pupils (Markou, 1997).
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Germany
When the post-industrial development took place, Germany was the European country

which received a large number of immigrants.

In the beginning the prevailing idea was foreign pupils’ integration into the German
school system. Therefore, a number of actions were organized, such as preparatory
classes, bilingual classes, special classes for foreign pupils, intensive language classes

and tutorials (Markou, 1997).

Since mid-1970s the educational aim for foreign pupils was dual; their integration in
the German society and the continuity of learning their first language in case of their

repatriation.

The last year of 1970s all states recognized the learning of mother language as an
optional subject, but in more than half of states the teaching of mother language was
out of the educational supervision. It was not until the decade of the 1990s that the
concept of intercultural education was developed at a theoretical and scientific level.
The results of the research projects undertaken showed that foreign pupils’ low
performance related to the absence of the connection of their education with elements
of their cultural identity. In some universities centers of intercultural education were
organized, which designed teaching material and programmes related to intercultural

education (Markou, 1997).

Holland

Until the end of 1970s Holland did not recognize that its society was multicultural and
there was the notion that the immigrants it had received constituted a temporary
phenomenon. The teaching of mother language was offered only in case of

repatriation. Intensive teaching of the Dutch language was the norm.

Since 1980s great importance was attributed to teaching Dutch as a second language.
However, research undertaken revealed that in 7 out of 10 schools teachers were not

trained in teaching Dutch as a second language. In reality as Markou (1997) denotes
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there was not any official educational policy to secure the teaching of the first
Janguage with the parallel use of the second language. The children of immigrants
used to participate in two different educational systems : the Dutch one and the
system being taught their mother tongue, which was organized by the embassy of

their country.

According to the literature review about ten years ago only a few Dutch schools
included intercultural activities, which usually focused on folklore elements and on

the history of the country of origin (Markou, 1997).

Italy
In 1980s Italy undertook educational measures in order to respond to an influx of
immigrants having started from the mid-1970s and to be in alliance with the European

requirements as regards immigrant integration.

More specifically, according to the Presidential Decree of 1982 the instruction of the
language and culture of origin should be promoted for the European immigrant pupils
living in Ttaly. It was not until 1986 that reference was made for the education of
immigrant pupils outside the European Union. It was suggested that those pupils’ both
first language and culture and the Italian language and culture should be taken into
account in their education. It was the first time in 1989 that pedagogical suggestions
were made as how teachers could deal with those pupils. Still, policy documents of

those times referred to those pupils’ integration into the Italian society.

In 1990 there is a turn from immigrant pupils’ integration to intercultural education,
which was introduced as a response to cultural diversity in Italy. Later on, in the
educational policy documents of 1992 and subsequent years more attention is devoted
to the implementation of intercultural education for all pupils as a solution of the
emerging internationalisation and the globalisation of the world and an attempt is
made to demonstrate the differences between multicultural and intercultural
education. It is noteworthy that educational legislation in Italy moves from the
education of immigrant pupils to a type of education, that is intercultural education,

which refers to both immigrant and mainstream pupils and that shows that its

12



implementation is an imperative for preparing all pupils to live and cope with the

issues emerging from a culturally diverse society (Liddicoat & Diaz, 2008).

Portugal
As regards the implementation of intercultural education in Portugal, a number of
research projects have been implemented. Further to that various non-profit

associations were organized or supported the intercultural dimension in education.

The first government initiative, which took place, was the project “Schooling in the
intercultural dimension’. It was implemented in a target group of primary schools
which were attended by Gypsy and African children. The project aimed at combating
prejudice and discrimination and at achieving cultural continuity between the school

and the family through the use of innovative teaching and learning strategies.

The second government initiative, the Intercultural Education Project, was set up in
1993/1994 and included again a limited number of primary schools, at which the
majority of pupils belonged to ethnic minorities. The aims of the project were to
develop appropriate teaching strategies so as to improve pupils’ performance and to
build bridges between school, family and the community, all of which are thought to

be involved in the educational process.

The associations, which showed interest in intercultural education and in relevant
concepts, such as tolerance, harmonious co-existence, dialogue between different
ethnic groups was Teachers’ Association for Intercultural Education/ APEI and the
SOS Racism Movement. In particular, the latter association showed its interest in
intercultural education by promoting the ‘Multicoloured School’ project in 50 primary
and secondary schools, which aimed at reducing discrimination, improving
multicultural relations and ensuring all pupils’ access to and experience in different

cultures (Cordeiro, 1997).

According to the aforementioned comments, one could argue that the concept of
intercultural education was introduced in the country recently. The practical state of
intercultural education in Portugal is still at a primary stage and it is only restricted in

guidelines, recommendations, the implementation of various research projects which
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aim at a limited number of schools and which have an end date and in independent
school practice (Santos, 2004). Intercultural dimension in education is not
implemented in/or does not penetrate the overall Portuguese educational system.
Scotland

According to the 1981 Census there were eighty thousand Gaelic speakers in
Scotland. There are also some ethnic groups from Pakistan, India, Hong-Kong, Italy,
Egypt and Vietnam. That reveals that Scottish society is multilingual and
multicultural. However, as Grant (1994) claims, it would be untrue to say that Scottish

society is free of racism.

It was not long ago since almost everyone thought that having a first language other
than English was a handicap. This assumption was widespread and was held by many
members, who belonged to minorities. So, foreign children were brought up with the
notion that their culture and that of their families counted for nothing in the oftficial

educational system. Therefore, they had to be taught and learn the English language.

In recent years attitudes have tended to change. More and more teachers have started
to believe that pupils’ own cultures have a positive value for their further education
and development. However, this idea cannot be supported, because there is a lack of a
clear official educational policy on the issue as well as a lack of teachers knowing the

cultures and the languages of their pupils (Grant, 1983).

However, as regards this last point I would like to make two comments. It is not
necessary for teachers to be experts on a culture so as to teach foreign pupils, as long
as they use the appropriate teaching methods and adopt the appropriate approaches for
their pupils to explore and value other cultures. The government could also employ

native speakers acting as teachers for teaching foreign pupils’ first language.

Spain

Spain is diverse and pluralistic taking into account that its population consists of
people coming from Africa, Portugal, Latin America, Eastern Europe in a smaller
number and the Gypsies which comprise the highest percentage in Spain compared to

other European countries.
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The Law of General Arrangement of the Educational System (LOGSE) established in
1990 considering of the diversity of the population among other aims demonstrated
that schools should adopt themselves to cultural changes and cultivate respect towards
the linguistic and cultural pluralism of the country. Teachers would be responsible for
deciding on the appropriate subjects, content, time distribution, methodology and

material used to fulfill those aims.

However, according to research conducted many schools had stated that they would
incorporate an intercultural dimension into their everyday practice, but they did not
actually put it into practice. Even in the cases of relevant activities implemented in
schools they were found to be isolated and folkloric. Deficient teachers’ training, their
negative attitudes towards intercultural education and their lack of experience for
dealing with intercultural education constitute obstacles for transferring intercultural
education from theory to practice, as research indicated (Sales Ciges & Garcia Lopez,
1998). It seems that although the Law of 1990 regarding education in Spain makes
provision for the cultivation of the concepts of pluralism, equality and tolerance in
schools, these are only discussed and analysed on a theoretical level and do not depict

the educational reality in Spain.

Sweden
Sweden received many immigrants from other countries such as Finland, Denmark,
Norway, Germany, Yugoslavia, Poland, Turkey and Greece in 1970s. It had also

received several refugees from Asia and Africa during this period of time.

The society of the country became multicultural and that was recognized by the
government (Zografou, 1997). They (the government) had to concern how they could
manage multiculturalism in all aspects of life including education. Although Swedish
schools had a long tradition in modern foreign language teaching (English, German,
French, Spanish, and Russian) until mid-1970s Swedish was the only medium of

instruction.

In 1975 the Swedish parliament decided that the goal for both immigrant pupils and
native pupils should be active bilingualism (Opper, 1983). It is based on the concept

that all pupils have the right to develop their language and culture as well as the
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ability to function in a second language (Norberg, 2000). Consequently, immigrants
will not have negative experience of their stay and education in Sweden and they will
bring to Swedish society a great number of languages and cultures. Furthermore, as
research has shown immigrants can become competent speakers of Swedish only with
the parallel use of their first language (Tingbjorn, 1988). It was also proved that the
development of the first language was vital for foreign pupils’ social and cognitive

development (Opper, 1983).

Since 1977 three types of classes were offered. Home language classes were
organized when the majority of immigrant pupils spoke the same language. The use of
Swedish gradually increased to become the dominant language in early high school.
The major obstacle against starting home language classes was usually the insufticient

number of pupils having the same common first language.

When the number of foreign pupils was not enough to form a home language class,
composed classes were organized. In those classes mother tongue was the medium of
instruction and Swedish was taught as a second language. The major obstacle against
establishing composed classes was the small number of Swedish-speaking pupils

(Tingbjorn, 1988; Markou, 1997).

The third type of classes offered was common classes, in which pupils started with a
considerable amount of instruction in their first language and then gradually increase

the number of lessons held in Swedish.

Parallel to the above actions teachers were trained in teaching Swedish as a second

language because their training in that domain was insufficient (Markou, 1997).

The case of overseas countries

Overseas countries had started receiving immigrants before Second World War
compared to the European countries due to their social and economic development
(Markou, 1997). To provide further perspective on the FEuropean policy on
intercultural education I will look briefly at the similarities and differences between

Australia, Canada and USA in order to shed light on the European cases.
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Australia/Canada/USA

In Australia the population consists mainly of the Aborigines, British and Asians.
Integration was the aim of immigrants’ education in the beginning. The design of
bilingual programmes started in 1970. However, these programmes did not belong to
the strong types of bilingual education, which lead to additive bilingualism. Pupils’
first language was only used to facilitate the teaching and learning of the second
language (transitional bilingualism). Moreover, these classes of the teaching of the
community language funded by each state were organised outside school hours, which
means that they did not constitute part of a coordinated multicultural dimension of
each school. Finally, the picture is completed by Australian teachers’ deficient
knowledge about its ethnic groups as Cahill (1984) showed as cited in Hill & Allan
(1998).

A decade later some programmes of multicultural education were funded aiming at
pupils’ right to preserve their culture and their having equal access to education.
Teaching resources were produced and a great deal of literature emphasized the
incorporation of a multicultural perspective in subject areas, such as English, religion
and social studies. However, the multicultural perspectives implemented in schools,
especially those accommodating few migrant students, were tokenistic taking
commonly the form of celebration of cultural differences. Furthermore, the
implementation of a multicultural curriculum across the country did not seem to be
coordinated and systematic (Hill & Allan, 1998). Generally speaking, multicultural
education in Australia is confined in the offer of some additive classes for foreign
pupils. It does not penetrate the whole school system and it does not refer to all pupils
(Markou, 1997).

On the contrary, the concepts of multiculturalism and anti-racism have developed in
Canada more than any other country since 1970 (Fowler, 1998). About ten years
before, in 1962, the Royal Commission on Bilingualism and Biculturalism was
founded. In the decade of 1970s the first discussions on multicultural and bilingual

education had started taking place at a scientific/academic level. The design of the
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first bilingual programmes had started during that period, aiming at developing
bilingualism in French and English and at preserving pupils’ cultural heritage. In 1984
a special committee of Parliament dealt with the life of minority groups in Canada and

prepared a report entitled ‘Equality now’.

Nowadays bilingualism is ofticially accepted in Canada and the bilingual programmes
implemented belong to the strong types of bilingual education. More specifically, the
programmes of immersive bilingual education aim at the intense use of the second
language (French) in school with the parallel use of the first language (English). The
success of these programmes reveals their appeal in Canada. In 1990 more than
250.000 pupils coming from English families were enrolled in bilingual schools

(Baker, 1993).

Regarding USA, it received many immigrants from Europe before the Second World
War. After that period immigrants mostly came from Latin America and Asia. Only

10% of the population consists of Native Americans (Seeberg et al., 1998).

Immigrants in USA were used as workers but they were forced to adjust themselves to
the dominant culture. Pupils other than Americans were thought to have a poor
cultural capital, which would not help them to perform. Therefore, their education
aimed at improving their performance ignoring their cultural identity and
compensatory educational solutions were offered (Seeberg et. al., 1998). Withdrawal
classes were organized, in which pupils belonging to minorities were taught in the
second language intensively (Baker, 1993). The main disadvantage of this type of
education is that there is the danger that pupils may fall behind compared with the rest
of the pupils and that their segregation from them may stigmatize them. Alternatively
differentiated teaching in the classroom could be implemented. In 1978 integration
was stressed and emphasis was given on the learning of the English language and the
English culture (McGee Banks, 2004). This educational policy comes to contradiction
with the different trends presented in 1970 at a scientific level and they stressed the
respect for all different cultures and the equality of chances, the necessity of the

implementation of multicultural education and the improvement of human relations

(Markou, 1997).
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It was not until the 20" century that in the United States the discussion was first
framed as anti-discriminatory education and antiracist education. Later on, the
persistent structural inequalities into the educational system due to the
decentralization of public schooling brought into the fore the idea of multicultural
education (Seeberg et. al., 1998). According to Sleeter & Grant (1985) five models of
multicultural education were developed and used in the United States: 1. teaching the
culturally different which is based on the idea that those who differ culturally are at a
disadvantage. This approach does not take into account the cultural differences of
pupils and aims at their integration, 2. Human relations approaches which aim at
developing effective communication between people of different cultures, 3. Single
group studies which focus on culture-centric education, 4. Inclusive multicultural
education which refers to all pupils but it does not manage to resolve issues of
oppression and unequal distribution of power and 5. Education that is multicultural
and social reconstructionist. This type of multicultural education constitutes a more

active approach and deals more directly with issues of oppression and power.

It should also be mentioned that bilingual education is offered in the United States
since 1974. This type of education has taken either the form of submersion which
means that pupils learn everything in English, or transitional bilingual education
alming at preparing pupils to join the mainstream classes by offering them some
subject matters in their native language for a certain period of time and maintenance

which aims at preserving pupils’ native language (Seeberg et. al., 1998).
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A.3 Convention against discrimination in education (UNESCO, 1960)

Article 1
Discrimination is based and includes any exemption, preference or any restriction
based on race, colour, gender, languages, religion, any other religious views, national

or social origin, economic situation, which results at unequal treatment in education.

Article 2

The establishment of separate educational systems or institutions for boys and girls
are allowed provided that there is sufticient teaching staff, buildings and equipment of
the same quality.

The establishment or preservation of separate educational systems due to religion or
language as long as attendance is optional.

The establishment or preservation of private educational institutions provided that the

do not aim at pupils’ or groups’ marginalisation.

Article 3
States should establish laws to ensure that no discrimination is made against pupils in
any educational institution.

Foreign pupils should have equal access to education.

Article 4
States should promote equal chances and treatment in the field of education.
Primary school education should be obligatory and free and provide the teaching staft

with training without discrimination...

Article 5
Members of national minorities have the right to participate in their own educational
activities, to retain their own schools and teach their own language. However, they le

should be able to understand the cultural heritage and language of the community.
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Article 6
Education should aim at developing understanding, human personality, respect of
human rights, tolerance and friendship between all nations and of racial or religious

groups.
Article 7

Member states of the convention should report about the conventions and any other

actions adopted for the application of the convention.
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A.4 Declaration for the rights of persons belonging to national, religious and
linguistic minorities of 18.12.1992 (United Nations)

Article 1
The countries will protect the national, cultural and religious identity of minorities and

encourage its promotion. They will also adopt legal measures for fulfilling these aims.

Article 2

Persons belonging to minorities have the right to have their own culture, to use their
own language officially and in privacy, to practice their religion.

Persons belonging to minorities have the right to participate effectively in decision
making concerning the state.

Persons belonging to minorities have the right to keep contacts with persons/citizens

of other countries, with whom may have national, religious and linguistic bonds.

Article 3

There will be no severe results from their practicing the above rights.

Article 4

Countries should ensure that persons belonging to minorities can practice their rights.
Countries should take measures so as minorities can develop their culture, traditions
and customs.

Countries should take measures so that minorities can have sufficient chances for
teaching and learning of their mother language.

Countries should take measures in the field of education in order to encourage
learning about the history, traditions, language and the cultures of minorities living in

this country.

Article 5

Programmes of co-operation and help should be developed between countries.

22



Article 6

Countries should co-operate on issues related to persons belonging to minorities.

Article 7
No article of this declaration should be interpreted as though it allows domination

equality and places the political independence of the states in danger.
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A.S Convention 1203 for the Gypsies of Europe

Article 1
Europe hosts a lot of different cultures, including the cultures of minorities, which

enrich and constitute to the culture of multivariety of Europe.

Article 9
Gypsies are one of the minorities in Europe, who do not have a specific geographical

region. Therefore, they need special protection.

Article 11

The teaching of Gypsy music should be promoted in some music schools in Europe

A European project for studying the Gypsy language (Romanes) should be designed.
The existing Furopean programmes about the education of teachers should be
extended.

Attention should be based on women’s and mothers’ education.

Gypsies should be informed on their rights and how they can preserve them.

Article 18
Member states should develop more projects about their residence, education and

working chances.
Article 22

A mediator should be employed by the Council of Europe in order to keep contact

with Gypsies.
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A.6 Summary table of the main decisions made by the Council of Europe
regarding the European dimension in education

Date Boards/Type of text Content
9/2/1976 Resolution of ministers of education Promotion of European
dimension with visits
27/6/1980 Report of the Commission of education The introduction of the

European dimension in
school programmes and in
teachers’ training
programmes

2-29/10/1985

Board of Europe

Encouragement of pupils’
exchanges

Fraternization of schools
Design of new teaching
material

Education in Copenhagen

27/9/1985 Meeting of Board of ministers of | Promotion of European
education dimension in school
programmes and in the
education of teaching statt
1/7/1987 Unified European action Enactment of the principle
of assistance
1988 Report of the Belgian Pierre Vanbergen Critique of the economical
‘Enhanced treatment of the European way of thinking
dimension in education’ Social and cultural
dimensions of the European
dimension
Respect of human rights
24/5/1988 Resolutions ot the meeting of ministers of | The importance of the

European dimension in the
European integration
Utilization of the Erasmus
programme

Incorporation of the
European education in
school programmes
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8. | 23/9/1991 Document of the board with the title Satisfaction from the
‘First report regarding the evolvement of | promotion of the European
the actions taking place in the level of dimension
member-states and the European Union | Gradual introduction of the
for the promotion of the FEuropean | European dimension in all
dimension in education’ school programmes
9. 129/91993 Maastricht Convention Framework for action in all
Publication of Green Book grade levels in education
Emphasis on the co-
operation between the
institution of teachers’
training
10. | 14/3/1995 Socrates programme, Board of European | Development of education
Union and European Parliament of high quality
Development of the
European dimension in
education (spread of
languages, teaching of
languages of member-states)
Open and distance education
Adult education
Intercultural education
11.| 1996 Year of lifelong learning It penetrates all programmes

and leads to the society of
information and the society
of knowledge
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A.7 Indicative games of acquaintance and trust

The net of the group

We make a circle with the children by sitting on the floor. The coordinator holds a
ball of wool and explains the game. Each one throws to the other the ball, he/she says
his/her name and holds a point of the ball before throwing it to the next one.

Music plays and children are standing up holding the points and moving their bodies
freely according to the music. At the same time, they play pulling the string gently.
Thus, the group communicates by stretching and loosening the string.

The game finishes with collecting the string. The child that last took the string meets
and he lets him/her to continue in the same way.

It is a good chance for chidren to know each other and communicate.

(Michail, no date, p. 6)

Name game

Have pupils learn the names of the other children at the beginning of the school year
Gather children in a circle. Ask children to think of something they like to do or are
good at. Give some examples: ‘My name is...and I like to/I am good at’.

Afterwards the teacher can make the following questions to generate a discussion:
‘What did you learn about someone you didn’t know before?’, ‘How would we feel if
more of us told each other the things we think they are good at?”’

(Schniedewind &Davidson, 1998, p.37)

Concentric circles

Divide the class into two groups. Have one half of the class move their chairs into a
central area and form a circle facing out. Or have children sit on the floor in that same
formation. Ask the other half of the class to form an outer circle facing in. In this way
cach person has a partner. Give a question to talk about with their partners. The inner
circle stays stationary and people in the outside circle move one chair to their right.

Now each person has a new partner.
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Afterwards the teacher can make the following questions to generate a discussion:
*How did you like talking with your classmates?’, *Some of the experiences you taled
about were being about treated unfairly or unequally. How does that feel?’, *What can
we do to change those situations?’

(Schniedewind &Davidson, 1998, p.38)

Adjective attributes

Students will work together to find in groups positive adjectives that describe each
other. They will help each other learn new words, have a chance to talk about positive
qualities they see in each other and practice caretul listening.

Afterwards the teacher can make the following questions to generate a discussion:
‘How did you feel about the adjective your group chose for you?’, *Would you have
chosen that one or another adjective for yourself?’.

(Schniedewind &Davidson, 1998, p.44)
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A.8 Foreign schools with foreign curriculum

Kindergarten Primary High school |Lyceum
school

American  Community Schools of v v v v
Athens
Byron College v v v
Campion School v v v v
Green Hill International School v v v v
Japanese School of Athens v v v
Lybian School v v v
Pinewood Schools ot Thessaloniki v 4 4 v
Polish School v v v
St. Catherines British Embassy v v
St. Lawrence College v v v v
Tacis Hellenic International School in v v 4 v
Athens
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A.9 Foreign schools with Greek curriculum

Kindergarten Primary  |High school |Lyceum
school

American College of Agia Paraskevi v v
American  College 'Anatolia’  of v
Thessaloniki

Greek-French School 'Agios losif’ v v
Greek-French School 'Agios Pavlos' v v
Greek-French School  'Delasal' of 4
Thessaloniki

Greek-French School Toanna D' Arc' 4 4 v
Greek-French School 'Kalamari' of v v
Thessaloniki

Greek-French School Ursulinon v v
Leonteio Lyceum of Nea Smirni v v
Leonteio Lyceum of Patisia v v v
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A.10  Foreign schools with both a Greek and a foreign curriculum

Kindergarten |Primary High school |Lyceum
school
German School of Athens v v v v
German School of Thessaloniki v v v
Greek-French School of Agia v v v v
Paraskevi'
Italian School of Athens v v v v
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A1 A general schematic presentation of the Greek educational system

University
or

Technological Professional Institutions

Third level of education

Unified Lyceum or Technical Professional Schools
(state or private)

(mainstream or special

or intercultural) \ /v

Lyceum (15-18 years old)

T

High school (12-15 years old) (state or private)

(mainstream or special or intercultural)

Second level of education

Primary school (6-12 years old) (state or private)

(mainstream or special or intercultural or minority or foreign primary schools)

Kindergarten (5 years old) (state or private)

(mainstream or special kindergarten)

First level of education
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A.12 Greek legislation regarding the education of foreign/repatriate pupils in
English (in chronological order)

Presidential Decree 114/78: Enrollment of Pupils of Foreign Schools in Greek Likeia.
Volume of the Newspaper of the Government 26/A"/21-2-78.

Presidential Decree 369/85: Foundation and Operation of Schools of Greek
Immigrants. Volume of the Newspaper of the Government 154/A/10-10-84.

Presidential Decree 369/85: Foundation and Operation of Schools of Greek
Immigrants in Thessaloniki. Volume of the Newspaper of the Government 131/A"/22-
7-85.

Law number 2413: Greek Education Abroad, Intercultural Education and Other
Provisions. Volume of the Newspaper of Government 124/17.06.1996, first issue.

Ministerial Decision ®10/35/I'1/1058: Conversion and Renaming of State School into

Schools of Intercultural Education. Volume of the Newspaper of Government
1143/B°/29-10-98.

Ministerial Decision ®10/20/T'1/708: Intercultural Education. Foundation and

Operation of Reception Classes and Intensive Classes. Volume of the Newspaper of
Government 1789/B°/28-9-99.
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A.13 Greek legislation regarding the education of foreign/repatriate pupils in
Greek (in chronological order)

[poedpixd Awdtaypa 114/78: Ilepi Eyypapic MaOntov Zévav Lyoleiwv eig ELnvika
Avkera e Hueoarns. PEK 26/A°/21-2-78.

[poedpikd  AGtaypa 435/84: Topvon ko Aertovpyia  Lyolsiowy  Amoonpwy
Eiinvomaiowy. O®EK 154/A°/10-10-84.

[poedpikd  Agtaypa 369/85: I8pvon kot Asitovpyia  Xyoheiowv Amodnupov
Elinvonaidov otn Osocarovikn. PEK 131/A°/22-7-85.

Noépoc vr’opid. 2413: H ElMnviki Exrnoioevon oto Elwtepikd, Aiomolitiouixi
Exraidevon ko1 Alleg Aataders. DEK 124/17.06.1996, tevyog npd1o.

Yrovpyiky amdéeacn O/10/35/1'1/1058: Meroarporny kar Metovouasio Anudciwy
Zyoleiwv oe Zyoleia Aramoritiopxic Exroidevons. OEK 1143/B°/29-10-98.

Yrovpywkr] omdeacn ®10/20/T'1/708: Awemoritiopikyy  Exmoidevon. Topvon  kai
Aertovpyia Talewv Ymodoync kot @povrotnpraxdv Tunuarwv. ®EK 1789/B°/28-9-
99.
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A.14 Articles 34, 35, 36, 37 of law 2413/1996 regarding intercultural education
in Greek
N. 2413/1996

H eddnviki nodeia 670 £E@TEPIKOS, 1) SWTOMTICHIKT EKTAIdEVOT KOl GALEG O10TAEEIG

Apbpo 34

Ykomog -Ilepreydpevo

1.Xkomog g SamoMTicpikig ekmaidevong etvar 1 opydvoorn kot 1 Acttovpyio
OYOMK®V povadwv TpmTofddiiog Kot devtepoPadpiog exmaidcvong o TV Tapoy
EKTAIdEVONG 68 VEOUG UE EKTALOEVTIKEG, KOWWOVIKEG, TOMTIGTIKEG 1) UOPPOTIKEG
10101 TEPOTNTEG.

2. Yo oyxorelo SlOMOMTIGHIKNG eKToidgvong £QapproOlovTal o TPOYPALNATE TMV
aviicToywv dpociov  oyoleiov, To omoio mpoocappoloviol oTg Wwitepeg

EKTULOEVTIKEG, KOWMVIKES, TOMTIGTIKEG 1) LOPOOTIKES AVAYKEG TOV OO TOV TOVG.

ApbBpo 35

Yyoheia SUTOMTIGRIKNG EKTAIdEVLONG

1.Zyokela dumoltioukng ekraidgvong eival o mpofrendpeve and Tig STdEelg TV
GpBpav 3, 4,5 xar 6 Tov v. 1566/1985 (OEK 167 A") vhmoyoyeia, dnpotikd oyoireia,
Yopvaowd, AOKeW KAOE TOTOV Kol TEYVIKEG-EMOYYEALATIKEG GYOLES.

2.Me Vv omépacn tov Ymovpyov Ebvikrg Ilowetag kor Opnokevpdtov, mov
ekdideTal votepa omd cvpemvr yvoun tov LILO.AE., propel va epappdlovial ota
oxorelo. aULTE €WOIKE  AVOALTIKE TPoypappaTe pe dvuvatotnia apocbetav 1)
EVOAMAKTIKOV PHaONUATOV, LELOUEVO OPEPLO TOV EKTADEVTIKMOV KOt PLELOUEVO aplOpd
pabntév ava tél.

3. To oyokei SAMOMTICUIKNG eKAAIOEVONG OPVOVIAL UE KOWY OTOPACT) TOV
Ynovpydv Ebvikng Iawdeiog kot Gpnokevpdtov kot Owovopkdy, votepa omd
EIGTYNON TOL OKEIOL Vopupy koD cvpfoviiov Kot cOUE®VY YVOROOSTNON TOL
LIT.O.A.E. . Mg ) 16w dwodikaoia 1) pe anodpoong tov Yrovpyod EOvikrg Iadeiog
KAl GPNOKEVUATOV PTOPEl VA HETATPEMOVTAL A0 OTLOGLO GYOAELD OLOTOALTIGLLIKNG
eknaidevong N va opiloviar ©¢ mepapatikd kot vo vrdyoviar o AE.L kot va
10pvOVTAL TAEEIS 1] TURILATO SITOMTIGUIKNG EKTAIOEVOTG OE ONLOGHY GYOAEL.

4. Mg andpaon tov Yrovpyol Ebvikng Hodetog kor @pnokevpdrov, mov ekdidetol

VoTEPE GO EIGTYNON TOL  Olkelov VopapylokoL ovpfoviiov Kol cOUE®VN
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yvopoddémon twv  LILO.AE., pmopel va sykpivetar 1 idpvon  oyoreiov
SATOMTIOUIKNG  eKTaidevong. €’ OVOHATL OpPYAVIOU®V TOTIKYG avTodloiknong,
EKKANGLUOTIKAV IOPUILATOV Kl GAA®V PIAGVOpOTIKOV 6OPLATEI®V 11} KEPOOTKOTIKOV
yapokmpa. Ta oyorela avtd pmopel va emyyopnyodviat amd 10 AOYAPLAGHO

[ Tikig Exnaidevong.

ApBpo 36

ExmoidgvTiké mpocmmko

1.Me amépaon g mapaypdeov 3 Tov Tponyovuevov dpbpov cuvictdVTal ol
avaykaieg 8£0e1g eKTASEVTIKOD TPOGMMIIKOV, KATE KAAdOoVE KAl e181KOTNTEG, i TN
rertovpyid TV 1I3pLOUEVOV INUOCLOV GYOAEI®V SIUTOAMTIGHIKNG EKTAIBEVONC.

2.Meg andeaon tov Yrnovpyob Ebvikig Iawdeiag kat @pnokevpdtov kabopilovial td
TPOCOVTU TOV EKTAIOEVTIKAOV, Ol omoiot petatiBevial ota oyokeia SWTOMTIGUIKNG
ekmaidevong kat n dadikacia petdbeong tovg.

3. Ot dwrtdgelg tov mapaypdeomv 1 kar 3 tov dpBpov 24 10V TUPOHVIOS VOOV
epappolovial  avdroya  yia v wpdony]  EKTAOEVTIKOV  0TA  GYOAEid

ANATOMTIGPIKNG eKTaidevang pe ayéon epyaciag 11mticoy dkaiov.

Apbpo 37

Awiknon Tov 6yoreiov

1.01 Sratdéelg mov 1oydovv yua T 6loiknon tov MNOcLOV oyoieimv Kat T otpidy
OV £PYOL TOVG EQUPROLOVTUL KUL OTU GYOAELN OIUTOALTIGUKNG EKTAUIOEVONG.

2.01 81evBVVTEG TOV INHOCLOV GYOAEIOV EMAEYOVTUL GOHPMOVA LE TA 1GYDOVTA YId TNV
EMAOYN TOV S1EVOVVTIOV TOV GAA®V dnpociov oyoreimv. To oikeio GVALOYIKS Opyavo
emAoyng kataptifer Wwitepo mvaka Sevbuvidv  tev  dnpociov  oyoreimv
SlamoMTIoHIKNG  ekmaidevone, Gtov omoio KAatatdooovidl pHe a&lOAOYIKN Gelpd
EKTTASEVTIKOL, TTOV, TEPU UTG TA YEVIKA TPOGHVTA, d1abBETovy Kat td Tpocsdvia mov Ha
OPLOTONV LE TNV amOQUCT| TN Tupaypa@ov 2 tov apbpov 36. Enl tov aitioemv tov
VIOYHEIOV devBuVIOV ayoreimv ekepdlel Ty dmoyn tov 10 Lyokiké Xvpfodho,
eQOCOV OTIG U1TioElg TephapPdveTal TPOTiUNGn Yid TOoToBETNON GTO GUYKEKPILEVO
oyohieio.

3. H dwiknon tov oyokielmv dtamoMTiopikig eknaidevong aokeital dnod Tig olkeisg

devbivaelg 1 ypageia ekmaidocvong mg avrictoymg Pabpidac.
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A.15 Articles 34, 35, 36, 37 of law 2413/1996 regarding intercultural education
in English

N. 2413/1996
Greek education abroad, intercultural education and other regulations

Article 34

Aim - Content

1. The aim of intercultural education is the organisation and the operation of primary
schools and high schools for the provision of education to young people with
particular educational, social and cultural needs/characteristics.

2. The curricula of state schools, which are adjusted to the particular educational,
social and cultural needs of pupils, are applied in the schools of intercultural

education.

Article 35

Schools of intercultural education

1. Schools of intercultural education are defined those kindergardens, primary
schools, high schools, every type of lyceum as well as technical-professional schools
according to the regulations of the articles 3, 4, 5 of law 1566/1985 (DEK 167 A’).

2. According to the decision of the Minister of Education which has to be in line with
the decision of the Institute of Greek education abroad and of intercultural education,
in these schools special curricula can be applied with the possible introduction of
additional or alternative subjects, reduced working hours for teachers and reduced
number of pupils per class.

3. Schools of intercultural education are found after the common decision of the
Minister of National Education and the Minister of Finance, after the decision of the
relative board of prefecture and the agreement of the Institute of Greek education
abroad and of intercultural education. With the same process of with the decision of
the Minister of National education and religious affairs other state schools can be
designated as intercultural schools or can be defined as pilot schools which belong to
Universities and classes of intercultural education can be found in state schools.

4. With the decision of the Minister of National education and religious affairs, which
1s announced after the suggestion of the relative board of prefecture and the agreement

of the Institute of Greek education abroad and of intercultural education, the
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foundation of schools of intercultural education can be approved with the initiative of
local administrative authorities, religious institutions and charities. These schools can

be financed by the Account of Private Education.

Article 36

Teaching personnel

1. With the decision of paragraph 3 of the previous article the necessary posts of
teaching staff for each subject matter are decided for the operation of the founded
state schools of intercultural education.

2. After the decision of the Minister of National Education and Religious affairs the
qualifications of teachers, who are transferred to schools of intercultural education, as
well as the process of their transference are defined.

3. The regulations of the paragraphs 1 and 3 of the article 24 of the present law are
applied in relation to the employment of teachers in schools of intercultural education,

who have signed a contract as working in the private sector.

Article 37

Administration of schools

1. The regulations which are in force for the administration of state schools and the
support of their work are applied in the schools of intercultural education, too.

2. The principals of state schools are selected according to the regulations which are
in force for the selection ot the principals in other state schools. The relative board of
selection makes out a separate catalogue/chart of principals of intercultural state
schools, in which they are classified according to their general qualifications and the
other qualifications that they have and which are defined by paragraph 2 of the article
36. The Board of each school, if there is one in each school, expresses their pinion for
the prospective principals who have applied for those particular schools

3. The administration of the schools of intercultural education is made by the local

educational authorities of primary schools of high schools respectively.
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A.16 Websites regarding intercultural education in Greece and relevant issues
in English

Centre of the Greek Language [no date]
http://www.greeklanguage.gr (last accessed 17/06/2006).

General Secretariat of Adult Education (2005)
http://www.gsae.edu.gr (last accessed 17/06/2006).

Greek Centre of the Promotion of Voluntarism (2005)
http://www.anthropos.gr (last accessed 6/05/2012).

Greek Institution of Culture (2002)
http://www.hfc.gr (last accessed 14/06/2006).

Institute of Immigration Policy [no date]
http://www.imepo.gr (last accessed 14/06/2006).

International Organisation for Migration [no date]
http://www.iom.int (last accessed 6/05/2012).

Ministry of Education and Religious Affairs [no date] Intercultural Education.
http://www.ypepth.gr/el_ec_page200.htm (last accessed 14/02/2004).

Project of ‘Integration of Repatriate and Foreign Pupils in Primary School’ [no date]
http://www.keda.uoa.gr (last accessed 6/07/2008).

Project of 'Integration of Roma Pupils' [no date]
http://isocrates.minedu.gov.gr/content files/tsigganopaides/EpimortOdigosTsigganop
aides-Kefalaio5.pdt (last accessed 17/02/2011).
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A.17 Websites regarding intercultural education in Greece and relevant issues
in Greek

I'evien Tpappateia Exnaidevong Evikikov (2005)
http://www.gsae.edu.gr (mpooneidotnxe 17/06/2006).

EXnviko Ivetitovro Tolitiopon (2005)
http://www.hfc.gr (mpocnehdotnke 17/06/2006).

Elimviko Kévrpo [podonong tov Edehovtiopon (2005)
http://www.anthropos.gr (npoocnekactnke 6/05/2012).

Ivetitovto Metavastevtiknic Ioltikig [ywpig ypovoroyia]
http://www.imepo.gr (mpocnehdotnke 17/06/2006).

Kévtpo Exinvikng I'hdooag [yopic nuepounvia]
http://www.greeklanguage.gr (mpocneidotnke 17/06/2006).

lpoypappa ‘Eviagng Iaivvoostodviov kot Alkodordv Madntédv oto Anpotikd
Yyoheio [yopig nuepounvia]
http://www.keda.uoa.gr (npocneidotnke 6/7/2008)

[pdypappa Eviaing Toryyavonaidov [ympic nuepounvia]
http://isocrates.minedu.gov.gr/content_files/tsigganopaides/EpimorfOdigosTsigganop
aides-KetalaioS.pdf (mpoconehdonke 17/2/2011).

Ynrovpyeio EOvikng Haideiag kot @pnokevpdtov [ympig ypovoroyia] Adiarwolitiouxh
Exnaiocvon.
http://www.ypepth.gr/el ec_page200.htm (npocnckiotnke 14/2/2004).
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A.19 Intercultural primary school 8 (IPS8)4
Table of the pupil population of the school (school year 2005 —2006)
Y1 |Y2!1Y3|Y4|Y5|Yeé Total Total Total Total Total Total
Native Christian Muslim | Turkish | Pomaks Foreign
Christian | Orthodox | Gypsies origin and
Orthodox | Gypsies Repatriat
Native 1127138 ]9 |6
Christian
Orthodox
Total 1112113 ] 8 9 | 6 59
(55.1%)
Christian 1 1
Orthodox
Gypsies
Total 1 1 2
(1.8%)
Muslim = 7 1 4 1 3 1 5|5 |4
Gypsies
Total 7 4 3 5 5 4 28
(26.1%)
Turkish 2 2 1 1
origin
Total 2 2 1 1 6
(5.6%)
Pomaks 1 1 3 3
Total 1 1 3 3 8
(7.4%)
Foreign ) 1 1
and
Repatriate
Total 2 |1 I 4
(3.7%)

Source: records of the intercultural primary school in lasmos (Rodopi)

* In the document provided by the head-teacher of the school regarding the pupil population, the
number of boys and girls belonging to each cultural group was denoted. However, in the table above
such a kind of categorization was avoided. On the one hand 1 did not want to confuse the readers and

on the other hand because the study focuses on the cultural groups formed.

Furthermore, the readers realize that the division of pupils of this school into cultural groups is based
on the criterion of religion. This is due to that Thrace is a part of Greece, in which a lot of nationalistic
issues emerge because of the presence of the Muslim minority.
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A.22  Intercultural primary school 13 (IPS13)
Table of the pupil population of the school (school year 2006-2007)

Total Gypsy Total Foreign Total Native
180 8" 10

¥ The head-teacher of the school denied providing me with any official documents regarding the pupil
population of the school. He invoked a circular of the Local Educational Authority, which prohibits
head-teachers to provide researchers and other persons outside of the school with data referring to the
pupils. Therefore, the data presented were provided by the head-teacher to me orally and referred only
to the total number of pupils per each group.

? All of the Gypsy pupils of the school have Greek citizenship. They were inserted as a separate group

in the above table in order to show the cultural groups formed in the school and not for reason of
discrimination.

' All eight foreign pupils of the school come from Albania.
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A.25  Intercultural primary school 7 (IPS7)
Table of the pupil population of the school (school year 2005-2006)"*

Albania [Greece ITotaI Total
Native [Foreign
170 170
Native (85%)
30
All school Foreign 30 (15%)
Total 30 170
Total Native
170
Total Foreign
(per country)
L 30

Table of the pupil population of the school (school year 1998-1999)'¢

Albania GreeceITotal Total
Native [Foreign
80 80
Native (40%)
120
All school Foreign 120 (60%)
Total 120 80
Total Native
120
[Total Foreign
(per country)
80

"* The head-teacher of the school denied providing me with any official documents regarding the pupil
population of the school. He invoked a circular of the Local Educational Authority, which prohibits
head-teachers to provide researchers and other persons outside of the school with data referring to the
pupils. Therefore, the data presented were provided by the head-teacher to me orally and referred to the
total number of pupils per each group and not to the number of pupils of each group per year.

' The head-teacher provided me orally with information regarding the pupil population of the school
when it was changed into an intercultural primary school during the school year 1998-1999. The
numbers were gathered and presented in a table. Thus, the readers can make a comparison and see how
the different groups of the pupil population evolved configured and throughout the school years to date.
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A.26

Intercultural primary school 10 (IPS10)

Table of the pupil population of the school (school year 2006-2007)

All school

Total Native

Total Foreign
(per country)

Total Repatriate

England

Egypt

Ethiopia

Albania

Australia

Bosnia

Bulgaria

France

Georgia

BINO 2= NN N =

Greece

USA

Kazakstan

China

Latvia

Lebanon

Moldavia

Holland

Uzbekistan

Wl=alwli=IN =~

Ukraine

-
N

Pakistan

Poland

Romania

Russia

Tanzania

Thailand

Turkey

Tunisia

Total Native

Total Foreign

Total Repatriate
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A.27  Intercultural primary school 9 (IPS9)
Table of the pupil population of the school (school year 2006-2007)

All school
Total Native Total Foreign Total Repatriate
(per country)
Egypt 2
Ethiopia
Bulgaria
France
Ghana
Eritrea
Zambia
India
Jordan
Canada
Kenya
China
Lebanon
Bangladesh
Burundi
Nigeria
South Africa
Ukraine
Pakistan
Poland
Romania
Syria
Thailand
Tanzania
Philippines
Greece 5

nNlWwlbhlo|—lNW]|—=]|—=]—=|W]|—=]—=]—]&]—]—]—

—
—

==l

W
ESN

15[7

Total Native 5(3.4%) "
Total Foreign 121(86%)
Total Repatriate 15 (10.6%)

' There are 15 repatriate pupils enrolled in the school. However, the document provided by the head
teacher of the school regarding the pupil population did not state the countries these pupils’ parents or
themselves repatriated from. Therefore, the number of repatriate pupils was inserted in a separate row
without denoting the country of repatriation.

" It is notable that only 5 native pupils are enrolled in the school. According to the head teacher of the
school, these pupils’ parents preferred to enroll their children in this school due to its good reputation.
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A.29

Intercultural primary school 1 (IPS1)
Table of the pupil population of the school (school year 2005-2006)

Albania | Greece China Romania Total Total
Native Foreign
Native 6’ 6
Y1 Foreign |5 5
Total 5 6
Native 8 8
Y2 Foreign |3 3
Total 3 8
Native 8 8
Y3 Foreign |4 5
Total 4 B
Native o 9
Y4 Foreign |4 1 5
Total 4 9 1
Native 16 16
Y5 Foreign 1 6
Total 19 1
Native 10 10
Y6 Foreign 7 7
Total 7 10
Total Native
(per country)
57 57(64.7%)
Total Foreign
(per country)
28 2 31(35.3%)

The head-teacher and the teaching staff of the school were particularly interested in
the linguistic profile of the foreign pupils of the school. Therefore, information about
the mother language of each one of the bilingual pupils is provided in the documents
regarding the pupil population of the school.
Therefore, the following information is provided in relation to the mother language of
the foreign pupils:

*! The table and the data inserted were collected and combined from various documents provided by
the head teacher of the school. More specifically, a document was provided showing the total pupil
population of the school per year and another document showing the number of foreign pupils of the
school per year.
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Y1 — Greek is the mother language for one of the five foreign pupils coming
from Albania.

Y2 — Greek is the mother language for one of the three foreign pupils coming
from Albania.

Y3 — Greek is the mother language for one of the four foreign pupils coming
from Albania.

Y4 — Greek is the mother language for one of the four pupils coming from
Albania.

Y6 — > Greek is the mother language for one of the seven foreign pupils coming
from Albania.
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A.31 Duration of research in each one of the intercultural primary schools

Exact dates of research Duration of research

IPS1 23-25/11/2005 3 days
IPS2 8-9/12/2005 and 9/12/2005 3 days
IPS3 2-3/2/2006 2 days
1PS4 6-7/3/2006 2 days
IPS5 31/3/2006 and 3/4/2006 2 days
IPS6 4-5/4/2006 2 days
IPS7 6/4/2006 1 day

IPS8 26/5/2006 1 day

IPS9 15-16/1/2007 2 days
IPS10 | 2/3/2007 1 day

IPS11 | 28/3/2007 1 day

I1PS12 | 15-16/5/2007 2 days
IPS13 | 17-18/5/2007 2 days
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A.32 Letter of acceptance in the schools written by one of the members of my
thesis advisory group in English

Date Dro
Department of Educational Studies
University of York
York YO10 5DD

e-mail:
Tel:
Fax:
Dear Mister
My name is......... and I work as a lecturer in the Department of Educational Studies

of the University of York, Great Britain. [ am writing this letter in order to ask your
participation in a research dealing with the implementation of intercultural education
in Greece and it is conducted by Miss Evanthia Tsaliki within the framework of her
Ph.D study. The main aim of the study is to explore the meaning that primary school
teachers attribute to intercultural education and how it is implemented within the
intercultural primary schools in Greece. The results of the research may raise
questions and issues related to the implementation of intercultural education in
Greece. They may also constitute a useful guide for the teachers who wish to engage

with the implementation of intercultural dimension in education.

As being Miss Tsaliki’s co-supervisor I am writing this letter in order to ask you to
approve her access to the school so as to be able to conduct the research. Her
acceptance in the school is necessary for the collection of data needed, which will
help her to answer the research questions set. Her visit in the school will be held after

communication between both of you and it is going to last about two days. It will
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involve the distribution of questionnaires to all primary school teachers of the school

and the conduct of interviews with some of them.

I would like to assure you that every effort will be made so as not to disturb teachers’
work and the general operation of the school. I also guarantee that confidentiality will
be preserved according to the rules of research ideology. No names of the participants

or the name of the school are going to be made publicly available.

Thank you for your cooperation in this research in advance. For further information or

details you can contact me.

With honour
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A.33 Letter of acceptance in the schools written by one of the members of my
thesis advisory group in Greek

Date Dr..
Department of Educational Studies
University of York
York YO10 5DD

e-mail:

Tel:

Fax:
Ayamnté khpie devbovy,
Ovoudlopat........ Kt epyalopat wg Aéktopag oto Tunua Exmadevtikdv Zrovdhv
tov [lavemomuiov....... g Meyding Bpetaviag. Zag ypdow yw va {nmiow

ovppetoyn oag oc plo épevvd MOV APOPE TNV £QOUPUOYN TNG SUTOALTIGLLIKNG
eknaidevong oty EALdda mov ekmoveitar and v k. Evavlia Toakikn vroyhoe
SdaKTopa TOV TUANATOG pov. Ot Kiplot otdyor T HerETng eival vo diepevvnBel 1o
vonpo mov amodidovv ot ‘ErAnveg ekmoidevtikoi otn dwamoiitiopiky ekmaidevon,
KaBOG Kat oL TPOTOL e TOVG 0mOiovg VT £QUPUOLETAL GTO SLOTOATIOHIKA SNIOTIKE
oyoheia g yhpag. Ilpdkertan yua pa €pegvva, To TOPIGHATA THG OTTOLNG HTOPOVY V.
gyeipovv mpofinpoticpods kot vo avadeifovv Intipata mov oyetilovral pe v
epapUOYn NG SmolTiopikng ekmaidevong omyv EALGSa. Emiong, pmopovv va
AMOTEAEGOVY  YPNGIHO cOUBOVAO Yl TOVG EKTAdEVTIKOVG 7oV B0 HBelav va

aoYOANB0VV LE THV EQUPLOYTN TNG SIUTOATICUIKAG S140TAONG OTNV EKTAIdEVO.

Q¢ emPrénmv kaBnynmg g K. Toakikn okomdg vTAG OV TG EMGTOANG Eivat va
cuag Cnmoo va emTpiyete TV TPOoPAch TG 6TO0 GYOAEI0., MOTE VO, WITOPECEL VL
dieldyer v épevva. H amodoyn mg ot0 oyoleio Beswpeital amopoimm yw ™
ovALOY TOV dedouévov, mov Ba T Bonbicovv va AmAVTIAGEL TO EPEVVITIKG

eponpota mov £xel BEoel. H enlokeyn) 6a mpaypatomomBel katoémy cuvevvonoig
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pall oag, avapévetar va owpxécet 0V0 muépeg kar Ba meptiapPdaver T Stavopn

EPOTNUATOAOYI®OV G~ OAO TO EKTULOEVTIKO TPOGMTIKO TOV GYOAEIOV.

Oa MBera va cug dwPePardom 0Tt Bu xatufinbel kdbe mpoomdbeia ®GTE Vo M)
dratapuyBel 10 S1BUKTIKO £pY0 TV GTEAEYDV GUG KUL 1] YEVIKOTEPY AELTOLPYIU TOV
oyoieiov ocac. Emiong, cug eyyvduat 6t oy £pevva Ba tpnbei andrvt exepvbdeia
OmmG 0pilovv 01 KAVOVES £PELVNTIKNG OE0VTOLOYIUG KUl dev TPOKELTUL VU avapepBodV
Ot AMOTEAECHATA TNG £pevvag oOTe TO oyokeio 00Te OMOWWdNTOTE OVOHUTU

GUUUETEYOVTIOY.
20¢ EVYUPICTO €K TOV TPOTEPMV YU TN GLVEPYUSIH GOC oV €pevva avt). [a

TEPULTEP® TANPOPOPIES 1] Stevkpivicelg propeite va emxowvovicete pali pov.

Me tipn
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A.34 Letter of acceptance written by the researcher in English

............ , 25" February 2005

Tsaliki Evanthia ToMr. ...
The name of the school The name of the school
Address of the school Address of the school
Tel.: Tel.:

Fax:

Dear Mr/Mrs............

My name is Evanthia Tsaliki and I am a Ph.D student in the Department of
Educational Studies of the University of York, England. Within the framework of my
Ph.D study I have designed a research project which deals with intercultural education

in intercultural primary schools in Greece.

More specifically, the purpose of this research project is to examine the views of the
teachers, working in intercultural primary schools on intercultural education and the
extent to which it is implemented within intercultural primary schools in Greece. The
project focuses specifically on teachers’ perceptions of the meaning of the term
‘intercultural education’ and the necessity of its implementation. Moreover, it seeks to
explore what teaching methods and processes are adopted in the classroom and the
school for the promotion of intercultural education and why. I hope that the results of
the research project will constitute a useful guide for all primary school teachers who

wish to implement intercultural education in their classrooms.

Questionnaire and interview data will be collected. The distribution of the
questionnaire to the mainstream teachers of the school constitutes the first stage of the

research study. The questionnaire data will supply an overview of teachers’ views on
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the issues the research study seeks to explore. Moreover, the analysis of the
questionnaire data will also facilitate the selection of the appropriate interviewees.
Each one of them is going to participate in an interview, which is going to follow and
which constitutes the second stage of the research study. The interview data collected
will help me to understand the topic more completely. Further to that, interviews will
be conducted with the head teachers of the intercultural primary schools, as they are

thought to be knowledgeable on issues related to intercultural education.

The purpose of sending you this letter is to ask your permission for letting me conduct
the research in your school. The stages of the research will be carried out as
mentioned above. This process is essential for the collection of the data needed to
explore and answer the issues addressed in the research study. The questionnaire and
interview data will be treated confidentially. Respondents’ and interviewees’ names

will not be made publicly available.

[ would highly appreciate if 1 could be accepted in the school for conducting the
research. My acceptance in the school would be extremely helpful and convenient,
because the school is an intercultural educational institution and the whole research
study is designed for being conducted in the primary schools in Greece designated as

intercultural primary schools.

With Best Wishes
Evanthia Tsaliki
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A.35 Letter of acceptance written by the researcher in Greek

............ , 25 ®ePpovapiov 2005

Tookikn Evavlia TIPOGTOV K. i,
Ovopacio oyoreiov Ovopacio oyoreiov

AebBvvon oyoreiov AebBuvon oyoreiov

T T

Fax:

AYOUINTE K. vvvineneennn. ,

Ovopdlopor EvavBia Toaiikn wor eipor vwoymoeur OWAKTOP TOV  TUNHATOG
Exnadevtikov Xmovddv tov ITlavemomuiov Topkx, Ayyiiag (Department of
Educational Studies, University of York, England). Xta miaicio g S1dakToptkng pov
dratpPng, Exm oyeddost o gpeuvnTik) peAETN, M omoin oyetiCetor pe M

NMoTOMTIGHIKY] EKTTAIOEVON GTO SWTOMTICUIKGE dNHOTIKG GyoAeia g EALGdag.

ITio GUYKEKPIUEVE, GKOTIOG TNG EPEVVITIKNC HEAETNG VoL VUL EEETAGEL TIG ATTOYELS TOV
EXTOOELTIKGOV TTOV £pYAlovTal 6 SUTOMTIGHIKE ONUOTIKG GYOAEio OYeTIKG e
SWTOMTIGUIKY] EKTTAIOEVON Kol TNV £KTACY pe TNV onoia e@uppoletol 6To EAANVIKG
SramoMTiopkd dnpotikd oyoreio. H peAET) MO GUYKEKPILEVE EMKEVIPOVETUL GTO
VONHO TTOV Ot EKTAIEVTIKOL 0m0didovV 6TOV OpOo ‘MO TIoMIKT) eKTTaidevon’ Kat TV
avoyKoom T NG £Qapuoyns e EmumAiéov, mpoomabsi va diepguvioet moleg
ddakTikég pnéEBodor kar dadikaocieg viobstovvial og eminedo TaENG Kot cyoreion yia
™mv mpoddnon g dmoMticpkng  exkmaidevong kot ywri. Eimile 61t ta
AmoTEAEGUATA NG £pevvas Bu AmOTEAEGOLY £val YPNGLLO 0dNYO Yo OAOVS TOVG
eXTOdEVTIKOVG TPOTOPAdUIaG ekmaidevons, mov emOLPODY Vo EQAPHOGOLY T

damoMTIo iKY eKTaidsvon oty TGN Tous.
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Ta oedopéva g épevvag Ba cuikexBobV PHEGH EPpOTNHATOAOYIOV KAl CUVEVTEDEEMV.
H &dwvoun tov epomparoroyiov amotekel v mpodny 0don g épevvag. Ta
OEBOUEVA TOV EPMTNUATOAOYIOV Ba TAPACYKOVY 10 YEVIKN EIKOVA TOV ATOYEDV TOV
EKTALOEVTIKAOV OYeTIKG pe ta Bépata mov n gpyacia mpoomabel va OlepevVNoEL.
Eniong, n avdivon tov dedopévov tov epotpatoroyiov Ba dtevkorbvel v
EMAOYN TOV KATUAANAW®V EKTOLIEVTIKOV Y10 TI GUUUETOYN TOVG OTI) GLVEVIELEN, 1)
onoia amoteiel T devtepn edon ¢ £pevvag. Ta dedopéva mov Bo cviieyxBodv and
11§ ovvevtevéelg Ba pe Bonbricovv va epsvviom 1o Bépa mo diefodikd. Emumiéov,
ocvvevtentelg Ba mpaypotomomBovv kal pe tovg S1evBuviEg TOV SATOATIGHIK®V
dnuotikdv oyorelmv, kabmg Bempodvial YvOGTEG TV BepdTov mov oyetilovtor pe

dlamoMTIoUIKY eKTaidevo).

Ykomdg TG AMOGTOANG AVTNG TN emMOTOANG eival va {ntnom v Gdeid cag, yia va
delaym v épevva g pekétng oto oyoreio cag. Ta otada g épevvag Ba
delaybovv, Omwg £&yovv avaeepbel mopamdvem. Avty n dwdikacia Bewpeitat
OLGLUGTIKY| YO TN GLAAOYT TV arapaitntov dedopévev mov Ba pag Bondhicouvv va
dlepevvnoovple kal va anavinoovpe ta Bépata mov tibevialr vwod ocvlnnon oy
épevva. Ta Oedopéva TOV epOTNHATOAOYIOV Kol TV ovvevievbewv Ba  sival
eumotevtikd. Ta ovépata tov vroKelpEvoVY TG £pevvag de Ba dnpoclevTovv.

Ga cag NUOVV EVYVOU®MYV, av UTopovcate Vo pe deybeite 6to oYoAelo Gag, Yo va
deEaym v épsvva. H amodoyr avtr| Ba pe dievkdrvve eEaipetikd, Kabmg 1o oyoreio

amoteAel £va SIATOALTIGHIKS ekmTadevTikd {dpvpa.

Me extipnon

Evavbio Toakikn
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A.36 Approval of the research by the National Ministry of Education in English

GREEK DEMOCRACY

MINISTRY OF EDUCATION AND RELIGIOUS AFFAIRS

UNITED ADMINISTRATIVE SECTION OF STUDIES TRAINING AND
INNOVATIONS

DEPARTMENT OF STUDIES To: Tsaliki Evanthia
SECTION A 55 Sistou street
15 ERMOU STREET Nikea 184 50

10185 ATHENS

Information : Known to: 1. Pedagogical Institute
Tel 2. School Advisors
Fax 3. Directors of Local

Educational Authorities

Topic: Approval of research

According to the legislative enactment 4/30-5-06 of the Pedagogical Institute we
inform you that we approve your research dealing with ‘Aspects of intercultural
education: The case of intercultural primary schools in Greece, which is going to be

conducted in the schools included in the following table with the following detections:

1. The license is provided for three years.

2. Before visiting the schools there must be cooperation with the head teachers
and the teachers so as not to disturb the normal operation of the schools.

3. The findings of your research must be announced to the Pedagogical Institute
and the Department of Studies of Primary Education.

4. Teachers participate in the research with their own responsibility and only if
they wish so.

5. The directors of the Local Authorities of Primary Education to whom this
document is made know are asked to inform the schools in which the research

is going to be conducted.

THE DIRECTOR
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A.37 Approval of the research by the National Ministry of Education in Greek

EAAHNIKH AHMOKPATIA

YITOYPI'EIO E®N. TTAIAEIAY & GPHXKEYMATQN

ENIAIOXZ AIOIKHTIKOXZ TOMEAZX ZTTOYAQN EIMNIMOPOOQXHY KAI
KAINOTOMIQN

A/NZH XTTOYAQN ILE. Ipog: Toorikn Evavdia

TMHMA A’ Ynotov 55

EPMOY 15 Nikoto 184 50

10185 AGHNA

ITinpoeopiec: Kow: 1. ITaudaymywko lvetitovto
Tniépwvo: 2. Appodiong Zyoikovg Zopfovrovg
FAX: 3.Alvteg Exn/ong TLE.

OEMA: 'Eykpion épevvog

ATOVIOVTOC 08 GYETIKO oitnid Gag Kot Exovtog veoyn v apdp. 4/30-5-06 mpatn
ov Tufpatog E.T.ET tov Ilowaywywod Ivotitodtov, cag xdvovpe yvmotd 0T
gykpivovpe 11 die€aymyn g £peuvdg cog pe Bépa: © Oyeig e dlmoMTIcukng
gxnaidevong : H mepintoon tov eMnvikdv SUmoMTIGHIKOY OINHOTIKOV GYoAieimv
(Aspects of intercultural education: the case of intercultural primary schools in
Greece)’, n omofa 8o mpaypatoromBel ot ooielor TOv GLVNUUEVOL TivaKe UE TIG
AKOALOLOEC EMONUAVOELS

v H é&deia yoprysitol yuo pia tpretio.

v Tlpw omd T1¢ EMOKEYELS GAG GTA OYOAELD VO VTAPYEL GUVEVVON G HE TOVG
AtevBuvtég Toug Kat cvvepyacia pe 10 MdakTikd TPOcOMIK, BOTE VOl
eEacpaiileton ) opo) Aettovpyia TV GYOMK®OV HOVAI®V.

v Ta amoTeEAECLOTO TG £PEVLVAC GOC VA KOvortomBodv ato TTodaywyiko
Ivetirovto xatl ot A/von Erovdov TLE.

v H ocvpperon) 1OV eKTadeLTIKOV 6TNY £peuva yivetat e dikr) Toug evbivn Kot
eOGoV o1 idro1 embopuovy.

O Arevbuviéc TMpwtofaduiag otovg omoiovg Kovomoteital 1o £YyYpapo avto,
TOPOUKAAOVVTOL VO EVIILEPDGOVY GYETIKA Ta Goieia 6Ta omoia 8o TpaypatomoBet 1
£pevva.

O AIEY®YNTHZXZ
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A.38 Transcribed interviews with teachers in English (main study)

Transcribed interview 1

QUESTION 1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

T: Firstly...different cultural capitals and experiences that pupils carry, different ways
in order to combine these different cultural capitals, conflicts, differences, difficulties
in acceptance. In the beginning...these come into my mind.

QUESTION 2

R: How do you perceive the term ‘intercultural education’ compared to the terms
‘multicultural education’ and “bilingual education’?

T: Multicultural... guess...As far as | imagine and the way I am thinking of and as far
as I know multicultural [educations] deals with a lot of cultures. Intercultural is
something else. It’s the interaction of cultures.The second thing you asked me about is
bilingual education. Ok...Bilingual education is totally different. 1 guess is the
education offered in two languages and which does not imply interaction of cultures
and identities from my point of view.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: Do you mean in schools general and not only in intercultural [schools]?.
R: I would like your opinion on that. That’s why I do not specify the type of school.

T: 1 believe that intercultural [education] should be implemented in all schools
whether or not foreign pupils are accomodated. Besides intercultural education...l
come from Macedonia and I carry a different cultural capital from another person

* The words in brackets were added by the researcher during the transcription for readers’ better
understanding of the text.
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coming from Crete®. In this sense each one of us carries something different inside
herself/himself and intercultural education should be implemented in all schools
whether or not they accommodate foreign pupils.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: I have been working for five years in the intercultural school. I am lucky that I
work in an intercultural school that the differences have been smoothed out since a
long time ago and the native pupils have accepted the foreign pupils. The [native]
children have years of experience of accepting foreign children and incorporating
them in their classes and their companies. They do not have a problem any longer. On
the contrary; they help us to get used to the Greek reality and to the reality of the
classroom and to be accepted. They are the greatest assistants.

Nonetheless, there are always problems and they emerge in the classroom every day.
Problems, such as conflicts of a short range which depend on what each one carries.
For example...[problems] with Albanians-Greeks in issues of History [have emerged]
for which we do not surpass the limits and we don’t have great tensions, because we
have learnt to smoothe those problems out.

As 1 have already underlined we have not particular conflicts in this school. Here our
problem is different. The problem is the [national] curriculum, which presses us.
Sometimes the problem is that the number of pupils in the classroom is large,
although in the school the classes have a small number of pupils. But there are times
that classes with a large number of pupils are composed. Let’s say my class has
twenty three-twenty four children and they are many for an intercultural school. You
cannot work like this. These kind of problems, practical [ones], everyday [ones]
exist...there are not intense problems, conflicts of acceptance etc. because we have
taken care of smoothing them out since a long time ago.

R: T discussed this issue with V. when I took an interview from her before and she
told me that the situation has been smoothed out now. However, | do believe that
before a situation has been smoothed out, it has to pass through the phase of conflict.
There is no case that everything is nice...[There is no case] to implement intercultural
education calmly and without contlicts.

T: This is obvious. How could intercultural education be implemented since noone
knew anything about it? Some schools were designated as intercultural schools and
then all this discussion on intercultural education started. Who teacher was aware of
intercultural education? Here the people who tried to implement some things [relevant

* Macedonia is a prefecture in Northern Greece and Crete is an island situated in Southern Greece.
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to intercultural education] were heros. They worked more with the methods that
teachers adopt when they have to teach all classes in a school. The reception class
worked as a primary school with one teacher for all classes. And then we attended few
seminars, some information was provided to as and some other programmes were
implemented, which helped us. ‘Flexible hour’*is a subject which helps us a lot. It
gives us time to do things we want, children to work with a different way, to work all
together. In the beginning there were intense problems and conflicts and problems of
acceptance and so on. The time, the parents who complained, the school was a ghetto
in the beginning. Everybody came here and said that all would enroll their children
here. They imagined that an intercultural school is a ghetto, which accommodates
only foreign pupils and that we would withdraw the native pupils. It is not like this, it
does not work this way. Fortunately, we overpassed this stage and now we work
smoothly and we have very good results in pupils’ performance and in all problems
and conflicts.

QUESTION 5

R: How do you try to teach intercultural education in your classroom (provide
examples)? How do you think that that this/these teaching approaches/methods
facilitate the implementation of intercultural education?

T: No teaching method is absolutely appropriate for something. You always try and
implement and disregard things. You get prepared; you design a very nice project.
You bring it into the classroom and it does not work. Reality guides you every day.
How do I implement intercultural education?...I always try to make all children
participate in the everyday process. How I will make all children participate in the
everyday process is my general philosophy. The schedule and the subject you deal
with every time guides you. For example, if [ deal with human rights in the classroom
I should find ways to make all children participate in the process. The child who came
from Albania six months ago cannot understand what I tell him, although I can speak
to him in Albanian because 1 know Albanian. I cannot speak to the child who came
from Romania, because I cannot know many languages. Although, my point if view is
that you do should not use so much the [first] language of the child. That’s my own
opinion, because you do not help him to get used [to the new reality] very fast. OK,
you can use it every time auxiliary. During this period of time we deal with children’s
rights. If a child came from another country last year or this year she/he can contribute
to an activity in some way. First of all I place her/him in a group that the pupils can
help her/him and she/he can cooperate with them. I make the groups in such a way, so
as the members [of a group] can work together and they can help each other. This
child can contribute to this activity. She/he will feel useful in some way. He can just

26 H ‘ : .
In every class’s week schedule there are two of three hours which are called ‘Flexible Hour" and
teachers can utilize it as best as they can according to their class needs.
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make a painting or say something. She/he will be in the group and she/he will
participate in any way and this will be acceptable.

For example in the national celebration of the Polytechnic. We were glad that all
children cooperated and I was proud of their participating in the celebration in various
ways. Others were in the chorus, others recited poems and they enjoyed it because
they said them right in Greek and they were applauded. Others helped to make the
scenery of the stage. This is intercultural education for me. A lot of things together
that happen everyday...an idea, a philosophy that rules the whole programme. And
first and foremost that’s what you need to have and then try to pass it to the others.

R: These are the comments that teachers in C. made. They believe that the whole
philosophy of the school has to change if intercultural education is to be implemented.
One school, one or two teachers are not enough. A general change is needed.

T: Exactly and in this school...
R: I think you have succeeded it. There is a different ethos.

T: There is, there is and the people who come here for the first time they understand it
and they say “What is going on here? The climate is somewhat different’. It is
different because we, who have been working here, have managed it, at least those of
us who work here permanently and we do not transfer. It is not accidental that we do
not apply for a transfer. It is the whole climate which has been developed and the
relationship between us. It always starts from the head teacher. For me the head
teacher constitutes an important part of the school, who will give us freedom,
encourage us to do things, help us, will be more loose towards bureaucracy existing in
other schools. And then colleagues play a part. It is not accidental that we ourselves
have chosen to participate in the *Flexible hour’. Only three primary schools in this
city took that decision. We had decided it long before the National Ministry of
Education had made the participation obligatory. This year is the third year that it is
implemented. It is not accidental that [teachers] decide to design a number of
programmes. It is because they have realized that these programmes help us make
children participate more easily, programmes of environmental education, health
education, cultural programmes. All these help us implement intercultural education.
And all these help us to get closer to each other. Everything is not ideal, but there is
something different. Everybody that comes here say so. We say that, too. For us it’s a
routine, it is within our everyday practice, we consider it as a fact.

However, nothing is a fact. It has been put a lot of effort and group work here in the
school.
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QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: First of all Greek Language, History, Religious education, Geography, Study of the
Environment...these are the subjects that help you most to use children’s experiences
and share them with the others. As regards Maths I have to confess that there are a lot
of times that I find it difficult. In this case I try to combine them so as to be able to
unravel the experiences that pupils have. Whereas in the other subjects the
experiences are unraveled without great effort. In Maths I try to do it, but in the other
subjects I don’t put so much effort any more. In Physics there are times that you can
do something more easily with the experiments. It is easier in Geography. Although
Maths is a difficult school subject, it is the only subject that all children understand no
matter which country they come from. Whether they come from China, from Japan,
from Russia, from Bulgaria as long as they go into the classroom, they can understand
Maths. It is the only subject in which I can communicate with a child so different
from us immediately and easily, such as a Chinese pupil, who comes here and she/he
does not know Greek at all, who comes from a difterent world and the language codes
and the behaviour and everything have nothing to do with Europe. Although there are
some differences in the symbols. So, the first thing I try to do is to write or solve
something in the blackboard, to feel that she/he contributes to something, to
encourage her/him. The other children applaud her/him. It seems strange to them that
she/he can understand and she/he multiplies, divides, and adds just like them. They
appreciate her/him more. But I have to confess that it is the only subject that I find it
ditficult to teach interculturally through it.

QUESTION 7

R: Are there any other events and activities organized towards intercultural education
(provide examples)? How do you think that these processes promote intercultural
education?

T: Of course, there are a lot. Let me begin with celebrations and I do not only refer to
national celebrations®” in which pupils participate even if they belong to a different
religion. This is a fact for us. Let’s say at Christmas they sing Christmas Carols in
different languages. In every national celebration all pupils contribute irrespective of
where they come from, what they believe and so on. And they do it well.

*” The national celebrations organised in every primary school every year include the celebration of
“OHI” (28" October 1940), the celebration of 17" November 1973 (Polytechnic students” fight against
dictatorship), Christmas celebration, the celebration of 25" March 182 1(starting date of the Greek
revolution against the Turks) and the celebration when schools close in summer. In every school other
celebrations relevant to the local history may be organised.
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I am talking about other celebrations. In our school meetings with the parents are
organized. Other times in those meetings the head teacher has invited people teaching
in the University to talk with the parents about the problems that their children have to
cope with. Meetings with the board of parents are organized and the problems of the
school are discussed. Intercultural celebrations are organized, such as a gathering one
afternoon where each one of us cooked something for her/his country and we invited
representatives of the region and we all participated and contributed to it.

Now what can happen in the classroom...all pupils participate, because we work only
in groups. The pupils sit in groups which change. Pupils change group at their
preference. I intervene in cases there is a problem or if I want to succeed something
specific. In this case [ choose the groups so as to help all pupils. Everybody
cooperates and participates in all the activites and the projects being organised. I also
invite parents here [to discuss] and | confess that all parents and foreign parents
participate. We have to stress that foreign parents are always present in whatever we
ask. They are very much interested, they pay attention to whatever we discuss and our
cooperation is very good.

What we did today. The children went to other classrooms, in the school of blind
pupils, in the reception class in order to be in an environment new to them. I sent all
children to go to other environments to discover their feelings, to write down their
feelings, to realize how they feel and make comparisons and to be able to understand
what other children feel when they come in the school from other countries.

R: I think it is very important. Comparison is a very important part of intercultural
education.

T: From what children have written down, it is obvious... A little girl writes “I feel
very strange, [I feel] like being in a unfamiliar classroom with unfamiliar people™. She
continues “I feel so stressed that I do not know what to do. I am afraid that I will ask
the teacher something and they will laugh, because I am not in my classroom.
[Because in my classroom] the children would not laugh at me. I do not know how to
solve the three maths problems that the teacher of Y6 assigned us.” And says * I have
never felt like this. There are flowers around the classroom, whereas there are no
flowers in our classroom.” She makes such kind of comments and they have been
written today and I have not read all of them.

Another child went to the school of blind pupils which shares lodgings with our
school and he writes down “In the beginning I did not feel very differently. But then
when I looked at the place and I listed to the class more carefully it seemed to me very
strange. How they wrote was strange and it was not so bad that I went to that school in
the end”. But we need to discuss how they felt and all these things. These are all |
have at the moment. There are texts from other children, which I have not collected
yet.
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R: Is this activity organised so as the pupils can see the different climate in the
classroom?

T: This not the only reason. The aim is to write down their feelings, how differently
they feel another environment.

R: ...that is to develop their empathy.

T: Then we will focus on it. How bad children coming for the first time in their
classroom feel.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: It is feasible, we implement it. Things would be easier, if some changes were
made. If the curriculum changed, which is a drag for us and makes it difficult in terms
of time and it presses us, because we need to teach the material suggested by the
National Ministry of Education The issue is that a child has be taught specific things
that they will be asked from her/him, when she/he goes to high school, for example.
Therefore, the whole infrastructure has to change and not only in primary school but
also in high school. That’s one thing. Another thing is that the classes should have a
smaller number of pupils. Another thing is that more audiovisual material should be
produced, which we do not have...maps, books, dictionaries. More importance should
be put in all these, because we have problems and deficiencies. They should also give
some money, because all these programmes implemented here need money and we do
not have money. The school and the government want us to become heroes. With
what? With pittance? This cannot be done. Ok, teachers have good intentions. Then,
the most important problem which has to be solved is teachers’ training. We need
continuous training. We need to attend seminars, to participate in seminars with a
practical dimension. We do not need theory.

R: That’s what I have realized from the relevant literature 1 have been studying. All
things are theoretical. There is not any practical help [suggested to the teachers].

T: Do you know how I understood it? When I participated in a seminar, which was
the only seminar that had a practical dimension and group work. This seminar was
organised in collaboration with some universities in France and in Italy and it took
place here in the University of I.. It was the only seminar that it provided us with
examples of how intercultural education is implemented. Everything else is theory.
Theory is good but we have it implement it in the classroom and there are a lot of
times that theory is proved to be different and inadequate. However, we try ..what is
going to happen? We will see. We wait to see the new school books. I am curious to
see...
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R: Inter-disciplinary approach ...let’s see. I believe that traning is needed for that, too.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

T: Nothing. I just want to say that | feel very good that I am in such an environment
and 1 never expected that. I talk with colleagues and they say to me”Where do you
work? In the intercultural [school]? This is a ghetto. How can you bear the
Albanians?” That’s the first reaction of the colleagues. I am not talking about parents’
reactions. It was my choice that 1 came to work here. Since 1 was a student teacher |
had started dealing with Roma pupils and finally [ ended up here. I want to say that it
is a great experience to work with pupils coming from different countries. It is
wonderful to try to teach pupils with different experiences . And above all it is a great
experience to try to combat your possible racism and stereotypes. That’s the best for
me. It is a personal advantage for me to be here irrespctive of whether 1 offer
something or not. We teachers want to believe that we offer [to the pupils]. That’s the
greatest and the most important [ gain from this school. That’s why 1 am here and stay
here with my own choice, although I could be wherever else...

R: Thank you very much.
T: I wish every success in your research.

R: Thank you.
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Transcribed interview 2

QUESTION 1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

T: Foreign children that come from other countries in order to be equated with native
children.

QUESTION 2

R: How do you perceive the term ‘“intercultural education’ compared to the terms
‘multicultural education’ and “bilingual education’?

T: Intercultural [education] is when the children are assimilated with the native
children. That’s what I believe. Multicultural education means that other cultures are
studied in the same school. Bilingual education is when some subjects are taught in
two languages at the same time.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: Yes, of course. In many regions there are repatriated pupils. So, I believe that
[intercultural education]®® should be implemented, so as these children can get
acquainted with the other children and the native children to overcome racism and the
fear they have towards the foreigners.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: When you refer to experience what exactly do you mean?

*® The words in brackets were added by the researcher during the transcription for readers’ better
understanding of the text.
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R: Your experience from the schools where you have taught so far. If you believe that
there are some problems, how you have experienced the implementation of
intercultural education?

T: Could I tell you how our school works? I have been working for ten years in this
intercultural school. As far as I can remember the school was designated as
intercultural schools four or five years ago. There were persons sent by the
Municipality/Prefecture to work with those children. Basically they taught them
Greek separately and they were helped by colleagues who knew Russian and
Albanian. Then the children went into their classroom to attend other subjects, such as
History, Religious Education. That’s how intercultural education was implemented
and how it works now.

When these colleagues were not here I tried to help the children in the classroom by
encouraging them to paint, because I do not know Russian or Albanian. So as then
they could be able to learn with the books that there are for the intercultural schools. I
did extra work with these children in the classroom. They learned the language
through playing with the other children. There were cases of children who learned to
speak Greek within two or three months. Of course, they could read but they could not
understand what they read. We did not have problem in Maths but we had a problem
in the Greek language.

R: Do you mean that they learnt when playing with the other children not only in the
classroom but also during break time?

T: Yes, yes!
R: That is more with interpersonal relationships.

T: Interpersonal relationships and I used to work with the children in groups. I still do
it. I place children in groups and they cooperate. I organise a lot of group activities,
which help them.

QUESTION 5

R: How do you try to teach intercultural education in your classroom (provide
examples)? How do you think that that this/these teaching approaches/methods
facilitate the implementation of intercultural education?

T: When I had a number of repatriated children, because now I do not have so many
of them in the classroom, we try to deal with the customs of their region, their food in
projects. Something like this.
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QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: Well, one subject is Geography. We can study their region [they used to live]. In
the Greek language we can study their customs, the Greek children learned some
words in their language so as to encourage them and make them talk, [then sang]
songs in celebrations. There were celebrations that they participated in. In the subject
*We and the world” we deal with projects.

R: So, we could say that [you use intercultural education] more in social studies than
in Maths.

T: The children did not have any problem except from maths problems, which they
could not understand. It was difficult for them to understand the problems but they
usually they did not have any problem with calculating [multipling, dividing, adding,
subtracting], at least the children I used to teach. I usually had Y4, Y5,Y6. but I did
not teach little children.

R: The code 1s common in Maths, that’s why.

T: They had problems only in Maths and I tried to explain them to them or we solved
them on the blackboard and they could see. Basically they did not have any problem
with multiplying, dividing, adding and subtracting.

QUESTION 7

R: Are there any other events and activities organized towards intercultural education
(provide examples)? How do you think that these processes promote intercultural
education?

T: What do you mean when you say processes?
R: I mean any activities or celebrations you organize in the classroom.

T: I have already told you, all children participate in celebrations. A lot of times they
recite their own poems, they perform their dances. In this way they all participate.

R: T would like to ask you something on that. Have you realized that something
positive came out from the cultural exchange between foreign and native pupils?

T: Of course, because you cannot say the difference between native and repatriated
children. They feel close to each other and they do not see the differences. Foreign
children are not alienated by native children. In the very beginning the chidren of Y1
when they first come in the school, they cannot speak the language and the other
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children make fun of them, they are isolated. But then through group work, I saw a
positive effect. They played and they had developed relationships not only in the
school but also outside school and they were all a team in all the activities assigned to
them.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: Well, it is feasible...but if there are a lot of children in a class...As I have told you I
have not worked with many children in the classroom for a long time. The number of
pupils in each class should be smaller and the school should have good conditions.
When | say good conditions I refer to adequate audiovisual material so a sintercultural
education could be implemented. | would imagine an ideal classroom with computers,
TVs, videos in which we could teach and not goign up and down. Some classes are
taught in the class with the computers, but we cannot ue them. That’s how I imagine

an intercultural school. Not only intercultural school but in general all schools should
be like this.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

T: No, [ think I have said enough

R: Thank you very much.
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Transcribed interview 3

QUESTION 1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

T: Whichever educational policy, which aims at teaching, implementing, changing the
behaviour of children coming from foreign countries and on the other hand for the
children of a country to know through activities and information and knowledge
things that have to do with the whole planet.

QUESTION 2

R: How do you perceive the term ‘intercultural education” compared to the terms
‘multicultural education’ and “bilingual education’?

T: It has a direct relation. Bilingual education may be something more specific in
terms of teaching. Multicultural education is more general. Surely, these terms adjoin.
Schematically we could say that multicultural educations is a big cycle, intercultural

education is a smaller cycle and bilingual educations is a far smaller cycle, something
liek this.

R: So, you believe that all these terms relate to the education of children coming from
different countries?

T: Not necessarily. Intercultural education could be implemented in Greek children,
as well, who could get to know the children from other schools better through the
exchange of information or the Internet or cultural products, through educational
programmes, the culture of other regions. Intercultural educations does not only have
a direction from and towards foreign children, but from the children themselves to the
global world.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: I absolutely think it is necessary to be implemented for a number of reasons. First
of all, the Greek environment and the school has many pupils and population from
abroad. Therefore, it shows respect that the country has the obligations to be able to
accept those populations. It shows respect to their existence and their integration in
the Greek society and not just their existence, let’s say.
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Secondly, opening your boarders and the windows of your house shows more light,
progress, democracy and the intention for eliminating xenophobia, racism and
prejudice which generally deplore the Greek society. Although Greeks are a seafaring
people, we have a very retiring disposition and we are xenophobic. What I am saying
is horrible. The school needs to open to the world, especially the Greek society. |
believe that it still has a retiring disposition.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: Personally I have to say that my first experience of intercultural education very
roughly and unconsciously and without even knowing what was that was in 90s with
the intensive classes and the reception classes. Then, I did not deal with it more. 1
worked in mainstream schools mainly with Greek and foreign children. They were
integrated in the strict curriculum of the National Ministry of Education. During the
last two years I work in the intercultural school. I am clearly more liberated from the
routine schedule. That’s my experience.

R: You just told me that you feel more liberated. Could you explain this to me a little
bit more?

T: T feel more liberated. 1 do not fell bound from the national curriculum, from the
subject matter, from how good I am as a teacher and from how well the children will
perform in tests. I do not feel antagonism with the colleagues, as I used to feel in the
mainstream schools. They put a label on you... the parents, the school advisor, from
the activities organized in the school to show which is the best school of all. Not
always. Unfortunately it is bad to count the education with points...which is totally
wrong. | believe that the work we do here is more qualitative, it has more depth and
we do not care about quantity, that is how many activities and theatre plays we will
organise. You can see children progress day by day, to discover Greece, to develop
behaviours they possible did not know that existed, just because their parents do not
the time. You experience more human and plain situations. These things cannot do
anything else but liberate you. You do not pretend. With a high score and a very good
celebration we show that we have a very good primary school. Things are not like
this.

QUESTION 5

R: How do you try to teach intercultural education in your classroom (provide
examples)? How do you think that that this/these teaching approaches/methods
facilitate the implementation of intercultural education?
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T: I learn from my personal experience as a teacher and I have to say that the children
learn as soon as they come in contact with things and objects. Just because they do not
know the language as soon as they come here the first practical thing we need to do is
learn them an everyday vocabulary: the vocabulary of the neighbourhood, of the super
market, of the school. That is communicative speech in order to be able to survive in a
foreign country, to able to take the bus, to ask a kilo of bread, if they heart.. to buy
medication for the headache and all these little things. All these are usually provided
in photocopied material, which has pictures and words in the beginning. Then, I give
them texts which include dialogues based on the pictures and the words I have already
given. These dialogues deal with buying a house, going to the hospital, going to the
greengrocer’s to shop, conducting a tour in the school. That is all these simple words
are used in the dialogue.

The connection between subjects, such as Physics, Maths, Geography provides great
encouragement. In other words all programmes and subjects are open. They connect
to each other because they have pictures. You can also do things with ICT. The
children can see picture, then picture and sound and assimilate learn better the new
words and the new information. Anyway, the longer they deal with and the more they
get new information in relation to a specific thing, the better, the faster and the more
effectively they learn things. They respond to what you ask from them and this is very
good.

QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: Although it may seem strange it’s Maths and Physics because they are international
sciences.

R: The code is common.

T: That’s exactly. You can start from these and communicate more directly and
effectively. There is relevance with other subjects, too. You can start with Maths and
Physics and then move on to Geography. You can also find something relevant in the
Greek language subject. For example, you can find how many people use the Internet
and then use Maths to convert them into percentages or statistical analysis. At this
point I want to stress that I do not feel bound to be able to do that. The typical primary
school is very tightly organised. It does not let you do those things. Cross-thematic
approach needs plenty of time and very good mood. I think it is imperative that the
everyday schedule should change. There should be strict defined limits and
hierarchical structure but the teacher and the children should feel freedom in the
school. Knowledge cannot be always caught within a school hour.
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QUESTION 7

R: Are there any other events and activities organized towards intercultural education
(provide examples)? How do you think that these processes promote intercultural
education?

T: The examples we can say is attending theatre plays with a low cost, because
children here have an economic problem. This is a big problem. Within the
framework of Flexible Hour we deal with issues of ecology, humanistic issues,
practical issues — the oil, the water- Mediterranean nutrition. That is we try through
the existing school schedule and in the subject of ‘Flexible Hour’ or through theatre
education — an issue may be approached through simple meanings, by implementing a
theatre game. In other words we can approach various issues through the school
schedule, with the help of ‘Flexible Hour’ and theatre education without spending a
lot [of money]*’.

Other activities...we visit museums. We had visited the substation producing electric
current here in K. within the framework of the programme ‘Energy’ organised in the
“Flexible Hour’. Various theatre plays have been performed here in the school with
timely issues in Christmas celebrations and so on.

R: How these educational visits or the programmes within the framework of the
‘Flexible Hour’ you have just told me promote intercultural education?

T: Through objects. Children can look at the steam boiler in which the water boils and
becomes steam to move the generator to produce electric current for the factory. They
can see the tower distributing electric circuit. Some things are audiovisual and mainly
visual. Through DVDs they can watch the new devices which have energy saving
indicators, [they can watch] which device is better for the environment and which not.
The life they live, information is more direct through the television, the magazines
and the Internet and the children are acquainted. It is not difficult to say things from
Greece in an international range. [Information] is not so protected and inelastic.
Children already live in an era in which borders are more elastic. It is not so difficult,
it does not sound so difficult that I have to do this now. It has already started and it is
made by its own. They constitute mechanisms which have been already introduced in
the society.

** The words in brackets were added by the researcher during the transcription for readers’ better
understanding of the text.
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QUESTION 8

R: How feasible do you think it is to implement intercultural education? Why?

T: I repeat that it can be done every day. As far as ypu do not feel pressed by the
schedule. If you think that nothing is provided by the National Ministry of Education
regarding intercultural education, it is not feasible. Everyone does whatever she/he
cans to help the children. And I am not saying that as a stubborn teacher who always
complains. It is not feasible indeed. The existing books for the children are since 90s
for repatriated Albanians, Russians and after. Some efforts have been made. We can
find little material. I do not know who takes it and how. We would like to see material
for free for these children. There is but you cannot go and photocopy material for
fifteen children. We do not have the time to study these books, because they are not in
our bookcases every day and we cannot get acquainted with them as we used to do
with the books in 80s. The colleagues who have been working for fifteen or twenty
years know these books very well. We are acquainted; we have been raised with these
books. They are not in our drawers so as to be able to get acquainted with them.
That’s a luxury. I agree that they are expensive, they demand more work but it is a
pitty [that we do not have them], because we turn to work of personal experience. You
cannot take a leaflet from one volume or the other and teach the children. This work is
improvised and to what extent will it help you? It needs a completed way of thinking.
That’s why I do it by myself. I enter [the classroom] with my own notes, with guides,
various school books — since I know them and I have been acquainted with them — I
use texts to teach grammar, texts rich in vocabulary, whatever has pictures, fairy tales,
comics, the ‘Anthology’*° of Y4 which has comics. They want from the teacher to do
whatever she/he thinks, whatever she/he wants, whatever she/he thinks that has to be
done. Of course, the material [used] and the children constitute the decisive factors.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

T: I would like to finish with what I said before. Financial allowances should be given
to teachers working in intercultural schools because we are thought of as teachers
under special circumstances instead of spending the money in expensive seminars, in
expensive hotels. In general teachers’ financial possibilities should be upgraded in
order to have a motive to work. Without sounding miserable I still believe that misery
still brings misery. A free spirit is free, when she/he has learnt to live free. I cannot
pay for an expensive seminar of intercultural education organised by the University of

% < Anthology” is the title of a school book which contains passages from texts or poems and it is used
by teachers instead of the typical school book to teach the Greek language.
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P. and know that I cannot find the books and that I photocopy them wherever I find
them. This is the Greek paradox. Research goes very well, the presentation of ICT and
of some new methods and of some new ideas [go well] but the foundation suffers.
You cannot teach behaviour to the children, when you are inconsistent. You do not
convince them. I want to finish by saying this: They do not convince us. I do not have
to say anything else. Thank you very much.

R: Thank you.
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Transcribed interview 4

QUESTION 1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

T: From my point of view intercultural education refers both to native and foreign
pupils and it refers to...we could say that it includes all aspects and social life and
knowledge. That’s my first thought.

QUESTION 2

R: How do you perceive the term ‘intercultural education’ compared to the terms
‘multicultural education” and “bilingual education’?

T: It is clear that bilingual education includes the teaching of children’s mother
tongue, the one of the country of reception and pupils” mother tongue. In my view
multicultural education is the fact and intercultural education is what is asked.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: Of course, Intercultural education should be implemented because nowadays Greek
school is multicultural, every class. Therefore, we should not be restricted in those
thirteen [primary]’' schools which are designated intercultural according to the Law
number 2413. As I said before the philosophy of intercultural education should be
diffused in the whole school life.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

*! The words in brackets were added by the researcher during the transcription for readers’ better
understanding of the text.
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T: I have been working in an intercultural school a number of years, more than ten
years and I can say that I have experienced all this course of pursuit. Pursuit of
implementing or not implementing this philosophy in schools. I believe that still many
things need to be done. I am not satistied from what it happens regarding education in
the schools. It should start from the core. I do not refer to the curricula etc. Teachers
need to be sensitized, which is very important for me, because we should not forget
that they are the ones who will enter the classroom and they will implement what the
law demonstrates. Otherwise, no matter what the law demonstrates, they will not be
able to implement it.

R: What else? You told me that many things have to be done. Something else except
from that?

T: I think that it is an alibi to say that we wait for the books to change, that we want
new curricula etc. What is very important for me is that our attitude should change.
We know that attitudes do not change very easily, do they? An internal process of all
those people participating in education should start, because it is a chain. Therefore,
when a ring breaks or when the balance is affected, we see that there are
consequences. | cannot think of anything else at the moment.

QUESTION 5

R: How do you try to teach intercultural education in your classroom (provide
examples)? How do you think that that this/these teaching approaches/methods
facilitate the implementation of intercultural education?

T: I believe that teacher’s primary goal is to develop an appropriate climate in the
classroom. That is she/he should pay attention to the interpersonal relationships that
emerge within the framework of the hidden curriculum. The climate of the classroom,
which is defined by the relationships of those participating in the process of learning,
is a very reliable indicator of how well we have implemented intercultural education.
When we see the nonnative pupils — let’s characterize them this way, here we have
Muslims, Greek-Pontic and Roma pupils — being marginalised in the classroom. They
do not take initiatives, they do not feel confidence. All these are expressed. Which
curricula and books should I demand, when I cannot cope with my class? It is a
matter...that’s teacher’s primary concern.

R: So, what you always try for is to have an appropriate climate in the classroom and
all the other teaching processes you follow come after?

T: Yes, you can build on it afterwards. When all children have been integrated, their
identity has been empowered, they feel important and acceptable and take roles in
school life. No matter how much you want to implement a group work, when these
children have experienced rejection from their classmates and from you in a
nonlinguistic level, they cannot activate themselves. They start disturbing; they
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develop different behaviour to draw the attention. That is basic so as to be able to
utilize or activate what the children have experienced.

R: And after this stage, when you believe that you have succeeded that how else do
you try to implement intercultural education?

T: We know that intercultural education should not be restricted in folklore, that is
celebrations etc. You understand [what I want to say]. Intercultural education means
that what the pupil has experienced her/his cultural capital is acceptable. The teacher
is a role model — I refer to interpersonal relationships again — she/he shows that “It is
very important what you say right now regarding your country of origin”. It is
important to listen to it, to comment it, to relate it, to see the existing similarities and
differences.

QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: I will talk for the previous years [because this year I teach in the reception class]. 1
think that art helps a lot, theatre, because here in our school we give priority in
preparing theatre plays. Every year we conduct contest for the writing of the best book
to which we award a prize. In this way we encourage the children to express
themselves, to write, to paint. We implement a lot of projects, such as in the Flexible
zones, [projects] in environmental education. So everyone of us can offer some help
in this project and show that she/he is important.

Subjects...I would not say that that there are subjects in which you can implement
intercultural education. We may have in mind that we have to differentiate teaching
quite a lot compared to how it is conducted now so as to become intercultural. There
1s a great confusion in relation to that. Teachers wonder — all of us — “What should 1
do now to make it intercultural? What different should be done?”

QUESTION 7

R: Are there any other events and activities organized towards intercultural education
(provide examples)? How do you think that these processes promote intercultural
education?

T: These days the intercultural festival which is organised every year here is going to
start. All classes and vehicles participate in it. I think it is a very good chance to show
and present that the school is colourful. Something else which is very important and I
realized when I came back in the school after an absence of mine from the school is
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that you can see that the children play, the Muslim child with the native child, [you
can see| strong friendships between Greek-Pontic and native pupils during breaks.
Whereas, in the first years since 1993 I have been here we had great tensions and
resistances which were brought in the school. Sitting down next to each other [was
difficult] and now we see that we are in a very good way.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: For me it is an attitude towards life. One should not look for it a lot. As I said
before 1 think that...we believe that [intercultural education] should be in the level of
encyclopedia knowledge, to know what it is, to attend seminars, to see what
intercultural education says, to learn theories. However, I think that all these lead to
superficial knowledge.

Every day we have to cope with ditferences either it is called cultural [difference] or
religious [difference] or refers to people with special needs. It is an attitude towards
life to accept that there is not homogeneity. When you accept that there are
differences, it means that you have done the first step.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school? I mean a thought, a speculation you have.

T: I cannot think of something tight now...no
R: Thank you very much.

T: Me, too.
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A.39 Transcribed interview with teachers in Greek (main study)

Xuvévrevin 1
EPQTHXH 1
E: Ti cag £pyetatl 6To Huard, 0Tav AKOVTE TOV OpO “OLATOATIGUIKTY eKTaidcvon’;

A: Kotapydg.. . dlw@opeTikd TOMTIGUIKG KEQA A KOl gumelpleg mov KovBardv ot
LaONTES, JAPOPOL TPOTOL Yl¢ VI CUVOVAGOLUE CLTA TO JUPOPETIKE TOMTIGHUIKA
KEPGAULL, GUYKPOVGELC, dAPOPEC, OVOKOMES GTNV a0d0y]. AVTA HOV £PYOVIUL GTO
LVOAG, £TGL e TV TIPOTY dNAAOT).

EPQTHXH 2

E: Tlog avtiapfavesal tov 6po “SlUmOMTIGHIKY] eKnaidevon’ o€ GYEcN HE TOLG
OPOVG ‘TOAVTOMTIGUIKTY EKTaidevon’ KAl “diyAmwoon eknaidsvon’;

A: TIOATOMTIGIUIKTY. .. TO TOAVTOAVTIGLIKY EUTEPIEYEL TOV OpO OTL, GavIALOHOL £V,
OMw¢ T0 oKEPTONUL Kt ammd 0,71 yvopllo, prdel yia ToAA0DE TOATIGHOVS, OUMS 1
SdamoMTio kN eival K4t Garo. Elvat kat n aldnienidpacn Olwv avtdv Hetald Tovg.
Ilowo diro; To @iko mov pe pdInoeg eival 1 diylmoon exkmaidevon. Eviaer
dltylwoon eknaidcvon givar evieddg dtapopetikd. Eival pia exmaidcvon, eavralopat,
mov yivetal ce 000 YAMGOES, TOL OHMC YU EUEVE TOLAGYIOTOV deV EUTMEPIEYEL
aAINAETidpUoN TOMTICUOV KUl TAVTOTHTOV.

EPQTHXH 3

E: Nopilete 6t eivar anapaimnto va epappoletat n SWWTOMTIGUIKY exTaidevon otd
oyoheia Kat av vay, ywatt; 'H av oy, ywrti;

A: Evvoeic pavtalopal yeviké og oyoleia kat 6yt oe Stamolmiopikd [oyodeia]®? kat
HLOVO.

E:Avt6 6 N8cha va pov 1o melg 60, dNAadl TV aroyn Gov. Ae GUYKEKPLLEVOTOLD
oyohreia.

A: Eyo motedm 611 n dwmoltiopikn [exnaidevon] Ba mpénet va epappdletar og 6Aa
10 oyoiela aveEapmte A’ T0 AV LIAPYOLY AAXOJUTOL. AIAMGTE 1) SUTOALTICUIKY

32 i . ’ 3 , . . , .
77 O MEEE1g EVTOG TWV UYKLAGV TePAapBavovy AEEELS TOV GUUTANPOONKAY aTd TOV £pEVVNTI KATE 1)
SIGPKEIN TS UMOUAYVIITOPMVIGS TPOS KEADTEPT KATUVONGT) TOV UVOYVOGTOV.

92



ekmaidevon.. . .dlueopetikd moMTIOUIKS Kepdhalo kovBaidom eyd mov eipol and
Maxedovia kot dtagopetikd Kamowog mov elvar and mmy Kprijm. Ondte vd avti) my
gvvola kat Vo TV évvota OTL 0 KaBEvag pog kKovPaidel KATL SLPOPETIKO PEGA TOV,
Bo umopovoe va epapuoctel oe Gha Ta oyorela avebdpmto and 1O AV VITAPYOVV
alrodomol 1 oL

EPQTHXH 4

E: Ilow eivat 1} spmeipio 6ag o¢ TP OYETIKA Le TV EQUPUOYT| TNG SWUTOAMTIGUIKNG
eKTOidEVONG 0TA ONUOTIKA oyorein;

Aq: Koito€e...800hed0 oyeddv mévie ypovia oe damoMTiopkd [oxoreio]. ‘Eyxo mv
TOYN Vo S0VAED® 6& Eva dramoMTIopKd oV Ot dlapopég £xovvy eLopahvvOel £5® Kat
Katpd Kot vEdpyst amodoyl) oV ahhodandv amd tovg ynyeveig yoveic. Ta moudid
HeTaED TOVG, emEdN £X0VV YPOVIL EUTEPIN 0TO VA VIOSEXOVTAL EEVO TOdLE KoL VoL Ta
Balovve o1ig TaEELg TOVG, OTIG TApéeg TOVG KAT dev £xovy mpofipata mhfov. loa ica
eivat kot Bonboi pog 610 va evrdooovpe 1 madd oty AANVIKY TpaypotikdmIa,
OTIV TPUYLOTIKOTITA TG TGENG, 0T0 va o amodéyovtar kAT, Eival ot crovdaidrepot
BonBot pac.

Ouwmg mpofiiuata vgpyovy Tavta Kat avaddovat Kadnpepvé kot péoa oty Téén.
Ipofiipota Onm¢ pUKPOGLYKPOVGELS, avahoya pe 1o TL KovPakder o kabévag pali
T0V¢. A¢ movue éva mapaderypa... AhPavol - Elinveg oe Bépata wotoplog, ota onola,
BéPara, de pTAvoLpE TOTE GTO GKPO, OVTE £YOVUE TPOUEPES EVIUGELS, YIITL £YOVUE
nadet k1 epeig vo ta e€opolivoupe autd ta Tpofanpuata.

Euelc 010 oyokeio avtd, omowg toOvioa, dev £xovpe  wWwitepeg ovykpovoels. To
npbPAnua pe epdg ed® eivat diro. To mpoPinpa eivat T0 avaALTIKG TPOYPOPUN TOV
nog melet. To mpoPinpa eivar 6Tt HEPIKES POPEG Exovpe HEYRADTEPA TIHATO, OV KL
10 OYOAelo HOG £)EL YEVIKA WKPG TUMpoTa. AAAG vIdpyovv @opéc mOv €K TOV
TPAYUATOV SNUIovPYolvToL Heytiia TUMHATE, o¢ TOVHE TO O1kd pov [tpfiual £yet
gikool tpia —€ikoot éooepa modld Kot eivar TOALG yia domolTiouikd oxoheto. Aegv
umopeic vo doviéyelg £tat. Avtod tov &idovg ta mpofAuoTa, T TPAKTIKG, TO
KoOnuepvd, to d1kd pag. ..dev vrdpyovv viova TpofInpata, cLYKPOVCELS ATOdOYNG
KA. Aev éxovpe 1610100 £id0VG, yioti elvat éva oyoheio mov £yel ppovtioel Kol Ta £xel
eCopoAOvEL €M KoL TOAD Ka1po.

E: Tlaviog motevm, exedn 1o cvintovoape kot tpwv pe mm Bdow mov g mipa
oLVEVTIEVEN, KAl QLTI pov eime 6t tdpa £xel eEopahvvOel 1 Katdotaoy. AAAG
mMoTEV® OTL TAVTOTE Yo Vo eE0UaAVVOEL Lo KOTAOTAOT TPETEL VO TEPAGEL OO TN
ehon g chykpovons. Asv vrapyel tepintmon Oia va eival opaio kot kohd. Na
epuppolovue 1) SWTOMTIGUIKY EKTAidEVoT} Kt avTd va Yivel yopic cuyKpovoEIS pe
NPEUO TPOTO.
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A:Mu evvoeitat. Katapyds Tt StamoMTIGHIKY EKTAiSEVON] VU EQUPUOGELS TI GTIYUY)
7oV dev TV NEEPE KUVEVUG; Anpovpynnkav ta oyoieid Kol petd epguviotnke Ao
avtd TO pedpa pe ) Smolniopkny ekmaidevon. Tloog ddokurog MEepe
Sramorrtio ikt exnaidevon; Edd fitav fipweg ot avBpwmor mov mpocnadnouv and v
apyN Vi EPUPIOCOVV Kal VU Kavovv kamola mpaypatd. Ileptoodtepo dovievay pe ™
peBodo tov povobéstov. Na punv kpuvBopacte miow amd 10 ddytord pag. Ti
dramoliTiopuki} [ekmaidevon] kat wotopieg; [Za] povobésio oyoheio dovieve 1 TaEn
vrodoys. Kat petd dtav ma mepdoupe ond KATOWW GEUVAPLY, T¢ OTOIM KUl Td
Bewpd ehdyota, erdypota. llepdoape omd xdmoww oepvapla, ond  KATOLEG
EVIHEPDOELS, KATOLW TPOYPUIHAT Kat NPBav Kdl KATow GAAG TPOYPAUUUTU KL LU
Bondnoav. Kat n gvéhktn {ovn sivar éva mpdypappa mov pog Bonbaet mépa mord.
Mag divet gpovo va kivynBovue oe mpaypata mov Békovpe gueic, va doviéyoovy tu
ALl PE SLUPOPETIKO TPOTO, VU dOVAEYOLY OAa pali. Anhadn petd Npdav OAd quTd.
IHpoTa vapyav 6ka ta Ipofifipata 6e TOAD Eviovo Bubud, Kat ol GLYKPOVOELS, Kut
10 TPOPANUUTA UTTOSOYNG KUL VU GMPO TETOL.

Axdpa o xpoévog, ot yoveig mov StapaptdpovIay, 1) YKETOTOINoT TV GYOAEIOL BTNV
apyn. Ymyp&e yxetomoinon oy apyf. Epydtav 6hot £dd népa kar Eheyav £8® Bu ta
pépovpe Orol. Davraomray 611 éva Srumohitiopikd [oyodeio] sivat yxéto, dmov Oa
OTEAVOLV POVO TOLG UAAOSUTOVG Kul oyl oyd epelc Ba umoovpovpe Ta Sikd pag
nadid. Katdhafeg; Aegv gival, de yivetat £1ot. Opmg evtoydg 1o Eemeploaus avtd 1o
oTAd10 KAl TOPU SOVAEVOVUE TOAD OUUAG Kl £xOVUE TOAMD KUld amoTEAESHATA KAl
oTIG EMAOCEIS TOV HUBNTOV Kut o€ Oha ypig Tpofinuata Kat cuykpovoelC.

EPQTHXH §

E: lldg mpoonabeite va d1ddlete ) damohtiopikn exmaidevon omy 1dEn cug
(avagépete  mapudeiypata); Ildg  vopilete o611 avt/avtég ot didukTikég
TPOSEYYIGEIL/NEBOSOL SLEVKOADVOLY TV TPOMONCT THG INUTOMTICNIKNG EKTaidevoNg;

A: Etot kt adhidg kapd didaxtiny péBodog dev eivat 1y amdrvTe KatdhAnin yio K&t
Yoveydg doxipdlels ki epapuolels kat avapeis mpdypata. Katapydg etotpalecsat
oA opaia, eubyvels Eva mold wpaio oxEdlo pe 10 pvudd ocov, éva project.To
PEpvelg oty Taln Kat de oov tpéxet. Anhadn T va Aépe; H mpaypatikdéma ival mov
ot odnyei k@Be pépa. To mdg eQuppolo ey®d ™ SUTOMTIGIKY ay®YY...qvTd TOL
npoonabd mavta sival va evidEm oha ta Tadid oty Kabnpuepvy dudikacia. Avty
elval i yevikiy pov @riocooia, to g Ba evidém Oha ta madid. And exel kat mEpU
HETA ot 0dNyel kGBe Qopd To KABe TPOYPUUUL KUl TO KEOe avTIKEIEVO pe TO omoio
acyoreicat. Anhadly av «oyorOVHUL YU TUPEdelypa TOPU pe TA avOpOTVAY
Sikaidpata Bu mpémet va Bpm Tpomovg KaBe Qopd va eviGEm Oha To TSIl 68 qVTH
™ Swdkacia. To nardi mov pbe TPV and £E1 piveg amd v ArBavia, dev pmopei va
KATUAGBEL TL TOV AEW® €YD, AV KL YO pmopd v Tov WAHom 6Td AAPUVIKA Kal Vd TOV
o, Yyt EEpo AhPavikd. AALG to madt mov Miple amd ™ Povpavia, dev pmopd
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emiong va arevfuvld, dev pmopd va EEpm déka yhdoosc. Kat mé sipar tnv droyng
Ot dev TPEMEL VA TOAVYPNCILOTTOLELG T YAdooa Tov Tatdtod. Avth givar ) Stki pov
amoyn, yrati dev 1o Ponbag va evraydei mo ypiyopa. Evrager, fondntucd kdOe popd.

Aowdv, évo mapddetypo o avtd 10 TPaypo pE T avOpOTVE SIKALOUATO TOV
AGYOLOVUAGTE OVTO TO O1ACTNHA, e TA OIKALOUATA TOL OO0V, AV Eva TALdAKL TOV
éxer €pOel méEPLoL N PETOC amd KAmow GAAN YOPa PTOPEl Vo TPOGEEPEL LE KATO10
TPOTO, KATOPYES TO evidoom PEsa 6e (o Opuada Tov Uropovv va 1o Bondncovy va
ovvepyoaotel pali Toug. Odyvm T1g opddeg pe T€T010 TPOTO, MOTE VA PITopovV va
dovhéyouv pali, va to Bondicovy kat ta Ghia madid. Avtd Oa Paret 1o MBapakt Tov
oV kabe epyacia. Ga acOaviel ypriowo pe kdmowo tpdmo. Bo Lov PEPEL KATOLO
KOUUATL amrd v otpida tov, Ba pov eépel TV umetpia T0v He Evav amkod TpOTo.
Mrnopel vo givor o amh {oypaeid. Mropel va eivar pia kovfevrovro mov Oa met.
[Tavtwe, Oa eivor péco oty opdda kot Oa cvppetéyet pe omroovonmote Tpdmo Kot Oa
elvat amodekTo.

Y ywpty tov IloAvteyveiov vy mapdderypa. Xdapnko mhpa TOAD WOV
CUVEPYAGTNKAY OAQ TO TOOLA KAl KOUAP®MGA TAPA TOAD TOL TAPAV LEPOG OTI} YI0PTY|
pe moArolg Tpoémovc. Alko NTOV oI Yopwdia, GAAa eimav mOMUATAE KOt TO
evyoplomOnkay  moAy, ywii 10 &lmav WOAD ocwoTtd oTta  EAANVIKG Kot
Katayelpokpominkay and xatw. Alha Pondnoav pe 1o oknvikd. Avtd eivor n
SmOMTICUIKY, aywyn yia epéva. Anhadn dev sivar pia ovykekpipévn péboodoc. Eivar
nolG Tpdypata pali, Tov yivoviol Opmg Kabe pépa...pua 18€a, Lo erlocoria Tov
dwappéet 6Xo 10 TPOYpappa. Kot auti mpdta amd Oha mpémel va v €€ €60 yid va
umopeic va v TepAcels Kal 6Toug AALOVG.

E:Avtég ftav Kol ot Topatnpioels mov £kavav ot ddokarol ota Xavid. Tiotevovy
OTL Yo Vo eOPPOGTEL 1) SlaTOMTIoMIKY ekTtaidevon Tpémetl va alha&el ohOKANPN N
eLLocoeia Tov oyoieiov. Ankadn e ETAVEL LOVO o LOVADQ, £VAG EKTAOEVTIKOC 1)
dvo exaudevtikoi. pémet va yivel o cvovolikn aldayn.

A:Axpiac. Ki edd 1o oyoieio avto...
E:Nopilm 611 10 £xet1e metdyel. Yrdpyel £va Slo@opeTikd HOOG.

A: YTapyel, vapyet kot autd 10 katarafaivouy Kol 6601 £pYovIaL Yl TPMTN Popd
kot Aéve «Tt yivetar €0d; Kdanmg dapopetikd sivar 1o khipa». Eival dtopopetiko,
yti KataQépape TOVAGYIGTOV PEYPL OTIYPNRS oL GvBpomor mov eijacte £0®, ot
Bacikol kot 8g PETOKIVOOUAOTE UE ATOCTAGELS KAl TETOWM Kat OgV gival Tuyaio To 0T
Kaveic de {ntdel andomacn. Eivar 1o 6ho khipa mov €xet avomtuylei kol Tpodta ax’
Ol peTall HOC, He TOVG eKTAOELTIKOVG. AnAadn Eekvdsl amd to devbuvt Tava.
[Na gpévo o devfuving eivol 10 GNUOVIIKO KOUPATL Tov oyoieiov, mov Ba dmoet
ehevbepiec, Ba ddoel d@ONoN va yivouv mpdypata, 6a Bondnost, Ba eival mo yorapdc
LE KATOW YPAPEIOKPATIKA OV VIAPYOVV o€ dAra oyorela. Kar petd elvar kair ot
cuvadehpot. Agv givar tuyaio to 611 amd pdvor pag doréfape va sipacte oty
evéhktn (ovi. Tn otiyun mov povo tpia oxokeia ota INdvveva anpov avtiv v
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amopact. Ki gpeic to eiyape amopacicer mold mpiv 10 emPdrer 10 Ymouvpyeio
[raweiag]. Etvar 1y pitn ypovid étog mov epappoletor Ko ToAD aptv to emiPdret 1o
Ynovpyeio. Aev eivar tuyaio mov [ot eknadevtikoi] avaiapPavovy e6d éva cmpod
TPOYPALPATO, YIOTL £(0VV GUVEdNTOROGEL Al Pdvol Tovg 6Tt avTd pog fondodv va
evtabovpe to Mol Mo eVKOAM, TPOYpappate TEPPOIAOVTIKNG [eKkTaidevong],
aymyng [vyelag], moltiotikd mpoypdppoto. Oro ovtd epac pog fondovv vo Kavovpe
avtd mov Aépe damoMTicpikn ekrnaidevon. Kot 6ha avtd, opmg, pag pondodv va
deBovpe kol petald pag. I'o avtd dnpovpyeitar kar avtd to Khipa, 1o To Kako, 1o
mo guydpioto. Oyt 61t dha elval davikd, odld vrapyer kGt dapopetikd. To Adve
ohot 6oot Epyovtol €6®. To Aépe ki gueic. Avtol mov £pyoviar Yo TpdTH EOPE TO
ducBavovtar axopa mo éviova. [Ia] epdg éxst yiver povtiva, éxer yivet
kafnuepvomra, to Bempodue dedouévo. Agv gival, dumc tinoto dedopévo. Eivar éva
npdypa mov kepdiletal HeETd omd TOAAT TPOCTABELD. KAl TOAD OYDVO. KAl LETE OO TNV
OpadtK doVAELd TOV YiveTal £8( péca.

EPQTHXH 6

E: Xe mow yvootikd avtikeipeva spoppuodlete mn SomoMTiGKy eknaidsvuon kat
yatl; YRApyouv KAmOW YVOGTIKG OVTIKEIHEVE TOV €QUPUOLETE T1] JIATOMTIGHIKN
EKNTOAIBEVCT) TEPIGGOTEPO GE GVYKPLOT e KAmo GAAa Kot av cupPaivel avto, yati;

A: Katapyxds n yAdoca, n iotopio, ta Opnokevtikd, 1 yemypaeic, 1 uelétn
[repiBdiiovtoc] ...avtd givar Ta YvooTIKG aviikeipeva, mov oe BonBovv o Tohd va
avOGVPELS TIG eumepieg Tmv madidv, 6,1t KOvPakdve Kol va TO HOPAGTOVVE LE TOVG
alhovg. Tdpa oto podnuatikd opoloyd o1t duckoledopar moAAéG eopéc. Exel
OUOLOY® OTL TPOGTOOD VO T GUVIVACH KL VO PTOPECH VA PEPD GTNV ETIPAEVELL
npdypata Tov kovPalrdet [0 padng). Eve ota dAha yvootikd avukeipevo Pyaivovy
afiacta. ‘Exet yiver cuovifel ce epdg o tpomog va Pyaleic oy emedveio 0,1t
KovPaidel To kGOe modi Kol va umopei NeTd vo 10 popdlecal pe Toug GAlovg. Eto
HOONUATIKG OpOLOYGH OTL TPOCTOOM v TO KAV, EVD 6T0 GAAX pov épyetat afiacto
mhéov. X1a HaONPOTIKE, GTN QUGIKH {OMC... UL 6T QUGIKY KoM QOpa UE T
TEPAUATO KATL PTOPEiC Vo KAVELS Mo €0KOAO. XTn YE®YPOQid TOM) O £OKOAA.
Evta&et evvositat, e Bondast mapo molo.

AvT0 10 0VTIKEIHEVO TTOV Elvat Ay TO MO SVGKOAO, av Kat £ival OPmE To. LodnpuatiKd
etval np povn yrdocao mov katarafaivovv 6ha to modid and Omow ydpa Kot av giva.
Anhadn épyecar and v Kiva, épyecar and v lomovio, épyeoar and ) Poocia,
épyecar and 1 Bovlyopio pe to mov pmaivelc oe pio tdEn pabnpotikdv, Oa
KotaAdPet 1o modi.

210 povadiké pabnpa wov PIopd vo ETKOWVOVICH UE évo Taidi 1060 S10popeTKd
and epds, omng eivar 1o Kiveldkt mov épyetar 6d kot mov e yvaopilel timoto amd
EXAnvikd kol mov épyetatl amd évav Sla@opeTikd KOGHO IOV Kol Ol KOSIKES ival
O1LPOPETIKOL, Ol GULUMEPIPOPES, Ta mAvta Kapio oyéon pe Evpomy, sivar ta
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LOONUATIKG. APECMG Kol EDKOAN, OV Kl DILAPYOLV UEPIKEG drapopés ota ovpfora
Kot avtd. Kot eivar 10 tpd1o onpeio mov emdubk® va € XAy, Vo 70 GNKOC®
otoVv Tivaka, va arcbaviet 41l kdTL Kdvet, va Tapet Alyo 8appog. To yepokpotodv ta
aAha Taudakio and katw. Tovg eaivetat Kt avtdVv Tapaievo to 1L KatohaPaivel kat
KGvel moAlamiactaopd 1 dwaipeon cov kot avtovg 1 mpdcbeon. AvePaiver omv
ektipnon wove. Ondte avtd eivar 10 TpdTo. AMAE £yd Spwg oporoyd Ot givat 10
LB OV pe SVOKOAEVEL TEPIGGHTEPO 0td GAOL GTO Ve TO SLOGED SOTOAITIGHIKA.

EPQTHXH 7

E: Yndpyovv kamoteg dAAeg S1adIKAGIEG TOV OPYUVOVETE GTNV TAEN 1} OpYUVOVOVTOL
0710 OYOAEl0 Y TN SWAOATICUIKY ekaidevon); Av vai, o vopilete dt avtég ot
dradikaciec v Tpowbovv;

A: E, BéBara vrapyovv morrég, nhpa morrég. Katapydg vo apyicovpe and Tig yloptés
Kal 08 [AG® HOVO YU TIC YOPTES TG Gxo?m(ég3 3 ov &1t Kt AAMDG TAipVOLV PEPOG
6ot Eivar dedopévo oe epdg mhéov, akopa Kol av eival and drapopetikny Bpnokeia.
Ac mobue ta Xprotovyevva Ba Tovv 10 KAAAVTIA G OAPOPETIKES YADooec. ‘Olot ot
KGBe oyokikn yoptn Ba fdrovv to MBapdkl tovg aveEdpmrta and mod Epyoviat, Tu
ToTELOLY Kat OAd avtd. Kat 1o Katagépvoupe pa yapd.

Ey®d pdo, dpog, Kol yo GAAEG YOPTEC. XT0 GYOAEl0 HAGC OlLOPYOVAVOVTAL
CUVOVTHCELS LE TOVG Yovelg. Katd kaipodg o 61evBuving £xEl KAAEGEL KAl AVOPOTOVGS
amd TO TAVETIGTIUO Kat £XOVV HWANGEL €00 Yo TpofAnpata mov aviipetoilovy pe
T TS Tovg KA. ['ivovtal cuvavtioelg e 1o 6OALOY0 YOVEDV KAl KNOEUOVDV TO
oculnuovvrar  yevikdtepo, ta mpoPinuata  tov  oyoreiov. Tivoviar  yoptéc
dramoMTiopikég, va 10 o £tol. Onwg 1o va poalevtodpe drhot €va amdysvpd, va
payslpéyel o Kabévag KAt amd T yOpo TOL KAl Vo KUAECOLUE OLAPOPOVC
EKTPOCOTOVG TOV VOUOL KAl GAOL va Tdpovpe PEPOS Kat va Parovpe kat and éva
MBopdkL 6™ avTn ™ YlopT.

Topa péoa oty tdén 1 pmopei va yivel...otqv tdén Koatapyag eivar dedopévn 1
CLUUETOYN OA®V TOV TAIDV, ylaTi dovievovpe pévo oe opddeg. Kot o 1pdnog mov
KaBovral aiveton dihwaote. Agv eival otabBepég ol opnddeg, arlralovv. AXhalovv ta
Todd, Omwg avtd BELOVY, EKTOG Kat av dnpovpyndel kamoo poPinua kor enéppo
eY® KAl TomofeTow TG OpGdeg 1) av BEA® KATL GUYKEKPYEVO Vo, TETOHY®, OOTE
xopilom eyd T1g opadeg, dmws BEL® Yo vo. fondnbovdv dha ta madid. Oumc emiéyet 1o

3 Ot oyohikég y10pTég MOV SlopyavdvovTal KOs oYOAKS £10¢ 68 KGO GYOMIKN HOVEda OANG mg
XOpog o€ eninedo mpwToBadiag ekmaidevong eivat 1 ekSAAMGON Y100 TOV £0pTACUS TN EMETEIOL TOV
«OXI» (28" Oktwfpiov 1940), n exdnimon yia Tov coptaocud ™ 17" Noguppiov (0 avhvag tmv
eormt®@v Ttov [lolutgyveiov evavti otn dikTatopic), N €kONA®ON Yl TOV E€OPTOGUAS TOV
Xpiotovyévvav, 1 ekdRA0oT Yt Tov goptacd g 25™ Maptiov (nuépa £vapéng TG naviceToonS
tov EXAvev evavtiov tov Tobpkwv) Kot 1 ekdNimaen yut tov goptacpd g MENG 10V G6YOAKOV
£tovg. Xe KOBE oYOAKN Hovade UTOpEl va S10pydvOVOVTOL KAl GALEG EKBNADGELS TOV GUVBEOVTAL LE
NV TOMKN 16TOpid.
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Kabéva ko kdBetal, 6mmg 0hel. Omote eivar dedopévn 1 cuvepyacio HETAED TOVG.
Eivat dedopévo 1o 611 Ba mépovv péPog 6 OAES TIG epYOGieg TNG EVEMKTNG LDVNG, GE
Ohec T1g epyacieg Kar ta project mov dnprovpyovvtal. Emiong kaid tovg yoveig ed®
KOl OHOAOY® OTL 1] GUUPETOYN TOVG gival TAvTa Ko Kot Tov airodarndv. Kot avto
TPEMEL VoL TO TOVIGOLpE OTL o1 aAhodamol yoveig eivar mhvta mapovieg e O,TL TOVG
Cnmoovpe. Evowpépovtal mdpa mohd, mpocéyovv mapa moAd 0,1 culntdpe Ko n
cuvepyacio pog eival dyoyn.

Thpa 6,1t Ghho dnpovpyeital, ag Todpe Eva Beatpikd, kdmotor porot wov arralovv,
oV OVTO OV KAVAUE CHUEPA TO OTL TO IO TNYav 6€ GANEG TAEELS, GTO GYOAElD
TOEAGOV 1o vo. Bpebolv ot éva Eévo mepifdaihov, oty taEn vrrodoync. Eotetha Oha ta
Todd kat o whve Oho Ta Todd evaArdg oe dAka mepifaiiovia yua vo aiohavBoidv
MYAK1, vo KoTaypayouy To CUVUIGHNHOTE TOVG , TO TAOG AicOAVOVTUL KAl VO UITOPOvY
Vo, GUYKpivouy Katl va kKotaidfouvv o Tt coBdvovial ta dAha modid Tov £pyovial
€00 GE EUAG ATO AAES YDPEC.

E: TloAb onpavtikdé motedo. H odykpion eivar mord onpaviikd xoppdtt g
SUTOMTIGUIKTG EKTaidEVOTC.

A: E, vai. 'Hon and avtd mov xataypayape dweaivovial ta...0tdfala ag movpe
npdyepa, yati eivar onpepivi| avty n epyacia. E...Aée1 éva koprtodkt edd «NiHBw®
ToLO mepiepya, Aeg Kot eipar oe £évn 1aEN pe Eéva mpocmna.y I'pleel Topakdto
«N1dBm 1600 ayyopévn mov dev Eépm Tt va Kave. GoBapatl un pOTAGH TNV Kupia Kat
yeLdGovv Ta madld, yati dev eipal oty aEn pov. Mot ta radid ée Oa yérayav.
Aev E€po pe TL va Ao Ta tpia tpofinpata mov pog ERare n kupia g XT° tdEngy
Kat Aéel «Agv €xo Lovavidoet £tol. H 1a&n éxel kot Aoviovdia yopm yopw, evid M
TGEN pag oev €xet Aoviovdla. Alla ot pe vowalel. Eyd 0ého va pelve oty tdén
pov.» Ankadn Kamoleg TETOEG TAPATNPHGELS KAl AVTA GOV AEm lvatl GNUEPIVE, aKOpLA
oVTE KL YD Ta €Y dafdoet.

Kémowo dhho matddkt mov mye 610 G6Yorelo TVEADY KATM, LLE TO O0noio cvoTteydleTal
10 OYOAel0 HOG KOL YPAPEL TIG TAPATNPNGELS TOV «XLINV apyn dev EVimca Kol TOAD
dagopetikd. Opmg petd mov mapakorodOnsco To TPOGEKTIKE, TO HEPOS KAl TO
nabnua pov eavnke moiy mapda&evo. O TPOTOG MOV £ypagav NTaV TUPAEEVOS Kal
TEAMKG dev fTav Kat TO60 AoYNHA TOV THYH 6TO GXOLEL0 avTo.» AMAG £8@ Oa mpéret
aKopa va culnTnoovpe Kal y To TAG aebdvovtav kat Oha avtd. Avtd £xm Thpa
Tpo¢ 10 Tapdv. Yhpyovv Kat ond GAAA TalddKid, To. 0Toio 08 CLYKEVIPMOT AKOMA.

E: Avutd eivar yia va dovv 10 S10QopeTiko KAlpa mov emkpatel péoa oty Téén;

A:Kar Ot povo. Na xatayp@yovv cvvarcOipota yia 10 OGO  OAPOPETIKA
atcBdvovtal og Eva GhAo meptPaiiov.

E: Apa kot tég propetl arihot wov Epyoviat...dniadn va avartuydei ) evovvaicOnon.
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Ap:Metd exel Ba eotidoovpe. 10 OG0 doynua atebdavoviol Kol To TalddKlo Tov
£PYOVTOL Y10 TPATN QOPA HECH TNV TAEN TOVG.

EPQTHXH 8

E: 11660 e@ikto vopilete 411 eivar va eQuprdGETE T SWOTOMTICUIKT EKTAUIOEVON Kol
yuti;

A: E@ikto elvar, v epappolovpe. ATAG Bo RTov akopa mo e0Kora 10 TPAYHAT, oV
YWOTOV Kot KAmoleg aAhayé. Av dAlale tO ovOADTIKO TPOYPOUUO, TOV HOG sival
HEYAAN TPOYOTESN Kal pag dnNpiovpyel peydhes duokorieg Kot amd amoyrn ypdvov Kat
Qo TEGT TPOUEPT] Yo ELAS, YTl 8o Tpémel TavtoOypova va Pydlovue v HAN avth
mov {ntiétar amd to vrovpyeio €16t Kl arhiwg. To Oépa eivar 6tTL dev pmopeig va
Bydrers éva madi amd o oxokeio, Tov va PNy £yel Mdaybei cuykekpiuéva TPay Lot
™ otrypn mov Ba Tov {nnBodV apydTEPU GTO YUUVAGLO, Y10 TAPASELYUA.

Apa mpémel va arrdgel 6An 1 dopn Kat oyt LOVO 6T SNHOTIKO Kot 6T0 Yopuvacto. ‘Eva
elvat avtd.

‘Eva @ido [eivar] va yivovtar pikpotepo tpqpata. ‘Eva Ghho va yivoviar mepiocdtepa
EMOTTIKG PECA, TA OO0 Hag AEITOVV TApa TOAD. . .ydpteg, PPpria, Aebikd. Ou mpémel
va doBel peydhn onpacia oe G o avTd, Yot £yovpe mpofinuata kol eAkelyelg kot
emiong vo dMCOLV KAl KATOwW YPHUATA, YoTi Ok avTd o TPOYPUUUATH TTOV
spapudolovial €@ B&hovv xar ypiuata. Kar cuveydg heimovv avtd. Tlodg o yiver
dnradn; Xwpig va minpdoelg de yiveton tinota. Kat to oyoreio kot 1o xpdrog Béhet
va yivovpe Npweg pe T, Me meviapodexdpec. Ae yivovrar avtd. Evtdéet, xain n
B0 TOV EKTALBEVTIKMV.

Metd 1o onpaviikd mpdfinua mov Ba Emnpeme va Avbei, Ba eivor n exmaidevon twv
exkmandevik@v. Xpewaldpaote ovveyl) evnuépoon. Xpewaldpaote va GOUPETEYOVLE
0& CEPIVAPLY, VO CUUUETEYOVLLE GE TPAKTIKN ekmaidevon. Ae Béhovpe Bewpia.

E: Av1o 10 €40 damotdcet kot and ) Piffhoypagia mov dafdlm. Olo Bewpnrtikd
Tpdypata. Xy Tpdén dev vadpyet KAt vo fondaet.

A: Eéperg mdg 1o xatdiafa avtd; Otav mipo pépog o€ £vo oepvaplo, To onoio frov
TO HOVOSIKO GEPLVAPLO TTOL £lye TPUKTIKEG OOKNGELG Kt OPAdeg epyacing. Avtd frav
oe ovvepyosia pe Kamowa mavemotnpia ¢ FaAlidg kol pe kamola Tavemo e g
Itadiog mov yvotav €30 oto mavemotnuio Ioavwivey kot NTov 10 Hovadikd Tov pog
£dwoe  yepomactd mopadeiypata Yo 10 TOC £Qopudletor 1 SmoMTIGUIKT
eknaidsvon oty wpdén. Oka to dhha rav Bewpicg. Kon xoky [eivai] 1 Bswpia, arrid
gpeic xahodpaoTe va Ta Qappocovpe oty Taén Kot 1) Bewpia amodeucvieton ToOALEC
POPEG OTL Efval SLUPOPETIKT KAl AVETAPKAG. AMG TELOG TAVTIOV TPosTaBovpE. .. TOPU
Tt Ba yiver, Oa dovpe.
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Na dovpe 1o kowvovpla fifiia. Eye 1ot ma nepiépyeia va 0. ..

E: Awfeponikq mpoceyywon...yie vo oovpe. Ki exel yperdletoan empdpomon
EKTAIOEVTIKOV TIGTEV®.

EPQTHXH9

E:Qa 0éhate va avo@épete KATL GANO GYETIKG pe TN SLOTOATICULKY] EKTIGEVOT Kol
™V EQUPLOYI TNG GTO GYOAel0;

A: Timota. Amhd eyd 06ho va avaeépm To e£1C: 0TL aioBdvopat Tapo ToA) Kokd To
ot eipal oe €va €100 MEPPAAAOV Kot dev To mepipeva moté. Evd ocvintde pe
ovvadEAPovg katl pov Aéve «Ilov gloal 6to dtumoTiopkd; Avio sival yKéTo exel
kGtw. Ilond ndc avidyete exel mépa pe toug AAPavodc» Avti sival nm TpdT
AVTLHETOTICN TOV GVVASELQ®V. Ag PAdm Yo yoveic kAm. Epéva ntav emthoy pov 10
ot MpOa ed®. TIavta pe evorépepe. Eiya Eexvnoet ki ey®d pe toug Popd amd potmtpia
aKkopo Kal teakd katéAnio ed®. Oéhom va mo Ot eivor eofepn eumepia t0 va
dovhevelg pe avOp®Omovs, pe mAdld TOov TPOEPYOVTIUL OTd SLUPOPETIKES YDPES, OTL
etvar vrmépoyo mpaypa va mpoomabeic va ddGEelc oe modid mov kovPardve
dwpopetikd mpdypata. Kot mave and dha eivat tpopepn epmerpia va mpocmadeic va
KOTAVIKNOELS TA OLKA GOV, OVTA 7oV KOVPUAAS, Ta evOSYOREVMS PATOIOTIKG, Td
61epeOTVTO. Kot OAa aqvTd. Kot avtd ya epéva eival 6,1t KaAvtepo. ANAadn Katapyog
Yo epéva eivatl MQEAEL TPOCOTIKN To va. eipat ed®. [1épa amd 10 av Tpoceipm M av
dev Tpoceipm. Ot exmadevtikol BEhovpe va motedovpe 611 Tpoceépovpe. Katapydg
OQeLOVpAL YD 1) (010 v ATOpO. AVTO gival TO PEYOAVTEPO KAl TO GTTOVIALGTEPO TTOL
KkepOilm and avtd 1o oyokeio. Kat yio avtd eipat ki €dd ko yU'avtd Kal mapapéve
£0® pe O1KN pov emhoyn), eved 0o uropovon va eipatl 0ToVONTOTE aALOD. AVTA. ..

E:Evyopiotd ndpa morv.
A: No’ oot xahd. Kok emroyio.

E:Evyoapioto.
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Xvvévrevin 2

EPQTHXH 1
E: Ti cog épyetorl 610 poodko, 6tav akovTe TOV 6p0 ‘O0mOMTIoUIKT ekTtaidevon’;

Az: Zéva TonddKio Tov £povtal ol dAreg YOPES Y1 va pmopésovy va eEopotwbodv
LLE TOL TTALOLE TO SIKG PO,

EPQTHXH 2

E: Tloc avtihopPdvesor tov 0po “OL0MOAITIGUIKY) EKTAIOEVOT) GE OYECT UE TOVG
6povg ‘morvmolitiopikyy exmaidevon’ kor ‘diyhwoon exmaidevon’; Aniadn pia
GUYKPION TG OLOTMOALTIGUIKNG EKTOIOEVONG [LE TNV TOATOAMTIGULKY EKTAIOEVON Kot
™ diylmaoon exnmaidosvon.

A: AOTOMTIGUIKY) [8K7t(1i881)611]34 givol O0Tov To TAdLG APOUOIOVOVTAL HE To OIKG
pag. ‘Etor tovhdypiotov moteve  eym. Tlolvmolticpukn  [exmaidevon] dtav
peeTovVTOL Kot GAAOL TolTiopoi péca 6to id10 10 oyodeio. Alylwoon exmaidcvon
OTOV YivovTal cuyxpoveg Kal ta 600, Kot GTIG V0 YADOGES G€ 0pIGpEVH padnpata.

EPQTHXH 3

E: Nopilete 1t sivar amapaitnto va epappoletat 1 SlomolTiopiky exnaidevon oto
oyokeia kot av va, yati; ' H av oy, yuoti;

A: E, vai, Béfara. Le moAAég mePOYEG VAAPYOVY MOAAG TOOGKLL TIOV £PYOVTAL,
nolvvostodvia. Omdte moTev® 0Tt TPEmeL va yivetal [N demoltiopikn exnoidguon|
Y vo. Ltop€covv va eEoketwBovVv to madid e toe GAA To T Kot T OLKEL [LOG VoL
Eemepdoovy 10 patciopd KAt Tig Pofisg mov £xovy pe tovg EEvoug.

EPQTHXH 4

E: Tow givat 1 gpmeipio 6og MG TGP0 GYETIKA HE TNV EQAPUOYN TG SUTOATICUIKNAG
eKTOIOEVONG GTA ONHLOTIKG GYOAEiw;

* O1 MEeig eviog Tov ayKuhdv TepthapBavovy LEEEIS TOV GUUTAPGOBNKAY GG TOV EPEVVITH KOTE )
SLapKELD TS OMOLAYVIITOPAVIONG TTPOS KOADTEPT] KATAVONGT TMV QVAYVOGTAV.
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A: Otav Aeg eumetpia T evvoelc oniadn;

E: H epmeipia cog kot and ta oyokeia mov €yete mepdoel. Av MOTEVETE OTL LILAPYOVV
Kamola TPOPAALATO 1 TOS TNV £YETE PLOGEL EGEIC TNV EQUPLOYT TNG IUTOATIGUIKNG
EKTTALOEVONG ...

Az: Baowd va 6ov e the Aettovpyel 1o 01k oG 10 6YoAeio kaAvTEpa; Aomdv £yYd
Exo 0éka ypdvie o610 dwmolTiopikd [oyokeio]. BéPaia dev frav amd v apyn
dwmoMmticpikd. ‘Eyet té60epo mévie ypovia mov £ywve, vouilm, 710 61kO pog 10
oyokeio, av Bvpduar kaid. Ymipyov drope mov éotedvav omd TN vopapyio kot
dovievav pe ta monddkia. Ta Emaipvay Eexmplotég dpeg kat Ekavayv EAAnvikd fooikd
kol PonBiotav amd cvvadelpovg Tov NEepov Pooikd kar AABavikd kol Pocikd oy
Kol TOAvvootodvies. Metd éumawvav oty Tdén kot mapakolovbovcov  dila
pobfpata, Omwg woropia, OBpnokevtikd. Kdammg £tor yvétav m Samolniopikn
EKTOIOEVOT Kol AELTOVPYEL £TOL KO,

Topa dtav dev frov avtol o1 cuvadereol, Tpootabovoaue péca amd ™y Tan, eym
TOVAAYLOTOV TTPOGOMTIKA, Vo fondiow 1o mawdid, mov ovte AAPavikd Eépm, ovte
Poowa, péoa amd Coypapiés. Na pmopécovv 1o moudid petd pe ta fiffhio mov
VPOV Y10 TO OWTOMTICUIKG oxoAeio [vo pabovv]. Aovievo smmhéov ovtd To
nowake péoa oty Taén. Méca and 1o moyvidt pe to dAAe o Toudid pdboivay ™
yAdooo. ANAodN Lov £Tuyav Todd pHéEGo o€ 300 TPELG UAVES VoL EEPOVY v LAODV T0,
Elinvika. BéBaa, daPalav, arrd dev xatardfowvoy and avtd wov didfalov. Xto
podnuatikd oev elyope TPOPANLL, GAAE TN YAGOOH VINPYE TO TPOPAN L.

E: Evvogite 610 moyvidt 6Tn cuvavasTpoet Toug Le To Toidid, Oyl Hovo TV Gpo. ToV
HoOpaTog, aArd Kot TNV OGP TOL SIOAEILLATOC.

A:Na,vo!
E: Anhad1) meplocdTEPO S10TPOCHOTIKES GYEGELC.

A AWTPOCMTIKES GYEGELG KAl SOVAEDO TO TOOLE 6 OMAdES. Aniadn Kol dOVLAED®
axopun. Bale to madid va eivan pali oe opddes kat va cvvepydlovial. Kave morlég
opadukég epyaocie. 'Etot fonbrovvat.

EPQTHXH §

E: Ilog mpoonobeite va 6186Eete ™ SmoALTIoMIKY ekmaidevon oty TGN oag
(avaeépete  mapadeiypota); [lodg  vopilete ot avt/ovtég or  SdakTikég
npoceyyiceic/néBodot SLEVKOAHVOLY TNV TPOMONON TNG SIUTOATIGUIKNG EKTRidEvONC;
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A: ATA®G dTav siyo apKeETd TAOAKI TAAVVOCTOOVTA, YTl TOpa dev £y 1deitepa
O TAAVVOGTOUVTO péaa 6TV TaEN pov, Tpoorafodsape va kavoupe 1o, £0ipa
NG TEPLOYNG TOVG, GLVIHBELEG OIKEC TOVS PayNTa péaa and projects. Kamwg £tot.

EPQTHXH 6

E: Xe mow yvootikd avrikeipeva eoppdlete ) SWOMOMTIGUIKY €KTOIDEVGT KOl
yoti; Yadpyovwv KATOwW yvooTiKG avTIKeiteva mov eQopprolete 1) SLUTOATIGHIKY
EKTTOLOEVOT TEPLGGOTEPO GE GVYKPLOT Le KATOo1a GALA Kat av cupfaivel autod, yati;

A: Aomdv, éva sivar 1y yeorypapic. Mmopoldpe va PLEASTGOVUE THY TTEPLOYT] TOVG. LTT|
yAdood kKamoieg cuvnBeleg dIKEg Tovg, Kamoteg Aé€eig pabavoy ta moidid dikég tovg,
ot 'EXinvec. ‘Etol yio va mdpouvv 8appog Kal va JMARGOVY Kat 0vTd, KATL TpayouddKia
péco oe yoptés. Eiyope xor yoptéc mov &maipvav HEPOG, GULHUETEiyov  avTA.
AvTd...xal 610 «Epeic Kot 0 KOGHOg) TEPIGGATEPO AGYOLOVLACTAV LLE TETOWH TYEdM
epyaciagc.

E: Apa mepiocotepo o Adyape 61t oto pobpatd 1oV KOWoVIKGOV 6TovddV Topd
oTO podnpaTIKG ...

Az: 1o pabnpankd extdc and o TpofAiHaTa mov 08V To. Katahdfavoy ta maidd,
dev eiyav kavéva Tpdfanpa. X dotinmon dvokorevdtay, oAhd og OAeg TI¢ Tphéerg
- TOVAGYIoTOV o TALd €ixa €YD, Yot dev fTav PiKpd to Taddkia, dev Tav TpdT
[t4En], devtépa [tdEn]. Eiya madd tetdptn, mépmt, €kt - ouvnbog dev siya
KavEva fLo Kavéva TpoAnpa otig mpdéeis.

E:Eival kowdc o kodikac oo podnuatikd, yi’ avto.
X > Y

A: Mévo ota mpofinpata, mov ekel mpoomabovoa va Tovg 1o eENyHRo® 1 To KAVANE
otov mivaka Kot EBAenav. Bacikd otig mpdéelg osv siyav kavéva mpofanpa.

EPQTHXH 7

E: Yrdpyovv kdmoieg dhheg dadikaoieg mov opyavahvete oty tdén 1 opyovhvovtal
GTO GYOAEl0 Yl TN JWTOMTIGHIKY, ekmaidevon; Av val, nhg vopilete o1t avtég ot
dwdwkaoisg Ty TpomBovv;

A: Otav Aeg d10dkacieg, Tt eVVoeic;

E: Evwod péoa ota mhaicw ¢ TaENG KOl KATOWESG OpacTnplOTNTES OV
avarapBavere 1 ekONAOGELS.
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A: Méoa and ekdNAOOELS, and YI0pTEG. LoV &imd Kl MO UAPOSTA OTL GUUUETEXOVV
oTIC YI0pTEG pHug Oha [ta maidid]. TTodhéc @opég amfyyethav Kat O1K@ TOVG TOMUATA,
YOPOVG O1KOVS TOVG. .. KATMG £TGL KUL GUUUETEXOVY OAA TO TAOLA.

E: Oa nbeka va pomon raipvoviag agopun) and avto mov pov eitate. Ao avT) Ty
AVTOAAOYT) TOMTICTIKOV GTOLYEI®V, YLUTL KOt 01 ey Kal ot de yvopllav Tov TOALTIoNUO
OV GAOV, ag Tolue, £idate 0Tt TpoNiBe kAT BeTKO, OTL BynKe KATL BETIKO;

A: Nai, BéBaia, ywati dev Eeyopilovy Ta ynyevi) Tadid o TakivvooTodvia. Aévovial
ka1l 8¢ Prémovv draeopég, dnhadn va amofevivovial ta tadwd ta Eéva. Eve oty
apyn ta roddxia g Tpod G [Taéng], PAErelg dtav Epyovial yia Tph T Qopd, £TELON
VIPETOVTAL dev PTOPOVY Vi HANGOVV TN YAGoOoU Kal To Kopoidevouv ta GhAd, eivat
ATOUOVOUEVA. AMKG PETG PEGH ad AVTEG TIC OPAdES epyaciag, £Y® £idu aroTtéhecua.
‘Enailav xat siyav ox£6E1g Kul eKTOS OYOAEIOV OYL HOVO £VTOS OYOAEIOV KAl 8 OAEC TIG
OPUCTNPIOTNTES NTAV LU OUAdU TO TALOLA.

EPQTHXH 8

E: [1oc0 £kt vopilete 0Tl gival va e@apUOCETE T1] SIUTOATIGUIKT EKTAIBELON K
yuati;

A: Aoutdv, @IKTO gival ... 0AAG AV VIAPYOVV TA TOAAG AL, YIUTL £YD GOV AE® £X
Kapo ey®d va dovASy® pe TOAAG madld péoa oe pua taén, Ba mpémer va eivai
AyoTEPOG 0 apBpog tov Taddy. Na vadpyovv KuAéG cuvbnkeg oe €va oyoieio.
Otav A xarég ovvOnkeg, mapa MOAAG €TMORTIKG [ECAH KOl VO UTOPG VO Td
eQuppLocm. Anradt) Oa eavtaldpovy pia aén Wavikh yia va propel va eQaprocTet,
Le VTOLOYIOTEG, e tieopdoelc, pe PBivieo. Kat oyt va aveBoxatePaivoupe xat va
Kavovpe [éoa [omv taén] pobnpata. Ymapyovv kot tafelg [tunpatal otovg
VIOAOYLOTEC TOV KAVOLV Hadna. Agv LTOpoOvUE v TOVS Ypnoiponotocovpe. Kanmg
£101 euvtalopal £va OWWMOMTICIIKG oYorelo, Gyt HOVO TO SUTOMTIGHIKO GYOAEiO,
YEVIKOG T oYoAeia va sival £T01.

EPQTHXH 9

E:Qu 0éhate va ava@ipete KATL GAAO GYETIKA LE TN JLUTOATIOUIKY) EKTAIBEVOT) KUl
MV EQUPLOYT TNG OTO GYOAELD;

A: Oy, vopilom ot sina apketd.

E:Evyopiotd napa mord.
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Yuvévrevén 3

EPQTHXH 1
E: Tt oag épyetor 610 pOord, 61OV 0KOVTE TOV OPO ‘OLOTOAMTIOUIKY eKTaidevon’;

A: H omowdfimote eKnodevTikn TOKTIKN, 1 omoio okomd €yst va odael, va
EQAPUOCEL, VO TPOTOTOMGEL CUUTEPLPOPEG OBV od EEveg yMPEG, OARG Kot o’
™MV GAAN TAELPE T IO UG XOPAG CLYKEKPLUEVNS v yvopicovy péco amod
dpacTNPLOTNTEC Ko 0td TANPOPOPIES KL TG YVOGES TPAYLOTA TOL QPpopodV Lo
TOV TAOVNTY).

EPQTHXH 2

E: Tlog avthapfaveste tov 6po “StomoMTGUIKY €knoidevon’ 68 GYEON HE TOVG
6povg ‘molvTolMTIGKY ekTTaidevon’ kat ‘diyAmwaon eknaidevon’;

A: ‘Eyet apeon oyéon. To diyhwoon [exmoidevon]’ iowg eivar kGm mold mo
ovykekpiuévo oto  Bépo kobapd OOOKTIKAG TPOKTIKNG. 10 TOALDTOMTIGHIKY
exkmaidevon] moht iowg sivar mapa mOAD yevikevpévo. Ziyovpo, OU®S, £@dmTOvVTOL
avtol or 6pot. Mmopel oyMUATIKE va dovpe 0TI TOATOMTIGUIKO HEYGAOG KVKAOG,
STOMTIGUIKG HKPAG KOKAOG KOl dIYA®O00 PIKPOTEPOG KUKAOG, KATMC £TGL.

E: Apa motedete 611 Oha oyetiloviar pe v ekmaidenon Toudidv amd S10popeTIkeg
Yopeg ; Ohot avtoi o1 Tithot;

A:Oy amapoaitnta, yati 0o propovos og modue vo yivel SIUTOATIGUIKY EKTaidEVoT)
Kot 6 Toudud EMANVAKL, Ta omoia pEca amd aviadhoyr) TANPoEopLdV 1) Adiktdiov
KOl TOALTIOTIKOV DVAIKOV VO, YVOPLGTOOV HE Toldidt GAA®V OYOAEIDV, EKTALOEVTIKG
TPOYPAUHATO, KOVATOVPH, TOMTIGUAS AAA®V TEPLoy®V. Agv gival pdvo 1 Kotevbuveon
amd Kol Tpog EEva TadLd, ahAd Ao To 1610 TALdLE TPOG TOV KOGHO TOYKOGLLA.

EPQTHXH 3

E: Nopilete 611 givon amapaitnto va spoppdletol 1 SrumoM TGk eknoidsvon ot
oyoheio ko av var, ywti; ' H av oy, yoi;

PO LéEe1g evioC TV aykLAGY TEpapBavouy AEEELS TOL SCLUTANPGONKAY OTd TOV EPELVYTY) KATE TN
SBpKe THG ATOULAYVITOPMVIGNS TPOG KOAVTEPT) KUTAVONGY] TOV AVAYVOGTOV.
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Az: To Bewpd onwodmote amupaitnto yia mhpa morrovg Aoyovs. Ilpdta amd oha
Kol T0 €AANVIKO mepfdAiov koL 10 oyoieio €xst mALOV TOANOVG MaONTEC KoL
mnBvopd amd Eéva kpat. Emopévag sivar oefacpdg 610 yeyovog 61t 1) xdpa avt
AVOALUPAVEL VTV TV VTOYPEWOT, VA LTOpECEL va dexBel avTovS TOVg TANOLGHOVG,.
Yefacpdg oty YmopEn Tovg Kot Eviagl) TOVG OTOV KOWMVIKG 16TO KAl OYl OTAMS
VITAPYOVV, 0G TOVLE.

AevTEPOV GAPDG TO VO AVOIEELG T CVUVOPA Kot Ta TApEBupa Tov S1KOv GOV GTLTION
deiyver mep1ocdTEPO PG, TPA0d0, SNUOKPATIKOTHTH KAl Vo eEAAEIPO0DYV patvopeva,
omwg EevopoPia, pUTOIGHOG Kot KATOWOL KAEGTOV TOUTOV TPOKATUANYEMY OV
YeviK®G Taiavifovy 10 eAAnvikd otoryeio amd mhvra. Ilapdro Aadg Baiacoivdg
[elpoaote] mapa mold Kheotog Kol EevopoPikog. Eival eofepd avtd mov Aém. Ofhet
dNrad omwGdnmoTE T0 OYoAeio va avoifel Tpog Tov kOGHO, £18ikd 1 eAANVIKTY
kowovia. Elval axdpa motedo mhpo Todd KAEIGTH Kol EYOIGTIKA KAEGTN.

EPQTHXH 4

E: Tlow eivar n) epmerpio cog og TP GYETIKA e TV EQAPLOYT) TG INATOATIG KNG
EXTTALOEVOG OTO ONUOTIKA GyoAein;

A: E...mpocomxd £xo va To OTL 1] TPOTN LoV eUTEPio SIUTOMTIGUIKTNG EKTUIOEVOTG
AP TOAY adpd Kot acvveidnto ympic KL aképa ey® va EEpm TL eival avTo NTAY 611
dekoetio Tov "90 pe o EpovTIGTNPLUKA TUAROTE Kot TIS Taelg vrodoyng. Katomy
dev aoyoBnka mepiocdtepo. Aovreya oe cvpfatikd oyokelo pe moudid Kvpimg
ehinvémovia, oAk xat E€va, dALG eviaypéva TAVTO GTO GOIKTO TPOYPUILLO TOV
vrovpyeiov modeiog kot v tedevtaio dietio Ppiokopdl €3G GTO JATOMTIGUIKO
[oyoireio]. Xaphg moAy mo amekevBepopévn omd avtd 10 KMGE TPOYpAppa. Avty
elval 1) gpmepio pov.

E: Mov cinate 011 viddBete mo amekevBepopévny. EEnyiote to pov avtd Aiyo
TEPLGGATEPO.

A: Nuwbo mo amehevdepopévr. Ae vidbBo 61t deopevopat amd TO AVUALTIKO
TPOYPUUL, ATO TNV VAN, A0 T0 TOGO KUAT) SaokdAa eipatl kol and 0 oo dexdpia
Ba yTum)covy Td Tl 0TA TE0T. Ag VIGB® TOV AVIAYOVIGHO HE GUVASELPOVCE, OTLMC
évimba oto cupPaTikd oyoheia KoL Oyt kot KOAR Tl TO Gvopd GTO POpAve...cite and
T0VG yoveic, eite amd 10 ovUPovAo, £ite omd TISC dpaSTNPLOTNTES OV YIVOVTOL GTO
mAiclo mo oyoieio elvor koAvTEPO KAl Gha owTd. Oyt mhvto, amhd dvotuyde sivor
Eval YEVIKO KaKO v petpipe og TOVTovg teMkd v exmaidevon. Ipdypa 1o onoio 10
Oewpd eviehdg AavlBuopévo. Edd motedm yivetar mepiocdTept) moldTTe S0VAELGS,
oe PdBog xar Oyl MOCOTIKA, dNAadn mdoeg SpacTNPOTTEG KAl TOGEG BEUTPIKEG
TOPUSTACELS, OALG oe BaBog TordTa dovhetds. BAémeig ta moudid va avBilovv pépa
poe ™ pépa, vo yvopiCoov v EALGS0, vo ovOTTOGGOVV GUUTEPLPOPES TTOL
evOEYOUEVOIG dEV NNEEPUV OTL VILAPYOVV, YIATL 01 YOVEIG TOVG OTAd dev mporafaivovy.
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BAémelg kataoTaoelg ToAD mo avOpdmveg Kut Told o YopvES. Asv umopel mapd vo
U o€ anerevBep®oovV avTd To Tpdypata. Aev gicat 6to dndev, ag movpe. Me éva
JEKGPL KAl [ o KO EKONAMGT) STVOVLE Kt TO GTIYHO £VOC TOAD KOAOD S1HOTIKOD
oxoieiov. Aev givar avtd.

EPQTHXH §

E: Tlog npoonabeite va 610GEete TN SlamoMTiGIKY ekaidevon oty Taén oug
(avopipete  mapadeiypota); Ildg  vopilete 6T ovThH/ovtég Ol SWOUKTIKES
Tpoceyyioeld/HEB0dot SLEVKOABVOLY TNV ITPo®dONCT TG SLUTOALTIC KNG EKTAISEVONG;

A: Mafaivovtag Kt £y® o1yd oryd amd 1K1 LoV TPOCOMIKY EUTEPIN MG dUOKAAL EY®
va To o NG ¢ OTL TaL TodLd Lropovv va pabovy amd T oty mov £pbovv 6e emapn
pe mpaypota Kol pe aviikeipeva. Enxedn akpifog otepodvtat TG YAOGGHS TO TPOTO
KeAnpépa mEpa amd v oheafhta, BEPora mpukTikd ma, sivar 1 éviaén oe fva
rLe&hoyio kabnpuepvd: 1o Ae&hOY10 TG YEITOVIAS, TOV COVTEP HAPKET, TOL GYOALioL.
Anhadn emxowvmviakog AGYoC, Yo vo, LTopEcovy va emtBidoovy o8 £va EEVO KPATOG,.
Na propd va mhpo éva keoeopeio, va pmop®d va (ntioo £va KIAO Yo, av yTumncn
Vo Umop® Vo Tap® aoTIPIVEG Y1t TOV TOVOKEPUAO KUl TETOW TPUYHAUTAKLY GTTAG.
Onodte avtd divovtar pe £vtomo vAKO cuvihfmg, To omoio yel slkdva Kot AEEELS og
TPOTN PAoTN. XTn GVVEKELD v €YD Kelpeva, To 0moin TEPAUPEVOLV S1HAGYOVE OV
Eyouv OepaTiKEC amd avTéG TIG £KOVEG He TIG AEEEIC, OV AEOPE TNV OYOPd LG
KUTOLKIOG, IOV aPopd TNV eNIGKEYT G £vo VOGOKOELD, TOV aQopd Ty Eevaynon 61o
oyoheio pag. Anhadn Orec aLTEG 0L AEEELC GE TPAOTN GACT) EUTAEKOVTUL [LE SIAAOYO, e
amhég kovPevtovrec. [ldw 610 pavapn va yovico.. tétown tpdypata.

[Tapo morhd peyadn evBdppovon divel 1 eumhokn podnpaTOV, OTOS 1 QLGLKY,
pobnuatikd, yeoypagic oe Oéuata yimwooikd. Me Aiya Adyw dniadn Oko o
TPOYPAUPATY Kot OAc To pafnpate eival avolytd. Epmiéxoviat dha, yioti £xovv Kat
ewoveg. Mropeig va xdvelg [mpdypata] xat pe g véeg teyvoroyieg. Ta moudid va
dovv elkdva, TEAL EKOVOL Kol YO KUl VO 0QPOUOIDGOVV TTEPIGGOTEPO TIC VEEG AEEELC
Kal T1g véeg mAnpogopies. Tékog maviov, 660 mo moOAy acyoinfodv kat 6co
TEPLECOTEPES TANPOPOPIES GE GYEOT [LE £V GUYKEKPLLEVO €100G TAPOVV, GUPDS TOGO
MO KOAQ KOl 7O ypRyopa Kol O OomOTEAECHATIKG pobaivovv mpdypato.
Avtamokpivovtatl dniadn o avTd Tov TOVS {NTAS Kat givat Kut ToAD KUAd avTo.
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EPQTHXH 6

E: Xe now yvootikd avrikeipeva epoappolete 11 SWTOMTIGUIKT eKTaidevon Kot
yati; Yrapyovv kdmows yvooTikG aviikeipeva mov eappolete T SATOMTIGUIKT
eKnaidevon meplocdTEPO GE GVYKPLON He Kot dAla Kot av ovpfaivel avto, yiati;

Az: Avtd Tov givat, 660 Kat av eaivetol tepiepyo, sivar To poOnpATIKG Kot 1) QLGLKY,
ywti sfvat emotipeg d1edveic, Kowéc.

E:Eivat kowvog o kddikag

A: 'Etou umpdBo ko propeig amd avtd va EeKviioelg Kat va KGvelg Told mo Gueon
Kol Mo emruynpévn emkowovia. Kor pe ta dhho padfipoato, vrdpyer dnhadn
oLVAQELD PAONUATOV OTTMG TA HAONHATIKAE KL 1) QUOIKT) VA TO TAUE 0T YE®YPUPio, —
OTIG 0 OLYYEVelg emotipeg ThAL — va BpeBovv YAOOOIKA oVTIKEIHEVH TUPEUPEPY 1)
éva avtikeipevo otn yhdooo. o mapddstypa mocor oTig véeg teyvoloyieg eivar
xpnoteg Tov Internet, va 10 TEPAOE GE TOGOOTH 1) GE GTUTIOTIKEG HEAETEC KUl VL
xpnorponomoelg o podnpotikd. E6d 0éhe vo tovicw kot mdht to €€ic: de vidbm
OEGHEVILEVT) VO UTOPD VO, TO KAV cvTd. To Tumkd dnpoTiké oyokeio sivan mapa modd
oQ TG opyavopévo. Asv Gov EMITPENEL OVTA TA TPAYHATH. AvTOD TOL TOMOL Ot
npoceyyioelg o1 drbepatikég OEhovy Thpa oD ¥pdvo, BELoVY Thpa TOAD KEPL KoL de
0éhovv pe 10 pokdt Eivar ..to Beopd Onhadf) emTokTiky avaykn OTL TpEmel va
alddéel oapmg 1 vootpomict ToV ®POLOYIOL TPOYPAUNATOG. Na VIAPKOVY AVGTNPA
Kabopiopéva Opia, Vo VILAPYEL 1epapyiki| SO, ahhd 0 dGokarog Kal To Taudid evidg
TOV TEL OV va vidBovy ghevbepia. Asv Kheivetat 1y yvdon péoa 6€ pio Gpa Tavia.

EPQTHXH 7

E: Yrapyovv kdmoteg dhheg dradikacisg mov opyavdvete oty 1¢En 1 opyavdvovtat
010 Oyokelo Y10 TN SMOMTIGHIKY ekTaidevon; Av val, TdG vopilete 0Tt avTég Ot
Madikacieg v TpomBolv;

A: Ao ta mapodelypoto TOL PTOPOVHE VO TOVHE sival emiokeyn S1dgopmv
Deatpikdv Tapactdoemy 1 va mhpe 1§ va £pBovv pe KGTog yapunkd 1o kdoTOog, YiatTi
Kot o T edd aviipetmnilovy owovopkd mpofinua. Eivar mpofinpa avtd
peydro. Ed® ota mhaiota g gvéhktng {dvng aoyohoVHacTE, OTMC KOl TO VITOLOUTH
ONUoTIKA, pe Bépata orkoroying, avOpeIOTIKOD YUPUKTAP, TPUKTIKE BEHATA —TO
AGBL, TO vepo — pecoyelakn daTpodr). Ankady tpoomadodpe KAl PEGa omd TO HON
VIAPYOV GXOMKS TPOYPOUIN Kol oTo TAaiow Tng gvéhiktng (ovng N Beatpikig
OYOYNG — AKOUA £Y® OeV TO £X® EPUPUOGEL €YD — AAAG URopel va epappootel péca
OO amAEG EVVOLEG KOL [LE [0 EQAPHOYT BeATPIKOD TALVISI00 VO TPOGEYYIOTEL vl
Ocpa. Anhad péoa amd to 610 mpokdyto Tpdypappa pe t Bordeia TG eLEMKTNG
CoVING Kat NG DeaTpikig AymYAG Kot TG GLOIKNG ay®mYNS KAl TOV EIKACTIK®Y, Y®PIg
va Eodevtovpie Thpa Toly, propodpe va Tpoceyyicovps Bépata.
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Topa diheg dpacpldTIEC. .. .KAvoLpE EMOKEYELS GE LOVGELKOVS ybpovs. Eiyaue
emoke@Bel T0V VLOSTABNO [Tapaywync] niexTpikol pevpatog d® oo Kepatoivi ata
TAaicla TOV TPOYPANUATOS TG EVEMKTNG [Cdvng] «H evépyeian. Atdpopeg Beatpikég
TOpacTdcelg £xouv £pbet edd o€ epdg pe Bépata emikapa o€ y1opTég XpLoTouyévvmv
Kat €101

ApacmpoTNTEC TOV KAVOLLE EUEIC EVIOS TOV GyoAeiov. X1a mhaicy TV €BVIKGV
YIOPTMOV UTOPOVLE VO TAPOLGIACOVUE Oldeopa BEpata pe TEplocodTeEpO O1ebv
yapaxtipa. Tnv «Epnvny tov Aprotoedvn elyope kdver mépovot mohd amhd kot
APALPETIKA, aAld €xovv mpooeyyotel. Emiong mpoomdBeieg yivoviar kot amd 10
YOLVOGT 6T0 TAQIGIO £VOG HETOTTOYIOKOD OV KAVEL AGYOAEITAL HE TO TTOLYVidIK
and g EEVES YDPES, XOPOVG, mayvidia, dpacINpLlOTNTES, Adik Tapddoon, 1o, £6iua.
Aniadn pag Ponbder k1 epdg va eEedikevtodpe meprocdTEPO, av Bekfqoovue oe
KATO10Vg TopElg apopung dobeiong Tmv TadldV €00,

E: Tloc motedete 011 avtéc Ol eKmAdEVTIKEG EMGKEWELG TOV OV eimate M ta
TPOYypappaTe ota mAaicia NG evéhktng (OVNg mpomBolhv TN SamOMTICUIKY
exmaidosvon;

A:Méoa and npdypata. Ta madid fAémovy tov atporéfnta wov Ppaler 1o vepd xal
yivetat aTpde, yi v KIVIIGEL T YEVWITPLO Kot Vo TapdEel NAEKTPIKS pEVLLO Y1d TO
epyoctdolo. Avtd 10 mpdypa eivor k®Owag ma. BAémovv tov mipyo katavopng
NAEKTPIKOD pevpatoc. Eivatl xdmola mpdypata, ta omoio £ival OTTIKOAKOVGTIKE Kol
Kupiog ontikd. Eniong péoa and Eva DVD pmopel va dovv Tig KavoHpleg GUGKEVEG
OV YPAPOVY TOVG OEIKTEG OKOVOLUAG EVEPYELNS, TTOLX GLGKELT| TPOGEYEL 1Wdtaitepa o
nepparrov, o dy. H Lo mov {ovv, n minpogopia mov sivar wAEov TOAD 7O
Gupeon kot amd TV AESGpAoT Kot and o mePLodikd kol and 1o Aadiktvo, Ta £xet
efokeldoel 1o madld. Aev eivar téo0 dvokoho dNAadN va TEG TPAypaTa TOV
eAAAOIKOV YMPOV GE TAYKOGHI KAIpaKa . Aev gival T060 TEPLPPOVPNUEVY] KUl
T0GO KAEIGTI KAl TOGO AveELAGTIKY] 1| TAnpoopia. Hon eivar pracpéva oe o emoym
oV oznoia Ta chvopa mALov eival Mo glacTikd. Agv elvar 1660 dvokoro, dev
QKOVYETAL KAt TP TOAD OVGKOAO OTL KOt TOPA TPETEL VAL KAVD avTd. Avtd §yel o
Eexwvnoet xat yivetar and povo tov. Eivar pnyaviopol mov ma éyovv pmet Aoy® g
SOUOPPOONG TNG KOV VIOG TId.

EPQTHXH 8

E: T1660 @ikt vopilete Ot eivat va eQapHOGETE T OLATOALTIGIIKY] EKTAIOEVON KL
Yot

A: Avto propel va Eavayiver Eavaréom kaBe pépa. Apkel va un vidbeig meouévog amnod
OmO10ONTOTE TPOYPANA. AV OKEPTEIS OTL dev LIapyel kGt and 10 vrovpyeio ya
dramohniopikn [ekmaidevon], eival avéeikto. And skel xar mépa 0 kabévag kdver 6,1
umopei v va Bondfcel ta madid. Kot dev 10 AMém pe myv évvown tov meicpova
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dackdrov mov dho yrkpwiblet. Eivatl ovtog avépikro. Ta Bifiia mov vadpyovv yia ta
Todld sivor amd tn oexoetia tov “90 molwvvootioavteg APavoi, Pdcot katl petd.
‘Exovuv yiver xanoweg mpoondbeieg. Eldylota vikd pmopovpue va Bpovpe. Ilowot ta
naipvouv Kot Teg oev EEpm. Na dovpe dwpedv VAIKE Yo Ta Todld avtd. Yndpyovv,
aAlG dev pmopeic va mag kat va BYGrels @oToTumieg GUVEKELD Y1d HEKUTEVTE U AKLA.
Aev €yovpe gpeic to xpovo va ta pehetioovpe avtd to Piiia, yatl dev sival oTig
Biprodnkeg pag kabe pépa, o0mmg elyape e€okermbel pe ta Bifiia tng dexaetiog Tov
’80. Ta PiPhia cvtd ta Eépape améém Kol avakatmtd, 660t and epds cuVAdEAPOL
doviedovv omd Odekamévie péypt eikoot ypovia. ‘Eyovpe efowkeindel, éyovpe
peyohmoel pe ovtd ta Pifhic. Ae  Ppiokoviar cuvexdg ota GupTapld pag va
eCoweiwBovpe. Eivar €idog molvteleiog. Zapmg eivar akpiffotepa vikd, 6&hovv
TEPLOGOTEPN OOVAEW, aAAG sival xpipa, 610TL 610 MAICIO NG SWIMOMTIGUIKAG
KOTOQEVYOVUE GE OOVAELEG MPOCMTMKNAG eumelpiag. Asv umopeic va mapelg £va
QLALGSIO Ao TOV TGdE TONO, 0MG TOV TAde TONO, amd ToV TAdE TONO KOl VO TOG v
d18GEe1g ota madld. Avto eivat Tpoyepodovield ka T6co Ba o sEvmmpetnost; Ofhel
éva ouvoro Bépa oxéyng. o autd 0 KAVe KL £y VIOYPE®TIKG povy pov. Mmaivem
LE T1G O1KEG LoV ONUELMGELS, Pe 00NYoVg omoldnNmote Pifiia Tov dnpotikon oyoieiov
— amd TN OTLYHN 7oL TA EEPm Kl £xm eokelmBel -~ THipvd KOPPATIH, BEpOTIKEG T
OV £Y0VV £va YPAUUOTIKO @aivopevo, £yovv mhovoto AeEthdylo, oTIONTOTE, £YOVV
EIKOVEG, Topopdia, KOUIKS, TO avBoAGY10° me A’ 1aEng mov £xet xopke. Kadeiton
TAEOV 0 EKTAOEVTIKOC Vo KAver 0,TL ovTdg vopilel, oyt 6,T1 Béhetl, 6,11 vopilet OtTL
npEneL Kal puoikd Kaboplotikdg napdyoviag [elval] to vAIKS, Ta madid.

[Tavtog 0ev vrapyel 0 OvTIGTONKOG €£OMAGIOG, OV LIAPYOLV Ol BOPEG , OVTE
VIOdoUN Y KATL TETO0 LEAPYEL, OVTE Kal ot dopég Oa pmovv moté. Asv E€pm, dc
Brémw kaTL té€tor0. Livovtor mavaxpiPeg nuepideg kar oepuvépia. INa moov; Eivan
kpipa. Etvar xpipo.

EPQTHXH 9

E:Qa 0éhate va ava@épete KATL GANO GYETIKG pe TN SI0TOMTICHIKY EXKTOIdEVOT Ko
NV £QUPLOYN TNG 6T0 6Y0AEl0; Evvod xdmow oxéym 1 kdmo1o mpofAnpatiopd mov
EYETE. ..

A: Oa Mbeha va TEAEIOGH pe avTd TV £ina Tponyovpévms. Avti va Swatifevial to
Leptd Twv eopimv ota mavakpia cepvdpu, ota tavaxpiPa Eevodoyeia, va doBovv
emOOpNATH KOl OTOVG  dACKAAOVG TNG  domoMTIcHiKNG  [exkmaidevong] vt
Bempovpocte 0¢ dGoKAAOL E101KOV cuVONK®Y. AMAG yevikdg va avafaduiotel kat
OLKOVOHLKY) SuvatdTNTA TOV SaoKEAOV, Yo va. £xel KivnTpo va doviéyel. EEaxolovdm
va moTedm, xmpig va eipar pilepn, 6t n ulépra pévo ulépa pmopei va ovamaptéet.

36 . i 7 ; ; . . , . .
" To «avBordylon amotehei £va oyohikd Pifrio, 10 omoio mepIEyel AMOGTAGUOTA TELOV KEWEVOV 1
TOMUATOV Kl PNGIUOTOLEITAL a6 TOVS EKTALOEVTIKOVS EVEAAUKTIKG TOV GYOAIKOU £yXEIP1diov g
YAOGGOS.
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‘Eva ehevBepo mvevpa, eivar eevBepo, 6tav éxet pabel kar (g1 ehedbepa. Asv pnopd
ey® vo kAnBod va TAnpoom akpifa Eva cepvaplo SmoMTIcUIKNG [exTtaidsvonc] 61o
Hoavemomuo Hatpdv kat va yvopilo 6u ta Ppric ta Ppioke toveexiloviog,
oxedov va T kKAEPo 1 va ta fyalo pototumies, 6mov ta Bpo. Eivat avtd 10 eAAnviko
nopadofo. H €pevuva mder mohd KaAd, 1 Topovciacn KATO®V VEGV TEXVOLOYIDV,
Kanolwv vEov pedddnv, Kamotmv vémv andyemv kat 1 Baon va moyel. Agv puropeig
va S186E€1G 6T TAdId GOV GLUTEPIPOPES, OTav 0 1610¢ gicul aovvemic. Aev neifeic.
Eyd pe avtd 86ho va teheidom: 61t 1 faon va pmopel va TEIGTEL 0o TOVG OTO10VG
eEéyovieg kabe popd. Ae pag meiBovv. Agv £y vo o kdt airo. Evyapiotd mapo
TOAD.

E: Eyo evyapioto.
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Yuvévrevén 4

EPQTHXH 1
E: Tt cug £pyetal 610 poro, 0Ty aKovTE TOV Opo ‘OUMOMTICUIKY eKTaidcvon’;

A: Katd mv dmoyn pov n SumoM oKy eknaidevon ancvdivetal 1060 GTOVG
ynyeveic 660 xal o6toug pn ynyeveig padntég. Kat apopd...tepthapfavet, 0 Aéyape,
6lovg Tovg TopElg Kul TV Kowvovikny (on kKdl ) yvootkn didotucn. Avtd cav
TPOTO.

EPQTHXH 2

E: Tlog avihapfdaveste tov 0po “OlamoMTICUIKT eKTaidevon’ oe oyéon Ue Toug
Opovg ‘molvmoMTicpkn ekmaidevon’ kur “dlylwoon ekmaidevon’; Ankadh
GUYKPLON TV V0 dpmV LE T1) SWUTOALTIGHIKT EKTAUIdEVLON.

A: Zoo®g xal 1 dlylowoon eknaidcvon meptiapfdvel katl ) 0daoKuAiin TG UNTPIKNS
YAOOOUG TOV TULOLMV, TOGO TG YOPUS VTOSOYNG OGO KUl TNG UNTPIKNG YADBSSUS TV
padntov. H molvmoltiopikhy exmaidevon o€ aviibeon pe T SUmOMTIGHIKN
[exnaidevon]’’, katd v dmoyh pov, eivar pdhhov To  dgdopévo, eved
dramortticukn [exkmaidevon] sival To {ntovuevo.

EPQTHXH 3

E: Nopilete o0t sivar arapait)to va e@upuoletal  OWUTOALTIGUIKT EKTAIOEVOT 6TU
oyxokela xat av vat, yuuti; H av oy, yloti;

A: BéBaa, Ou mpénet va e@approletal 1) SLOTOMTICUIKY EKTAEIOEVON, YIUTL TO CHUEPLVO
eMNVIKO Gyoreio mAov eival gv duvapel TOAVTOMTIGHIKO, KaOs TaEn. Ondte de Ou
TPENEL VA TEPLOPICTOVUE OTU dEKAUTPIL OYOAEl TOV QLPOLY TOV YUPUKTNPIGHO
«QWUTOMTIGHUKE» OV WpVuOnKay cOpeova pe 1o vopo 2413, AMG Ou mpémst
QLLOCOOIU TNG JLUTOMTICUIKNG EKTUIOEVONG VA SlayEeTal 6& GAOVG TOVG TOUEIS, OTTMG
elmape mpv, og 6Lo 10 Pdopa g Lmng Tov oyoreiov.

37 ;o - - . ’ - - r e
O1 héEe1g evtog Tov ayKLAGV TepapPavouy AEEELG mOV CUUTANPGOONKAY G TOV EPELVITI KOTH TN
S1BPKELY TS ATOUAYVITOPAOVIONS TPOS KUAVTEPY] KATAVONGT] TWV GVAYVWGT®V.
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EPQTHXH 4

E: Ilow eivar ) gpreipio cog og TP GYETIKA PE TV EQAPHOYT TNG OLUTOATIGHIKNG
EKTAOEVONG GTO. ONUOTIKA GYOAEiw,;

A: 'Eyxyo epyoaotel apketd ypovia, mive amd d€Ka, o€ SmOMTIGHIKG GYoleio Kat
PIop® vo T 6Tt £xo PBubeel 6N v mopeia avtg e avalymong. Avalhmong Kot
TEMKE EQOPHOYNG M U1 ALTAS TG Prrocopiog oto oxoreia. [hotevw 611 mpénel va
yivouv TOAAG TpdypaTa aKOUY. Agv gipdl IKAVOTOIEEVT O dVTé IOV YIVETHL OGOV
apopd ovt) ™V ekmaidevon ota oyoisia. o mpémel va EEKIVAGEL O TOV TUPNVA.
Agv avoQEPOLAL GE AVOAVTIKA TPOYPAUUATY KA, GAAG B0 TPENEL VA VILAPYEL — TTOV
Yoo epéva lvor ToAD GNUAVTIKG — £valcOnToTOIN oY ToV EKTUIBEVTIKOY, Yatl va pnv
Eeyvape o0t avTog eivat, o omolog Oa pmel péoa oty Tdén Kot avtd Tov ekepalet o
vopoc 0a to petappdost o Ipoktiky. Eiddihomg dniadn o vépog 6,11 kot va AEet, av o
ekmadevtikds Oev eivor oe 0éom, 3¢ Qo PmOPECEL VO TO HETOLCIOGEL, VO TO
VAOTOMGEL.

E: Alo; ati pov elmate 6m npémet va yivovv moAhd diia mpdypata. Kdt o
EKTOC 06 AVT0;

A: Thotedom ot eivar éva GAL00L va Aépe 6TL Tepévoope va arrdEovve to Pifhia,
Béhovpe kawvolpld avalvTikd TPOypappaTed KTh. Avtd mov sivar yia epéve TOAD
onuavtikd eivar va airagel n otdon. Ot otdoeig Eépovpe aridlovy ToAD dVCKOAA.
‘Etol dev etvay, Ofhet morhéc diepyaoisc. Katapynv pio ecotepikty Siepyacio Ghov
TOV epmAeKOpEVOY oty ekraidevon, ywtl eival po alvoida. Otav, lowdv, £vag
Kpikog dev omdost M O6tav SwrapaybBei avti m wwoppomia, Prémovus OtL £yet
EMTTOGELC. AVTY TN GTIYUY) 08 OV EPYETOL KATL GALO GTO VOU.

EPQTHXH §

E: Tlog nmpoonabeite vo 010GEete 1) damolticpiky eknaidevon oty 14N oag
(avogépete  mapadeiypata); Ildg  vopilere o6t avti/antée o1 SBOKTIKEC
npoceyyicec/pédodot dtevkordvovy TV TPo®ONGY ™ SLUTOMTIGHIKNG eKTaidevonc;

A: E...motevm 6T Ipotapyikds 6KOTAS TOV EKTUOEVTIKOD £ival VO GPOVTICEL VLo £va
cwotd KAipo péco oy TGEM. Ankadf vo ddoet peyddn Popvmra oTIC
JATPOCHOMIKEG GYETELS, AVTO oV Aéyape Kot ¥0ec, Tov Eetuhiyovial ota mhaicia Tov
TOPATPOYPAUPATOC. AtOTL TO KAlpa ™G TdENG, 10 omoio kabopiletal amd T1g oYECEIS
TV epmiekopévav 6t dadikacia g pddneong, sivon évag deikmg mold aflomoTog
10 OGO KAhd £yovpe epappocel T €0 ¢ dramoltiopikng [exmaidevong]. Oay
Breémovpe Tovg un ynyeveig padnéc — ag Tovg yapakmpicovps £Tot, yiati fyovpe Kot
povcovApavikie ed® kat EXAnvomovnidkio kot toryyavomodeg — tove Prémovpe
nepiloplomompévong péco 6e po TG, oe v akpr.  Agv avaiopfdvoovv
npwtoPovkisc, dev €yovv Vv avtomemoifnon. Ola avtd ekepdlovtal. Omdte T
npoypappato Kal Tt Pifiia va ancition, dtav £yd dev propd vo ¥EPLeTG TV TEEN
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pov; Eivar {mmua dniady) ...ekel avayetal yio epéva T0 TPOTUPYLKO PEAMHA TOV
EKTTALOEVTLKOD.

E: Apa avto nov mpoonadeite TAVTOTE va KAVETE eival va vdpyetl £va Kahd Khipa
pHéco oty TaEN Kal PETG £pyoviat Oheg Ot GAkeg SBUKTIKEG MPOGEYYIGES MOV
akolovbeite;

A: Nai, ekel mavo propeic va yticelg petd. Otav ta madid £xovv evoopatobdet,
VIAPYEL EVOLVARMOT TNG TALTOTNTAS TOVG, VIMOOVLY CNUAVTIKG Kal amodeKTd Kul
avalapfavouy kat polovg péca ot oxorkn (o). Tti 6co kat va O€keg va
EQUPROCEIS [d ORudIKT) BOVAELd, de AGHE Yl ORUSOCLVEPYUTIKO TAwiclo -OTav
avTa Ta Tadd Eyovv Prdoer TV ATdppIYT TPV Ao TOVS CLRUAONTEG TOVG Kal Ao
£6EVH GE 1) AEKTIKO €Mimedo dev Umopovv va dpactnplorombodv. Apyilovv ka
evoyhobv, apyiovv kal TEQTOLY 0& GALES GUUTEPLPOPES YIU VU TPOGEAKDGOVV TO
evolaeipov. Eivar modd Pacikd avtod, dote va propéoets v aSlonomocelg avutd mov
eépvovy ta tadid pali tov. Na 1o evepyomomoelg kaivtepa Ha Ereya.

E: Ko petd and avtd 10 6T1¢d10, 0TV MOTEVLETE OTL TO £YETE EKMANPOGEL, OTL TO £XETE
TPUAYUATOTOMCEL, TOS OAMDS mpocnabeite va mPomBNGETE TN OSWTOATIGHLIKT
EKTTaidEVON;

A: E...Epovpe 611 6g Ou mpimel va mepropiletat 1 SlumoMuGpIKY [ekTaidevon] ot
POAKAOPIKO yapukTnpa. Anhadn 10 va pkape yua 116 yroptés kim. KataraPaivete [ Tt
0ého va o). AtumolMTiopikn [eknaidevon]| onpaivel 0Tt avtd TOL PEpel 0 paBNTNG
pall Tov, T0 TOMTICHIKO KEPGAGIO TOL AEUE, TO YAMGGIKO KTA yiveTdl amodekto.
Anhad| mpdTO 0 EKTUOEVTIKOG MOV Agrtovpyel ®C HOVTEAO PipNoNS — TaAL
avaeEPOLUL GTIG OIUTPOCOTIKEG oYEoelg — oelyvel 0Tt «Na elval GNHavTIKO dvTO TOV
AeC TOPA Yl KATL TOL a@opd TN Yopa mpofhevorg covy. Eivar onpavtikd va
KuBIGOVHE VU TO UKODGOLLE, VU TO GYOAACOVUE, VU TO CLUGYETICOVLE, Vi OOVUE TL
AMaPOPES Kat TL OPOLOTNTES VITAPYOLV.

EPQTHXH 6

E: Y& mown yvootikd aviikeipeva e@oppolete TN SWTOATIOUIKY EKTAIOELON Kal
ywati; YRApYouv KATow yVoOTIKG OVTIKEIHEVH TOV £QUPUOLETE TN OIUTOALTIGHIKY
EKTaidEVOT TEPICTOTEPO GE GVYKPLOT [LE KATOl GAla Kat av cvpPaivel avto, yati;

A: Bu Mjom Y10 TpoyevEsTEpeg YPOVIES [y1aTi gEToc B18Gokm oTo Tppa évaing]*.

Nopilw ot n yvn Ponbdel mapa mord, to Ofatpo. Yt €dd oto oyoreio pag
VIAPYEL [0 TETOW 0Py KUl L TPOTEPULOTTA TOV OiVOLUE, MOTE v ETOWALOVILE
Ocatpwcéc mapaoctdaoels. ‘Exovpe epappodost kdbe ypovo 1o reydpevo dtayoviopd v
™ oVYyypaeY] Tov Kahdtepov Biiiov, to omoio Bpafedetal. 'Etol wbodpe ta madrd va

38 I ;. 7. . . . e ,

O dAOKOAOG TOU THNHATOS EVTOENS 68 HIOAGKEL GTOLS HAONTEG OAU TA YVWOTIKG AVTIKEINEVA TOU
dnpotikot oyoieiov. Katd kupto Aoyo touc Bonbd va cupmAnpmoovy 1o padnciaKd Toug Kevd 61N
YADGOA KAl 6TO NUONHATIKA.
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EKPPUOTOVV, v ypayouv, va (oypapicovv. Eeapuolovue morid mpoypappata, Omme
g evéhkg Chvng, mepifarroviikd kth. O xabévag pmopei, howmov, va Paier 1o
AMOupaKL Tov 6e AVTHV TNV epyacia Kat va deiet 6Tt koitale Kt ey® eipat onpavtikdc.

Mabnuata... 8e Oa Eleya OTL vIAPYOLY PABNHATH TOV dev PTOPELS va eQappOGELS TN
damoMTiopuiK)  exkmaidsvon. ‘lowg £yovpe o610 vov pag Ot Oo mpémer va
dapopomomom o padnud pov 1660 mMOAV amd 0,7l yivetal tOPL TO pAdnua, M
Sdackalia, GOTE va T OTL £ipdl 6Te TAAICIH TOV SWTOMTIGUIKOD. YTApYEL peydn)
cUYYLON OXETIKA HE aVTO. ANAadT) avep®TIOVVTUL Ot EKTUEVTIKOL - GAOL pog dNAad
— «Tv 0a wpénel va kGvo thpa Y va 10 Kave damolttiopikd; To Tt Stapopetivd
TPETEL VAL YIVELD.

EPQTHXH 7

E: Yndapyovv xamoteg dAleg dtadikaoieg mov opyavmveTe 6TV Tl 1) 0pyavoOvovTul
070 OYOAEI0 Yot TN SATOALTICUIKY eKTaidevon); Av val, mhg vopilete Ot avtég o1
dadikaciec v mpowboiv;

A: Avtéc Tic pépeg Ba mapovcLlaoTel Kol 70 SamoMTIoNKS @ecTiPdh, mov yivetal
KOs gpOVO oTNV TEPLOYI Hag £6®. ZOUUETEXOLY Ghot ot popeic, Oheg ot ta&ets. Eivar,
vopilm, e modd Kok sukaipia va égifovue avthv TV moAvypopia pag og oyoreio
Kat va tapovolaotel avtd. Katt mov sival modd onpavtikd kat HETd and Hid anovoia
7oV elya amd 10 oYoreio Kal epydpevny Tkt To dwamictwoa: ota dieippata PAETELS
1o v mailovy o povcovipavakt pali pe to viomo, @hieg dvvatég peta&y
EXinvomovtimv Kat ynyevav pobntov. Eve ta npdta xpovia and to 1993 mov fjpovv
€0( elyape HEYAAES EVIAGELS KUL UVTIOTAGELS UG TOVG YOVELS, TIG Omoieg TIg £pepav
ot0 oyoreio. To va kabicovv amhdg 10 Eva dimha 610 GAAo Kol TOpa PAEmovie 6Tl
elpaote og O Ko 5podpLo.

EPQTHXH 8

E: I1600 epktd vopilete 6Tt £ival vo epUPROCETE TN SIUTOATIGUIKY] EKTAISELON KL
yuati;

A: Eilvat otdon {ong yw gpéva. Ae Ba mpénel va yaget kaveic modd. Onowg eina kat
npw Oewpd O1L. ... motedoOVHE OTL B TPEMEL va glval 68 £va eMTESO EYKVKAOTULSIKMY
yvooemv, va yvopilovue, va Tape o€ cepvapld, va So0HE Tt AEEL 1) SIUTOALTIGLLKY
[exmaidevon], va pdbBovue Bewmpieg. Avtd, oumg vopilm o601t 0dnyovv oe jua
nuadea.

Kadnuepva Bplokdpuacte avilléTmnol anévavtl 610 Sa@OpETIKS £ite avtd Afyetal
TOMTIOUIKY) drapopd eite OpnokevTiky eite amgvbOvetal o dtopd pE EWBIKEG
wavomres. Ondte eivar o otaon (ong 10 va amodeyBodue OTL dev LRAPYEL
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opotoyévewr. Otav amodeyteig 0t vadpyet 1 SragopetikdtnTa, onuaivel 6Tt §Yeig
Kével 1o TpdTO Pryjpa.

EPQTHXH 9

E:Oa 0éhote va avapépete KATL GAAO OYETIKA pE Tn) SIOTOAMTICUIKY] EKTIOIGEVOT Ko
™V £QAPUOYN ¢ 670 oyoreio; Evvod kdnoa oxéyn 1 kdmowo apofAnpotiopd mov
EYETE. ..

A: Agv pmop® vo oKEPT® KATL QLT TN GTLYUN. .. O)L.
E:Evyapiotd napa molv.

A: Kt eyd. No’oat kora.
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A.40 Transcribed interviews with headteachers in English (main study)

Transcribed interview 1
QUESTIONI1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

H: When I hear the term intercultural education respect of all pupils of all cultures
comes into my mind right away.

QUESTION 2

R: How do you perceive the term ‘intercultural education’ compared to the terms
*multicultural education” and *bilingual education’?

H: T think intercultural and multicultural [education] is almost the same. Bilingual
education clearly refers to two languages only. Here we make an effort to implement
multicultural education, intercultural education. As I said it is the same thing. That is
to incorporate not only pupils but also their families in the Greek society and all the
other pupils to cope with this intercultural reality existing in Greece and benefit.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

H: Not only in intercultural schools. Intercultural education should be implemented in
all schools, because the pupil population of all schools in Greece is more or less
intercultural. There are children...repatriated, foreigners, Roma in almost all schools
in Greece. Therefore, this kind of education should be diffused everywhere through
the curriculum.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?
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H: Since I have been working in the school — because 1 have been here many years
since 1994, when 1 returned from Germany — my experience has shown that some
steps have been made, but we have not reached the level we should have. Although
the term intercultural education has been used continually, unfortunately it is not
implemented in all schools. If we imagine that most intercultural schools work on the
curriculum which is implemented in all schools of Greece.

QUESTION 5

R: How would you teach intercultural education in your classroom (provide
examples)? How do you think that this/these teaching approaches/methods would
facilitate the implementation of intercultural education?

H: How would 1 teach? 1 would try in all subjects, not only in the Greek language
subject. Because intercultural education runs through all subjects, not only language.
This has to be understood by all teachers. ..We can teach intercultural education
through History, Geography, Religious Education, through texts and not only texts
included in the school book. Unfortunately the old books®® did not contain
intercultural elements. We hope that the new books have. We could promote
intercultural education for the respect of all cultures through literary texts or
newspapers or magazines.

QUESTION 6

R: You have partly answered the next question. In which subjects would you
implement intercultural education? Why? Are there any specific subjects in which you
would implement intercultural education more compared to other subjects? If so,
why?

H: I think that the basic subjects in which we can implement intercultural education is
the Greek language, is Geography, History and Religious Education. If we take
Religious Education, for example, In history, in the passage of centuries, there were
other cultures except from the Greek cuiture. Therefore, children may get to know
other cultures and we can bring into the classroom and other texts which have not
been written in the language of the majority of pupils. We can bring a text which is
written in the language of a [foreign] pupil of the classroom, so that the children will
see and understand better. Of course, it is basic and positive for the teacher to know a
foreign language.

** In the Greek education system in each year of primary school and high school each subject is taught
with a book written and approved by the National Ministry of Education. The school books of primary
schools were replaced by new ones in the academic year 2006-2007.

When the head teacher refers to the ‘old school books’ means the school books used in the school from
the academic year 1984-1985 until the school year 2005-2006.
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QUESTION 7

R: Are there any other events and activities organized towards the implementation of
intercultural education (provide examples)? How do you think that these
events/activities promote intercultural education?

H: We make an effort to implement intercultural education through the activities we
organise here in the school. We publish an intercultural newspaper every three
months. Children of Y6 work on the texts. Some of these texts are translated into the
mother language of the pupils of the school, which are the majority. They are
translated into Albanian, Russian, German, because we have [in the school] a number
of children who came from Germany, they are Greeks from Germany, of course in
Swedish, in the Rom language, although Rom do not have a written language. We try
to write down their oral language.

Another activity we organise and promote the last years is the chorus we have
organised in the school and which participates in various celebrations in the school
and outside school in various festivals. They sing songs from pupils’ countries of
origin. In the celebrations organised in the end of the school year we try to promote
intercultural education. Basically, these are the things [we do].

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

H: I think it is feasible to be implemented and it is implemented in the schools in
some way, but we do not lay emphasis on that as it should be. I believe that some
teachers have not be trained enough, because we need continuous training. For
example I have been working for twenty years and I always try to be trained. You will
always learn something new. This kind of education should reach all teachers,
because only teachers will be able to promote it in the schools and noone else.

QUESTION 9

R: How do you interpret government policies regarding the implementation of
intercultural education?

H: That’s an issue now...Greece is one of the countries that passed a law for
intercultural education with the great wave of Greek refugees from the ex Soviet
Union and the foreign people who came in the country in 1990 and this is positive.
Unfortunately, we see that all these years there are other countries which do not have
any law for intercultural education, but they implement it better than us, such as
England. Although English people, like Germans, because 1 had been living in
Germany, do not clearly have a law of intercultural education, they implement it in
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the schools. We have a law for intercultural education, there are some articles, but we
realize that these articles are not implemented.

I will offer an example...it is said that intercultural school can have a different
curriculum compared to the other school, but we do not have. It is said that we should
have a more tlexible curriculum. Unfortunately, we do not have a flexible curriculum.
However, I think that the school advisors are not so well informed on issues of
intercultural education and many times we have to inform them on these issues. There
should be better co-operation between the people who have taken the responsibility of
implementing intercultural education, that is IPODE*’, Education authority of the
prefecture®!, Special Secretariat of the Education of Repatriate and of Intercultural
Education with the local education authorities and the head teachers of the
intercultural schools They do not know these details. There should be advisors only
for these schools, so as to achieve better cooperation. Unfortunately, I have not seen
these things and we believe that some things will be done only with our own
initiatives and the pressure exercised by the head teachers of the intercultural schools.

QUESTION 10

R: What are the whole-school approaches to the implementation of intercultural
education?

H: What exactly do you know mean when you say approaches?
R: The philosophy followed in the school generally.

H: 1 think that from what I said one can understand what teachers and 1 try to do in the
school. We are lucky and I am lucky that twenty five young teachers work in this
school. We try and I think that we have managed to promote [intercultural education].
Many teachers have been working here for a number of years and they have tried to
make younger teachers coming to work in the school to understand what intercultural
education means. That is we have to give something different to the children of this
school, something which possibly is not provided in the other schools. We have
implemented intercultural education all these years. We have shown that there are
children coming from other countries in this school and that we should respect all
these children irrespective of wherever they come from and we do not only stay in
words. I think we show it through the various activities organised in the school.

“ IPODE: Instituto Pedeias Omogenon and Diapolitismikis Ekpaideusis (Ivetitovto Toudeiog

Opoyevav xat Awmolmiouixyg Exnaidsvong>Institute of the Education of Repatriate and of
Intercultural Education).

' The Education authority of the prefecture is a structure which supervises the local education
authorities of a territory and deals with issues of the schools with which local education authorities
cannot deal with.
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QUESTION 11

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

H: 1 forgot to say something regarding the activities organised. We collected a
number of information the last two or three years and as a school we tried to offer our
help in the other intercultural schools and the schools which are not designated as
intercultural by creating a webpage in the website containing a lot of information
regarding intercultural education in Greece. Any teacher could enter this page and
find information regarding intercultural education, such as relevant literature. We also
have to stress the intercutural library we have founded in the school containing 230
different books relevant to intercultural education. Any teacher whether or not she/he
works in this school can borrow some books and they return them. All books are
relevant to intercultural education. In the webpage one can also find suggested
activities. A suggested activity I forgot to mention before is the following: we had
organised a project in the school with the cooperation of the municipality of the
region. The project was titled *Sensitizing pupils in issues of immigrants’. One can
find this project and its activities [in the webpage] and download the project and the
book on which it was based. The book was titled * Giouri’s Dreams’ and talked about
a child who came from Russia, how he was accepted in the school..we had
implemented this project in the school with the children and one can find all the
material [in the webpage]. [In this webpage] one can find information not only
regarding the education of immigrant and repatriate pupils but also for the education
of Roma pupils. I think it is very usetul for one to visit this page, because she/he will
benefit from that.

R: Would you like to mention something else?

H: Nothing. The only thing I can wish is that the implementation of intercultural
education should not remain only in the papers and in words, but to pass through all
schools and teachers in depth.

R: Thank you very much.
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Transcribed interview 2
QUESTION 1

R: What comes into your mind when you hear the term/the phrase ‘intercultural
education’?

H: Intercultural education aims at bringing into the fore all these abilities of pupils for
a harmonious fundamental co-existence on the basis of the universal principles which
education serves. From my point of view the aim of intercultural education is the
acceptance and the respect of the different, the recognition of the identity of the
repatriate pupils in order to be integrated and the enrichment of their cultural identity
and ours from the children, who are vehicles of those cultures. That’s a general
picture.

QUESTION 2

R: How do you perceive the term “intercultural education’ compared to the terms
‘multicultural education’ and “bilingual education’?

H: Can you repeat the question?

R: How do you perceive the term ‘intercultural education’ compared to the terms
‘multicultural education” and ‘bilingual education’? That is, in essence [you have to
make} a comparison of intercultural education with multicultural education and
bilingual education.

H: As regards bilingual education I think it is easily understandable. It means that we
take into consideration both types of education and the language of pupils’ country of
origin and the language of the host country.

As regards multicultural education I believe that the main difference is that its main
aim is not the mutual influence of the cultures whose vehicles are foreign or repatriate
children but the preservation of the culture of pupils who repatriate.

I think that these are the main differences.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

H: Intercultural education is definitely necessary to be implemented in schools,
because the various societies are not in the era of ‘Greece of Greeks and Christians’
but consists of people, children, pupils who are vehicles of different cultures.
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Therefore, it is self-evident that intercultural education should be implemented in
schools and be diffused in the society. I believe that this must be the aim of
intercultural education.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

H: That's a great issue. 1 think that the curricula have not been engrafted into
intercultural education and its implementation in schools. Moreover, the school books
have not been written in this logic and it depends on teachers’ good will to this
direction. I think that the next step should be the change of the curricula and the
school books to the direction of intercultural education.

QUESTION 5

R: How would you teach intercultural education in your classroom (provide
examples)? How do you think that this/these teaching approaches/methods would
facilitate the implementation of intercultural education?

H: I think that 1 would use group teaching as a method. Of course, the groups would
not consist of children of one ethnicity to avoid distinctions, but they would consist of
children of different ethnicities, of different origin.

However, 1 would like to add some words in the previous question. The school books,
especially the history school books in the Balkans have not been written to the
direction of intercultural education. On the contrary, they keep on separating the
people with historical inaccuracies and differences which do not contribute to a
peaceful coexistence of people, but they create more intense conflicts and differences.
However, 1 believe that this is an issue of external policy. It is an issue that has to be
examined not only by the National Ministry of Education but also by more ministries.
It is an issue that it does not only refer to our school books. It refers to the school
books of other countries which have to be written from the beginning and especially
the history school books. I think that this point had to be added, because it is a serious
issue.

QUESTION 6

R: In which subjects would you implement intercultural education? Why? Are there
any specitic subjects in which you would implement intercultural education more
compared to other subjects? If so, why?
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H: 1 think the Greek Language and history as subjects...some subjects have to be
excluded or be taught in a different way in school such as Religious Education. 1
believe that intercultural education could be implemented principally in the Greek
language and in history and then in other subjects, without implying its secondary role
in other subjects. That is ti could be implemented in music, in PE with games from
other countries, with songs from other countries, but it could be implemented
especially in the subjects I mentioned before.

QUESTION 7

R: Are there any other events and activities organized towards the implementation of
intercultural education (provide examples)? How do you think that these
events/activities promote intercultural education?

H: The traditional celebrations which take place have an intercultural concept. The
other celebrations which take place are...there are colleagues who deal more with the
reception classes, the only reception class which has been left. Every year celebrations
take place which include theatre plays, songs, games from other countries and
especially from the pupil’s’ countries of origin. There are celebrations of this kind
which engraft the children of our school in the logic of intercultural education.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

H: I said that there are not the prerequisites of the curriculum and the school books
and that it depends on teachers’ good will and sensitivity towards the principles they
have to teach in the school. It depends on how much imbued they are by national or
universal principles. That is another issue.

Our school has a special problem. Many new colleagues come and then leave and
there is this problem in general. You cannot aim in the long term when a great
percentage of the teaching staff changes every year. It constitues a factor which makes
difficult the implementation of intercultural education except from the factors of the
school books and the curricula which should have been totally different for the
intercultural schools.
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QUESTION 9

R: How do you interpret government policies regarding the implementation of
intercultural education?

H: I think that Greece has been taught by the experiences of other countries which
were reception countries of foreigners and repatriates in the past. If we examine it
from a historical point of view the school books and the curricula which are what is
looked for in the central educational policy traditionally delay to change. That’s an
issue. However, I would not say that the central educational policy is in contrast with
intercultural education. I would say that bureaucracy and delay ...I do not think that
there is a specific political contrast with intercultural education in the thought of the
ministers of education. I believe that Greece has been taught and that the Ministry of
Education shows sensitivity as regards the design of the educational policy with
taking into account all the delays, as I said before, which are traditional not only in
intercultural education but in all sectors. If we see it historically it constitues a recent
phenomenon for the Greek society, Greek education and Greek political life.

QUESTION 10

R: What are the whole-school approaches to the implementation of intercultural
education?

H: The approaches are general directions and discussions made on the logic of the
previous answers given. The aims are taken for granted as we have developed them
according to our opinion. There is no doubt from the teachers about the aims and the
means we have to use and in this way we try to cover the absence of the appropriate
curricula and books missing. The aim and the effort for us is to be able to cooperate
with the children, the families, the children to cooperate with each other as well as the
acceptance of foreign parents and pupils in the school. In the past there were problems
which we managed to demolish with the appropriate ways and processes and
interventions. Let’s say, a parent or a pupil may have various thoughts for an
Albanian and may affect a child with negative feelings. However, 1 would say that
these stereotypes and prejudice that Greeks may traditionally have in their mind, are
not expressed in public any more. At least there are not expressed in this school.

QUESTION 11

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

H: No...no, I don’t.
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R: Thank you so much.

H: Thank you very much, too.
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A.41 Transcribed interviews with headteachers in Greek (main study)

Yuvévrevén 1 (Aevbovic)

EPQTHXH 1
E: T cog épyetal 6To poaro, 6Tay aKoVTE TOV 6pO “SLUTOALTIGHIKT eKTaidevoT’;

A: Otav akob® TOV Op0 OSIUTOAITICUIKT] EKAIOEVOT] POV E£PYETAL GTO HLOAO
katevbeiav o oefacpdg Ghov ToV penTdv OOV TOV TOALTIGH®OV TOV GYOAEIOL.

EPQTHXH 2

E: Ildg aviiiappdvesat tov 6po “dAmOATIGUIKY EKTAISEVGT G GUYKPIOT) HE TOVS
Opovg ‘molvmoMTICUIKT eKTaidevon’ Kot ‘dlyAmoon exnaidgvon’;

A: Nopilw® S10TOATIGHIKY KOl TOAVTOALTIGHIKY [alawti&:ucn]42 elval To 810 mepimov.
To dlyhwoon [exmaidevon] avaeépetal kabapd povo ce dvo yidooes. Epeig edm
npoonaBovpE VU EQUPUOGOVHE TNV TOAVTOALTICULKT EKAAISEVOT), OLUTOAITIGUIKT
exnaidevon. Onwg sina sivat 1o d10 mpdypa. Ankadn va evtdEovpe Tovg LabNTEG oL
HOVO KOl TIS OLKOYEVELEG TOVS GTNV EAANVIKT] KOlVmVid, dAd Kot GAOL Ot VIOAOLTOL
RoONTEG VO SLAXEPLETOVY QUTI T OLUTOALTIGILIKT TPUYHATIKOTNTA TOV VIAPYEL GTNV
Elrada kat va emweeinfody and avtn.

EPQTHXH 3

E: Nopilete 6t eival anapaitnto va epappoletal 1 SIATOATIOUIKY exTaidELoN OTA
oxoiela kot av vat, ywtt; H av oy, yuti;

A: Oy povo ota SlamoATIGpIKG oyoreia, o Oha Ta oyoreia mpémet va epapproletal 1
damolTicuky eknaidevon, yioti 10 paOnTIKG SUVARIKO OAMV TOV GYOAEI®V NG
EXAGdag eivar Aiyo 1 mord Swmolticpikd. Yrdpyovv madid... maAlvwooToOVIES,
arlodanol, Tolyydvol oe OAa oxeddv ta oyoreia ™ EALGdag. Apa mpémel aqvtiy M
ERTTAUOEVOT HESH UG TO AVALVTIKG TPOYPULLLLA VO TEPACEL TAVTOD.

42 ;o . . . . . . . 3
O1 Mé&g15 evTOg TOV AYKLAGOV TEPIAAUPAVO LY AEEELS TOV CUUTANPGONKAV UG TOV EPEVVITY) KATH TN
SLEpKEW THG ATOUAYVITOPAVIONS TPOS KUADTEPT} KATAVONGT] TWV GVAYVOIGTOV.
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EPQTHXH 4

E: [low elvar n gunepia 6og og TOPA GYETIKA HE TV EQAPHOYN TNG SLOTOATIGIKNG
EKTTAIOEVONG GTO ONUOTIKA GYoAEid;

A: H epmepia pov pov £xetl deilel amd 101e mov sipat 6o oyoreio - yati eipat mdpa
oA xpovia, and to 1994, dtav enéotpeya and ) l'eppavia - pov £xel deilel 6T
Eywvav opKeTd Prpata, aild de ETACAUE GE AVTO TO EMINMESO OV TPEMEL VAL TAGOVLLE.
Eipaote oniadf akdpa modd micw oe oyéon pe Tig dAkeg yopeg g Evphnng.
ANA0dN EVO YPNOLLOTOLEITAL 0 OPOG SLATOATIGUIKI] EKTAIOELGT] GUVEYELR. dVGTLYMC
dev egpapudleton oe mOAG oyoheio. O pmopovoape va Todue Tl Kol 68 TOMAA
NATOMTICHIKG Gyoreiat dev epopudletal. Av QAVTIUOTOVUE OTL T TEPIGCOTEPQ
NMOMTICHIKG  oyokelt  SOVAEVOVY TAV® GTO  OVUAVLTIKO  TPOHYPOUUUA. OV
epaproletar o Ol Ta oyoreia Tng EALGSOG.

EPQTHXH 5

E: Hog Ba d1ddokate ) SOMOMTIOMWKN EKAAISEVGN oty TAEN oag; (avaeipate
nepadeiypata). Ildg vopilete o6T1 awti/avtéc ot ddaktikég mpoocyyicel, Oa
SLEVKOALVAY TNV EQAPLLOYT TNG SIUTOATIGUIKNG EKTAIBLVONC;

A: og Oa didaoka; Oa mpocrabodon oe dha Ta padNuata,dyt Lovo 6To padnua g
yAdoooc. [Nati n dwamohiticuk eknaidevon nepvdaet amd OAa ta padnpata, oyt povo
Héoa amo T1) YA®Ood. AVTd v TO KATAVONGOUY OAOL Ol EKTOLOEVTIKOL. .. péca akdpa
Kol and T ®pNOKEVTIKA, HEGH AKOUA Amd TNV 16TOopia, TN YEOYPAPIC HUTOPOVLE VL
didd&ove dramohitiopikn exnaidevon. Méoa amd didpopa keipeva, Oyt povo amd o
Kkeipeva Tov Bifkiov. Avotuyme ta makd Piphia® Sev eiyav péoa érow otoeia. Ag
ehmicovpe 6Tt Tar véa Piffhic 6 o €yovv. Oa pmopovoaE Kol and Keipeva
royoteyvikd N and eenpepideg, amd mepPlodikd vo mEPAGOVIE OTA TUBIE AVTO TO
pnvopa TG SmoMTIG KNG eKTaidevong Kat T0v GeBAGHOD TV GAA®V TOMTIGU®Y.

EPQTHXH 6

E: Ev péper pov €yete amoaviioer v emndpevi) epdINoN. L& MO YVOOTIKY
avukeipeva 0o epapudlote ™) domolTiok) exnaidevon kot yati; Ymdpyovv
KATOW. GUYKEKPLUEVA YVOOTIKA avTikeipeva mov 0o e@appdlate T SLUTOATIGHIKY
ekmaidevon meplocdTEPO 6L GUYKPLON e Kamota dAla kot av cvopfaivel avto, yiati;

B £10 eAANVIKG EKTAISEVTIKG GUOTNUA OE KGOE T¢EN TOL dnUOTIKOL GYoAgiov, Tov IN'vpvasiov Kat Tov
Avkgiov kG0 S100GKOUEVO NAOBNIE GUVOIEDETAL KO PE TO GYOMIKO £YX£1PiSI0, TO OMOi0 £xel cuVTuyOEi
o ™V ayida Tov Ymovpyeio EOvikng Madeiag ko Opnokevpdrov. Ta oyohikd eyyepidia tov
ONUOTIKOD GYOAEIOV AVTIKOTAUOTABNKAV 1€ T¢ VER GYOMIKE EYXEPIdIL TO GYOAKO £Tog 2006 — 2007.

O dievBovig avagepdpevog ota «mahid PLhioy evvoei Ta GYOMKE £yxelpidia TOL ¥PIGILOTOIODVIOY
070 dNNOTIKG GXOAELD 0md T0 GYOAIKS £105 1984 — 1985 £wg Kat To 6Y0AKd £T0g 2005 — 2006.
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A: Nopilew o611 100 Kupotepa pobApaTO 7OV  UTOPOVME VO TEPAGOLUE TN
dwmoMTiopikY exnmaidevon, Paocikd péoca amd T YA®GGQ, gival 1 yewypapia, M
wotopia kot To BpnokevTikd. Av mdpovpe ta Opnokevtikd yvopilovrag ta TadLld Tig
ddpopeg Opnokeieg péca amd To Keipeva avTd, PTOPOVUE VO TEPAGOVIE QVTHV TNV
exnaidevon. Méoa amd v 10Topia...lé0H GTO MEPUGLO TOV OUOVEOV OV LINPYE
HOVO 0 EAANVIKOG TOMTIGHOG, LI POV Kot dAlot tohticpol. Ondte péca amd avtd 1o
TEPACHO TOV ALOVOV Kal péca ord ) Pabnon tov S1eopov TOMTIGHOV, Umopodv
70 TOWOLE VAL YVOPIGOVY Kl TOVG GAAOVG TOALTIGHOVG KOl LITOPOVUE VO, PEPOVUE GTNV
TaEN Ko GAAD Keipeva TTov dev glval YpUppEVE 6T YAOOOH TNG TAELOYNPING TOV
pobntov g taEng. Na @épovpe Kal KAmolo Keilevo mov gival og KAmowa GAAN
YAOoGo £vog Toudlov mov sivorl péco oty Taén, GoTe va S0LV Kol UTOPECOLY T
Todld avutd va katoddfouvy koloutepa. Kat BéBata, avtd sivar Paociko, avtd sivor
BeTikd, TpoimoBétel va pmopel kot 0 ddokarog va EEpetl Kot pa Eévn YAGooa.

EPQTHXH 7

E: Yrdpyovv xamoteg GAAeg d1001Kacieg TOV 0pYOvVAOVETE TNV TAEN 1 opyavdvovTaL
070 GyYoAgio Yy TN SMOMTIGUIKY eknaidevon; Av val, Tdg vopilete 6TL ovTéEG 01
ddikacieg tnv Tpowdovv;

A: XTI OpOCTNPIOTNTEG TOV KAVOLLE £0() GTO GYOAEI0, TPOSTAOOVUE VO TEPACOVUE
aVTO TO PNVLUA TNG dStamoMTIGIKNG [exnaidevong]. Exdidovpe pa dwmoltiopikn
epnpepida kabe tpeig pives. To madid g LT 1ééng dovievovy 1a keipeva. Kdmowa
amd ovtd ta Keipevo peta@pdloviol Kot oTig UNTPIKEG YADOGES TOV HLabntdv Tov
oyokeiov, g mhetoyneiog tov pabntdv Tov oxoreiov, dMiadny arPavikd, pooikd,
YepUOVIKE, yiaTi £xovpe Kot apKeTd Tatdwd wov Npdav amd m Ieppovia, EXAnveg tng
[eppaviag, PBéPata, covndikd, ota TOLYyAVIKO, OV KOl dgv £YOUV yYpomTh YAOGOH 0L
Toryydvol Avthv v Tpoeopikn Tovg YAGGoH, TPocTadovpE Vo T YPAWOLE.

Mia GAAn dpactnpiotnta mow £xouvpe Kot Ty Tpowdolue o TeEdevtaio ypdvia sivar 1
Xopmdia oL Eyovpe ONUOLPYNOEL GTO GYOAelo Kol 1 omoio maipvel PEPOG OE
ddpopeg exkdnidoelg Gyt povo tov oyoieion, alkd Kor KTOg oYoreiov o ddpopa
peotifak. Tpayovdape kot Tpayoddn omd GAAEg ydPeg TPOERELONG TV HAONTOV.
2 exdnhdoelg AENG Tov oXoAKoy £Tovg TPOooTaBoOVUE Vo TEPAGOVUE KATOX
dlmoM oG pnvopato. Baowd avtd to mpdypato [kévovpe].

EPQTHXH 8

E: 11660 ekt vopilete 0Tl eivat va eQaplOGETE TN OLTOALTIGUIKT] EKTAIOEVOT] KL
YT,
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A: Eyod vopilom 6T glvat e@ikto va epappoostel Kot katd £va tpdmo vopilo Kioiag 0Tt
epoppoletonr oto oyokein, orhd de divovpe toom Papvnta don Bo €npeme va
ddoovpe. ANAadT KAmolol ekTuldevTiKol, mMoTedm, dev £xovv empoppwbdel tdc0, yruti
yperwlopacte cvvéyeld empuopewon. Eyd yw mopdderypo €xo  eikoot ypovia
vmpeciag kol cvveyew Tpocnadd va empopeodvopatl. Ildvia kdtt kawvovpio Ba
nabers. Ipénet autd to pijvopa, ovt) 1 eKnaidevon va Tepdcel 6e OAOVS TOVG
eXTSEVTIKOVS, yroTl Lovo ot eknodevtikol Bo pmopécovv va mepdoovy avtd To
WiIVOLO GTA GYoAEld, KAVEVOS AALOS.

EPQTHXH 9

E:Ilog eppnvedete v xuPepvnmuiki] TOAMTIKE OYETUKE HE TNV €QUPUOYT NG
SOTOMTIGLIKNG EKTAIdELONG;

A: Edd givar éva (o topa...eipacte and g Ayeg ¥dpeg Ko avtd eivor mdpa
TodV Betiwcd mov 10 1996 pe 1o peyddho kdpo petd and 1o 1990 1ov EAMjveov
VEOTTPOSPVY®V otd v mponv ofetkr Evwon kot toug airodorods mov npdav
T0te otV EALGOa eyfjpioe Ko £QToEe £va VOO Yyl T SWOTOATIG KT eKTaidevon.
Avotoymg Prémovpe Tt Ot qUTA T YpOVIK dE yivoviat TOAAG TpdypoTe oo qVTH
oV Aéyovtal 6To VOpO. AAeg ¥Dpeg deV £XOVV VOHO SLUTOATIGUIKNG EKTAIOEVONG
Kot Opoc epoppdlovv 1 SWTOMTIGUIKY] ekmaidevon koAVTEpU Amd eplg LY. 1
Ayyiia. Ot Ayyhot, dniadn), péca oTig TdEeis Tovg, 6Twg Kat ot ['eppoavot, yioti jpovv
ot I'eppovia, evad dev €xovv xabopd VOO SUTOATIGUIKNIG EKTAIdEVONC, OUMS 1)
SMOMTIGHIKT) ekmaidevon mepvdel péoa amd ta oyoreia tovg. Epsic égovpe vopo
SWMOMTICIIKNG eKnaidevong, vadpyovv kamota dpbpa, aiid oia avtd ta dpbpa
Brémovpe oty mopein 6Tt dev epappolovrot.

Na o éva mopddetypa....Aéve OTL 0 SWUTOAMTICUIKG GYOAei HTOPOVV VoL EXOVLV
avOAVTIKO TPOYPOPUE S@OPETIKO amd To GAko, T oyohein, dev Exovpe. Adve va
£YOVHE EVOL TO EVEMKTO OVOAVTIKG TPOYPOLUO GE GLVEPYOOIN HE TOVG GYOMKOVG
ocvpfoviovg. Aev TO £YOVHE, JVOTUXDS, CLTO TO EVEMKTO GVUADTIKG TPOYPOLLC.
Nopilow, dpmg, 6Tt Kol ot oyoikoi cvpfovrotl dev gival 1060 kaAd evnpepopévol
mave oe Bépata SamolTicpikng eknaidevons. ITorrég @opéc yperdletar va tovg
evnuep®oovpe epeic Yo BEpoTa SlumoMTICKNG exttaidevong. Ae yvopilovy TETo1eg
Lentopuépelec. Qo ETPENE Vo VIAPYEL KOADTEPT] Suvepysia petaéd TV POPE®Y TOV
&Yovv emoUcTEl 0VT6 T0 £pyo, dnhadh tov ITTOAEY, mc Avbuvene, e edwic
ypappateiog Tadeiog Opoyevav kot Awmolticpuikig Exnaidevong pe ta ypageio
eknaidevong pe tovg S1evbuviés tov SumoMTiIcikGV oyoreimv. Na vadpyouvv
ocvpfoviot, ot omoiot Ba vEAp oLV HOVO YL OVTE Ta CYokeld, MGOTE Vo VEAPYEL
KaADTEP) SVVEPYUSid. AVGTUXOS AVTE Ta TPAYHATE GE GAA AVTA Ta Ypovia de PAénm

“IMOAE : Ivetitovto TMaidgiag Opoyeviv kat Awmohimic kg Exnaidevong
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va £ovv yivel kat povo amd dkég pag TOAAES POpEG TP®TOPOVAIES Kal TECELS TOV
JEVOVVTIAV TOV SLITOATICUKAV GYOAEIDV TIGTEVOVLE VO, YIVOUV KATOl0 TPay AT,

EPQTHXH 10

E: Tloweg elvatr ot mpooeyyloelg oAOKANPNG TG OYOAKNG HOVAIAG GYETIKG He T
JOTOMTIGHIKTY EKTOIOEVOT] KAl TNV EQAPLOYT TNG 6TO oyoreio;

A: Otav Aeg mpooeyyioelg Tt akplpaig evvosic;
E: I'evikd 1 ¢rhocogia mov akorlovbeite ca oyokeio, n kotevBuvon.

A: Nopilm 611 and dha avtd mov £xe mel kotorafaivel kGmowog Tt Tpocmadobus va
TEPUCOVLE GE OVTO TO GYOAEID €YD TPOCOMKE, aALG Ko ot exkmardsvtikoi. Eipacte
Toxepol KoL €lpal TUXEPOS MOV GTO OYOAEID aLTE VANPETOVV EIKOGL TEVIE
exmaudevTikoi, sivat dhot véot oe niia. Tlpoomabolpe katr vopilo 61 éyow mepaocet
avtd 1O pRvopa, aAAG Kot emewdn) moAlol exmoidevtikol oto oyoreio £3d Exovv
APKETE YPOVIO £XOVHE TEPAGEL KAl GTOVG VEDTEPOVG [EKTOOEVTIKOVC] TTOV EpyovTal
oto oxoieio [to pvopal 6T TpEmEL va SMCOVUE KATL SlaQopeTikd 610 Todld Tov
oyoieiov avtod amd 4Tl iomg evdeyopévmg yivetal oe GAAa oyoleia. Anradi £xovpe
TEPGOEL OAQ OVTA TO YPOVIAL TO PNVDUO. TNG STOMTIGUIKNG eKTaidevong, To pivuua
OtL vIdpyovv kat GAla madd and GAeg ydpeg oe avtd 1o oyoieio, dT Tpénel va
cefopacte Sha Ta TG and OTOV Kol AV TPOEPXOVIOL Kal dev TPoosTadolue va 1o
Mpe pdévo pe Aéywr ovto. Nopilw 6w 1o deiyvovpe kar pe g dAQOpeg
dPACTNPLOTNTEG LAG TTOV KAVOVUE GTO GYOAELD.

EPQTHXH 11

E:Qa 0fkate vo x@vete kAmowo GAAO OYOMO OYETIKG He TN SLOTOMTIOUIKY
EKTOIOEVOT KL TNV EQAPLOYN TNG GTO GYOAED;

A: Kdat mov E€yaoo va o ot1g dpactnpdtnteg mov eixope ovoeepdel eivor 6T
Kavave €3G kol dvo Tpia ypdvia...pe dovkeld mapa TOMGOV £TdOV eivar avTy Kat
paléyape opketd otoyeia. Ipoonadicape og oyoreio va Pondncovpe katl ta GAro
dwmolTicpikd oyoreie, Oa Aéyape, olhd xor ta GAAo oyoheio mov dev sivat
duamoMTicpikd avePaloviag 6to Aodiktvo pio 16tocelida, n onoia £yel mhpa TOAAES
TAnpoopisg Y T domoMTicpikY ekmaidevon oy EAlaSa. Aniady Oa propovoce
OTOLOGANTOTE EKTOOEVTIKOG pmaivoviag ce avth 1 oedida vo Bpet minpoeopisc yio
m  SwmohTicpikny  eknaidevon, dmwg  mapodeiypotog  yapn  apBpoypaeia,
Biproypaeia. Exiong mpénst va tovicovpe n damoiticpiky daveiotiky Piiiiodnin
mov  éyovpe dnuovpynoer oto oyoieto pe 230 tithovg mepimov ko pmopet
OTOOGONTOTE EKTAISEVTIKOC, AKOUA KAl OV 3eV aviiKEL 6TO GYoAEio, va EpPEL kol va
davelotel kamowo Pifiia kat va ta emotpéyetl. Eivar 6ha Bifrio mov éyovv oyéon pe
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™ OwmoMTIopk)  exmaidevon. Emiong upmopei xdmolog  va Ppel  kdmoieg
dpucTNptOmMTEG MOV TPoTEivoLvpe. Ml TpoTEVOpEYT) dpacTNpldTa, Tov Eéyaca va
NV I® Kot Ipo ohiyov, eival N £N¢ @ kamow GTiypn 6t0 oYorelo eiyape Kavel éva
npoypappa og cuvepyacia pe 0 Anpov tov EievBepiov — Kopdehiov, 10 mpdypappa
reyotav «llpoypappa EvarsOntonoinong pabntodv oc 0spato petavastdvy. Avtd 1o
TPOYPUpHA KL TIG dpAGTNPLOTNTEG TOV TPOYPUUUOTOS AVTOD PTOPEL KATOLOE VO TIG
Bpet emoxentOpeEVOg TV 10TOGERISN pog Kol Oyt povo va 1o PBpel. Mmopel va
katefdoel kot o Tpdypappa kobmg kat to Piffiio avtd o Pifrio mov siyav Sovkéyet
T0Te T0 TOdLG oTa TAAEGI aVTOD TOV TTPoypappatog. To Biffrio Aeyotav «Ta dvelpa
oV ['ovpny». Mikovee ya xémolo moddxt, 10 omoio Mpbe and ™ Pwoia, Thg 10
YKV GTO GYOAE(0... KAl AVTO TO TPOYPUULO TO KAVAUE GTO GYOAEIO HOC HE To
mondié TOTE Kt avté propel kamotog va ta Bpet exel. O, Tt dnhadn pnopei va Ppet yia
TNV EKTAIOEVON TOV TAAVVOGTOOVTIMY Kot 0ALOSATTdV, avaAioyo Tpdypota propel va
Bpet kot yio My ekmaidevon tov Totyyavormaidov. Kat sivar mépa mokd ypfoipo,
vopilm, va emokepdel kamolog T cerida avtm, yati, vopilm, povo kepdiopévog Ha
Byet

E :0¢&kete va avaeipete kATl GANO;

A: Tinoto. Ey® 10 povo mov pmop® va euyndd eivat To PHVURN ™G SIamOMTIGHUIKAG
ekmaidevong va pn pével HOVO OTO XUPTIR Kol oTe AOylo, ARG TpoypoTIKG vo
nepdoel oe Oha Ta GYOReln Kat 6€ GAOVG TOVS EKTASEVTIKOVG 6€ PO,

E: Evyapiotd ndpa worod.
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Yovévrevén 2 (Aevbovtig)

EPQTHXH 1
E: T cag £pyetot 6T0 pookd, 6Tav akovTe TOV Opo “dlamoMTIoNIKT) EKTaidevon’;

A: Awmoltiopiky] ekmaidevon eivar 1 ekmaidevorn ekeiv) mov Xl OKOTO Vv
avadeifel OAEG EKEIVEG TIG TKAVOTNTES TOV TSIV Y10 1K APUOVIKT) ETOLKOSOUNTIKT
cvuPioon Pdost tov owkovpevikav afldv, TG omoieg mpémel 1) ekmOidevomn va
vpetel. O oxondg G SWMOMTIGUIKTG eXTaidevong KoTd T yvaun pov sivol 1)
amodoyny Kat o oefacudc TOv JPOPETIKOD, 1 AVAYVOPLEY TNG TOATIGTIKNG
TOVTOTNTAS TOV TAOIOV OV TOAWVVOGTOOV UE OKOTO TNV via&n Toug Kal O
EUTAOVTIGUOC TNG TOALTIGTIKNG TOVTOTNTOS KAl TNG SIKLAG HOG OO TOVS TOMTIGHOVS
TV OoTolmV gival opeis Ta Todld. AVTO £T61 GOV UM YEVIKY) [811((’)vot]45 .

EPQTHXH 2

E: ITog avihapfaveste tov 0po SLUMOATIGUIKT eKTAIOEVOT) 68 GUYKPLON UE TOVG
Opovg ‘moAVTOATIGUIKT EKTaidevon’ Kat ‘SiyAmwoon ekraidsvon’;

A: Mropeite va eravordPete Ty epdinon;

E: [1og aviikapfaveste Tov 0po “SUMOATICUIKT) EKTAIBEVLOT) GE GUYKPLON HE TOVS
Opovg  ‘molvmoMTicpiKY)  exmaidevon’ kot ‘diyhwoom exkmaidevon’;  Anhadi
OLGLOCTIKA GUYKPLIOT) TNG OUMOALTIGHIKNG EKTOISEVONE HE TNV TOAVTOMTIGUIKT] Kot
™ diyhwoon) exnaidevon.

A: Ocov agopd ) oiylwoon ekmaidevon eival vopilm avtovonto. Eival avtd mov
Aéel OTL xorthpe Kot TN pie Kot Ty GAAN exnaidevon Kol T YAOGoH TV YopoV
TPOEAEVOTS TOV ALV, ahAG Kat T SIKT| HAG VO TOVS TNV YVOPIGOVLE.

Ocov agopd v TOATOATIGHIKY EKTAIdEVoT) TOTEV® 1) Stapopd TG eival 6Tt dev
givar 0 6TOYOG 0 GAAMAOERNPEUCUOS TOV TOMTICUMV TOV OTolmv gival Gopeic Ta
mondid Toe aAhodamd 1| To THAVVOGTHOOVTO HE TO 1K pag moMTiond, aihd sivar 1)
dapviacn Tov TOMTIGHOD TV TUdbY OV TEAVVOGTOVV. AVt vouilm 6Tt eivat
K®OIKA KATOES S1opOopéc.

* 01 MEe1g evidC TV ayKLAGOY nepriopPavouy AEEEIS TOL CUUTANPGONKAY AIO TOV EPELVNTH KUTE TN
SIGPKELA TG OTOPAYVITOPGHVN GG TPOS KUAVTEPY KUTAVONGT) TOV QVAYVOGTHV.
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EPQTHXH 3

E: Nopilete 11 eivar amapaitnro va epappdletat 1 SlmoMTIGUIKY eknaidevon ota
OYOAEl0 KOl BITIOAOYHOETE THV ATAVINGT GUG.

A: Onwconmote eivar anapaitnro va e@appoletar ota oyoieia [N SWTOMTIGUIKE
exnaidevon], d10TL o1 Kowmvieg dev eival ma oty emoyr} tov «EAAGg — EAAgveov —
XpoTiavedvy va IAGHE Yo T 01KH Hog, oAAG amotelodvial and avOpdmovs, omd
nodd, omd pabntég mov eivor eopeilg drapopetikdv molTcp®v. Apo Oewmpeitol
aVTOVONTO OTL TPEMEL VoL epuppoleTal [1) SlamoMTIcHIKY ekaidevon] ota oyoleio kol
Vo Oloy€ETOl KOl OTNV KOW®Vit. AvTo¢ moted® mpimel va gival 0 okomdg Tng
SUTOMTIGUIKNG EKTTUIdELONC.

EPQTHXH 4

E: [Tow eivar 1 epmepio 6og ¢ TGP0 GYETIKA [LE TNV EQAPHOYT TG SIUTOMTIGUIKAG
eKTaidEVOoNG GTA OTUOTIKA GYOAELN;

A: Eivatl éva peydho keedhoto mov tifetat. Nopilm ot dev éyovv pmoilactel 1o
OAVOAVTIKG TPOYPAULATO e To oTowelor Tov Ba Empeme vo £X0VV PUTOMOGTEL Yo T
SLOMOALTIGUIKT EKTO{BEVOT KU1 TV £QUPHLOYT TG 6T0. oyoieio. Emiong ta Pifhia dev
glval YpappUéva GE QVTH T AOYIKT KOl ENOOIETOL OVGLUGTIKA GTOV TATPLOTIGHS TOV
EKTOWOEVTIKAOV Y10t VoL KAVouv PrApaTa Tpog avtiyv v katevbvvon. [Totedo ot 1o
emopevo Prpa mpénel va eival 17 0ALOYT) TOV OVOALTIKOV TPOYPUUIETOV KOl TOV
Biprivv otnv katedbvuven e SImOMTIGUIKAC EKTAIdEVOTC.

EPQTHXH 5

E: Ilog 6o dddokate tn Swumoltiopiky eknaidevon oty 14En oog, (avapipats
napadeiypata). Ildg vopilere 0Tt avtiy/avtég ot ddakTikég mpooeyyioelg Oa
dlevkdrvvay TV EQUPHOYH TNG SIUTOMTIGHIKHS EKTaidevoNC;

A: Ey®d vopilm 6t pe Baoel, oo pébodo Oa ypnoiponotodon Ty opoadikr Siduckoiio.
BéBaua, ot opddeg de Ho Tav pog eBvoTnTog Yo vo, KAVOVUE S1oy®pLopons, alid 0o
frav amd Todd SWPOPETIKOY EBVOTAT®V, SL0QOPETIKHG KATUYWYNS.

210 mponyovpevo Ba NBeia vo COUTANPOO®, Opwc Xta Pifric, Wbwitepa ot
Baikavicd Pifiio kot wwitepa ota Piffiio g wtopiag, dyt uévo dev sival oe pa
Katevbuvon dwmohticpiky, aAké aviibeta cvveyiCovv va yopilovy Tove Aoode pe
16TopIKég avakpifeleg 1) pe avadelln v dlueop®dv Kol avto eival éve otoryeio, 1o
omoio Oyt povo de Ponbdel oto péAhov oty epnviki) ovpufivon tov Aadv, aiid
avtifeta dnpovpyel cvykpovoelg kol Sla@opég akdpo eviovotepes. [liotedwm, dung,
ot etvan B€po eE@TEPIKAG TOMTIKNG, eival BEpa oV TPEREL VoL TO BOVV TEPIOGHTEPL
vrovpyeia mapd povo to Yrovpyeio Ilardeiog. Anradn dev agopd povo ta dikd pog
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Bipiia, apopd kot Ta dikd pog [Pifiia] ko mepiocdtepo icmg Pifiia diiov Ladv Tov
npémel va ypoaetovv gEopync, wwitepa ta Phia g otopiag. Nopilo o6t ovtd
énpene v cupmAnpmBet, yroti etvan éva cofapo {ptnpo.

EPQTHXH 6

E: Ye mow yvootikd avrikeipeva 0a epappolote mn SwomoMTIGHIKY ekTaidevon kat
yoth; Yrapyovv Kamow cuyKekpluévo yveoTikd avtikeigeva tov 0o epappolate )
SWTOMTIGHIKY)  €KTO{OEVO TEPIGGOTEPO GE GUYKPION HE KAmow GAA0 kot v
cvpfaivel ovTo, yLoti;

A: Qg yvooTikd ovTikeipeva ToTed® O0TL 1| YAMGGA, 1} 16Topia. .. KATol YVOOTIKG
avTikeipeva Tpémet va apapedodv 1y va divovtal dlapopeTikd 6To 6Yoisio, 6w sivol
ta Opnokevtikd. ITiotevo xuping otn yAdooo kol oty otopio ko1 omd kel Kot
VoTEP GE 0,TL APOPA OVTEPEVOVTMS Ba Eheya Ywpig va elvat devtepedov 1810itepa o
poLog og Oha to pobnpoata. AnAaodn Kol 6T LOVCIKY HITOPEl, KOl GTH YUUVAGTUKG
umopet pe moyvidio amd GAAES YOPES , e TPAyoDdL amd GIReg XMPeg, OALG iaitepa
ot poOnpata mov sitope Tpy.

EPQTHXH 7

E: Yrapyovv kdmoieg dhheg dradikaoieg Tov opyavavete oty taEn 1 opyovdvovrat
oTo oxoieio Yy T StamoMTIGUIKY ekmaidevon; Av vat, Tdg vopilete 6Tt avtég ot
dadikacieg v powbovv;

A: Kotdpe ot exdnidoelg mov yivoviol, ol TopadoClokEg, VO £X0LV  TETOL0
neplexopevo. O dhdeg ekdnidoelg mov yivoviol givol ... udpyovV GLVASELPOL TOL
0GYOAOVVTOL TTEPIGGOTEPO HE TO THNLOTA VTOSOYNAS, LE TO TUHLO DIOSOYNG TOL £XEL
ueivel. Iivoviar exdniaocelg ka0e xpdvo pe Oeotpikd, pe tpayoddia, pe moiyvidio
ALV YopOV Kot 1t0iTEPa TOV YXOPOV TPoEAevong TV padntdov. Yrdpyovv 14t0100
gidovg exdnidoelg mov proldlovy To TG TOL GYOAEiov pag oTn hoyikh NG
JOTOMTIGHIKNAG EKTOIOEVGTG.

EPQTHXH 8

E: [16c0 egiktd vopilete 0T gival va eQoppocete T Sl0moMTICHIKT ekTaidevon Kot
yuti;

A: Eimape 6T1 dev vrapyovv ot tpobinofEcels Tov avalVTIKOD TPOYPEUIOTOS KoL TV
Piricov ko emagietal 6TOV TUTPLOTIGRG TOL KGO ducKALOV KoL GTIC EVAIGONGIE]
ov €xet amévovtl oty afieg mov mpémel va dddokel £va oyoisto, 610 THGO sivan
EUTOTICUEVOG aTtd EOVIKIGTIKEG T} OIKOVHEVIKEG 186eC. AVTO givat éva Ghho {npo.
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To oyokeio pag £xst éva Wiaitepo mpoPinua: 6Tt ToALO1 VEOL GUVASELPOL EpyovTal
Kol YOV Kal YEVIKGOS dnpovpyeitor évo t£to10 TpofAnpa, 010t dev pumopeic va
EYEIG LA LaKkpompdOeaun 6Tdyevon, 6Tav T0 EKTABLVTIKG TPoc®TKS odidlel katd
éva peyho mocoatd etoing. Eival évag and tovg mopdyovieg mov Hag SuGKorenst
Wwitepa oty e@appoyn g dwmoMTicukng ekrtaidsvong. [épa and tovg Pacikong
ropayovieg mov eivar Pifiio kot ovolvTikE TPOypAppaTa, TOL ERPEmE VO sival
TELEIMG OLOLPOPETIKA Y10 TOL SWUTTOMTIGUIKE GYOAElQ.

EPQTHXH 9

E:Tlog epunvedete v kuPepyvnTikn TOMTIKY] GYETIKG HE TNV EQUPHOYNH TNS
SUTOMTIGIKNG eKTOidEVOTS;

A: Thotevw 6t n EAAGda €xer 0wdaybel amd t1g sumeipieg GAA®V ymP®V 7OV
TOAOOTEPL HTAY YDPES DTOIOYNAS AALOSATDY Kol TUAVVOGTOVVTIOV. I6TOpIKE 0V T0
dodpe to Pfiio Kor To AvaAvTikd mpoypdppato mov sival to {ntodpevo g
KEVIPIKNG EKTOLOEVTIKNG TOATIKNG TOPASOCLOKE Kabvotepodv va adld&ovv. Avtd
etvan éva {nanpa. AALG maviwg de Ba Eheya OTL 1) KEVIPIKT EKTOOEVTIKY] TOALTIKY
glvat og o Loyikn avtifemn pe ) dtamoMTiopikn eknaidevon. [T moid 0o Eheya OTL
eivan ta Bapido g ypagelokpatiog Kot s kabvotépnong. As Bsmpd 4Tt vIdpyet
Wiaitepn Aoyki moltiky avtifeon pe 1t SIUTOMTIGUIKY EKTOIdEVOT GTH OKEYN TOV
ekdatote vrovpymv modeing. 1liotedm 611  EXLGda £xet d1daybel kot vdpyet o
evaetnocia 610 GYESIUGILO TG EKTALOEVTIKTS TOMTIKNG A To vIoVpYeio Taldeing pe
oheg, PéPara, TG KaBLGTEPNOELG TOV A TPV Kot TOV £ivol TAPASOGLUKES GE OLOVS
TOVG TOHEIG Kat Oyt WSiTepa Yo T SUTOATIOUKTY) eKaidgvon. IoTopikd av 1o dodue
elvar éva moAd vEo @awvdpevo yia TNV EAANVIKT] KOVeVio KOl yio TNV €AANVIKY
ekmaidEVON Kat yloL TNV eEAANVIKNY otk {mn.

EPQTHXH 10

E: Iloeg sivar ot mpooeyyicelg olOKANpNg ™G OYOAKNG HOVAIAG GYETIKG He TN
SWTOAMTIGHIKY EKTAUISEVGT KL TNV EQUPLOYY TNG GTO GYOAE(0;

A: Ot poceyyioelg sivar yevikég katevbuveelg Kot ou{ntioelg ov yivoviot ot faon
TV TPONYOOUEVOV OTOVINGEWMV OV £Ym dmost. Ot okomol sivar dedopévol, dnmg
TOVG £YOVHE AVATTOEEL KOTA TN YvOUN pog. Asv vrdpyst apeioPfimnon amd 1ovg
EKTOIBEVTIKOVS GTOVG OKOTOVE KUl GTO PEGH TTOV TPEMEL VO YPNGLLOTOOVUE KAt HE
aVTOV T0V TPOTO TPOSTABOVUE Vo KAADYOVUE TO KEVO TG 0movsiag Tmv EExmpioTdV
AVOALTIKOV  TTpoypappdtov kot Pipriov. To Ofépa eivar kot o otdyo¢ xar 1
npoondfea vo cuvepyalOHaGTE e T TOdd, HE TIG OIKOYEVELES Kot T TToudid puetald
0V KAl 1) amodoy) TeV oArhodamdv yovidv Kot pabntedv péco 610 oyoheio.
[oidtepa vqpyav TpofAipate TOV HE TOVS KATAAANAOVS TPOTOVS Kol dodikaoieg
Kot ToPEUPACES KATAPEPULE VUL LELMGOVLLE £00G sEahelyems. Anhadn Propel 0 yoviog
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N 0 paBntg xkapd eopd o AABavog, ag movpe, Vo GKEPTETAL KAL VoL TO QopTilel pe
apvnTIKG cuvaieOuata, ohid mo dev ekppalovial dnuocwa Ba to €heya avTd TO
OTEPEOTVTO. KOl Ol TPOKATUANYELS, TOV TAPAOOGLOKE {6 £xEl GTO PLAUAO TOL O
‘Elinvag . Xe autd TovAGyteTov T0 6YoAeio dev ekepalovTar.

EPQTHXH 11

E:Qa 0éhate vo kGvere KAmowo GAAO OYOMO OYETIKE HE TN OOMOATIGUIKN
EKTIAIOEVOT KL TV EQAPUOYN TNG GTO GYOAELD;

A: Oyt...on
E : Yog euyapiotd morv.

A: Kieyo.
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A.42 Questionnaire administered to teachers in English (main study)

Dear colleagues

This questionnaire constitutes part of a research project designed within the frame
of my Ph.D study, which is conducted in the Department of Educational Studies of
the University of York, England.

The purpose of this research project is to examine the views of teachers, working
in intercultural primary, schools on intercultural education, and the extent to which
it is implemented within intercultural primary schools in Greece. The project
focuses specifically on teachers’ perceptions of the meaning of the term
“intercultural education’ and the necessity of its implementation. Moreover, it
seeks to explore what teaching methods and processes are adopted in the
classroom and the school for the promotion of intercultural education and why. 1
hope that the results of the research project will constitute a useful guide for all
primary school teachers, who wish to implement intercultural education in their
classrooms.

Questionnaire and interview data will be collected. The distribution of the
questionnaire to the mainstream teachers of the school constitutes the first stage of
the research study. The questionnaire data will supply an overview of teachers’
views on the issues the research study seeks to explore. Moreover, the analysis of
the questionnaire data will also facilitate the selection of the appropriate
interviewees. Each one of them is going to participate in an interview, which is
going to follow and which constitutes the second stage of the research study. The
interview data collected will help me to understand the topic more completely

The completion of the questionnaire should take about 20 minutes and would be
highly appreciated. It would provide the research project with important
information collected by teachers knowledgeable on intercultural education.
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QUESTIONNAIRE ON TEACHERS’ VIEWS ON INTERCULTURAL EDUCATION

Teacher Instrument

School:
Teaching Class:
Number assigned to your response [researcher will complete this part]:

A. About yourself

Please tick appropriately.

1. Sex:
1. Male:
2. Female:

2. Please indicate your age (in years) :

3. Working status:
1. Temporary teacher:
2. Permanent teacher:

4. Years of teaching experience in primary schools:

5. Basic Studies :
Graduate of Pedagogical Academy (2 years training) :
Graduate of the Department of Primary Education

6. If you are a graduate of the Pedagogical Academy have you received training for
equating your diploma with the diploma of the Department of Primary Education?

O Yes

o No
o0 Not applicable
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7. Further Studies (you may tick more than one answer):

1.Graduate of another department :[] If yes, please specify

2.Teacher — training college : O
3.Master’s Degree : L] Ifyes, please specify
4.Ph.D Degree : [] Ifyes, please specify
5.None of the above : ]

8. How often have you dealt with teaching native and foreign pupils in the same
classroom in your teaching career exempting your teaching experience in inter

cultural primary schools? (please tick one box)
0 Never
0 Rarely
0 Sometimes
o Often
0 Very often
o Always

9. Years of teaching experience in intercultural primary schools (please tick
appropriately):

1 -3 years
4 — 6 years
7 -9 years
10— 12 years
13 - 15 years
15+ years

10. Did you want to work in an intercultural school?
0 Yes
o No
0 Neutral

11. Do you like working in an intercultural school? (please underline your choice)
Strongly dislike  Dislike Neutral Like Strongly like

B. Your views towards intercultural education
Please tick appropriately.
12. Intercultural education refers to:

0 Foreign pupils
0 Both native and foreign pupils
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13. How necessary do you think that the implementation of intercultural education is

in all primary schools?

0 Not at all necessary
0 Less necessary

o Undecided

o Necessary

0 Very necessary

14. Please justify your answer.

15. How do you understand the term “intercultural education’ in ideal terms?

Please indicate the strength of your agreement or disagreement with each one of
the following statements by circling the appropriate code.

(1=strongly disagree, 2=disagree,3=undecided,4=agree,5=strongly agree)

See next question before answering this one

Intercultural education

a. is based on all pupils’ cultural experiences, in their own
lives.

b. explores the differences and similarities between
different cultures and uses them in teaching
constructively.

c. is a dynamic process that involves constant interaction
between all pupils. _

d. accepts that all pupils’ cultural capitals*® are of equal
value, because all cultures are of equal value.

e. recognizes that the mother tongue of each pupil is part
of the curriculum.

f. it accepts that all pupils’ cultural capitals are constantly
enriched and that each pupil’s identity constitutes a
synthesis of different cultural elements.

SA

46The cultural capital of each person refers to his/her cultural identity, which consists in the cultural

elements that he/she has.
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16. How do you understand the term “intercultural education’ in practice?
Please indicate the strength of your agreement or disagreement with each one of
the following statements by circling the appropriate code.
(1=strongly disagree, 2=disagree,3=undecided,4=agree,5=strongly agree)

Intercultural education SD D UN A SA
a. 1s based on all pupils’ cultural experiences, in their own 1 2 3 4 5
lives.

b. explores the differences and similarities between ] 2 3 4 5
different cultures and uses them in teaching

constructively.

c. is a dynamic process that involves constant interaction 1 2 3 4 5
between all pupils.

d. accepts that all pupils’ cultural capitals are of equal 1 2 3 4 5
value, because all cultures are ot equal value.

e. recognizes that the mother tongue of each pupil is part 1 2 3 4 5
of the curriculum.

f. it accepts that all pupils’ cultural capitals are constantly 1 2 3 4 5

enriched and that each pupil’s identity constitutes a
synthesis of different cultural elements.

17. Please indicate the 3 main barriers or problems faced in the implementation of
intercultural education.
®

18. Do you think there is a gap between theory and practice in intercultural education?
If so, can you tell me about it?
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C. Your pedagogic practices

19. How often do you implement intercultural education in each one of the
following subject fields?(please tick the appropriate box for each one of the
subject fields below)

Never | Rarely | Sometimes | Often | Very often

Language studies

Science studies (Maths,
Physics)

Social Studies (History,
Geography, Divinity,
Citizenship education,
Environmental studies)

Art studies (painting, singing,
dancing, PE)

20. How often do you adopt each one of the following teaching approaches in the
classroom to promote intercultural education? (please tick the appropriate box for
each one of the following teaching approaches)

Never Rarely | Sometimes | Often | Very
often

Cooperative learning

Peer interaction
Interdisciplinary approach
Exploratory method

Other

21. How often do you adopt each one of the following teaching methods in the
classroom to promote intercultural education? (please tick the appropriate box for
each one of the following teaching methods)

Never Rarely | Sometimes | Often | Very
often

Whole-class discussion

Small-group discussion

Role — Playing®’
73

Simulation

Other

47 Improptu role perfomance
48 Predefined role performance
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22. Are there any events or activities (celebrations, pupil exchanges, visits,
publications, etc) organized in the classroom or in school for the promotion of
intercultural education?

......................................................................................................

......................................................................................................

Thank you for completing this questionnaire.
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A.43 Questionnaire administered to teachers in Greek (main study)

Ayanntoi cuvadehot,

AVTO TO EPOTNUATOAOYIO amoTehel HEPOG UG EPELVNTIKNG HEAETNG 7OV
GYEOIAGTNKE GTO TMAUIGIO T®V GIOVAMV MOV, Yo TV AmOKTNGY S130KTOPLKOD
dumhdpatog, vad v aryida tov Tufpatog Exmadsutikdv Zmovddv  Tov
[Mavemotiov Nopk g Ayyiiag.

[To cuykekpéva, oKomog TNG EPSVLVNTIKNG HEAETNG slval va eEETAGEL TIG OTOWELS
TOV EKTUOEVTIKOV OV £PYALOVTOL 0 SLOTOMTICHKG INUOTIKG oorelo GYETIKG
Le TN SLOMOALTIGHUIKY EKTAIdEVOT) Kol TNV €KTOGY UE TNV omoio spappudletal ota
EMNVIKG S1AmOMTIOUIKG SNPOTIKG oyoAeia. Edikdtepa,  HeAETH eMIKEVIPOVETAL
OTO VONUA TTOV 01 EKTAISEVTIKOL amodidovy 6Tov 6po ‘dtamoTIoNIKY| eknaidevon’
Kot TV avaykaldtta g eeappoyng . Emumiéov, mpoonabel va diepsvvnost
noleg O1dakTikég péBodorl katl dwdikacieg viobetovvial oe eminedo TAENG KL
oyokeiov yo v mpo®Onon ¢ damoitticikng ekmaidevong kat yati. EAmilw®
6Tl 0. amoteAéopata TS épevvag Oa amoTeAécoVY éva YPNGLLO 001Y6 Ylo GROVC

TOVG EKTOIBEVTIKOVG TPpWToPadincc exnaidevuong, mov emBupody va epoprocovy N
S TOMTIGLUIKT] EKTAIOEVOT] GTNV TAEN TOVG.

Ta dedopéva g épevvag Ba cvAieyBolv HECH pOTNILATOAOYIOV Kot cuveviebéewv. Ta
dedopéva TV epOTNUOTOAOYIOV B0 TOPAGYOLY [0 YEVIKY EIKOVE TOV AROYEDY TOV
EKTOIBEVTIKOV Kot Bt S1EVKOAVVOUY TNV £TAOYT TOV KATGAANA®Y EKTAIEVTIKOVY Y1d T1|
CULLETOYN] TOVG OTN OGUVEVTELEN, N omoio Ba axoiovBnocel, oe e mpoordbelo vo
depevvnBei 1o BEpa mo de£odikd. H aviivon tov dedopévev Tov epomuatoroyiov Ba
S1EVKOAVVEL KOL TNV ETAOYT TOV KOTAAANAOV EKTALOEVTIKAOV Y10, T GUVEVTEVED.

Oa  Mpovv  guyVOP®V, edv  HTOPOVCUTE VA GUUAANPOOETE  oLTO 1O
gpotnuatordyo. H copminpmon tov dwapkei mepinov dexkamévre (15) hemtd  kat
oL amavInoel oog Ba TPOPOJOTOVGAV TNV EPELVNTIKN UEAETY] HE ONHUAVTIKEG
TAnpoopiec, ov omoieg Ba £xovv cviheyBel Amd £KMABEVTIKOVG YVAOGTEG TOV
Bepdtov mov oyetiovial pe T SLATOALTIOMIKY EKTAidsvon.

O1 dedopéva mov Ba curlieyBolv and Ta epmTNUATOAOYIN Ba £lval EPTIGTEVTIKG.
Ta ovépata tov exnadevTik®v oV B0 GLUTANPOOOVY TO EPMTNLOTOLOYIO ¢ Bo.
dnpocievBoiv.

20¢ gVYOPLOT® TOAD Y1d T CLVEPYUTIH GUG.
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EPQTHMATOAOI'TO TOQN AITOYEQN TON EKITAIAEYTIKQN I'TA TH
ATATIOAITIEXMIKH EKITATAEYYXH

Ovopa (8o mapapsivel andppnro) :

Xyokeio :

Tunpo Sdackariog :

ApBpdc amdvinong (8o copminpwdei and tov epevvn) :

A. yeTIKd pe TOV E0VTO 606G

[apokarid onpeibdote Eva X oe KABe epdTNON

1. ®vro:
1. Avdpag :
2. IMvvaika :

2. ¥npewbdote v nhikia cog (og £n)

3. KaBeotig epyasiag :
AvVOTANP®OTNG EKTOLOEVTIKOG !
Moévipog ekmatdevTIKog ¢

4. Xpovia S180KTIKNG epmeLpiag o€ ONUOTIKA oyoheia :

5. Booikéc 6movdie :
Amogortog [Howbayoyung Akadnpiog :
Anodgportog [Hawaymywov Tpnpatog Anpotikng Exknaidsvong :

6. Edv giote andportog [adaymyikng Akadnpiog, £(eTe Tapakorovdnocel 1o
TPOYPOpL eE0UOIMGT |
o Nat
0Oy
o Timota anod T TapaTdve
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7. Iepoitépm 6movdES (LTOpEite VA GNIELOCETE TEPLEGOTEPES ATO L0, OTTAVINOELS)

1. Amé@ortog GAAng Gyoing : 0 Avva, drevkpvicte
2. Amdgportoc Awdackareiov : '
3. Kdroyog Metamruyiakod dmhdpatog : [] Av vat, dlevkpviore
4. Karoyog Awdaktopikod dumhdpatog: L Avvar, Sisvkpviote
5. Tinota and 10 Tapomdve : 0

8. I1660 cuyvd £xete aoyolnbel e T cuvodaokaAio yyevodv Kol oAhodamdv
padnTov o JOUKTIKY Gug Topeia, eEalp®dvTag T SBUKTIKY 60g spmelpio o
OLUTOMTIGUIKG dNPOTIKG oyorela ; (onueidote £va X og kdbe epdToN)

o IToté

O Xravia

0 Mepucéc popég
0 Zoyva

o IToAv cuyvad

o Iavta

9. Xpowia d1daxTikig epmelpiag (Tpohnnpeciag) oe S10moMTIopIKG GYOAEIX :
o 1-3 xpévia
04 -6 ypévia
07-9ypovia
o 10 - 12 ypbévia
013 - 15 ypoévia
o 15+ ypdvia

10. ®éhate va epyacteite 68 SLOTOMTIGUIKO GYOLEIO |
0 Nau
0Oy

11. Zag opéoetr va epyaleate 6e SLOMOMTIGNUIKS GYORElD ; ( mOpaKAA® vIOYpappicTe
NV EXLOYN GOG )

Ag pov apécel kabdiov Mov apéoet
Ag pov apéoel AVOTOQ3c16TOg Mov apécet ToAD
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B. O antdysig 6ag oyeTIkd pe 1) S10mTOMTIGNIKTY eKTaidsvon

Hoapaxahd onueidote éva X oe kabe epdTNON.

12. H d1amoMTio ik eKnaideuom avagEpeTol 6TovG :
0 AAhodamodg pabntég
o ['myeveig kot 6T0Vg ahrodamovg pabntég

13. T16c0 amapoit) motedete OTL elval 1 EPAPHOYN TG SIOTOALTIG KNG
eKTOIdEVONG 68 OA TO GYOAEId. ;
o Kaborov anapaitnm
0 Oyt ol anapoitn
0 Avamo@doiotog/m
O Armopaitnm
o [oAb arapaitnn

14. Tlopaxoié aLTIOAOYNOTE TV OTAVINGT GOC.

15. loc aviikopBaveste tov 6po ‘dlamorTicpiK) eknaidsvon’ BempnTikd;
Hopakaid onpeidote 1o Pabpd cvppmviog N Swupoviog oag pe kabepd omo 11g
TOPOKAT® INADGELS KUKAOVOVTAS TOV KMILKO Tov 6ag ek@pdler.(1= dapwvd
KaBeTa, 2=3apmvd, 3=avarToPicioToc/, 4= GUUPOVEH, 5= CUUEOVO UTOAVTA)

[Hapokaid deite TNV EOPEVN EPOTNCN TPV OTAVINGETE VTN,

ALUTOMTIGUIKY) EKTAIOEVOY) AK A A X XA
a. Paciletor 6TIg TOMTIGUIKES epmelpieg Shov Tmv 1 2 3 4 5
HLaONTOV.

B. avaKOADTTEL TIC OPLOIOTNTESG KL TIG OPOPES HETAED 1 2 3 4 5
TOV TOATIGUAOV KAl TIG YPNOIHOTOLET 6T d1dacKAAin

EMOIKOOO L TIKGL.

y. omoTeAel puo Suvapiky) Sadikacia mov oyetietor pe 1y 1 2 3 4 5
cuvey AAANAETTIdpac OAOV TV HOONTOV.
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8. amodéyetar 6Tt Ta TOMTIGHIKA Ke@dhata’’ Ghov Tmv
padntov eivat wotpa, yati Ghot ot toltiopol givar
1GOTLHOL.

€. avayvopilet 6t o1 unTpkés YAOGGEg TV Habntdv
CUUTEPIAAUPAVOVTOL GTO AVAADTIKO TPOYPALLA.

GT. AmOOEXETAL OTL TA TOAITIGHIKE KEPALOIO LMV TOV
panTodv cuveymg epmAovTiCovVTaL Kat 0Tt 1} TOVTOTNTA
K&0e padnti aroterel pa 6HVOEGN SAPOPETIKMV
TOATIGUIKAV GTOLYEIDV.

16.I1og avtihapPaveate Tov 6po “SlamoMTIGHIKT ektaidsvon’ otny Tpdén;

Iapakakd onpeidote 10 Padpud cvpeomviag 1 Sraeoviog cog pe kobepld oro Tig

TOPUKAT® INADGELS KVKADVOVTOS TOV K®OTKO OV 6ag ek@pdlet.(1= dopmvd

K&OeTa, 2=010pmvd, 3=avarToPdctoTog/1, 4= CLUEOVOD, 5= CVUEOV® ATOLLTA)

ALETOLTIGUIKY) EKTAIOSVON)

a. Paciletol 6TIC TOMTIGUIKEG EUTEIPIES OA®V TOV
pontov.

B. avakoAOTTEL TIC OPOIOTNTEG KL TIG J1APOPEG HETAED
TV TOATIGU®V KOl TIS YPNCIHOTOLEL 6T didaoKatia
EMOLKOOOUNTIKGL.

Y. amotehel pa Suvapikn dLadikacia Tov oyetieton pe
cvveX GAANAETIOpacn OLoOV TV pabntov.

8. amodéxeTal 6TL Ta TOMTIGHIKA KePahona ™’ Ohmv Tmv
padntav eival 16otia, yroti Lot ot ToAMTIopol gival
1GOTIUOL.

&. avayvopilet 0TL o1 UNTPIKEG YADOOES TOV HoBNnT®OV
GUUTEPIAAUPEVOVTOL GTO AVOAVTIKG TPOHYPULLLA.

oT. anod&xeTal OTL TA TOMTIGHIKG KEPAAALO, OAOV TV
panto@v coveyds epmlovtiCovral kat 6Tt 1 ToVTOHTNTA
Ka0e padbnt anoterel pio oHVOEGT S10QOPETIKMV
TOMTICUIKAV GTOLYEIDV.

17. Hapaxakd onpetdote ta 3 kupia epmoddia | TpoPAALATO TOV avTUETORI eTs
OGOV APOPa TNV EPAPLOYT TNG SIOTOATIGHIKNG EKTAIBEVONG

AK A

1

2

2

A
3

X
4

v

v

49To moMTIoIIKG KEQGARIO KEABE UvBPOTOL AVUPEPETUL GTHY TOMTIGTIKY TOV TAVTOTNTIN, T| ONOIC

oLVIGTATOL 6TO TOMTIGTIKG GTOLYEN TTOV QPEPEL.
SOBX. napamopn 1.
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18. Nopilete 0T vapyet ydopa peta&v Bewpiag kat Tpdéng dcov apopd T dtamot-
TIGUIKT EKTaidEVoT); AV val, LTOPEITE VO TO ALTIOAOYTOETE;

I'. O Tonday®YIKES 6O TPUKTIKES

19.11660 cuyva epappolete T SLOMOMTICUIKY| £KTaidgvon 6T aKOAovOo
YVOOTIKE avTikeipeva; (mapakahd® onueidote éva X 610 KATAAANAO KOVTAKL
Yo KOs yvOOTIKO OVTIKEILEVO)

Iloté Xravwe | Mepikéc | Toyva Iloiv
Dopic Al

I"Lwcokd Madnua

Mabnuata Ostikdv
Yrovdov (Madnpotikd.
Dvoikny)

Moabfhpata Kowvovikodv
Xrovddv (lotopia,
['ewypaoia, Opnokevtikd,
Aywyn tov IoAit,
Merén Tepifaiiovtog)

Mabnpata Kailiteyvikov
Yrovddv (Coypaeikn,
LLOVGTKT), K0POS, TPOYOHdt
K.0L)

20. T1660 cuyva violeteite kabepid amd Tig TOPUKAT® SOUKTIKES TPOCEYYIGES OTNV
TGN, Yo va Tpowbncete ) dtamohTickT ekmaidevon ; (mapokord onueldoTe
éva X 670 KATAAANAO KOVTAKL Y100 KUOEME amd TIG TUpoKET® SOUKTIKES
nebodovg)

Iloté | Travia Mepikéc Popés | Toyva Moo
oLVYVa

2VVEPYATIKN
padnon

ANAnAernidpaon
HETOED
Cevyaprov

AwBepotikn
TPOGEYYION

AlEPELVNTIKN
péB0d0g
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Alhec SIBOKTIKEG TPOGEYYIOELS

21. TI6c0o ouyvd vioBeteite kabepd 0md TIg TAPAKATO SBAKTIKEG LEBOBOVS GTNV
TGEN, Y100 VO TPOMONGETE T1) SIUTOALTIGHIKY|] EKTAISEVON ; (TUPUKOAD CTUEIDOTE
éva X 610 KatdAAnio xovtdxt Yo Kabepid omd T TUpOKAT® SOUKTIKES
pedddovg)

Iloté | Xméavia Mepikéc Dopég | Loyva IToiv
Guyva

Yulfnon oe
oAopéAEln

Yv{ntnon oe
LKPEG OPLABEG

[Mai&yo Tov
7 |
porOV’

Mipmon’

Addeg S1daxTiKég péBodor

22. Yrapyovv Kbmoieg dAleg dpaotnplotnies (s0ptocpoi, aviailayéc padniov,
EMOKEYELS, ONUOGLEVGELS KTA.) TOV OPYALVOVOVTAL 6TV TAEN 1 TO oYOAEi0
YL TNV TPomONGN) TG SWITOAMTIGHIKTG EKTAIBEVONG ;

20.G EvYOPIoT® BEpId TOV CLUTANPDOCATE TO EPOTNUATOAGYIO.

51 Avtoocyédia extéheon poiwy
52 ITpokaBopiopévn ekTéesT pOLGV
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A.44 Interview schedule of teachers in English (main study)

Interviewing schedule of teachers’ views on intercultural education and its
implementation within intercultural primary schools in Greece

Preamble

This sheet of paper includes nine (9) questions that constitute an interview on primary
school teachers’ views on intercultural education and its implementation within
intercultural primary schools in Greece. The purpose of the interview data is to supply
the research study with more details and depth, regarding teachers’ perceptions of
intercultural education as well as the general issues and possible problems emerging,
when implementing intercultural education in schools. More specifically, the
interview data will shed light on the main research question of the study: what are
primary school teachers’ views on intercultural education and to what extent it is
implemented within intercultural primary schools in Greece?

Questions

(1) What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

(2) How do you perceive the term “intercultural education” compared to the terms
‘multicultural education’ and "bilingual education’?

(3) Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

(4) What is your experience up to now regarding implementing intercultural education
in primary schools?

(5) How do you try to teach intercultural education in your classroom? (provide
examples) How do you think that this/these teaching approaches/ methods
facilitate the implementation of intercultural education?

(6) In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared
to other subjects? If so, why?

(7) Are there any other events and activities organized towards the implementation of
intercultural education (provide examples)? How do you think that these

processes promote intercultural education?

(8) How feasible do you think it is to implement intercultural education? Why?
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(9) Would you like to make any other comments regarding intercultural education and
its implementation in school?

Thanks a lot for your cooperation
Evanthia Tsaliki
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A.45 Interview schedule of teachers in Greek (main study)

LY£010 GUVEVTEDENC GYETIKA NE TIC UTOYELS TOV EKTULOEVTIKOV Y1 T
OLUTTOMTIGUIKT) EKTALOEVLGY KUL TNV EQUPUOYN TNE GTU S1UTOMTIGULKE ONUOTIKA
cyoireig otV ELLaoa

Ilpooipo

Avt 1 cerida mepiéyet evvia (9) epOTNGELS TOV ATOTEAOVV LK GLVEVTEVLEY] GYETIKA
LLE TIG AMOYELS TOV EKTALOEVTIKMV Y10 T1] SLUTOALITIGHIKT EKTAIOEVON KAl TNV
eQPaPUOYN NG 6T o Ticpikd dnpoTikd oxoreia g EAAGdac. O okondg v
dedopsvov mov Bo cvAieyBohV amd T cVVEVTELET £ival VO TPOPOSOTIIGOVY TV
£pEVVA e TEPLOCGOTEPES AERTOUEPELES KAl BABOC OGOV 0.QOPd GTIG AVTIANYELS TOV
EKTAOEVTIKAV YL TN SIATOATICUIKY £KTAidEVON KOOGS eniong 6T yevikd OEpata
Kot mBavd TpoPANUATE TOV TPOKHTTOVV, OTAV EPAPUOLETAL 1) SIUTOALTIGLUIKY
exnaidevon ota oyoreia. 1o cuykekpipéva, Ta dedopéva Twv cvveviedéemv Ha
QOTIGOVV TO KUPLO EPEVVNTIKO EPAOTNILA : TOLES £iVAL OL ATTOWYELS TOV EKTOLOEVTIKMV
yiat TN StamoMTIG KN eknaidevon kat péypt moto Pabud cpupudletal 1o
SumOATIGHIKG ONpoTIKG oyoieia g EAAGAC ;

Epomiocsig
(1) Tt oag épyetat 610 pLOAS, GTaV 0KOVTE TOV PO ‘OLATOALTIGUIKN £KR0idevON’;

(2) llog avrhapPaveste Tov 6pO “OUTOALTIGUIKT] EKTAIGEVON, GE GYEGN LE TOVG
OpOVS "TOAVTOALTIGLIKY] eKTtaidevoT’ Kat ‘diyhmwoon exnaidevon’ ;

(3) NopiCete 01t elvar armapaitnto va c@appoletol N SLUTOALTIGLIKN EKTOiOEVOT) GTa
oyoiela ; Oa Béhate va eEnynoete yati ;

(4) Tlowx eivar n epmepia cog pEYPL TOPU, GYETIKA LE TNV £QAPLOYT] TNG OLATOALG]LL-
KNG eKmaidevons 6ta ONUOTIKG GYoAeld ;

(5) llog mpoonabeite va 5106&eTe T SLOROMTIGUIKNY £kTaidevon 6TV TAEN Gag
(avaeépate mapadeiypata). Iog vopilete 6Tt avti/avtég ot SdaKTIKEG
npoceyyiceld/uéBodor StevkoAHVOLV TNV TPOMONGN TG SIUTOMTIGHUIKNG
exnaidevong ;

(6) e mowa yvmOTIKG aviikeipeva epappolete ™ doroMTIGHIKN ekTaidevon ; [Nati;
Y rdpyovv kdmola yvooTikd avitkeipeva mov epappolets Teplocdtepo m d10mo-
MTGUIKY eKTaideuoN 68 GVYKPION HE KATo10 GAX. ; AV vat, YlaTi ;

(7) Yrdpyovv kdmoteg GAreg SpactnptoTNTEG IOV OPYUVAVOVTOL YIUt TV EQOPLOYN
¢ STOMTIGUIKIG ekTaidsvong (avagépate mapadeiypata), [1bg vopilete 611
AavTEC Ot S10d1KaGIE TPO®BOVV T SIUTOATIGUIKY EKTTAidEVON |

(8) I1oc0 couctd vopilete dT1t eival va EQapUOGETE TN SLATOALTIGUIKY] EKTAIOEVON);

INati ;
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(9) Ou Béhate vo ava@EPETE KATL AAAO GYETIKA e TN SIUTOMTICHIKY EKTIidEuoN
KOL TNV EQUPOYN TNG GTO GYOAEIO ;

Evyapiotd mohd yia ) cuvepyosia cag
Evavlia Toaiixm
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A.46 Interview schedule of headteachers in English (main study)

Interviewing schedule of primary school head teachers’ views on intercultural
education and its implementation within intercultural primary schools in Greece

Preamble

This sheet of paper includes eleven (11) questions that constitute an interview on
primary school head teachers’ views on intercultural education and its implementation
within intercultural primary schools in Greece. The purpose of the interview data is to
supply the research study with more details and depth, regarding head teachers’
perceptions of intercultural education as well as the general issues and possible
problems emerging, when implementing intercultural education in schools. More
specifically, the interview data will shed light on the main research question of the
study: what are primary school teachers’ views on intercultural education and to what
extent it 1s implemented within intercultural primary schools in Greece?

Questions

(1) What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

(2) How do you perceive the term “intercultural education” compared to the terms
‘multicultural education” and “bilingual education’?

(3) Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

(4) What is your experience up to now regarding implementing intercultural education
in primary schools?

(5) How would you teach intercultural education in your classroom? (provide
examples). How do you think that this/these teaching approaches/ methods
would facilitate the implementation of intercultural education?

(6) In which subjects would you implement intercultural education? Why? Are there
any specific subjects in which you would implement intercultural education more
compared to other subjects? If so, why?

(7) Are there any other events and activities organized towards the implementation of
intercultural education (provide examples)? How do you think that these
events/activities promote intercultural education?

(8) How feasible do you think it is to implement intercultural education? Why?

(9) How do you interpret government policies regarding the implementation of
intercultural education?
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(10) What are the whole-school approaches to the implementation of intercultural
education?

(11) Would you like to make any other comments regarding intercultural education
and its implementation in school?

Thanks a lot for your cooperation
Evanthia Tsaliki
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A.47 Interview schedule of headteachers in Greek (main study)

Yy£010 GUVEVTEVENC GYETIKA NE TIC ATOWELS TOV OLEVOVVTOV TOV INROTIK®OV
GYOLEIMV Y1G TN OLUTOMTIGUIKY] EKTAIOLVOT KUl TV EQUPUOYN) TS OTU
OLUTOMTIGUIKE ONUOTIKE oyoreia 6atnv EALGda

Ilpooipo

Avt ) oehida mepiéyet évieka (11) epoTHGELG TOV ATOTELOVV pLa GUVEVTEVEN
OYETIKG, PE TIG ATOWYELS TOV SEVOVVTOV STHOTIKMV GYOAEIWV Y1t Tr) SIUTOATIGHIKY
EKTOIBEVON KAl THV EQAPHOYN TG OGTA SLUMOATICUIKA SNUOTIKA GYOAEld TNV
EALG80. Zkondg Tmv dedopévav e cuVEVTELENG £ival TPOPOSOTAGOVY TV £pevva LU
TEPIECOTEPEG AETTOUEPELEG KO (100G, GOV dpopd GTIS AVTIMWYELS TOV dleubuvTdV
v T Siemo TG iKY ekmaidevon kabmg eniong yevikd 8épata kal mbava
TPOPANUATA TOV TPOKVATOVY KATH TNV EQUPLOYH TG SLUTOALTIGUIKIG EKTAIDEVOG
oto oyoreia. Ewdikdtepa, ta dedopéva tov cuvevtenEemv Ba Sluemticovy 1o Khplo
EPEVVITIKO EPOTNULA TG HEAETNG: TTOLES £IVAL Ol UTOWELS TOV EKTALOEVTIKDY TMV
ONUOTIKOV GYOLEIMV GYETIKA pE T1) SIUTOATIGUIKY) EKTTaidEV6Y KAl 6€ o010 Babuod
epuppuoletat ot SwwrOMTIGIKE dNpoTikd oyoieia oty EALGda;

Epotmiceg

(1) T cog £pyetal 6To puaro, 6Tay aKovTE TOV 6po/Tn PPAcT ‘SlUTOAITIGHIKT
exnaidgvon’;

(2) llog aviihappdveste oV 6p0 ‘OLUTOALTIGLIKY EKTTAIBEVON’ GE GUYKPLON) HLE TOVG
dpovg “molvoMTIG KT eknaidevon’ Kal ‘Siyhwoon eknaidevuon’;

(3) Nopilete 61 n SremoAiticpukn exnaidevon sival anapaitnto va e@apudletal ota
oxoheia; Oa BEAate va eENynoete yaTi;

(4) Iowt givar n gprepia 6og MG TOPU CYETIKA LLE TNV EPAPULOYN TNG OLUTOALTIG ILKNG
eKaideVoNG 6TA ONLOTIKA GYolei;

(5) Ibg Ba dddokate ) dSamoATIGIIKY eKTaidgvon oV TEN oag; (avapépate
nopadeiypata). [log vopilete dtt avtiy/avtég o1 S18axTikég Tpoceyyicels/puébodot
B StevkdAvvay TV EQAPHOYN TNG SIWTOATIGUIKNG EKTOISEVONC;

(6) e Mol yvOoTIKG aviikeipeva 8a e@appolote ) SIWTOMTIGUIKT EKTAIOEVON;
INati; Yrdpyouv K4mole GUYKEKPLIEVH YVOGTIKG avTikeipeva 6ta omoia Ba
ePupUOlaTe TN SLMOATIGUIKY EKTAISEVON 6€ GUYKPLION pE GAlA; Av val, yaTi;

(7) Aopyavovovtal Ghia YeYovaTa 1 SpacsTnploTnTES TPOS TV KATELBUVGN TNG
Sramoltiopiknig eknaidevong; (avapépate mapadeiypata) Iog vopilete 61t avtd

YEYOVOTO/SpacTptdmTeg TPomBolv T SIUTOATIGUIKT| EKTIAidEVoN;

(8) T1660 epktd vopilete 4Tt eival va eQupUECETE TN SWTOMTIGUIKY EKTAIOEVON;
INarti;
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(9) Ilg epunvedete v KLPEPVNTIKT TOAMTIKN GYETIKA LE TNV EQAPUOYN TNG
OLOTOALTIOUIKNG EKTAIdEVONG;

(10) Ioweg eivar o1 wpooeyyioelg OAOKANPNG TNG OYOAIKNG HOVASAG OYETIKA LE TN
OLUTOATIGIIKT EKTAISEVOT KUL THV EPAPLOYN TNG GTO GYOAEI0;

(11) Ba 6éhate va kGvete KATOO GALO OYOAI0 GYETIKA UE T SIATOATIGHIKN
EKTAIOELOT KAL TV EPAPULOYT] TNG OTO GYOAEIO;

206 EVYUPLOTA YO T1] CLVEPYUGTU
Evavlia Toarikn
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A48

Documentary material obtained from each school

Documentary material

IPS1 - Documents of the composition of pupil population
I1PS2 - Documents of the composition of pupil population
- Book “All different, all equal * ( one year project )
- Published newspaper * Intercultural news ’
IPS3 - Documents of the composition of pupil population
1PS4 - Documents of the composition of pupil population
- Published newspaper ‘The world with children’s eyes’/ ‘The world as
children view it’
IPSS - Documents of the composition of pupil population
IPS6 - Documents of the composition of pupil population
1PS7 - Documents of the composition of pupil population
IPS8 - Documents of the composition of pupil population
IPS9 - Documents of the composition of pupil population
IPS10 | - Documents of the composition of pupil population
IPS11 | - Documents of the composition of pupil population
IPS12 | - Documents of the composition of pupil population
- Five issues of the published newspaper ¢ Our little newspaper’
- Book-cd rom ¢ A changing world; occupations or technicians that tend to
be lost ( one year project)
- Book © A story for peace; building a bridge with the Greek children in the
world ( one year project )
- Cd-rom ‘Environmental activities’ ( one year project )
- Cd-rom ‘The colours of our place’ ( one year environmental project )
IPS13 | - Documents of the composition of pupil population
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A.49 Questionnaire administered to teachers in English (pilot study)

Dear colleagues

This questionnaire constitutes part of a research project designed within the frame of my
PhD study, which is conducted in the Department of Educational Studies of the
University of York, England.

The purpose of this research project is to examine the views of teachers, working in
intercultural primary, schools on intercultural education, and the extent to which it is
implemented within intercultural primary schools in Greece. The project focuses
specifically on teachers’ perceptions of the meaning of the term ‘intercultural education’
and the necessity of its implementation. Moreover, it seeks to explore what teaching
methods and processes are adopted in the classroom and the school for the promotion of
intercultural education and why. 1 hope that the results of the research project will
constitute a useful guide for all primary school teachers, who wish to implement
intercultural education in their classrooms.

Questionnaire and interview data will be collected. The distribution of the questionnaire
to the mainstream teachers of the school constitutes the first stage of the research study.
The questionnaire data will supply an overview of teachers’ views on the issues the
research study seeks to explore. Moreover, the analysis of the questionnaire data will
also facilitate the selection of the appropriate interviewees. Each one of them is going to
participate in an interview, which is going to follow and which constitutes the second
stage of the research study. The interview data collected will help me to understand the
topic more completely

The completion of the questionnaire should take about 20 minutes and would be highly
appreciated. It would provide the research project with important information collected
by teachers knowledgeable on intercultural education.
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QUESTIONNAIRE ON TEACHERS’ VIEWS ON INTERCULTURAL EDUCATION

Your name (which will remain confidential):

School :

Year :

Number assigned to your response [researcher will complete this part]:

A. Please tick appropriately

1. Sex:

1. Man:

2. Woman:
2. Age
1. 21-30:
2. 31-40:
3. 41-50:
4. 51-60:
5. 61-70:

3. Working status:

1. Temporary teacher:
2. Permanent teacher:

4. Years of working experience:

1 -3 years

4 —10 years
11 —20 years
21 - 30 years
31 —40 years
41— 50 years

5. Basic Studies:

o0 Graduate of Pedagogical Academy
O Graduate of the Department of Primary Education
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6. If you are a graduate of the Pedagogical Academy have you received training for
equating your diploma with the diploma of the Department of Primary Education?

O Yes
o No

7. Further Studies:
0 Graduate of another department:
0 Teacher — training college:

0 Master’s Degree:
o0 PhD Degree:

8. If you are also a graduate of another department, which is this?

9. If you have a Master’s degree, in which field is it?

10. If you have a PhD degree, in which field is it?

11. How often have you dealt with teaching native and foreign pupils in the same
classroom in your teaching career exempting your teaching experience in
primary schools? (tick the appropriate box)

o Never

o Rarely

O Sometimes
o Often

o Very often
o Always

12. Years of working experience in intercultural schools:
ol -3 years
04— 10 years
o 11 - 20 years
o 21 - 30 years
0 31 — 40 years

13. Did you want to work in an intercultural school?

O Yes
o No
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14. Do you like working in an intercultural school? (underline your choice)
Strongly like Like Neutral Dislike Strongly dislike

B. Please tick appropriately.
15. Intercultural education refers to:

o Foreign pupils
o Both native and foreign pupils

16. How necessary do you think that the implementation of intercultural education is
in all primary schools?

o Very necessary

O Necessary

0 Undecided

O Less necessary

o Not at all necessary

17. Please justify your answer.

18. How do you understand the term “intercultural education’?
Please indicate the strength of your agreement or disagreement with the following
statements by circling the appropriate code.
(I=strongly disagree, 2=disagree,3=undecided,4=agree,5=strongly agree)

Intercultural education

a. 1s based on all pupils’ cultural experiences, 1 2 3 4 5
in their own lives.
b. explores the differences and similarities 1 2 3 4 5

between different cultures and uses them
in teaching constructively.

c. 1s a dynamic process that involves constant 1 2 3 4 5
interaction between all pupils.
d. accepts that all pupils’ cultural capitals are 1 2 3 4 5

equal, because all cultures are equal.
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e. recognizes alternative languages as part of 1 2 3 4 5
the curriculum.

f. accepts that all pupils’ cultural capitals are 1 2 3 4 5
constantly enriched and that each pupil’s
identity constitutes a synthesis of different
cultural elements.

19. Would you like to make any other comments on your understanding of the
term “intercultural education’?

C. 20. How often do you implement intercultural education in the following subject
fields?(Please tick the appropriate box for each subject field)

Very often | Often | Sometimes | Rarely | Never

Language studies

Science studies (Maths,
Physics)

Social Studies (History,
Geography, Divinity,
Citizenship education,
Environmental studies)

Art studies (painting, singing,
dancing, PE)

21. How often do you adopt each one of the following teaching methods in the
classroom to promote intercultural education?

Very Often | Sometimes | Rarely | Never
often

Cooperative learning

Peer interaction

Whole class discussion

Interdisciplinary approach

Exploratory method

Role playing
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22.Are there any other teaching methods or processes you adopt in the classroom to
promote intercultural education?

.......................................................................................................
........................................................................................................

.........................................................................................................................................

23. Are there any processes organized by the school for the promotion of intercultural
education?

Thank you for completing this questionnaire.
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A.50  Questionnaire administered to teachers in Greek (pilot study)

Ayamnrol cuvaderpot,

Avtd 10 epOMUOTOAOYIO0 amoterel PHEPOC MOG EPELVNTIKNG HEAETNG TOL
GYEOIAGTNKE GTO MAMIGLO TV GTOVIMV HOV, Yo THV andKINGT S8UKTOPLKOD
dmhdpotog, ved v aryido tov Tunpotog Exmadevtikdv Xmovddv 1ov
[Tavemomipov Iopx g Ayyriog.

[Tio cvykekpuyéva, okomdg NG epeLVNTIKAG HEAETNG gival va eE£TdoelL TIg
OMOYELS TOV EKTOWIEVTIKOV 7OV £pydloviar oe SumOMTIGHIKG dNUOTIKG
oXOAeior GYETIKG e TN SLOTOMTIGUIKY EKTAISEVON KO TNV £KTOGT, IE THY OTOia
e@UPUOCETAL OTA EAANVIKG SUTOMTICIIKG ONUOTIKG oyoAeio. Eididtepa, n
HEAETN EMKEVIPOVETOL GTO VONWO OV Ol £KTUISEVTIKOL amodidovy GTovV Opo
‘SIUMOATIGIIKY)  £KTOidEVon’ KAl TNV OVOYKOWOTTE NG EPAPUOYAS NG
Emmiéov, mpoonabel va diepevvioet moteg di1daktikég péBodol kar diadikacisg
vioBetovvion oe eminedo TAEng kot oyokeiov yw ™V TIPOMONON NG
dlumoMTiclkng  eknaidevong kot ywti. Elmio on 1o omotehéopate g
épevvag Bo amoterécovy €va ¥prolo odnyd yio dhOVE TOVG EKTUISEVLTIKOVG
tpwToBadinag skmaidevong, mov emBLVUODY Vo £QAPUOCOVY TN SIUTOMTIGUIKT
gknaidevon oty éEN T0VG.

Ta dedopéva g Epevvag Ba ocviiexfodv pécwm  epoTnUATOLOYi®OV Kol
cvvevievéeav. Ta dedopéva tov epempotoroyiov Bo Tapdoyovy e YEVIKT
EIKOVOL TOV OTOYEMV TV EKTAOELTIKOV Kot H0 S1EVKOAUVOVY TV EMAOYH TOV
KOTEAMNA®V EKTUSEVTIKOV Y10l TN GLUUETOYN TOVG GTH GLVEVTIEVEY, 1) oToia O
akolovOnicel, oe o mpoondBerr vo diepgovndel 10 O8po mo Sie€odukd. H
ovEALGoT TV Se30UEVOV TOV EpOTNHATOAOYIOV Bar SlEVKOADVEL KAl TV ETIhOYY
TOV KOTOAANA®V EKTOOEVTIKOV Y10 TH GUVEVTEVED.

Oa  Huovy  evyvOumv, &0V UTOPOVCHTE VO  GUUAANPMOGETE AVTO 1O
epotnuatordylo. H copmknpmon tov  Swpkei nepimov dexanévie (15) hemtd
KO 01 GOVTAGELS Gag B0 TPOPOSOTOVGAV TNV EPELVNTIKT HEAETN UE GNUAVTIKEG
nAnpoeopieg, ol omoieg Ba Exovv cuikeyfel amd exmadevTiKodg YVHOOTES TMOV
Bepdtov mov oyetilovat pe T STOMTIGUIKT eKTOidevo).

O1 dedopéva ov Bo cLAAEXBOHY 0 10, epTNUATOLOYLL B ElVOL EPTIGTEVTIKG.
To ovopata TV eKTOBEVTIKOV TOV B0 GUUTANPDGOVY TO EPWTNHATOAOYLO St Bt
dnpocteuBouv.

206 EVYUPIGTO TOAY Y10 T GLVEPYUSIH GG,
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EPOQTHMATOAOTI'IO TON AHOYEOQN TON EKITAIAEYTIKOQN I'TA TH
ATATTIOAITEEMIKH EKITAIAEYZH

Ovopa (8o mapopeivel andppnto) :

Zyolelo :

Tunpa 1dackoiiog :

Ap1Ouog andvinong (o copminpwBei amd tov epevvnT) :

A. Iopoaxorod onpeidote évo X og KGOe epdTNoN.
1. ®vro :

1. Avdpag :
2. T'vvaika :

2. Huxda :

o21-30
o31-40
o41-50
o51-60
o61-70

3. KaBeotig epyaoiog :

O AVOTANP®TAG EKTUSEVTIKOG
0 MOVIHOG EKTAOEVTIKOG

4. Xpovia Sdaxtikng eumelpiog (rpovanpeoia):

o 1-3 ypévia

0 4-10 ypovia
o 11-20 gpévia
0 21-30 ypévia
0 31-40 ypovia
0 41-50 ypévia

5. Baowkég omovdée :

0 Andportog Hodaymyurig Akadnpiog
D Anéportog [Modoywyov Tunpoatog Anpotikng Exnaidevong
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6. Eav elote amdportog Hadaywywng Akadnpiag, £yete mapakorovbfiost 1o
mpoypapa egopoinong;

o Nau
o Op
7. Hepartépm omovdég
0 ATOQO1TOC GAANG OYOAC
0 An6pottog Adackureiov
o Kéroyog Metantuylakoh SImAdpoatog

0 Karoyog Awdaktoptkoh SumAduatog

8. Eav eiote andpottog GAANg oyoric, mota sivar avty ;

9. Edv eioTe KATOYOG LETAMTVY KO TITAOV GTOVS MV, GE IOV TOUEN EIOIKEVTHKATE |

10. Edv giote kd1030G S180KTOPIKOY MTADUATOS , GE OOV TOREN EIGIKEVTNKATE ;

11. Hoéoo ocvyvd £xete aoyoinbei pe ™ cvvdidackaiio yryevov kal ahhodammv
uabntov otn ddaktikt| cog mopein, e£apOVTUS T SIBAKTIKY 6ug EUREpin OE
SramoMtiopikd dnpotikd oyoreia; (onuetdote éva X oe kGbe epdtnon)

o [loté

O Zmavia

0 Mepikéc popég
O Zouyva

o [ToAd cvyva

o [avta

12. Xpovia Swdaxtikng epmetpiog (mpobmnpesiog) oe dwumohtiopikd oyokeio:

o 1-3 ypévwa

0 4-10 ypévia
o 11- 20 ypdvia
021-30 ypévia
a 31-40 ypdévia

13. ©éhate va epyaoteite og SlumoMTIGUIKO GYOAEID;

o Nat
o ‘O
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14. Xag apéoet va epyaleate 6 SIAMOATIGHKO GYorelo ; ( TapaKaA® VIOYPULLicTE
™V EMAOYN 60 )

Mov apécst mapa ToAD Ag pov apéaet
Mov apéacet AVamTopascloTog Ag pov apéoel kabBorov

B. Iapakard onpeivote éva X og kabe epdTNON.
15. H S10moMTIG LK) EKTOiSEVOT] aVAPEPETAL GTOVG:

0 AAOSATONS LaONTEC
O I'myeveig kat atovg arrodamovg pabntég

16. 1600 amapaitntn motevete 0Tl eival 1) e@appoy) TG SIUTOATIGUIKNG
EXTTAIOEVONG 68 OAU T GYOAEi;

0 IToAd aroapaitnn

0 Anapoaitn

0 Avomopaclotos/mn

0 Oy moAd amapaitnm
0 KaBoiov anapaitnn

17. Nopaxord aiTloAoyNoTE TV ATAVINGT GOC.

......................................................................................................
......................................................................................................

......................................................................................................

18.J1lo¢ avtihoppdveste tov 6po “SLUTOMTIGHIKY ekTtaidevon’ ;
Napaxarid onpeidore 10 fabpo cvpeoviag 1) dStaeoviag cog pe kabepid and Tig
TUPAKATO SNADGELS KUKAOVOVTAS TOV KMOIKO TOV 60¢ EKPPAlet.
(1= d1povd Kabeta, 2=3apoVve, 3=avantopicioTtoc/1), 4= GULEOVH,
5= cLuHEOVO andlvta)

ALQTOMTIGUIKTY] EKTAIOEVON

a. Baoiletar e 6wV TV padntodv 11g 1 2 3 4 5
TOMTIGUIKES EPTELPIE, 6T (o1 TOVC.
B. avaKaAVTTEL TIG OHOLOTITEC KOt TIG 1 2 3 4 5

APOPEG HETAED TOV TOMTIGUOV Kul
TIg Ypnoponmolel 6T S1ducKaAid.
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emolkodopnTikd (KovoTpoukTifiopic)

Y. amoteiel pa Svvapikn dodikaoio tov 1 2 3 4 5
oyetiletar pe ™ ovveyn alknienidpacn
Oh®V TOV padnTodV.

d. amodéyetat 6TL Ta TOMTICHIKA Ke@diato 1 2 3 4 5
Ohov tov pobntodv elvat ica, yati 6ot
ot toMTiopot elvat icot.

e. avayvopilel 6TL dGAleg YAOGGOEC 1 2 3 4 5
ATOTEAOVV HEPOG TOV AVAAVTIKOD
TPOYPAUUATOC.

OT. OTOSEXETOL OTL TO TOMTIGHIKA 1 2 3 4 5

KEQAAOLA OA®V TOV HOONTOV ocVVEXDC
eumiovtilovtol katl 6T N TaVTOTNTA
K40e pabnmi aroterel pa odvheon
SLOPOPETIKMV TOATIC KOV GTOLYEIDV.

20. Oa 0&hate vo avaQEPETE KATL AALO GYETIKA LE TNV TPOCOTLKY GAC AVTIANYT] Yo
TOV OPO ‘SIAMOATIGUIKY ekTaidevon ;

I'. 21.I16c0 cvyvd epappolete m Swmoitiopiky exnaidevon ota axdrovdo
YVOOTIKG avTiKeipeva; (Tapakald onpetdote éva X 6T0 KATAAANAO KOVTAKL
v K&0e yVmOTIKO avTIKEiEVO)

IToiv Xoyva | Mepikég Yravwa | Iloté
Xoyva Dopig

I'A\wooikd MaOnua

MaOnpata Ostik®dv
2rovddv (Madnpuotikd.
Dvokn)

Moadnpata Kowvovikdv
Yrovdov (Iotopia,
I'eoypagia, OpnokevtiKd,
Aywoyn tov [ToAit,
Merém Tepifdiiovtog)

Moabnpata Kaliireyvikov
Zrovdav (Loypagikn,
HOVGLKY, X0PAC, TPayovdL
K.0)
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21. T16c0 cvyvd vioBeteite kabBeptd and T1g TopaKaT® MSAKTIKES HeBddovg otV
TaEN, Yo va TPowBNcETE T SWTOATIGUIKY] EXTaiSEVOT ; (TOUPAKAAD CNUEIBOTE
éva X 6T0 KATAAANAO KOLTAKL Yo KaBeULE Ao TIG TOPUAKAT® S1OUKTIKES
neBdo0VC)

IHold Xvyva | Xoyva | Mepikéc Popég Xaavwa_ | Iloté

2VVEPYUTIKI)
uébnon

AMMAemidpaon
petaln
Cevyaplon

Yv{ntiocig og
oAopELELD

AwBepotiki
TPOGEYYIO)

Aepeovn ik
1éBodog

[aigwo tov
poOLOV

22. Yrapyovv Kamoteg dAreg d1daktikég uéBodot 1 dadikacies Tov viobeteite oTny
TaEN, yra va TpowbioeTe T SUTOMTIGUIKY eKTaidevo ;

23. Yrdpyovv kamoteg dadikacieg mov opyavmvovtat and 10 oyoreio yio v
TPOMONGN TNC SLUTOALTIGLUKNG EKTTAIOEVONG ;

2ag evyaploT® Bepd IOV CLUTANPOCATE TO EPOTUATOAIYIO.
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A.51 Interview schedule of teachers in English (pilot study)

Interviewing schedule of teachers’ views on intercultural education and its
implementation within intercultural primary schools in Greece

Preamble

This sheet of paper includes nine (9) questions that constitute an interview on

primary school teachers’ views on intercultural education and its implementation
within intercultural primary schools in Greece. The purpose of the interview data is to
supply the research study with more details and depth, regarding teachers’ perceptions
of intercultural education as well as the general issues and possible problems
emerging, when implementing intercultural education in schools. More specifically,
the interview data will shed light on the main research question of the study: what are
primary school teachers’ views on intercultural education and to what extent it is
implemented within intercultural primary schools in Greece?

Questions

(1) What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

(2) How do you perceive the term “intercultural education’ compared to the terms
‘multicultural education” and “bilingual education’?

(3) Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

(4) What is your experience up to now regarding implementing intercultural education
in primary schools?

(5) What kind of teaching methods do you adopt in the classroom to promote
intercultural education or How do you try to teach intercultural education in your
classroom? (provide examples) How do you think that this/these teaching methods
facilitate the implementation of intercultural education?

(6) In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared
to other subjects? If so, why?

(7) Are there any other processes you organize in your classroom or are organized by
the school towards intercultural education? (provide examples) How do you think

that these processes promote intercultural education?

(8) How feasible do you think it is to implement intercultural education? Why?
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(9) Would you like to make any other comments regarding intercultural education and
its implementation in school?

Thanks a lot for your cooperation
Evanthia Tsaliki
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A.52 Interview schedule of teachers in Greek (pilot study)

Ly£010 GLVEVTELENC GYETIKA NE TIC AMOWELS TOV EKTOIOEVTIK®V YU T1)
SUTOMTIGUIKT] EKTUIOELON KUl TNV EQAPUOYN THNE GTU SIUTOMTIGUIKA CYOAEL

e Elladag

Ilpooipto

Avm) 1) cerida mepiEyel evved (9) epOTAGELS TOV OTOTEAOVV L0 GUVEVTEVEY] OYETIKA
LLE TIC ATOYELS TOV EKTALOEVTIKOV Y1 T1) SIUTOAITIONIKY EKTOIOEVOY KoL TNV
EQUPHOY TNG GTA OATOALTICHIKA dNHOTIKA oyoreia g EALGdac. O okomds twv
dedopévmv ov Bu cuiieyBohv amd T cuvEvTevdn eivat va TPOPOSOTHGOVY THY
£PELVA LLE TEPLOCOTEPEC AETTOUEPELES KL BAOOC OGOV CPOPE GTIS AVTIAMELS TOV
EKTTOLOEVTIKOV Y10 T SIUTOATIG UK EKTOIOEVOT KABME eMioNg oTa yevikd OEpata
Kot mBavd TpoANpata Tov TPOKLITOVV, OTAV EAPUOLETAL 1) SIATOAITIGLUIKY
ekmaidevon ota oyoreia. ITo cuykekpipéva, ta dedopéva tomv cuveviedtemv Ba
QOTICOVV TO KUPLO EPEVVITIKO EPMTNHA : TOIES £IVUL OL ATOWYELS TOV EKTUIGEVTIKMOV
YLt TN SIATOATIG KT ekt idevon Kat pEypt oo Babpd spappdletar ota
dUTOMTICHIKA dNPOTIKA oyoieia TG EALGSAG ;

Epomioeag
(1) Tt oag £pyetal 6T0 PAAO, OTAV AKOVTE TOV OPO ‘SLUTOATIG UK ekntaidevon’;

(2) Iloc avihapfaveste Tov 6po “SIUTOAITIGHIKY EXKTaidEVoN’, G GYECT LLE TOVG
OpPOVC "TOAVTOALTICIUKY ekTtaidevon’ Kat diyhwoon) eknaidgvuon’ ;

(3) Nopilete 011 eivat amapaitnTo Vo e@appOleTal 1) SLWTOALTIGHIKY EKTOIOEVOT OTU
oyoieia ; Oa OEhate va eEnynoete ywti ;

(4) Iowx eivar ) epmerpia cug PEXPL TOPA, GYETIKA HE TV EQUPHOYN TNG SLATOAIG L
KNG EKTAidEVONS GTA SNLLOTIKA OYOAEX ;

(5) Ti eidovg ddukTikég peBddovc viobeteite oV A&, Yo va TpowBNoeTe T damo-
Mok exknaidevon (avaeépate tapadeiypata); [ohg vopilete 4t avty/avtég
Ol OOUKTIKEG HEBOSOL SLEVKOADVOLY TV EQUPHOYN TG SIUTOALTICULIKNG EKTAIEV-
oNng;

(6) Xe ol YVOOTIKG avTiKeipevo e@appolete T StamoMTIGHIKN ekttaidevon ; [arti;
YTrdpyovv Kamota YVOOTIKA avTiKeipeva Tov epappoleTe TeEPIGGOTEPO 1) S1UTTO-
AMTIGHIKT) eKTaidEVON 68 CUYKPLON HE KAmow dARa 3 AV vat, yiati ;

(7) Yrapyovv kamoteg GAreg dladikasisg Tov opyavdvete oty Tl 6ag 1) opya-
VOVOVTOL ATTd TO GYOAELD yli T1) SLUTOMTIGHIKY eKTaidevon (AvaeEPUTE Tapa-
detypata); Ilog vopilete 1t avtéc ot dudikacicg TpomBovv T StamoMTIG -
KN ekmaidevon ;
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(8) T1o60 £@1kTo vopuilete OTL sival VoL QAPUOGETE TN SIUTOAMTIGLIKY EKTAIOEVON;
Natl

(9) Oa BELaTE Vo ava@EPETE KATL AALO GYETIKG e TN SluTOMTIoHIKT) eKTaidevon
K1 TNV EpUPHOYN TNG GTO GYOAELD ;

Evyapiotd moid yia ) cuvepyacio 6ag
Evavbia Toaiixn
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A.53 Table of changes in the questionnaire

1. A title was inserted in each one of the parts of the questionnaire.

2. In question 2 and 4 the respondents added the exact years of age and working
experience respectively. Thus the researcher would create groups according to
their answers.

3. Questions 8, 9, 10 were incorporated into question 7.

4. In question 7 “None of the above” choice was added.

5. The likert scale in questions 14, 16, 18, 19, 23, 24, 26 shifted from negative to
positive statements so as to keep consistency.

6. In question 18, statement d, “not equal” was replaced by “of equal value” in
order to be more precise.

7. Question 18 by itself could be thought as a misleading question. Therefore,
question 19 was added.

8. Question 21 was rephrased.

9. Question 22 was thought as being unnecessary

10. Question 25, 27 were omitted. Instead “Other” was added below question 24,
26 respectively.

11. Footnotes explaining the terms “role-playing” and “simulation” were inserted
for respondents’ better understanding.

12. In question 28 the word “processes” was replaced by the words “events and
activities” as they were thought to be vague and general.

13. In question 18, statement d, “not equal” was replaced by “of equal value” in
order to be more precise.
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A.54 Table of changes in the interview schedule

The changes in the interview schedule came after the changes made in the respective
questions of the questionnaire.

1. Question 5 was phrased more simply (“How do you try to teach....... ”

2. In question 7 the word ““processes” was replaced by the words * events and
activities”
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A.55 Informed consent protocol (in English)

THE UNIVERSITYW DEPARTMENT OF EDUCATIONAL

STUDIES
University of York
York, YO10 SDDEngland

Head of the Department
Professor Richard Andrews
Telephone +44 (0)1904 433453
Fax +44 (0)1904 433459
Email: rja3(@york.ac.uk

Website:  www.vork.ac.uk

RESEARCH STUDY ON INTERCULTURAL EDUCATION

INFORMED CONSENT FORM
for participation in research

The purpose of this document, in accordance with the requirements of the university’s
code of research ethics, is to make explicit the nature of the proposed involvement
between the researcher and the persons/organisation agreeing to supply information
(the participants), and to record that the research subjects understand and are happy
with the proposed arrangements.

The researchers: The researcher in charge of this study is Evanthia Tsaliki, a Ph.D
student in the Department of Educational Studies, University of York, York, YO10
5DD, England. Complaints may be addressed or more information can be provided by
the supervisor of the student, Professor Richard Andrews, at the above address.
Alternatively, information can be obtained by the members of the researcher’s Thesis
Advisory Group (TAG), Dr Jean Conteh (tel: ) and Dr Elias Avramidis (tel: ). The
research project is designed within the framework of the student’s study for the award
of the Doctor of Philosophy Degree.

The research: The purpose of the research as a whole is to investigate primary school
teachers’ perceptions of the meaning of intercultural education and the extent to
which it is implemented within intercultural primary schools in Greece. More
specifically the research study seeks to explore primary school teachers’ perceptions
of the term ‘intercultural education’ and of the necessity of its implementation.
Further to that it seeks to investigate the teaching approaches and the teaching
methods they adopt to promote intercultural education and why, as well as any other
activities and events organised towards the implementation of intercultural education
and why.
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What participation in the study will involve: Participants (primary school teachers)
will be asked to complete a questionnaire that its completion should take no more than
twenty (20) minutes. The analysis of the questionnaire data will lead to the selection
of the appropriate teachers, who are going to participate in the second stage of the
research. Each one of those will be interviewed in an attempt to examine the research
questions of the study, as they were mentioned above, in more depth. Interviews will
also be conducted with the head teachers of the selective schools. The interviews will
be recorded on audiotape. It is understood that the interviewee is free to decline to
answer any question, to terminate the interview at any time and to require that any
section or the whole of the recording be deleted.

Use of the data: The aim will be eventually to present the research in academic
contexts along with the data collected in other parts of the study. Furthermore, it may
be presented through publications, conference presentations, teaching and so on. If so
requested the researcher will refrain from using data that the subject considers
sensitive. The intercultural primary schools in which the main research will be
conducted will be given copies of a summary of the results of the study translated into
Greek.

Anonymity of participants: All questionnaire and interview data acquired will be
treated as confidential. Unless specifically agreed otherwise, no names will be made
publicly available. References in publications, talks etc. to particular jobs,
organisations, individuals etc. will be anonymised and features which might make
identification easy will be removed.

Declaration by the research subject(s): I/we have read and am/are happy with the
arrangements as set out above.

Signature of participant(s)

Researcher’s signature

180



A.56 Informed consent protocol (in Greek)

THE UNIVERSITYW TMHMA EKMAIAEYTIKQN

2NOYAQN

Mavenotiuio MNopk
Mépk, YO10 5DD
MeydAn Bpetavia

MNp6edpog TuAHATOG
KaBnyntrig Richard Andrews
ThAédwvo +44 (0)1904 433453
Fax: +44 (0)1904 433459
Email : ria3@york.ac.uk
lotooeAiba: www.york.ac.uk

EPEYNHTIKH MEAETH XTH AIATIOAITIEMIKH EKITAIAEYXH

EI'TPA®O XYNAINEXHX
YL GURLUETOYN] OTNV £PEVVUL

YKOMOC OUTOV TOL EYYPAPOVL, CUUEMVA WHE TIC OTALTHGE; TOL KOOKA TOL
[avemompiov oyetikd pe v ndikny g £peuvag, eival va KATAGTHOEL SAPN T VO
TG MPOTEWOUEVNG EUTAOKNG TOL  EPELVNTI] HE TA  TPOCSOTA/OPYOVIGLO
(CLUUETEXOVTEG) IOV CLUPBVOVV VO TUPAGYOVY TANPOPOPIEG KL VA KATAYPAWYEL OTL
TA VIOKEIPEVA TNG EPEVVAC KATAVOOUV Kl EIVAL IKAVOTONEVA HE TIG TPOTEWVOLLEVEG
puBpuicelc.

Ov gpevvntég: H vmedBovn gpeuvnpia yia avt) ) pekétn ovopdletar EvavOia
Toakikn. n omola eivar vroynHea dGKkT®P oto THRpa Exnawdevtikdy Xmovddv
(Department of Educational Studies), [avemotijo I'opx (University of York),
(York). Ayyhia (England). T'a mapdamova 1y yia mepiocdtepec TAnpopopies pmopeite
va  anguBoveoste oTov €mOMT TG @oitnTplag, Kabnynt Pitoapvt Avipiovg
(Professor Richard Andrews), omv moapandve diebBvvon. Evallaxtikd, 7y
TAnpopopiec pmopeite vo amevBvveste Kot ota pEAN g LvpPovievtikng Opdadog
(Thesis Advisory Group) tov gpeuvnti, ) Adktopa TGv Kovie (Dr Jean Conteh)
(tel: +44(0)1904 433458) kot to Aoxtowpa Hiia APpapidn (Dr Elias Avramidis)
(tel: +44(0)1904 434783). H gpeovntik) pekétn oyedidotnKe OTO TAAICLO TOV
OTOVOBY NG QOITHTPIEG Yl TV amoktnon tov  Adaktopikod Tithov o1ig
Exnaidevtikég Enovdéc.

H £pguva: XKomoc ™G €PEVVAC E1VOL VO EPEVVIIOEL TIC AVTIMYELS TOV EKTALOEVTIKMV
TOL SNUOTIKOV GYOAEIOV GYETIKA LE TO VONUA TG SLUTOALTIGLIKNG EKTTAIBEVGTG KAl TO
Babuo otov omoio epappoletal ota dSomoMticuikd dnpuotikd oyoreio oty EAAdda.
Ewdwotepa, 1 épevva mpoomabel va SIEPELVICEL TIC AVIIMYELS TOV EKTALOEVTIKGDV
TOV ONHOTIKMV GYOAEIMV  OYETIKA HE TOV OpO “OOMOALTICUIKY EKTAidEVLON’ Kol TV
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avayKaOTTe TG £QUPHOYNS TNS. Emumiéov mpoonabel va diepevvnoet Tig 100K TIKES
npoceyyicelg kAl tig dduKkTikég pebBddovg mov viobetodv yua va mpowbicouvv
damoMTiopKY  ekmaidevon Kol ywti, kaBdg emiong  omolecdnmote  GAAEG
dpuoTNPOTTEG KUl yeEYovoTd MOV  OlOPYUvAVOVTUL  Yyid TNV  EQUPHOYT TG
SUMOMTICUIKIG EKTaidEVONG KU YLUT.

Me 1 oystiletan 1) oopperoyn oty peréty: Oa {nbel and tovg cuvppetéyovieg (ot
EKTUIBEVTIKOL TOV SNHOTIKOV GY0AelOV) 1) CUUTANP®GY eVOC EPOTNUUTOAOYIOV, TOV
de Bu dwupkéaet meprocdtepo and sikoot (20) kemtd. H avdivon 1ov dedopévav tomv
epoTHATOAOYi®OV Br 0dNYNoeEl 6TV EMAOYN TOV KUTAAANA®V EKTALOEVTIKGOV, Ol
onoiot Bu cuppetéyovv ot devTEPN Qaom g épevvag. Kabévag amnd avtovg OBu
OUUUETEYEL GE o ouvévtenEn oe pia mpoondbela va efetacbolv T gpevvnTikd
EPOTAHATA, OTMOC UVAPEPONKUY TUpUTave, £1¢ Bdbog. e dudikacia cuvivientng Bu
eumhakoBv Kat ot StievBuviég tmv oyoreiwv mov Eyovv emikeyel. O cuvevievéelc Ou
KATaypa@ovy  pe  dnpoctoypaeikd  kacetépwvo.  Eivar  katavontd  étt o1
CLUUETEYOVTEG GT1) GLVEVTEVEN civat ehedBepol va apviBody va amavtiiGovy KAmoLd
€PMTNON, Vi dDOOOVY TEAOG OTN GLVEVTELEY] OMOANTOTE GTIYUY| emBupody KUl v
{ntoovy va dlaypapel KATO10 KOHILATL A6 TV KATAYPUPT] TNG GUVEVTEVENG.

H ypion tov dsdopivov: Tehikdc orondg eival va mapovsilactel 1 épevva pali pe
1 dedopéva mov £xovv cviheyfei o dAha oTAdE TG HEAETNG OF UKUINUATKO
eninedo. EmmAéov pmopel v mapovctaotel og ekdOGELS, cLVESPLY KAt dtaiééelg. Av
{ntnbei o epevynTg B amoPVYEL VU YPNGLULOTOMGEL TO. SE50LEVH TTOV TU VIIOKEILEV,
Bewpodv cvaicHnta. Zta Swumohiticpikd dnpoTikd oyoieia, ota omoin Ba dieuybei n
épevva, Ba  doBovv avtiypaga TEPIANYNG TOV  OTOTEAECUATOV TNG UEAETNG
pete@pacpéva 6to EAAnvikd.

Avovopia 1oV eoppetgyévrov: Ola 1o oviiexBévia  dedopéva  TOV
EPOTNUATOAOYIOV  Kdl TV cuvevievéeov Ba  ypnoipomomBoly  gUTIGTEVTIKA.
Ovépata 6e Ba dnpoctevBolv, ektdc kot av €xel mponyndei €181k GLUE®VIK.
Ava@opég oe £kdOGEIS, GVINTNGELS KTA., OE GLYKEKPILUEVOVLG YMDPOVS €PYUGIUG,
OPYUVIGHOVG, HepOVOREVA Gtopa KTA. Ba elval avidvopeg kat ta otolyeia ta omoid
eOKoA TapamEpmovy oe avayvapilon Ba aeaipeboiv.

AMloon andé to/ta vrokeipev(o)a TG fpsvvag: ‘Eyo/éyovps dwfdocer kai
EHUVEILUOTE IKAVOTIONIEVOL [LE TIG TUPUTAV® PLOpIGELS.

Ymoypaer) Tov GULLETEXOVTU/TOV GOUUETEXOVIOV

Ynoypapn Tov gpevvnty

Hpepopnvia
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A.57 Presentation and discussion of the main findings of the pilot study

The presentation and the analysis of questionnaire data will be divided into seven
sections. In some of the sections the results of the questionnaire data will be supported
by the results of the interview data.

1.1.1 Demographic data obtained from the questionnaire

In this section information will be provided regarding the sex, the age, the working
status of the teachers working in the primary schools as well as the years of their
teaching experience. The numbers are too small. Therefore, percentages will not be
presented because they will not be representative.*

At first glance, this kind of information may seem irrelevant to the research topic.
However, demographic data is valuable because there was not any reseach undertaken
so far in all thirteen intercultural primary schools in Greece to provide an overall
picture in terms of the aforementioned criteria. In turn, this kind of data will
contribute to further explanation and clarification of some of the results, as the
analysis will reveal. It may also provide with a foundation for a more in-depth
analysis by other researchers.

All columns including percentages will be deleted.

Table 1.1.1.1 Sex of teachers (pilot study)

Frequency
Valid Man 3
Woman 9
Total 12

53The numbers cannot be compared with national statistics, since there are not any for the number of
primary school teachers in Greece.
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Table 1.1.1.2 Age of teachers (pilot study)

Frequency

Valid | 21-30 1

years

31-40 9

years

41-50 2

years

Total 12

Table 1.1.1.3 Working status of teachers (pilot study)

Frequency

12

Valid | Permanent
teacher

Table 1.1.1.4 Years of teachers’ teaching experience (pilot study)

Frequency
Valid | 1-3 years |3
4-10 g
years
21-30 1
Total 12

Table 1.1.1.1 above shows that 9 respondents are women. This is expected, as more
women compared to men prefer becoming primary school teachers and, therefore,
female teachers always exceed male teachers in each primary school. Further to that, 9
respondents are 31-40 years old and 8 of them have a teaching experience of 4-10
years. Finally, all teachers, who answered the questionnaire, are permanent teachers.

This constitutes a positive aspect of intercultural primary schools. As the main study
showed, the head-teachers of all intercultural primary schools interviewed stated that
it is positive when there are permanent teachers instead of temporary teachers in the
school. Temporary teachers are placed in a different school per school year. So, they
don’t have enough time at their disposal to realize how an intercultural primary school
operates and get to know their pupils’ cultural background more closely. When they
finally manage to understand the philosophy of the operation of an intercultural
school, it is time to leave, as the school year ends. Whereas permanent teachers have
the right to stay more than one school year in the school, and thus, the time is enough
to understand the principles and special circumstances under which an intercultural
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primary school operates and get to know their pupils and their families to a greater
extent in order to develop a better co-operation.

1.1.1.1 Basic studies of teachers

Table 5.1.1.1.1 below shows that 9 of the respondents are graduates of the department
of primary education and only 3 of them are graduates of the pedagogical
academy>*.Only 1 of the 3 graduates of the pedagogical academy have attended the
programme of equation (Table 5.1.2.2).

Table 1.1.1.1.1 Basic studies of teachers (pilot study)

Frequency

Valid | Graduate of

pedagogical 3

academy

Graduate of

department of 9

primary education

Total 12

Table 1.1.1.1.2 Teachers’ attendance of programme of equation (pilot study)

Frequency
Valid | Yes 1
No 2
Not 9
applicable
Total 12

54The state has given the right to the graduates of the pedagogical academy to attend the programme of
equation, in order to equate their diploma with the degree of the department or pre-primary and primary
education Primary and pre-primary school teachers graduated from the pedagogical academy, which
was of a two-year attendance until 1980. In 1981 the pedagogical academy changed into the department
of primary education and pre-primary education, which were included in the University departments
and were of a four-year attendance. This change was due to the upgrading of teachers’ studies and
consequently teachers’ better training in order to be able to meet the requirements of a more qualitative
education. The state has given the right to the graduates of the pedagogical academy to attend the
programme of equation, in order to equate their diptoma with the degree of the department of primary
and pre-primary education.

-
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Table 1.1.1.1.3 Teachers’ further studies (pilot study)

Frequency

Valid | Graduate of

another 1

department

Ph.D degree 1

Not applicable

(none of the 10

above)

Total 12

The teachers, who have not attended the programme of equation, may have a greater
difficulty with coping with issues of intercultural education. Intercultural education is
a module, which wasn’t taught in the pedagogical academy, because at that time there
was a minor number of foreign pupils in Greece. However, during the 1990s there
was a mass entrance of foreigners in the country. Therefore, the Greek educational
system had to face the challenge of educating foreign and repatriate pupils. As a
consequence, the departments of primary and pre-primary education started
researching the field of intercultural education and training the students on this field
(Teachers’ Union in Greece, 2003).

The percentage of those teachers, who haven’t any further studies, is quite high (10 of
the 12). 1 of the teachers of the school is a graduate of another University department
and 1 of them has a PhD degree. The results of teachers’ further studies and
qualifications are quite disappointing. According to the law number 6537/1997
teachers asking to be transferred to intercultural schools need to have sufficient
knowledge of the mother language of the majority of foreign pupils accommodated in
the school and if this is not feasible they need to have at least sufficient knowledge of
a foreign language. Moreover, they need to have further qualifications in education
such as a specialization in issues of teaching Greek as a Second Language,
postgraduate degrees in Educational studies in general or intercultural education and
teaching experience in reception classes or tuition classes™. However, the pilot study
showed that only two teachers working in the school have further studies and
qualifications.

This finding raises two questions. The first one deals with whether and to what extent
the teachers already working in intercultural schools are prepared to meet the
requirements of teaching in these schools. The answer to this question can be obtained
from the answer of the subsidiary research questions of the study. The second one
concerns why teachers having further qualifications do not opt for teaching in

55Reception classes and tuition classes were founded in order to help foreign and repatriate pupils to
learn the Greek language so as to be integrated smoothly and faster into the mainstream classes.

186



intercultural schools. This question can be partially answered by the data obtained
from the pilot study and can constitute a suggestion for further research.

1.1.1.2 Teachers’ experience of co-teaching native and foreign pupils

Table 1.1.1.2.1 below shows that most of teachers (10 of them) have experience of co-
teaching native and foreign pupils before working in intercultural schools regardless
the frequency of their teaching. Only 2 of them had no experience of teaching both
native and foreign pupils before working in intercultural schools. It is supposed that
this group of teachers was not acquainted to the idea of teaching both groups of pupils
and, therefore, it took them longer to adjust themselves to the new reality of co-
teaching them.

Table 1.1.1.2.1 Teachers’ experience of co-teaching of native and foreign pupils
(no intercultural schools) (pilot study)

Frequency
Valid | Never 2
Rarely 2
Sometimes | 5
Often 1
Always 2
Total 12

As table 1.1.1.2.2 below shows, tt is noteworthy that only 2 of the teachers have a 4-
10 year-teaching experience in intercultural primary schools. That is, few teachers opt
for working in intercultural schools for a long period of time taking into account that
the changing of schools into intercultural schools was legislated ten years ago. This
finding constitutes an issue for further research. 9 of them have a 1-3 year-teaching
experience in intercultural schools, but that does not indicate that they will continue
working in the intercultural school.
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Table 1.1.1.2.2 Teachers’ years of teaching experience in intercultural schools
(pilot study)

Frequency

Valid 1-3 9

years

4-10 7

years

Total 11
Missing | 9,00 1
Total 12

Table 1.1.1.2.3 reveals that 9 of the teachers were willing to work in intercultural
schools. Their willingness indicates that they knew in advance that they would work
with both native and foreign pupils. They were aware of the challenges of co-teaching
different cultural groups of pupils and they were eager to offer their knowledge and
practice in the field of intercultural education. Therefore, they did not hesitate to opt
this school. Most of teachers avoid choosing to work in intercultural schools or
schools, which may not be named “intercultural”, but the majority of their pupil
population is foreigners or repatriates. This is because they don’t want to cope with
the issues emerging from the education of native, foreign and repatriate pupils.

The 3 teachers, who did not want to work in intercultural schools () and they still
work in the specific intercultural school may have done it for a number of different
reasons. Their points may not be enough for being placed in the school of their
preference or there may be no vacancies in other schools of the region. Furthermore,
they may not have managed to get a transfer to the region of their preference, and
thus, they have to keep on working in the same school, where they were first placed.
Finally, those teachers, who cannot get a transfer to the region of their preference,
they have the right to apply for working in intercultural primary schools, if any in the
region. Thus, they will have more possibilities to be transferred™, although they may
not be eager to work in intercultural schools. That was the reason that a couple of
teachers’ decision of the main study to work in intercultural schools.

56Primary school teachers’ applications for their transfer in intercultural schools are assessed and
approved separately from all the other applications of teachers asking to be transferred in other regions
and be placed in primary schools, which are not named “intercultural”. Therefore, teachers applying for
being transferred in intercultural schools, have more possibilities to be finally transferred in the region
of their preference compared to teachers, who apply for being transferred to mainstream schools of the
same regions.
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Table 1.1.1.2.3 Teachers’ desire to work in intercultural schools (pilot study)

Frequency
Valid | Yes |9
No 3
Total | 12

Table 1.1.1.2.4 Teachers’ like working in intercultural schools (pilot study)

Frequency
Valid | Dislike 1
Neutral 1
Like 8
Strongly 5
like
Total 12

Although, 3 of the teachers of the school did not want to work in intercultural schools,
the above table shows that only 2 of them either dislike or are neutral with regard to
their working in the intercultural school. Some teachers might be prejudiced or
negative to work in intercultural schools before their teaching experience in the
intercultural school. However, they changed their mind, when they started working
there due to a number of reasons. The total number (10 teachers) of teachers, who
“like™ or “‘strongly like” working in the intercultural school reveals the swing of some
of the teachers’ opinion.

It can be argued that the fourteenth question of the questionnaire referring to
teachers’ will to work in the intercultural primary school is a leading question
(Denscome, 1998; Cohen et al, 2007). It can be argued/claimed that the respondents’
answers were influenced by the researcher’s presence and great interest in
intercultural education and its implementation in the intercultural primary schools of
the country. Nevertheless, the validity of the data obtained for the specific question
was ensured by question number 23, which refers to teachers’ initial desire to work in
intercultural schools. Additionally, validity was ensured by the researcher’s effort on
the one hand to present them the outline of the research study and on the other hand to
discuss with them the issues she encounters as a teacher working in a primary school
of which all pupil population consists of gypsy pupils. The aim was to make the
respondents feel at ease, express their opinions in intercultural education and the
operation of the intercultural primary school in informal discussions beforehand and

189



consequently answer the questions of the questionnaire and the interviews in all
sincerity.

1.2 Teachers’ perceptions of the meaning of intercultural education

Each one of the statements shown in Table 5.2.1 below constitutes a principle of
intercultural education and respondents were asked to express their opinion on each
one of them. However, all six compose the main theoretical framework on which the
implementation of intercultural education should be based.

In the present analysis, each one of the statements will be commented upon separately
and some general conclusions will be drawn. All teachers “agree” or “strongly agree”
that intercultural education related to all pupils’ cultural experiences and that it
constitutes a dynamic interaction of all pupils (Freedman Lustig, 1997; Papas, 1998;
Kaldi, 1999; Markou, 1997; Miligou, 1997; Hatzinikolaou-Marasli, 1999; Nilolaou,
2000; Gotovos, 2002; Gupta, 2003; Karhonen & Helenius, 2005). 1 teacher is
undecided as to whether intercultural education explores the similarities and
differences between all pupils. The opinions of the rest of teachers are evenly
distributed between the “agree” and “strongly agree” category. The same pattern is
followed in the fifth statement, which declares that according to intercultural
education all pupils’ cultural identity evolves and it is not static.

Table 1.2.1 Meaning of intercultural education (pilot study)

Strongly | Disagree | Undecided | Agree | Strongly | Missing
disagree agree
values
1.Cultural
experiences of all
. 4 8
pupils
2.Similarities and
differences of
cultures 1 3 3 1
3.Dynamic
interaction of all
pupils 4 8
4.All pupils’
cultural capitals are
1 1 2 8
equal
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5.All languages are
part of the
curriculum

6.All pupils’
cultural identity
evolves

One third of the teachers (4 of them) cannot decide whether or not the mother
languages of all pupils of the school should be included in the curriculum. 2 of the
teachers of the school are undecided with regard to whether or not the cultural identity
of all pupils’ constantly evolves and is enriched. 1 of the teachers does not agree that
all pupils’ cultural capital have equal value. The “disagree” category appears in the
second and the fourth category. This may be due to teachers’ difficulty to interpret the
term “cultural capital”.

The table above reveals that the total number of teachers, who “agree” or “strongly
agree” with the above statements is quite high with minor deviations in each one of
the statements®’. This finding shows that most teachers have a clear idea of what
intercultural education means. Being knowledgeable of the theoretical background
constitutes the first step for organizing and promoting intercultural dimension in
education (Vakalios et al, 1997). One more point which deserves to be mentioned is
that as Table 1.2.2 below indicates all respondents seem to have understood that
intercultural education refers to both native and foreign pupils (Markou, 1997) and
that it does not consist a separate form of education implemented to meet the needs of
foreign and repatriate pupils. In the same sense, the respondents have understood that
the six statements above, which compose the meaning of intercultural education, refer
to both native and foreign pupils.

Table 1.2.2 Intercultural education refers to (pilot study)

Frequency

12

Valid | Both native and
foreign pupils

571% statement : 12 teachers
2" statement : 10 teachers
3" statement : 12 teachers
4% statement : 10 teachers
5" statement : 8 teachers
6" statement : 10 teachers
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The interview data, which will be later presented, revealed that teachers have an
understanding regarding intercultural education. Teachers interviewed also suggested
that they would like to be more knowledgeable on issues of intercultural education
through the organization of seminars and conferences by the state. These findings are
not consistent with the findings obtained from the data questionnaire regarding
teachers’ knowledge on intercultural education.

Another issue raised by teachers regarding the statements of intercultural education
was whether these statements referred to teachers’ understanding of intercultural
education at a theoretical level or whether how they are perceived and applied by
them in practice. Therefore, in the main study one more question was designed asking
teachers to express their opinion on each one of the same statements in a practical
level. Finally, as it has already been mentioned, the initial question regarding the
meaning of intercultural education was rephrased to denote clearly that it refers to
how the theoretical framework of intercultural education is perceived by the
respondents. The design of the two questions might fulfill one more aim. It could be
useful for making a comparison between how teachers perceive intercultural
education in theory and why these statements may be applicable to a certain extent or
may be not applicable at all.

However, it seems that there is a gap between what teachers believe about
intercultural education in a theoretical level and if, how and how much they
implement it in the classroom. Although, they believe in the necessity of its
implementation, the data collected revealed that they do not incorporate frequently
intercultural education into the various school subjects and that they do not feel
confident enough to use some of the teaching methods presented below for promoting
the intercultural dimension in education. The reasons for that will be extensively
presented in the section of the findings from the interview data.

1.3 The necessity of intercultural education

As Table 5.3.1 shows the highest number of teachers (10 of them) seem to agree that
intercultural education is either necessary (3 of them) or very necessary (7 of them) to
be implemented in the school. All four interviewees stated that the Greek society is
multicultural, and therefore, pupils and future citizens need to be trained for living in
a multicultural society (Fennes et al, 1997; Mallick, 1997, Rocha-Triadale et al,
1997).
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Table 1.3.1 The necessity of intercultural education (pilot study)

Frequency
Valid | Undecided 2
Necessary 3

Very necessary 7

Total 12

However, it seems that there is a gap between what teachers believe about
intercultural education at a theoretical level and if, how and how much they
implement it in the classroom. Although, they believe in the necessity of its
implementation, the data collected revealed that they do not incorporate intercultural
education frequently into the various school subjects and that they do not feel
confident enough to use some of the teaching methods presented below for promoting
the intercultural dimension in education. The reasons for that will be extensively
presented in the section of the findings from the interview data.

1.4 The use of various teaching methods in the implementation of intercultural
education

Respondents were asked to denote how frequently they use each one of the above
teaching methods below in the implementation of intercultural education. Each one of
the above teaching methods constitutes a separate question in the questionnaire.

Table 1.4.1 Teaching methods (pilot study)

Never Rarely Sometimes Often | Very Missing
often | values
Co-operative 4 4 2 2
learning
Peer interaction 4 4 2 1 1
Whole-class 2 4 4 2
discussion
Interdisciplinar | 2 4 3 2 1
y approach
Exploratory 2 4 4 1 1
method
Role playing 4 3 4 1
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In the present analysis each one of the teaching methods will be commented upon
separately and some tentative conclusions will be drawn. As the above table shows
the number of teachers who rarely use co-operative learning, peer interaction,
interdisciplinary approach and the exploratory method to implement intercultural
education is quite high. A certain number of teachers have never used
interdisciplinary approach, the exploratory method and role playing to promote
intercultural dimension in education. The quite high number of teachers, who have
never or rarely used some of the teaching methods presented on the table requires
further research.

One of the teachers interviewed supported the view that he does not have the time to
use any of the above teaching methods, because he teaches in the reception class of
the school. When he was asked to expand his thought on this view, he answered that
he could not think of any arguments. However, he stressed that the lack of time is the
main reason of his difficulty to use the above teaching methods.

A quite high number of teachers focuses on the often use of the whole-class
discussion and role-playing. Regarding whole-class discussion two of the teachers
interviewed stated that they use dialogue and discussion in their classroom more
compared to other teaching methods, because they think that discussion promotes
communication and understanding among pupils (Kosmidou-Hardy, 1997; Verikaki,
2003; Sismanidou, 2005). The number of teachers in the category “sometimes” is
higher in co-operative learning, peer interaction, interdisciplinary approach and the
exploratory method. With regard to peer interaction one of the interviewees stated that
she prefers to pair a foreign pupil with a native pupil, so as the later can offer help to
the former during teaching and during break time, especially in the beginning
(Burgess & Gole, 1990; Mills, 1993; Tsaliki, 2002).

With a thorough look at the above table, one can see that the numbers are almost
evenly spread among the various categories. There are no extreme numbers excluding
the “very often” category in the use of peer interaction and the interdisciplinary
approach. These findings need further research. However, they can partially be
interpreted from the interviewees’ answers to the questions regarding their experience
on the implementation of intercultural education and regarding the general comments
on intercultural education and its implementation in the school.

Teachers’ rare or not so frequent use of the above teaching methods can be explained
by the fact that there is not any training offered to them regarding the implementation
of intercultural education. Therefore, they lack practical knowledge. Moreover, they
stated that no support is offered to them with issues relevant to intercultural education
by an official authority or the head-teacher of the school. Finally, they said that
neither intercultural education is included in the curriculum nor the curriculum is
broad and flexible enough to allow them deal with intercultural education.
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1.4.1 The implementation of intercultural education in various school subjects

Each one of the section of studies in Table 5.1.5.1 below include relevant school
subjects, which are denoted in the questionnaire for the respondents’ greater
understanding. Teachers were asked to express their opinion on the application of
intercultural education one each one the above section of subjects.

Table 5.4.1.1 School subjects (pilot study)

Never | Rarely Sometimes | Often Very often | Missing
values
Language 1 3 5 1 1 1
studies
Science studies | 4 4 2 2
Social studies 6 3 2 1
Art studies 1 5 4 1 1

In this presentation comments will be made for each one of the sections and some
tentative conclusions will be drawn. 4 and 1 of the teachers have never applied
intercultural education in science studies and language studies respectively. The first
number is quite high, as it represents one third of the sample. However, when teachers
mterviewed were asked why they don’t apply intercultural education in science
studies, they could not answer. The numbers of “often” and “very often” category are
not so high. The numbers of the aforementioned categories are a little bit more
increased in the section of social studies and art studies.

One of the teachers interviewed supported the view that the implementation of
intercultural education can be more frequent in the subjects of social studies, because
various 1ssues are offered for speculation and discussion. The discussion for the
negotiation of meanings constitutes a very important tool for implementing
intercultural education (Batelaan & VanHoof, 1996). Regarding the frequency of
implementing intercultural education in the subjects of art studies another teacher
interviewed said that she uses intercultural education more in art compared to other
subjects because the curriculum is more flexible and more chances for interaction
among pupils are given (Vafea, 1996; Ovando et al, 2003). The interview data will be
extensively discussed later,

It is encouraging that the teachers make attempts to implement intercultural education
in all sections, although it may be done only sometimes. The number of the
“sometimes” category is increased in language studies, social studies and art studies
due to the aforementioned reasons. In addition, one of the teachers interviewed
suggested that intercultural education can be implemented in language studies because
there are a lot of texts dealing with foreign countries and Greece.
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The relatively high number of the categories “never”, “rarely” and “sometimes” in
some sections may imply teachers’ lack of scientific knowledge to implement
intercultural education. Besides, all four teachers interviewed underlined the
deficiency of training offered to them with regard to practical issues of intercultural
education (Banks, 1995; Papas, 1998; Bereris, 1999; Nikolaou, 1999; Nilolaou, 2000;
Spyrinthakis, 2002). They denoted that all the attempts they make to implement
intercultural education are on their own will and personal wish to study more on
issues of intercultural education. They said that there is not any support from an
official authority.

1.5 Presentation and discussion of the main results of interview data

1.5.1 Teachers’ perceptions of the meaning of intercultural education

As already mentioned the first three questions of the interview cover the first
subsidiary research question of the research study. Therefore, the data collected from
these three questions will begin to answer the first research question.

All four teachers interviewed seem to relate intercultural education with the term
“difference”. They recognize that intercultural education is implemented in
multicultural school environments, where all pupils have different cultural identities,
which have to be accepted and respected. T4 also seems to support the view that every
person’s cultural identity is different and that it needs to be accepted. T2 extends his
thought on the meaning of intercultural education by saying that it embraces all pupils
(Markou, 1997).

This constitutes a very positive point a point, which shows that intercultural education
does not discriminate native pupils from foreign pupils or repatriate pupils. It does not
discriminate native pupils from other cultural groups. It refers to every cultural group
or even better it refers to every person’s cultural identity considering it is unique and
different. In this sense, intercultural education can equally be implemented in a class,
which only consists of native pupils. Native pupils may have common cultural
characteristics but this fact does not preclude the possibilities of their having different
cultural characteristics, as well, which have to be negotiated, be realized, be accepted
and be respected.

T2 also stated that intercultural education aims at pupils’ exchange of cultural
elements, so as they can discover the similarities and differences among themselves.
The exchange of cultural differences (Damanakis, 1997, Perroti, 1994; Pantazi, 1998)
and the discovery of similarities and differences between cultures (Luchtenberg, 1988;
Androussou, 1996; Robinson, 1998) constitute two of the main principles of
intercultural education. The analysis of the questionnaire data also revealed that 10 of
the respondents agree that the above principles are indissolubly connected with
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intercultural education. T1 and T2 also support the view that intercultural education
aims at pupils’ communication for knowing and understanding each other. In my
opinion, this constitutes the ultimate aim of pupils’ exchange of cultural elements and
discovery of similarities and differences.

However, T4 seems to identify intercultural education with anti-racist education. She
stated :

“It comes into my mind the education, which relates to the acceptance of the different,
either there are differences in the classroom or not, respect towards other races. That
is anti-racist education at the same time...”

«Tnv exnaidevon mov oyetiletar pe TV amodoyn e SUPOPETIKOTNTAS, eiTe VIAPYEL
dapopeTikdTNTA péca oty AN, eite Oy, cePacpdg o€ dAle PLAES. Anhadn Kot
AVTIPATGIOTIKN eKTaidevon padi. ..

[t is true that anti-racist education refers to the differences among people regarding
race (Georgogiannis, 1999; Nikolaou, 2000). However, intercultural education has a
wider spectrum and it includes anti-racist education. It also refers to persons’
differences regarding religion, language, gender, family, educational background,
social class and all those elements, which constitute their cultural identity. Further to
that, the supporters of intercultural education accept that the implementation of
intercultural education does not only depend on the changes made on the institutions
of the state but also to persons (Androussou, 1996; Pantazi, 1998; Papas, 1998;
Georgogiannis, 1999; Nikolaou, 2000).

In general Table 5.5.1.1 below shows that in the answers of all four interviewees there
are elements, which are consistent with the main aims and principles of intercultural
education. This indicates that teachers have an idea of what intercultural education
means and how it contributes to pupils’ personal progress and evolvement.
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Table 1.5.1.1 Meanings attributed to intercultural education (pilot study)

T1°® T2 T3 | T4

Communication for knowing each other v

AN

Communication for understanding each other v

Acceptance of every different cultural identity v

Exchange of cultural elements

Intercultural education refers to all pupils

Discovery of cultural similarities and differences

ANRNANAN

Respect of every cultural identity

It connects with a multicultural school environment v

This is also confirmed by teachers’ answers to the second question of the interview.
All four teachers seem to have a quite clear idea of the differences between
intercultural education and multicultural education. Having a clear idea of the
principles underpinning an educational theory through the definition of ditferences
with a similar meaning, that is multicultural education, is important for implementing
it (Vakalios et al, 1997). The interviewees said that multicultural education is wider
and more general compared to intercultural education. Two of the teachers added that
multicultural education refers only to the co-existence of pupils and that it does not
include interaction, communication and exchange of cultural elements among pupils
(Damanakis, 1997). From their views it is clear that they consider multicultural
education more static compared to intercultural education, which is a more dynamic
process and contributes to pupils’ development. It could be argued that teachers tend
to prefer intercultural education compared to multicultural education by stressing the
positive element of the former against the latter. Table 5.2.1.2 below provides the
readers with an overall idea of teachers’ representations of meaning regarding the
three different types of education.

58 T stands for the word “Teacher”.
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Table 1.5.1.2 Teachers’ representations of meaning (pilot study)

Multicultural education | Intercultural education Bilingual education
the education of
coexistence of children | knowing and children with two
T1 understanding each other different linguistic
codes

it 1s general, it doesn’t | it includes communication | two languages are

T2 | include communication used.
It is part of
intercultural
education.
T3 | teaching about cultural | it comes through culture, it is bases on two
in general it has to do with the pupils | languages

it deals with the

T4 | coexistence interaction and exchange mother language and
between cultures the host language
It is part of
intercultural
education

The above table also reveals that all interviewees seem to be able to explain the term
“bilingual education” by referring to the components of the word “bilingual”
(Damanakis, 1989). They said that it deals with the education offered by the use of
two languages. However, when they were asked to compare bilingual education with
intercultural education only two of them said that it is part of intercultural education.
Kontogianni (2002) supports the view that bilingual education is an integral part of
intercultural education (Kontogianni, 2002). The respect and acceptance of each
pupil’s cultural identity, which intercultural education declares, implies the respect
and acceptance of his/her mother language, as well. In this sense, education through
pupils’ mother language should be offered in a school, which is underpinned by the
principles of intercultural education.

1.5.2 The necessity of the implementation of intercultural education

Three of the teachers interviewed agree that the implementation of intercultural
education is necessary, because the Greek society has become multicultural (Gotovos
& Markou, 2003; Katsikas & Politou, 2005). Therefore, the pupils and future citizens
need to receive the appropriate education for living with people belonging to different
cultural groups and for turning to advantage the cultural influences they receive
(Besalu, 1997; Markou, 1997; Damanakis, 1998). Six of the respondents share the
same view.
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Further to that, T3 believes that it is imperative that we should implement intercultural
education in the school, as that would help the different cultural groups of pupils to
accept and understand each other (Georgogiannis, 1999). As T4 stated, intercultural
education helps pupils to think multi-dimensionally. That is, it helps them to approach
an issue from different points of view and try to understand why and how other
persons may act or think. Three of the respondents support the same view. They also
say that intercultural education is required for coping with the problems emerging
between native and foreign pupils. Moreover, it helps the different cultural groups to
be smoothly integrated into the educational system of the host country.

T3 also believes that intercultural education has to be implemented even in schools
with no foreign pupils taking into account that every person has his/her cultural
identity regardless his/her origin. This was a position supported by T2, when he was
asked how he perceived the term “intercultural education”.

T1 supports the view that intercultural education is necessary to be implemented, as
on the one hand it helps people to preserve the special characteristics of their cultural
identity and on the other hand it allows them to enrich it with new elements by the
exchange of cultural elements (Damanakis, 1998). She said:

...... They [immigrants] need to preserve it [cultural identity].So, we will be able to
keep as a whole what we have and what they have and something new will emerge, as
in one way or another they are part of our society.”

«...Xpewdletar vo ) [molTioTikn towToTnTe] SwwTnpioovy [petavdoteg], v va
UTTOPECOVUE VO £XOVUE OKEPALO KL VTO TTOV elyape epeic kot avtd Tov £xovV avTol
Kot va onpovpynBel kATl Kotvovplo o kot £Tot KL oAbG Ppickovtol oty kowvmvia
OG>

Preservation of one’s cultural identity and its evolvement through its enrichment with
new cultural elements constitutes one of the main principles of intercultural education.
Besides, it would be anachronistic to believe that cultural identity is static and it is not
influenced and reshaped by knowledge, information and news provided to people
every single day (Hallinan & Teixeira, 1987; Georgogiannis, 1999; Hatzinikolaou &
Marasli, 1999).

T4 adds that the implementation of intercultural education is imposed by modern
reality and modern pedagogy, which declares that education, should be based and
adjusted to the needs and requirements of the society. Thus, education should follow
the new multicultural reality of the society.

One of the respondents answer regarding the necessity of the implementation of
intercultural education impresses. She stated that:
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“In the schools, where the majority of pupils are natives, 1 don’t think that [the
implementation of intercultural education] is of high priority.”

«Xto oyokeia, Tov N cvvipTiKh TheOYNPila TV pabntdy sivar ynyeveic, de vouilm
ot eivar Tpwtevov LRIy

Obviously, she belongs neither to 1 of the 2 respondents, who haven’t decided upon
the necessity of intercultural education nor to those (10 of them), who agree on the
necessity of its implementation.

Table 1.5.2.1 below provides the readers with an overall picture of the arguments the
interviewees used for justifying the necessity of the implementation of intercultural
education.

Table 1.5.2.1 The necessity of intercultural education (pilot study)

T1 T2 T3 T4
Multicultural community v v v
Acceptance of differences v
Understanding each other 4
Multi-dimensional thinking v
Emergence of a new culture | v/
Modern pedagogy 4 v

As the analysis of the questionnaire data and the interview data showed the majority
of teachers are in favour of the necessity of the implementation of intercultural
education. However, when they were asked about their experience on their
implementing it, a number of deficiencies and problems were raised.

Each teacher’s views on his/her experience regarding the implementation of
intercultural education is quite interesting and all together compose the general picture
on this issue.

T2 indicates that there is a gap between theory and practice regarding intercultural
education (Paparizos, 2000). Although, there is a legal framework on intercultural
education, the provision, which is stated legally, it is not implemented. He supported
this view by offering an example from his personal experience. He said that there are
no teachers helping the foreign pupils in the mainstream classroom, as the law
declares.
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Two of the teachers interviewed had experience in teaching in reception classes. They
stated that they did not know how to help the foreign pupils to learn and that the
school books offered by the state were not appropriate. They had to organize their
teaching according to their instinct and personal search on the matter. They stated that
they would like support to be offered to them (Banks, 1995; Papas, 1998; Bereris,
1999; Nikolau, 1999; Nilolaou, 2000; Spyridakis, 2002).

T1 and T4 indicate that neither the curriculum nor the school books include the
intercultural dimension in education. Further to that, the curriculum is not broad
enough to let teachers develop their own initiatives on the matter. Nevertheless, all of
them stress that teachers’ initiatives should be support by the local educational
authorities and the state. The state should take care of the appropriate infrastructure.

T3 said that although she tries to offer her love to all pupils, to listen and to
understand the problems of them and their parents (Poplin & Weeres, 1992; Morgan
& Morris, 1999; Pollard, Triggs, Broadfoot, McNess & Osborn, 2000), she feels
inadequate to cope with the issue. She states that she needs support offered by the
organization of seminars, by the state, by the local educational authority. She adds
that the teacher should co-operate with a social worker and a psychologist in the
school, in order to solve the emerging problems.

Teachers’ positions according to their experiences indicate that intercultural education
is implemented occasionally even in intercultural schools and that its implementation
depends on teachers’ pure intentions, their personal and individual initiatives, their
instinct and their philosophy about teaching.

However, all the interviewees believe that the implementation of intercultural
education is feasible under certain conditions. Firstly, the legal framework has to be
more specific in some points. Secondly, the curriculum and the timetable has to be
reorganized in order to include intercultural dimension in education. Bilingual
education should also be included in the curriculum, as it constitutes part of the
intercultural dimension in education. Teachers” work need to be supported by a range
of specialists (psychologists, social workers) (Zergiotis, 2006) placed in the school
and by the organization of seminars offering them scientific and practical knowledge
on intercultural education. Teachers also suggest that financial support should be
offered to immigrant families, so as they can have more time to deal with their
children’s progress and keep contact with their children’s teachers. A coordinated
effort by various parties is necessary for the implementation of intercultural
education.
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1.5.3 Teaching methods adopted for the promotion of the intercultural
dimension in education

Two categories seem to emerge from the analysis of the interviewees’ answers given
to the fifth question of the interview regarding the teaching methods used for the
implementation of intercultural education in the classroom. The first category refers to
the teaching approaches the teachers adopt in the classroom. This first category is
wider compared to the second one and it relates to teachers’ philosophy of teaching.
The second category refers to the teaching approaches they use and it is more specific
compared to the first one.

Regarding the first category T1 and T3 supported the view that their philosophy of
teaching is based on the promotion of each child’s cultural identity, on the
presentation of the different cultural elements the pupils bring into the classroom and
their negotiation through dialogue and discussion discussion (Kosmidou-Hardy, 1997;
Verikaki, 2003; Sismanidou, 2005). Although dialogue and discussion are included in
the category of teaching methods, the following examples are presented in order to
demonstrate teachers’ philosophy of teaching. Each one of them offered an example
on that:

“I remember an example...we said something one day, | cannot remember the reason,
any way it was about recipes, and we had learnt that they fry chestnuts in Albania and
I try to promote them [the cultural elements],not just refer to them superficially.”™ (T1)

«Kat avoaeépape po pépa, 0 Bopdpal pe mowo aQOPHY, TAVIWG Y10 GLVIAYESG
payelptkng kot styape pader 6t oty AiPavia myeviCovy kdotava Kot Tpocmabo
LT va o avadeifm, unv TEPEGOvY aVTE £T01 OTAMG EMOOVELLKA.»

“In the beginning of the school year a mother of one of my pupils came in the school.
The first name of her child was Giorgos™ — Ualid — Husein and she asked me to call
him Giorgos, because she thought that the classmates might not like hearing his full
first name.....I did it in the beginning, but I realized that I did not have the right to
shorten his first name. So, since then we call him Giorgos — Ualid —Housein and his
classmates accepted it” (T3)

«Etye £¢pBer o pntépa oty apyn kat pov eixe net: Naopyog — Xovoeiv — Ovarivt 1o
ovopa tov Tadov. Ba 10 pwvalete Napyo, yati propei Ta GAAA TAdLd Vo Py T0vg
apéoel 10 ['ivpoog — Xovoelv — Ovarivt... To ékava avtd oty apyn, arAld ida 6T
dev giya 10 dikaimpa va KOYo 10 dvoua. Aniadn 1ol nrav va yivel. Omdte Kol tmpo
10 povalovpe £totl. Ta mondid 1o dEYTHKAY TapU TOAD.»

59 “Giorgos™ is the Greek first name, which stands for the English word “George”.
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Three points have to be commented and further discussed in relation to the
aforementioned examples. T1 pinpoints that the presentation of different cultural
elements is followed by discussion and dialogue among pupils. She said that she
avoids referring to these cultural elements superficially. It is true, according to the
main principles of intercultural education, that pupils need to negotiate meanings,
customs and traditions in order to discover the similarities and differences among
cultures. Dialogue and discussion is highly recommended as it facilitates negotiation
and consequently leads to understanding and communication (Kosmidou-Hardy,
1997; Verikaki, 2003; Sismanidou, 2005). As the analysis of the questionnaire data
revealed 4 of the teachers use respectively sometimes or often whole-class discussion
to promote intercultural education. A simple reference to different cultural elements
does not imply that pupils will be able to understand the existing cultural differences
and discover the cultural similarities.

The second point, which deserves to be mentioned, is that the teaching approaches,
which teachers adopt regarding issues related to foreign pupils depend on their
personal attitudes, which in turn, define the behaviour they decide to adopt towards
them either as person or teachers. T3 stated that if teachers cannot see any cultural
differences and they don’t handle delicate issue with care, the pupils won'’t either.

The same teacher said that she mixes Greek elements with elements of the cultures
her pupils come from, when she organizes games (Scarcella, 1990; Cummins, 1996).
She is also more lenient towards foreign pupils in the mistakes made regarding the
pronunciation of Greek words and the writing speech, in order to make them feel
more comfortable and not undermine their self-confidence.

With regard to the teaching methods adopted, besides dialogue and discussion, T3
refers to pairing a foreign pupil with a native pupil, so as the latter can help the
former, especially in the cases, in which parents cannot help the foreign pupils
(Burgess & Gole, 1990; Mills, 1993; Tsaliki, 2002). Furthermore, this kind of pairing
helps pupils coming from different cultural groups to get acquainted with each other.
4 of the respondents use sometimes peer interaction in the classroom to promote
intercultural dimension in education.

T4 stated that she promotes intercultural education in the classroom by encouraging
pupils to search for various things (Coelho, 1998). Searching relates to the exploratory
method mentioned in the 22™ question of the questionnaire regarding the teaching
methods adopted. The analysis of the questionnaire data revealed that only 4 of the
respondents use sometimes exploratory method to promote intercultural dimension in
education. However, she did not explain how exactly searching contributes to the
promotion of intercultural dimension in education. T4 also uses discussion in her
classroom. She supported her view by offering the following example:
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“A discussion about the disaster that tsunami wave caused to the people, who don’t
have their homes and they don’t receive any care could be called intercultural
education. On the other hand it is a discussion, which could be made about an event
that it might had taken place in our own home town”

«Mw ovlnmomn oyeTikd pe TV KATAGTPOPN MOV TPOKAAEGE TO TOOVVAUL GTOVG
avOpdmovg, mov dev £xouvv omitior KAl mepiBoiyr. Avtd pmopel va 10 del KATOL0G
damortiopkn exnaidevon. Amod v GAAn ival pio oulnmon yo v erikalpd o,
dmmg Ba Tav Kol Yo KAt GAAO oL £yve 6TV TOAN Log.»

T4 seems to relate intercultural education with the discussion on global issues that is
global education. Global issues concern all people, as everybody are citizens of the
world. In that sense, the development of intercultural communication, at which
intercultural education aims, would help people to cooperate and find solution to the
global issues, which emerge.

As it has already been mentioned, T2 stated that he has not enough time to adopt any
teaching methods in his classroom, because he works in the reception class. Reception
classes are exclusively organized for teaching Greek as a second language and
teachers have at their disposal 1-2 hours at the most for each child every day
(Nikolaou, 2000). Therefore, he does not have enough time to implement any teaching
methods and when he does it, he uses some improvised approaches according to each
child’s level. At the end of his answer he said that teaching methods is something that
he cannot define. It seems that he lacks the theoretical background to be able to define
and name the teaching methods he uses to work with.

None of the interviewees referred to the use of cooperative learning, role-playing and
the interdisciplinary approach, although a significant percentage of teachers rarely or
sometimes use the above teaching methods, as the analysis of the questionnaire data
revealed.

Generally speaking, the teachers have developed a philosophy regarding their
teaching different cultural groups, which is positive. It seems they know what
teaching approaches and methods they use and why they do it. They have also been
helped by their experience of having taught both native and foreign pupils before
working in intercultural schools. 10 of the teachers of the school had experience on
teaching both native and foreign pupils. Only T4 hadn’t any experience of working
with different cultural groups of pupils before working in the intercultural school.
However, she had worked to a special primary school and therefore she was sensitive
to problems specific groups of pupils face. So, she has also developed her own
teaching philosophy for coping with different cultural groups.

We can conclude that teachers are generally sensitive to issues related to intercultural
education and this motivates them to experiment, try new methods and approaches
regarding intercultural education and to study more on that. However, as it has already
been mentioned the implementation of intercultural education is based on their pure
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intentions (Banks, 1995; Papas, 1998; Bereris, 1999; Nikolaou, 1999; Nilolaou, 2000;
Spyridakis, 2002), which are not supported by the state and relevant organizations or
institutions.

Regarding the subjects, in which teachers try to promote interaction by using each one
of the aforementioned teaching approaches and methods the teachers gave a range of
different answers. T1 said that she applies intercultural education more in social
studies and the subject of Greek language compared to other subjects because the
topics and the texts are offered for discussion. The teacher of the reception class, that
is T1, shares the view that some texts of the subject of the Greek language refer to
foreign countries, so he takes the chance to elaborate issues related to intercultural
education. However, T4 stated that the school books of the Greek language, like all
the other school books were written many years ago, and they have to be updated
including multicultural elements, which depict the multiculturalism of Greek society.

T3 implements education in art studies more compared to other school subjects. This
is due to the curriculum, which is not restrictive and allows teachers to be more
flexible. She believes that in art studies pupils are given more chances to interact with
their classmates through their participation in joyful activities (Vafea, 1996; Ovando
et al, 2003). It is evident from the questionnaire data that the percentage of teachers,
who uses intercultural education in art studies, no matter the frequency, is higher
compared to the other sections of studies.

During the second day of the pilot study I was invited by T3 in her classroom. She
wanted to show me a group painting activity she had organized for her pupils. In
previous sessions all pupils had presented and talked about the area/the country they
live or used to live. They detected the similarities and differences of the different
locations (Luchtenberg, 1988; Monasta, 1997). Then she asked them to produce a
group painting, which would include and depict all those common and different things
of the places they had referred to and they had detected during their discussions. So,
something common and new would emerge. The children had been working with
willingness. They seemed happy and used to exchange ideas on what they were going
to draw. The activity was accompanied by traditional music of pupils’ countries of
origins.

T4 also said that she implements intercultural education more in social studies and in
the subject of Greek language. More specifically, she stated that the articles included
in the subject of “Social and Political Education” facilitated the implementation of
intercultural education. She stated that sometimes she has offered intercultural
education in Maths, when they had dealt with a taxation exercise. They had found the
increases in prices and they discussed at the same time its consequences in life in
some countries. She thought that she would be able to implement intercultural
education in Physics, taking into account that the discoveries of various phenomena
have been made by foreign scientists. However, she has not ever tried it. The
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questionnaire data showed that teachers use less intercultural education in science
studies compared to the other sections of study.

It is evident that teachers are skeptical on which subjects and how they could promote
intercultural dimension in education. They have the intentions to do it, but they are
not helped by the structure of the curriculum. As it has already been mentioned, they
believe that intercultural education should be incorporated in the whole curriculum
and that the ethos of the school should be intercultural (Tsaliki, 2002), as the next unit
reveals. Moreover, all the above should be combined by the support offered by the
state.

1.5.4 Events and activities organized for the promotion of intercultural education

The answers of the interviewees showed that the school organizes occasionally events
or activities, which promote intercultural dimension in education.

T1 referred to the Christmas celebration organized and how intercultural elements
were incorporated in it. He stated that:

“I remember Christmas celebration...there were songs from foreign children’s
countries. A puzzle of the earth was presented, which was slowly completed from the
children, who were coming and were singing and put a piece of their country on the
map, let’s say. I think traditional dances from these countries were also presented.”

«Oupdual YepuKTNPIGTIKE TN YI0PTH TOV XPIGTOVYEVVOV. . DINPYAY TPUyoldla TmV
Ty and dideg yodpec. Ilopovsidomke éva malk g yng mov oyl oyd
oopTANPOVOTAY and Tadld, Tov Epyoviav otV aifovoa kat Aéyave Tpayoddia Kot
Balave woppdtt amd ) ydpa TOVG O6TO YAPTN, a¢ To Tovpe. Nouilo kar yopoi
TapadosLaKol eiyav Tapovsactel amd Tig YOPEG aVTEC.»

Regarding this celebration’s contribution to the promotion of intercultural education
T1 supported the view that the children are exposed to other cultural elements, and
thus, they may be motivated to ask and learn more about other cultures and traditions
(Zografou, 1997). Furthermore, she said that the pupils may realize that there are both
differences and similarities in the various traditions and, that finally people have more
in common than differences (Luchtenberg, 1988; Monasta, 1997). Five of the
respondents, in the open-ended question to the questionnaire regarding the events and
activities organized towards intercultural education, also referred to the organization
of various celebrations with the incorporation of cultural elements from foreign
pupils’ countries of origin.

My only objection to the above activity mentioned is that teachers would not have to
wait for their pupils to ask and be interested in the cultures they were presented at
Christmas celebration. In my point of view they should have taken the chance and
bring the event taken place into the foreground in the classroom. So, they could have
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discussed more on that. They could have asked for their pupils® opinion, they could
have extended their thoughts and organize some more activities in the classroom on
the aspects of the issue, which the pupils would seem to be more interested in. Thus,
the different cultural elements would be negotiated and through negotiation,
understanding, communication, respect and acceptance, as a consequence, would be
achieved.

The mere presentation of folklore elements refers to multicultural education, which
helps pupils to get to know other cultures and traditions (Damanakis, 1998). However,
this contact with the other cultures is not turned to advantage, if the cultural elements
are not negotiated through discussion and dialogue. Discussion and dialogue, as it has
already been mentioned in the above sections, fulfills the aims of mutual
understanding and respect, which arise from the exploration of the cultural similarities
and differences and which, in tumn, constitute some of the main aims of intercultural
education.

T3 explained how some of his colleagues and him published a book, which promoted
intercultural dimension in education. The title of the book was “All different, all
equal” and it included photos and texts from various events they had organized, which
presented cultural elements from foreign pupils’ countries of origin. 1
characteristically mention some of the contents of the book: there were photos from a
bazaar organized, in which traditional objects from foreign countries were displayed,
songs from other countries (Albania, Bulgaria, Russia) were either translated into
Greek or presented in the language of the country they originated with Greek
characters, games and customs from other countries (Syria, Georgia, Albania) were
presented translated in Greek. The event of an Armenia mother, who came in the
school and narrated a fairy tale from her country to the pupils was also presented.

T3 and T4 had also cooperated for the publication of a newspaper called “Intercultural
News”. The newspaper included articles, which children had produced, and focused
on foreign pupils’ life and views as well their interaction with the native pupils. The
native pupils had interviewed the foreign pupils of the school regarding the problems
of racism and xenophobia or other kind of problems that they and their families had
faced, when they first came in Greece. They had also interviewed the mother of a
foreign pupil of the school, who was a student in the Department of Primary
Education of the Department. They wanted to show foreign parents’ strength and
courage to progress. Moreover, the pupils had also designed a questionnaire to
explore their relationships with the foreign pupils. Another article referred to a theatre
play organized by Y4. The story had to do with a pupil coming from Bulgaria and his
efforts to adjust himself to the new environment. Photos of the theatre play were also
presented in the article.
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All the pupils of the school had watched a movie, which described the everyday life
of people living in a village in Iran. Pupils’ views on the film were recorded in one of
articles of the newspaper. It is obvious from their demonstrations that the children
managed to distinguish the differences of the cultures, because they made
comparisons. However, they did not mention anything regarding the possible
similarities between the cultures in general.

The publication of both the book and the newspaper constitute positive efforts on the
one hand for foreign pupils’ identities to be presented and for raising their self-
confidence. On the other hand it also constitutes a positive effort for native pupils, so
as to know more things about their foreign classmates. It is also important that these
activities are organized according to foreign pupils’ countries of origin attending the
school and not according to cultures that are not represented by pupils in the school,
as multicultural education would demonstrate. Thus, the planning of these activities
are consistent with intercultural education, which declares that the implementation of
intercultural education should be based on the cultural experiences of pupils attending
the school. The organization of these activities indicates that foreign pupils’ presence
in the school is recognized.

However, two main points have to be pinpointed regarding this matter. The first point
is if and how this material is developed to arouse further discussion and interaction
between the native and foreign pupils. The second point concerns the presentation of
the native and foreign pupils in the book and the newspaper. These two publications
give to the readers the impression that they mostly include foreign pupils’
experiences. This may be dangerous as foreign pupils may be thought to be a sensitive
social group in the school compared to the group of native pupils (Damanakis, 1998).
Native pupils’ cultural experiences also had to be presented.

T3 also referred to his effort to organize some meetings with foreign pupils’ parent
(Bastiani, 1996; Crozier & Davies, 2007), which placed among the activities
organized for the promotion of intercultural dimension in education. He stated that
through those meetings he aimed on the one hand at getting to know foreign pupils’
parents better and on the other hand at cooperating with them to support both their
children and them. However, he said that the outcome was not so encouraging, as in
the second meeting the parents did not come for a number of reasons, although they
had declared that they were willing to help their children.

The point of view of teacher T2 on the issue deserves to be noted. She thinks that
intercultural communication among pupils, especially the younger ones, is achieved
during break time (Gass, 1990). She has noted that in the beginning of break time the
pupils form groups on the basis of their nationality. However, children forget their
origin and other pupils’ origin, while playing and all of them form a group, which
follow the rules of the game. She thinks that in this case playing time works
therapeutically towards union and co-existence, for both native and foreign pupils. It
helps children to free themselves from all the negative influences they accept
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regarding foreign people living in their country. It helps them to realize that all
children are humans irrespective of their origin. This is more obvious to younger
children than to older children.

T2 also refers to school’s respect towards pupils’ national and religious beliefs, which
places among the approaches promoting intercultural dimension in education. Foreign
pupils, who have different religious beliefs, have the right to be exempted from
attending religious education class. In addition, they are not obliged to participate in
national celebrations, which cannot identify themselves with (Nesbitt, 2004). Respect
and acceptance of each child’s cultural identity constitutes one of the main principles
of intercultural education.

All four interviewees mentioned the research programme, which was implemented for
two years in the school and which was coordinated by the University of Athens
(Programme ‘Interaction of Repatriate and Foreign Pupils in Primary School’, 2008).
The programme dealt with the education of foreign and repatriate pupils. Classes were
organized, in which the foreign pupils were taught their first language. Provision was
made for the presence of a psychologist in the school (Zergiotis, 1996). The teachers
said that the positive results were visible. However, the programme stopped when the
European funding ceased. They suggested that these kinds of programmes should be
permanently organized and implemented in intercultural schools.

Teachers’ efforts regarding the implementation of intercultural education are
praiseworthy. It seems that they make great efforts to promote the intercultural spirit
in the school, although there is not any support and of any kind offered by the
University or the state sector, with the exemption of the programmes implemented
occasionally. As a matter of fact T3 and T4 believe that intercultural education should
be the norm in all schools, no matter if they are designated as “intercultural” schools
or not.

The intercultural spirit is also reinforced by the decoration of the school. There are
photos hanging on the walls from various celebrations organized with the
participation of both native and foreign pupils of the school. Some commemorative
stamps are displayed in the corridors of the school from pupils’ and teachers’
exchanges with primary schools in Australia and Finland. Teachers’ and pupils’
exchanges help them get acquainted with other cultures, come in contact and interact
with people from other countries, thus they promote the intercultural spirit. Two of the
respondents also mentioned teachers’ and pupils’ exchanges in other countries, as
factors contributing to the promotion of intercultural education. On the notice board
there was a letter of a girl coming from Syria written in English. Furthermore, in the
library of the school there were bilingual dictionaries, books on multicultural
education and on refugees.
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All the aforementioned points show that teachers are not ignorant of the aims that the
intercultural school, they work in, has to fulfill. Therefore, they organize their
teaching appropriately and design activities and events towards these aims. Although,
as they kept on emphasizing, these are organized occasionally and do not constitute
part of a coordinated and continuous effort. At this point the head-teacher’s point of
view on the matter would be quite useful. However, at that point, that is the pilot
study, head-teachers’ interviews were not included in the research project. However,
after the conduct of the pilot study, it was deemed necessary to include their views on
the matter, as their role and beliefs determine the ethos of the school.

1.6 Summary

The analysis of the questionnaire and interview data of the pilot study showed that
most of the teachers working in intercultural primary schools are permanent
teachers.That helps them to understand how an intercultural primary school
operates. They have experience of co-teaching native and foreign pupils prior to their
working in intercultural schools. However, they have not received any special training
in intercultural education, as the relevant legislation declares.

As questionnaire data revealed all teachers agree that intercultural education
constitutes a dynamic process which refers to both native and foreign pupils. Two of
the teachers interviewed stated that it focuses on exploring the similarities and
differences of all pupils’. Teachers also seem to have a clear understand of the
differences between multicultural and intercultural education.

According to teachers the implementation of intercultural education is necessary due
to the multicultural nature of the society. More specifically, they argued that
understanding of other people’s cultural identities and their acceptance in the society
can be achieved through the implementation of intercultural education.

A quite high number of teachers use whole-class discussion and dialogue in the
classroom to promote intercultural education. They support the view that these
teaching methods can promote communication and understanding. One of the
inteviewees said that she uses role-playing and pairing one foreign pupil with a native
pupil. All interviewees stressed the importance of promoting all pupils’ cultural
identities in the classroom. However, teachers do not seem to use the exploratory
method and co-operative learning to promote intercultural education in the classroom.

According to teachers’ views, they implement intercultural education more in the
subjects of social and art studies compared to the subjects of language and science
studies. They claimed that these subjects offer more chances for discussion and
dialogue. Whereas, the curricuum is more directed for the other subjects.
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A number of events, such as Christmas celebration and activities, such as a
publication of a book with the title “All different, all equal’ were organized in the
school to promote intercultural education. However, the issue is how and to what
extent these events and activities are organized and utilized towards the
implementation of intercultural education.

Generally speaking, the implementation of intercultural education is principally based
on teachers own will and pure intentions. They claimed that their efforts would like to
be supported by seminars and conferences organised by the state on intercultural
education. They also suggested that the curriculum and the school books should
change so as to incorporate the intercultural dimension in education. Finally, they said
that the gap between theory- legislation and practice in relation to intercultural
education should be bridged.
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A.58 Transcribed interviews with teachers in English (pilot study)

Transcribed interview 1

QUESTION 1

R%: What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

T: 1 had attended a module with the title ‘Intercultural Communication” within the
framework of the ERASMUS programme and we were doing some exercises which |
really think facilitated the aim of intercultural education. So, the term refers me to
that,...to exercises of communication for knowing each other and understanding each
other.

R: Knowing and understanding each other...what exactly? Where does this refer to?

T: People coming from different places getting to know each other on the basis of
this.....coming from different places and what you bring with you.

QUESTION 2

R: How do you perceive the term ‘intercultural education’ compared to the terms
‘multicultural education’ and “bilingual education’?

T: Yes....regarding bilingual education I am thinking of the education of children
with two different [linguistic] codes. Multicultural education is the coexistence of
children or older people in the same place, anyway without what I have just told
previously, knowing each other essentially and understanding each other on the basis
of the different things that each one brings with him/her. Intercultural education is
exactly this.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

60R stands for ‘Researcher” and T stands for “Teacher”
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T: Yes, I believe it is necessary....because we have a lot of foreign children coming
over the last few years, even if teachers or other vehicles have pure intentions....how
can | say it?...things are a little bit complicated to be able to explain....If we continue
to offer the same kind of education and there is no intercultural education, I think we
will fail to the point that these children will lose their identity. They need to preserve
it. So, we will be able to keep as a whole what we have and what they have and
something new will emerge as in one way or another they are part of our society.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: I used to teach in Reception Class®’ over the last two years. There is no
infrastructure. Now something happens...I personally tried to implement some things
but it was quite instinctively. On the basis of the children I used to teach each time
and with books which offered some material, from which, in turn, I had to select for
each level and for each child. That it I think it depends on teacher’s pure intentions.

R: What do you think it was missing? What is this that it could help your teaching and
there wasn’t?

T: I didn’t have any guidance in the beginning, some seminars, let’s say. I entered the
classroom and I started searching by myself. There were some books, but as I have
just told you, I had to search it by myself...how I could choose from these [books] the
right material according to each child’s needs and his/her language proficiency level.
So, guidance and educational material missed.

QUESTION §

R: What kind of teaching methods do you adopt in the classroom to promote
intercultural education (provide examples)? How do you think that this/these teaching
methods facilitate the implementation of intercultural education?

T: I have to confess that I don’t plan it in advance. What I usually implement, since I
have foreign pupils this year, is dialogue and I make an effort so as the children can
say things from the past of their country, if they have lived there. If not, things they
discuss or use to do in their families here, because lots of them have been born and
have been raised here.

61Reception class is a part of the school and is organized, if there are a lot of foreign pupils in a school.
These pupils are placed in this class for some hours of the school day, in order to study the language of
the host country more intensively.

214



[ remember an example....We said something one day , I cannot remember the
reason, any way it was about recipes, and we had learnt they fry chestnuts in Albania
and I try to promote them, not just refer to it superficially. Now...with regard to how
[all] these promote intercultural education...because 1 have as a basis, as 1 have
already told you in the beginning, ...the keystone is understanding and
communication, I think that dialogue and encouraging these children to say things
from their environment in some way facilitates the implementation of intercultural
education.

QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: I think in all. More specifically, in Y1 in which we have not so many subjects ...
broadly in all. May be less in Maths. Regarding ‘Greek Language’ and ‘We and the
world’® they are equally shared. Maybe a little bit more in *We and the world’, in
which we have the opportunity to discuss and the topics of the book are offered for

discussion.
R: Why do you believe less in Maths?

T: mmmm....because we need to follow the subject-matter of the book, in order to be
able to finish it [by the end of the school year]. So, we have to do with numbers,
mathematical calculations and not so much with verbal communication.

QUESTION 7

R: Are there any other processes you organize in your classroom or are organized by
the school towards intercultural education? (provide examples) How do you think
that these processes promote intercultural education?

T: I can’t say there are a lot of things going on, although the school is intercultural.
What I can understand, since there we can all be together, is a little bit more in school
celebrations®. T remember Christmas celebration....there were songs from foreign
children’s country. A puzzle of the earth was presented, which was slowly completed
from the children, who were coming and were singing and put a piece from their
country on the map, let’s say. I think traditional dances from these countries were also
presented.

62 ‘We and the world’ is a subject that belongs to the field of social studies. It is taught in Y1,Y2, Y3
and Y4 of primary school and includes topics in relation to people’s life and environment.

63 School celebrations are usually organized to honour events such as Christmas, Greek Revolution
Independence Day, the End of the School year etc.
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Regarding how these promote intercultural education is to see something else, to be
motivated and possibly even when children see something new, they may ask, they
may be interested and finally realize that there isn’t so much difference between all
these, even in tradition. Older children understand - in relation to history - that there
was a common course until nowadays and the situation which exists with the borders.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: I think it is feasible a lot. Unfortunately, it isn’t implemented. Do you want me to
answer the first one or the second?

R:....both of them. Just support your views.

T: I think it 1s feasible, because there is the background. We have got representatives
from lots of countries. There is the intention. Besides this, some things need to be in
planned and the school timetable has to be organized differently, possibly the
curriculum, as well. Because if you are obliged to cover the subject- matter until the
end of the school year and this is controlled by parents or the Ministry®, a lot of effort
is required in order to be able to have time out of the school programme and manage
to cope with the additional things, such as intercultural education in essence.

R: In other words, do you believe that all these should be a main part of the
curriculum and not just something that the teacher adds in all these things that has to
do and are defined by the curriculum?

T: According to how things function now. It could be done at the same time. That is
the curriculum could be implemented possibly as it is, without additional time needed,
if the books were different. More time might not be necessary, if the subject — matter
was arranged differently.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

T: I think that what [ was thinking of I have more or less already told them.
R: Thank you very much.

T: Thank you.

64The Greek Ministry of Education and Religious Affairs.
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Transcribed interview 2

QUESTION 1

R: What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

T: 1 think that intercultural education...... can help the children to discover the
similarities and the differences which have between them....the children communicate
with each other and exchange cultural elements. It embraces all pupils.....and it
accepts that each pupil’s culture is important and respectable.

QUESTION 2

R: How do you perceive the term “intercultural education’” compared to the terms
‘multicultural education’ and “bilingual education’?

T: Well, T think that ‘multicultural education’ is more general compared to
‘intercultural education” and it doesn’t include pupils’ communication with each
other.

Now, regarding ‘bilingual education’ ....it"s the education in which two languages are
used in school. This kind of education should be included in an intercultural school.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: 1 think it’s necessary to be implemented. Firstly, the school depicts the society. As
I have already mentioned, when filling in the questionnaire, children can have a better
understanding of the society, when they coexist in the school, because the school is a
micrography of the world.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: In the book published by the Institute of the Education of Greek Immigrants and of
Intercultural Education® this inadequacy is obvious. There is a great gap between
theory and in practice in the aims set from the very beginning of the foundation of the

65 The Institute of Greek Immigrants and of Intercultural Education is an organisation which is
supervised by the Greek Ministry of Education and Religious Affairs. The aim of its foundation is
dealing with matters that have to do with Greek immigrants’ education abroad as well as with the
implementation of intercuitural education in Greece.
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institute and in the programme which is implemented. Provision is made for
Reception Classes), Reception Classes,, teachers helping the foreign pupils in their
classrooms. However, all these things happen in England. I also had this experience in
Germany. I guess, we didn’t manage to implement all the above in Greece.

QUESTION 5

R: What kind of teaching methods do you adopt in the classroom to promote
intercultural education (provide examples)? How do you think that this/these teaching
methods facilitate the implementation of intercultural education?

T: Yes....my class, the reception class(’(’, works with children who come from their
home country and they don’t know the Greek language at all. So, what I am doing is
mostly teaching them the Greek language by studying some school books that were
distributed towards the end of the last school year. I also help them learn the Greek
language by trying to implement various improvised approaches according to each
child’s level. Unfortunately, there isn’t enough time to be able to implement some
standard methods, which can be more effective. It is due to....it depends on how each
teacher will implement the teaching methods and what he/she is going to do.
However, in essence, teachers of reception classes don’t help, we don’t have the time
to help the children in other subjects. Reception classes are exclusively organized for
teaching the Greek language and we can have at our disposal 1-2 hours at the most for
each child every day. But the aforementioned situation is so inadequate...... after
attending the reception classes the children go to their classes and their teacher cannot
offer them support in the subject of Geography, History, in Religious Education®’and
in other subjects, because they don’t have enough time to do it. Therefore, teaching
methods is something I cannot define.

R: So, do you think that time prevents you from implementing something innovative?

T: Yes, | do. That’s the main reason. Each child should attend no more than an hour
class every day in the reception class only for a school year. Namely the next school
year other children will come to the school. So, [ am not allowed to take this child in
the reception class again, because it should had already been integrated. But he/she
can’t.....time is responsible for that.

QUESTION 6

R: I guess something stmilar happens with regard to the sixth question..... In which
subjects do you implement intercultural education? Why? Are there any specific
subjects in which you implement intercultural education more compared to other

66Reception class is a part of the school and is organized, if there are a lot of foreign pupils in a school.
These pupils are placed in this class for some hours of the school day, in order to study the language of
the host country more intensively.

67 ‘Religious Education’ constitutes a subject of the school curriculum and the content has to do with
teaching the main principles of the Christian Orthodox religion. The pupils who believe in other
religions have the right not attend the ‘Religious Education’ class.
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subjects? If so, why? (He could read the question from the interviewing schedule,
which was in front of him, so I didn’t have to make the question)

T: Intercultural education is only implemented in the subject of Greek language
aiming at children learning as many things as possible. Of course, in the school book
we use when studying the Greek language, there are various everyday themes dealing
with foreign countries and Greece. Sometimes there are themes dealing with History,
as well. Of course, we are talking about the minimum of things referring to
intercultural education.

QUESTION 7

R: Are there any other processes you organize in your classroom or are organized by
the school towards intercultural education? (provide examples) How do you think
that these processes promote intercultural education?

T: Yes...well what we do sometimes, when we have time, is organizing some events
that have as a focal point these pupils’ countries of origin.

R: I have already photocopied the book you had published with the title ‘All
Different, All Equal’.

T: Yes, yes.... During those days various events were organized in which some
customs, music, some films, some fairy tales from the pupils’ countries of origin were
presented. The parents prepared traditional foods and all these were recorded in the
book.

Besides this, there was a newspaper published, which I am going to give it to you
later. The children made some kind of a research. They made some questions to their
classmates, in order to check some things regarding the relationship between the
foreign and the native pupils all these years in the school. They have recorded some
views regarding the difficulties the foreign pupils had to face with, phenomena of
xenophobia or racism, experiences they had or whatever.

What else?....there was a meeting organized with the foreign pupils’ parents, but
there was no participation. To put it in another way...there was participation in the
first meeting. However, they didn’t show up in the second meeting. They had said
they were willing to help. However, finally for a number of reasons each one of
them.....

R: What was the aim of this meeting? What were you asking the parents to do? How
did you want them to offer their help?

T: Firstly, we wanted to get to know them and secondly to cooperate on issues that
had to do with their children. That is...we wanted to cooperate on the problems that
their children had. We wanted to cooperate on how we could support them more.
During that school year three reception classes were organized. Therefore, we had
more time at our disposal. We also participated in a research programme organized by
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the University of Athens®. But finally not so many things were achieved in this
sector.

QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: 1 think what we’ve already talked about answer this question. The existing
problems from state’s side, from teacher’s and parents’ side have already been
mentioned.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school?

T: Something else....
R: Something that comes into your mind.....

T: 1 think intercultural education can be implemented, if we manage to incorporate
this kind of education into everyday curriculum. Namely if we manage to include in
the curriculum and the schoo! books elements of all cultures. So, intercultural
education will be a part of education and won’t be promoted only through some
research programmes, which happen to be implemented in the school now and then.
On the other hand even in this case the programmes don’t work well and the people
working in them are not paid. Therefore, they don’t feel like doing it. Our experience
reveals that these kind of programmes don’t work well.

Of course, with the passage of time we have started getting used to the idea of having
foreign people in the country. That is when we are asked about these foreign pupils’
integration, we answer that we are getting used to the idea that we are having
Albanian and Russian pupils.....just like it happens in the wider society. It is a reality.
Of course, that doesn’t imply that problems don’t exist. There are some situations
taking place which reveal that problems exist. For example, who is going to be the
flag-bearer in the parade®® or some other events are just these kind of situations. In
such cases we can say whether we have a problem or not.

However, although as with the passage of time not such a big fuss is made by the
media regarding foreign people living in the country, that doesn’t imply that all
problems are solved. There are still problems and these pupils need support. For the
time being all the requirements having being made regarding intercultural education
don’t seem to be met.

68The research programme organized by the Department of Primary Education, University of Athens,
dealt with the promotion of intercultural education in the school.

69 In national celebrations pupils parade through the streets of the city they live in. The best pupil
holds the flag. Since foreign people started living in the country, problems were caused when the best
pupils who had to hold the flag were foreign children. Some people disagree with this. They argue that
these children may be the best pupils, but they don’t deserve holding the flag, because they don’t feel
like being Greeks, because they don’t have Greek nationality.
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R: Thank you very much.

T: You are welcome.
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Transcribed interview 3
QUESTION 1

R: What comes into your mind when you hear the term/ the phrase ‘intercultural
education’?

T: It comes into my mind the education which relates to the acceptance of the
different, either there are differences in the classroom or not, respect towards other
races. That is anti-racist education at the same time and...an education which isn’t
restricted in ethnic origin or nationality or a country and this can be done, as an
example, through teaching History aiming at understanding of political practices
which refer to each culture, each nation or anything. Beyond narrow, specific
boundaries.

QUESTION 2

R: How do you perceive the term “intercultural education’ compared to the terms
‘multicultural education’ and “bilingual education’?

T: ‘Multicultural education’ could refer to each culture separately among the many
ones you may have. You’ve got five cultures, let’s say, multicultural education deals
with doing separate things in each one of those, without any interaction taking place
among the cultures. That is, you take the Greeks, the Turks, the Albanians and you
teach pupils some things about their cultures and all these separately. And you simply
have all these together. There is no exchange taking place, no situation in which we
are all considered humans, irrespective of our difference. We all ask for the same
things, goods, rights and all these. In this sense, you create a ghetto. Just together.

R: What about bilingual education?

T: 1 guess bilingual education refers to a specific nation....it means that we offer
education through children’s mother language and the language of the host country.
Of course, intercultural education is included, but it is only a part, a small part, let’s
say.

QUESTION 3

R: Do you think that intercultural education is necessary to be implemented in
schools? Would you like to explain why so?

T: Of course, 1 do. Otherwise we are out of modern reality and modern pedagogy.
Besides modern pedagogy relates to the rules of modern reality. We stay attached to
national education in a weird way. ... There is a general situation..... that we Greeks
are one thing — which is not — and we are supposed to belong to the same
homogeneous and of the same nationality society and we can’t even understand all
these things we teach in general. That is if you teach History, you cannot, since you
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will come up with the same pattern in a civil war with rivals, who don’t have to do
with our nation. However, the patterns you will come up with, you won’t be able to
explain them and you are going to explain them only as the ‘good people’, the ‘bad
people’.

R: Do you mean that you will explain them one-dimensionally?

T: You cannot understand the world.

QUESTION 4

R: What is your experience up to now regarding implementing intercultural education
in primary schools?

T: The teacher is responsible for that.....as the aims of the curriculum have been
set....some things relating to intercultural education are supposed to be included. As a
programme, as a system....I don’t think....even if there is something it is rebutted by
something else. Even if some topics are presented, as such globalization in a good or
bad sense, how European dimension in education is offered. Everything is perceived
under a specific light, which facilitates specific things, as well. There is no breadth.
They just say European dimension in education. There isn’t a country included in this
dimension and it has to be included. Something like that....a short-sighted point of
view. Besides that, the books including History rebut such kind of things. Generally,
our school celebrations....is the Albanian pupil going to be the flag-bearer? All these
things are contradictory and fragmentary.

QUESTION 5

R: What kind of teaching methods do you adopt in the classroom to promote
intercultural education (provide examples)? How do you think that this/these teaching
methods facilitate the implementation of intercultural education?

T: It’s not necessarily....before you apply a method, you have to do with your own
philosophy as a teacher, how you are going to say something. It may be a simple text
in the subject of Greek Language referring to a relationship of a master and a slave.
The thing is how you will discuss it, how you will explain it or it may about a war,
which took place here or in Irak. It has to do more with your own philosophy and the
way you see state matters and how this affects your teaching either you elaborate an
original text or not.

Besides those, I promote intercultural education in the classroom by encouraging the
children to search for various things, by making them think of various themes in
groups....with all these creative tasks in which children can discuss, think about and
comment on events which take place in the host country or in the world.

Intercultural education is the norm for me. A discussion about the disaster that
tsunami wave caused to the people, who don’t have their homes and they cannot
receive any care could be called intercultural education. On the other hand it is a
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discussion which could be made about an event that it might take place in our home
town.

QUESTION 6

R: In which subjects do you implement intercultural education? Why? Are there any
specific subjects in which you implement intercultural education more compared to
other subjects? If so, why?

T: As I said before...I start from the philosophy and then I proceed to the approach I
am going to use. Someone can implement intercultural education in the subject of
Greek Language through the texts referring to social classes, political issues,
dictatorship, immigrants, the Greeks in Germany, in USA etc. Our school books are
old and they don’t refer to Albania immigrants living here. There is no report on
that....

With regard to the subject of History, as [ have already told you about the
implementation of patterns..... various things work on the basis of patterns of
dominance towards the people. People’s views aren’t necessarily expressed in the
case of a war and.....Books need to explain more how things work.

We discuss articles in the subject of Social Education.

Regarding the subject of Mathematics when doing a taxation exercise and we find the
increases in prices we discuss at the same time about its consequences in life. Of
course, theoretical subjects are offered more for discussion. Maybe in the subject of
Physics....intercultural education can be promoted via the fact that the discoveries of
the phenomena of nature were made by foreign scientists....that is there is an opening
towards the others.

QUESTION 7

R: Are there any other processes you organize in your classroom or are organized by
the school towards intercultural education? (provide examples) How do you think
that these processes promote intercultural education?

T: We have produced recently a work with the title ‘Intercultural News’. It was
coordinated by my colleague, Mr... and some children worked on some parts of it
and the whole class worked on some other parts with my own help. In general.....it
depends on the occasion. We organize various activities or celebrations, in which we
can incorporate intercultural education.

Ok...we use folklore elements from time to time, but that’s not what we are looking
for. We try to introduce in the curriculum folklore elements like the dances and the
music of a country. These things come up, when we organize a party. That is.....the
children want to show something from their culture, they want to discuss about it.
Therefore, this is something we do either through group work or discussion in the
classroom.

There isn’t something which it is permanently implemented. It depends on the
occasion.
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QUESTION 8
R: How feasible do you think it is to implement intercultural education? Why?

T: Ok.....feasible.....we are talking about my classroom. I can say whatever I want,
can’t 1?7 In a sense that I am going to discuss, what I am thinking of. I am going to
approach a text with my own way. Besides that, there isn’t any other form of
intercultural education taking place. There isn’t something different taking place
regarding intercultural education. It is mostly within the framework of the classroom.

R: So, do you believe that intercultural education, as Greek educational reality is
shaped, depends exclusively on you? That is, do you think that the teacher is

responsible for organizing activities on intercultural education?

T: Yes....ok. That is...if we thought that both bilingual education and multicultural
education should be included in this legal framework, it would be....

R: You mean that... there isn’t any legal framework to cover you. You may do it
according to you own philosophy and....

T: Yes, yes... There isn’t and when there is, it is occasionally within the framework of
a programme, as it happened in this school. There isn’t anything. I don’t even know, if
these progammes which include learning a foreign language promote the intercultural
dimension in education. However, they certainly constitute an effort.

R: It is a part of intercultural education.

T: It is a part, indeed. I simply don’t believe that this is intercultural education.

QUESTION 9

R: Would you like to make any other comments regarding intercultural education and
its implementation in school? Something that comes into your mind.....

T: I think that the implementation of intercultural education depends mainly on the
teachers. On the one hand we need to have a philosophy which includes the
intercultural dimension in education and which excludes nationalisms and similar
things. On the other hand a change has to be made in the school books, which need to
have a wider scope.

R: Thank you very much.

T: You are welcome.
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A.59 Transcribed interviews with teachers in Greek (pilot study)

Transcribed interview 1
EPOQTHXH 1
E™: Tt coc épyetor 610 poakd, dtav akovte Tov 0po ‘SLamoMTIGHIKY ekTaidevon’;

A: Eiya mapaxorovdncer ce mpdypappo ERASMUS éva padnua pe tov titho
‘Awmohtiopiky] Emkowvovia® kot exel kdvope kémoleg AOKNGELS TOV TPOYHOTIKY
vopuilm o1t e€umnpeTovcay 1o 6TOYO TNG STOMTIGUIKNG ektaidevone. Ondte exel pe
TOPOTEPUTEL O OPOG, GE OOKNCELS emKowoviog petald poc yuoo yvopyio ot
KOTovonon.

E: I'voppia kot katavoney. ..t akpiag; Tov avaeépetar; Xe t;

A: Tvopyia tov avlpodmowv omd Sa@OopPETIKONS YOPOVS Kol TOATIGHOVS Kol
Katavonomn pe faon axkpdg avto. To va €pyeoal amd S1a@opeTIKONS YOPOVS Kol TO
Tt épeLg Lall Gov epyOUeEVOq 1] EPYOLLEVT.

EPQTHXH 2

E: Tloc aviiapfdvesar tov 6po ‘SlomoMTIGUIKY EKTAIOEVLOT GE GYEGN KE TOVG
Opovg “TOMTOMTIGILIKN ekt idevon’ kat ‘dlylwoon exmaidevon’;

A: Nov... yuo ) diyhooon [extaidevon]” owképropat 6Tl sivon sxmaidevon Tov
TouddV  pe 300 dwpopetikong kmdwkeg. Ilolvmohtiopiky [exmaidevon]..... ™
GLVEVPEST] TASLAOV 1] HEYOADTEPWV VOPOTOV TELOG TAVIWV GTOV 810 YMPOo, oAAG
xopig avTd MOV dlevKPivica TPONYOLREVMG, TH YVOPK TNV OVCLUGTIKY Kot TV
Katavonon pe Pdon ta dweopetikd mov ¢éper o kabBévag. H damoritiopikn
[exmaidevon] eivar axpifog avtd.

EPQTHXH 3

E: NopiCete 6 elvan anapoimro va epappdlete 1 SLUMOMTIGIUKY eKTAIdEVON OTA
oyoreia kot av vat, yati; 'H av oy, yiati;

A: Nat, 10 motevm 0Tt ypewdletan ...... ywti ta tehevtaio xpovia £YOVUE TPOGELEVLON
TOMAOV EEVvV TTodLdv, T0 omoia, akOpUn Kot pe Ko TpoOeon TV eKTUISEVTIKOV 1)
TOV MOV QOPEWV aTEVAVTL TOVG ......... av eV VITAPYEL £VOL OIKO TOVC. ... TOC VA TO
TW;....... vo, dlvouv Kot auTd amd Tov TOMTIGUO TTov £X0VV UEGH TOVG....... elvat Myo
nepimioka 10 TPAyUATa, Yoo vo 6to eEnynow ........ Av dnlodf ocvveyicovpe va
Eyovpe v O exmadevtiky dadikacio, OTmG elyape G TOPO Kol SV VILAPYEL

70To ypapupa E onpaivet ‘Epeuvntic’ kot 1o ypappa A onpaivel © Adokarog’.

71Ta oydha evidg aykvkev eivar mpoodiikeg Tov epeuvntr, mOv dev £youvv emwdel and 1o
cuvvevievdialopevo, aAhd gvvoolvial and ta cupepaldpeva Kot £Youv WG OKOMS TNV KaALTEPN
KATAVONG1 TOU KEWEVOL UNG TOV OVOyVAOOTY.
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damohniopikn exknaidevon, vopilom 6t Bo arotdyovpe 6to onueio tov 6T Ba ydoovv
aVTA 10 TAdLE TV TEVTOTNTE Tovg. Xperdletal, OnAadn, va T STNPIcoLvY, Y1 Vi
LITOPEGOVLE VO, £YOVUE AKEPALO KOl 0VTO OV efyape epeic Kot avtd mov £yovv avtoi
Kot va dnpovpynfei kdtl kowvobplo pia kol €T6L kot aAMdg Ppickovial otnv
KOWVOVIO Hog.

EPQTHXH 4

E: ITow sivan 1 gpmetpio oag o¢ THPo OYETIKG HE TNV EQAPHOYT TNG SATOMTIGHIKNG
exmoidevong 6Ta OMHOTIKG GYoAelw;

A: Ene1dn giya kdvet o 600 Tponyodpeve xpovia 6g TaEN vodoyns dev vadpyet K
vrodoun). Topa mder xdtt va yivel kol eneldn ey® mpoocomkd mpoondbnoa va
EQPOPLOGH KATO10, TPAyRaTe T Kabopd evetiktmd®s. Me Bdon xabapd ta moidid
ov &iyo kdbe eopd pmpootd pov, pe Piffila mov mpoceépoviay kdmowa TPaypHaTa,
aAAG Empene £y® Vo emMAEY® Yo TO KGO eninedo kot to kGbe mondi. Ankadny vopilm
OTL ETOQIETAL GTHV KAAT] TPOUIPEGT) TOV EKTALOEVTIKOV.

E: Tt motedetar 61t v avtd mov rewte; Anhadn Tt fTov avtd tov Ba propovoe va
cag Ponbnoet xat dev vPyKE;

A: Agv giyo oty apyn kdmow kaBodynon, CERVApIKT ac To Tovpe. Mrka oty
TGEN Kol dpyioa va 10 Yayve pévn pov. Kdamow Pifiio vanpyav, aiid, 6meg cov
£ITa, £TPENE YD VU KATC® Kal v To YAE® yia 10 TS Bo propovsa va emAEE® and
avtd, yio va 8060V cmotd 6to kabe modi pe Pdom TG avaykeg kot To enimedo Tng
yAdooag mov eiye NoON kotokToel. Apa kot 1 kB0 yNon Kol £va EKTUBEVTIKO
VAIKO o1a ¥épla pov [Erewne].

EPQTHXH 5

E: T €idovg ddaktikég pebBodovg viobeteite oty taén, ywo va mpombnoete
damohTicpikn exmaidevon); Av umopsite va avaeépete mapadeiypata. [1dg vopilete
OTL 0VTEG O1 JBOKTIKEG HEOODOL SLELKOADVOLY TNV EQUPHOYN TNG OLUTOATIGHIKNS
EXTTOIOEVLONC;

A: Tlpéner va oporoyno®m 0Tt dev 10 TPooyedtdl®m. Xvvnbmc avtd mov epupuodlm, pia
Kot QET0¢ £xm maidid and diheg ydpeg eivar o ddrhoyog kat 1 mpoondbela va
AVOQEPOLV TO, TTOOLE TPAYHATA OTtd TO TapeABOV 6T ¥BPO TovE, av To (Noave kel
Kot ov Oyl Tpaypata mov cv{ntdve 1 cuvnBilovy Vo KEVOUV GTIC OLKOVEVELES TOVG
Thpo o €00, YTl TOAAG peyordvouy £0d Kot yevwwnbnkay £6®. Guudpal £va
nopadetypa.... Kdt avagépape po pépa, de Bopdpat pe mow agopun, mévimg ylo
CUVTOYEG HAYEPIKNG Kot eiyape paber 611 otnv AAPavia tryaviCovv xdotave kat
tpoonabd avtd va ta avadei®m, pnv TepAcovy avTtd £161 AmAMSG EMLPAVELOKA.
E...thpa yia 10 Th vopil® 0Tt S1EVKOAVVOLV TV EQAPHOYN TNS SWTOATIGHIKNG
EKTAIOEVONG. ...£TEON £x® Go BAoN péGO pov OTL Yo A avtd, Onmg cog eina kot
otV apyn, elvat GEovag 1 katavonon kat n extkovevia, vopile 6t 0 01GA0Yog Kal 1
evBappuVeT AVTOV TOV TABIHV VO AVUQEPOLY TPAYHATE ad TO TEPPAAAOV TOVG
KOTE KATO0 TPOTO SLEVKOADVEL GTIV EPAPHOYY TNG OLUTOALTIGHIKTG EKTAIBEVONS.
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EPQTHXH 6

E: Xe mow yvootTikd aviikeipeve spappolete T dWmOMTIGIIKY eknaidevon kot
yioti; YIapyovv KGmow yvooTikd aviikeipeva mov e@appolete ) S0TOAITIGUIKY
EKTTOIOEVON TEPLGGATEPO GE GUYKPION HE Kamoto dAla xat av cupfaivel ovtod, yoti;

A: Nopilw og 6ha. Todpa GUYKEKPIUEVO GTHV TPOT SNUOTIKOV OV EYOVUE Kol Alyo
podnpoato Thve kit oe 6ha. Towg Aydtepo ota pabnpatikd. I'e ™ ‘TAdoca’ kot
70 ‘Epeig kot 0 k6opog’ poipdloviat 1o i610. Towg Aiyo mepiocdtepo oto ‘Eueic kot o
KOGHOG OV £x0VUE TNV guyépela vo. culntape kot To avTikeipeva tov Pifriov eivat
o pdo@opa y'avtd [y csuinmon].

E: I'ati motedelg Aydtepo 6To LadOnpatikd;

A: pppp....ywti ypedletal T TEPIGGOTEPES POPES Vo aKOAOVOOVUE TV VAN TOV
Bipriov, yuo va Pyet katapyds, 0mOTE £YOVUE VoL KAVOVUE pe aptBpode, Tpagels kot Oyt
TOGO UE AEKTIKY ETKOWV®VIA.

EPQTHXH 7

E: Yrdapyovv kamoteg GAreg S1001KaGIieg TOV OPYOVAVETE GTNV TAEN 1} 0pyavdvovTaL
070 GYOAEI0 Y00 TN SWTOMTIGIIKT ekaidevon; Av val, Tdg vopilete OTL avtég ot
dadikacieg v Tpowbovyv;

A: Ae pmopd va mo OTL ylvovial TOAAG TPAypaTe, TAPOAO WOV EipOCTE
NOTOMTIGUIKO GYOAEID. AVTO TOVL UTOP® Vo KOTOVONGo, o KL ekel Bploxdpacte
6hot poli elvor Alyo TEpPGGOTEPO WEGH GTIG GYOAIKEG YOPTEG mov Ouudpot
YOPOKTINPIGTIKA Yoo TV XPIGTOVYEVVQV TN YI0PTY| ....... LINPYAV TPOYOLOW TV
Toudldv amd direg yodpec. IMapovoudotre évo mallk g yng mov oyd oyd
coumAnpovotay oty aiboveo ard Tudd TOv £pyoviav Kot Afyave Tpayohdl Kot
Balave woppdtt amd T ydpa TOVG GTO YAPTN, 0¢ TO movpe. Nopilw xot yopoi
ToPadoGLoKol elyoy maupovclostel amd TIg YOPES AV TEG.

[Tpdto am’oho Yoo T0 TOG oLTA TPO®OOVY TN SWTOMTIGUIKY ekmaidevon elvat va
dovpe katt aAro, vo Tapakivnfovpe kot mOovov kot pdévo mov To maidid PAETOLY
KOTL KOvovplo, va poTioovy, va Kivnoel 1o evoln@épov Tovg Kot vo dovv TeAKd 0Tt
de SloPEPOLY Kat TOAD OAo GVTA, AKOUO KOt 1) TLPAdosN. LTIG YELTOVIKEG XDPEG, OC
ovpe, powalovy ToAY o1 yopoi, Ta Tpayovdia. Kat ta peyohdtepa modid Kotovoouy
KoL 68 GYE0N He TNV WTopie OTL LVINPYE Kol KOWOG OpOROG, Yo vo. POAGOVUE MG. E6G
oL PBGGapE GTiUEPO e ToL GUVOPX KTA.

EPQTHXH 8

E: T16c0 £@kto vopilete 011 givar va e@aprocETe TN SWTOATICUIKY KTOidEVOT Kt
yuti;

A: Eyo vopilo 6T gival katd modd s@iktd, ahid dvotuymg dev epappoletal. Topo va
GOV OAVING® GTO TPDOTO 1) GTO OeVTEPO;
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E: ...xat ta 8%0. Na vrostnpi&eig T1g anmdyelg Gov.

A: Thiotedo 6T sivar epikto, yoti 1o €daeoc vrdpyet. ‘Eyovus and molhéc yodpeg
atopa, ekmpoo®mOVG. Oéhnon vmapyel. Amd exel kar mépa yperdloviar Alyo va
TPOYPAUUOTIGTOVY KATOW TPAYHATA Kot Vo opyaveobel S1aopeTikd o GYoAKAOG
¥povoc, mBavov kol to avaivTiké mpdypappa. Iati av eioar vroypemuévog va
Bydeig xdmota VAN HEYPL TO TENOG TNG XPOVIAS KOl AT Vo eAEyyetal £lTe amd TOLG
yoveic gite and 1o vmovpyeio, Oéher oA peydin mpoonddeta and kel Kol TEPA vaL
UTopEceEl; v S1a0éoelg  ¥povo EKTOC TOL GYOAKOD TPOYPAHATOC, Yio VvV
KatopBdoels ta emrAéov mov o eivat 1) SIATOMTIGHIKY EKTAIGEVGT) 1] OVGLUGTLKY).

E: Anladf motedelg 4t 6o avtd Ba émpene va yivouov g £va KOPLo PEPOSC TOV
AVOALTIKOD TPOYPAUIOTOC Kot v PNV gival KATL To 0moio 0 8Gokarog TpocBEtel g
oA VTG IOV TTPETEL VAL KAVEL Kol 0pilovTal amd T0 avaAVTIKO TPOYPOLL

A: Tovkdyotov pe Bdon to Thg Aettovpyovv topa ta Tpdyuata. [ati 0o propovos
va yivetor mapdiinia. Anhadn va epapudletal to avaivTikd Tpdypappa, mhavév
Omemg €xet, yopic va ypeldletal emmiéov ypdvog, av TovAdylotov Too Pifiia Mrav
Srapopetikd. Oa umopovice va [N xperdletat emMIALoV ¥povos, ahid va StopoppmBsl
aAMBG TO avTiKeipevo S10a6KaAlag.

EPQTHXH 9

E:Qa 0éhate va avapépete KATL AAAO GYETIKG e TN SLUTOALTIOUIKY EKTAIdEVOT] KOl
NV EQAPLLOYT TNG GTO GYOAELD;

A: Nopilw 6Tt avTd TOL GKEPTOUOVY TAVER KAT® TA £X® MO TEL.
E: Evyopiotd mapa molv.

A: Kt gyo.
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Transcribed interview 2

EPQTHXH 1
E: Tt oag épyetor 6to puord, 6TV 0KOVTE TOV OpO ‘OIUTOATICIIKY ekaidevon’;

A: Nopilo 6T 1 Sramolniopikny eknaidevon propet.....va fondicetl to Toudid vo va
OVOKEADYOLV TIC OHOIOTNTEG KOL TIG S1APOPES TTOV £x0uv peTold TOVG... To TOdL
EMKOLVOVOVV KOl OVIGAAGGoOVV ototyeic. Avto...aykoidlel dhovg Tovg pobnTég
Kot avoyvopilet 601t 0 moMTlopog Tov KGbe pabnty eivar  onuovtikdg  kai
a&106¢Baotog,

EPQTHXH 2

E: Tlog avoihapfavesar tov 0po ‘SLOTOAMTIGHIKY €KTOIdEVGN’ O OYEOM HE TOVGS
OpOVS “TOAVTOMTIGHIKY eKTTaidevon’ kat “diylmcon eknaidevon’;

A: Aowtdv, vopilem 6tL n ‘ToAvTOMTIGUIKY ekTaidevon’ eival O YEVIKT G€ GYEoT Ue
™ “OWTOATIGUIKY eKTaidevon’ Kol 0Tt Ogv £xEl VT TNV emKowvevio PeTalld Tov
puadnTov.

Topa vy 1t ‘dlyhwoon exmaidevon’ ....... givol 1 exmaidsvon oy omoia
YPNOLLOTOLOVVTIAL OVO YADGGES GTO OYOAEl0 Kol MPEMEL VO LIAPYEL KAl OF £va
damoMTIGHIKO oyoieio.

EPQTHXH 3

E: Nopilete 6t eivar anapaitnto va e@oappoletal n SlamoATIGUIKY| EKTAdEVGT 6T
oxoieio kot av va, yati; 'H av oy, yuoti;

A: NopiCe 6t etvar arapaitnto va epappoletat. Katapyniv to oyoieio givat 0 0 o
KaOpEPNG TG Kowmvias. Onme avépepa Kol 6T0 epOTNHOTOAOYL0, podaivovtog v
GUVUTLAPYOVLE GTO OYXOAEL0, TA TOLBLE HUTOPOHYV VA KOUTOVONGOLV KOADTEPH KAl TNV
Kowovia, yoti To oyoheio eivor pia pukpoypagio g Kowvoviag.

EPQTHXH 4

E: Tlow eivat n epmepio 6og og TOPO GYETIKA LE TV EQUPHLOYY| TNG OLUTOATIG KNG
EKTOIOEVONG 0TA SNUOTIKA oYolein;
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A: 210 Biffiio tov ITIOAE deiyver akpifog avti myv Exienyn. And Toug 6TOX0VE IOV
EYOUV UTEL Ao TNV apyn TG onpovpyiag péxpt 1o mpdypappa mov epappolovy
KOVOVIKG Lrtapyel pa peydin andotaon. ‘Exovv mpofréwet yia TY1, TY2. 'Eyouv
mpofréyel yu TuRHOTA, Yo S0aoKAAOVS, ot omoiot Ba pumaivovy péca oTig TaEelg TV
nadntov avtov kat Ba Tovg Bonbave péoa oy TaEN. AAG OAa avTd yivovial ot
Ayyiia. Kat o I'eppavia 1o giya {foet kit ey®d. Edd dev xata@épuple va TeTHYOVLLE,
eavtdlopat, OAa avtd Tov Ba £TPETE VAL T TETLYOVUE.

EPQTHXH 5

E: Tu cidovg ddaktikég pebBodovg viobetsite oy 1aén, yw va mpowbioste
JAMOALTIGHIKY eKTTaidevon); Av umopeite va avaeipete napudeiypata. Iog vopilete
OTL aVTEG Ol JBUKTIKEG HEBOSOL BLEVKOADVOUV TNV £QUPLOYT NG SLUTOMTIGLIKNG
eknaidevong;

A: Nat...m dwid pov n t@&n [ta&n vmrodoyc] €xet madd, e omoic £pyovIal
Katevleiav and T1g ¥dpeg T0Vg Kal 0¢ yvwpilovy kaBOAoL TN YAGGGU TNV SAANVIKI.
Omdte 1 d1KId Pov, avTd MOV KAvem £y® eivdl va Tovg Habm kupimg ) yYA®oou péoa
and kamowa kawvovpla Piria mov £yovv £pbel mTPog To TEAOG NG TEPCIVIG YPOVIAG.
Ilpoonab® kot pe ddeopa avtooyidia SIKA Hov avaroya ue To cminedo kdbe
o, tovg Pondd va pdbovv m yAdooa. Avotuydg dev Exovpe 10 ¥pdvo va
gpapuoocovpe kamoleg pebddovS otAvTop mOv va Efpovpe GTL OTL UTOPOVV v
BonBncovv ta matdid mo amoteheopatikd. Opciketat... sival otov kabéva ddokaro
10 O O epappooet kat Tt O kdvel. AAAd oty ovacia dev kdvoupe, de Ponbape, dev
gyovpe 10 YpoOvo va Ponbrcovps Ta madid Kar 6 GAAOVG TOEic Kal o dAAa
noOnuata. Einaote amokAEIoTIKG 0T YADGOGOO Kt T0 TOAD va £x0vpe ypovo 1-2 dhpeg
10 TOAD KOs pépa yur kGBe madi. AAMha eivar 1060..cival 1060 gAMTg OA0 avTd
gl 6Ao avTd T0 TPAYNA, TOV Ta TABLE PevYOVY amd £3( 1 daokdia 1} 0 SAoKALOG
omyv 16&n ot I'ewypaoia, oy lotopia, ota Opnokevtikd kol ota dGhha pabyuata
d¢ pmopodv va to ompifovve yati yati dev £xovv 10 ¥pdOvVo KAl avTOL Vo
acyoinBovve. Omote ot SBaKTIKEG HEHOSOL Kat OAa avtd eival KATL T0 0moio de EEpm
OGS v T0 oplow.

E: "Apa motevete 011 0 ypOVOS ival TEPLOPIOTIKOG TAPEYOVTUS OTO Vi EQAPUACETE
KGTL Kowvotopkd 1 otwdfmote; Kdamoww, 0g mOOHE. eVOAAAKTIKY TPootyylon M
EVOAAOKTIKT popen didackariag;

A: Nat...givat kaBoploTikdg mapdyoviag. avtd Kupime. Xag Ao mog o010 Kie mardi
avaroyel pa (1) dpa v nuépa xar ot pic avt Gpa, LOVO Yy aLTd 10 YPOVO.
Anhadny tov ypdvov gaviacteite 0T Ba EpBovv ke madid. Ondte Kavovikd dev
TpEMEL Vo To mapw Eavd avtd 1o mawdi, yatl Ba Erpems O va £xet MO eviaydei.
AlAG Oe pmopet....vat, 0 ypdvog ival amokAEleTIKG vIEHOVVOC Yia AV TO.
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EPQTHXH 6

E: Enopéveg vrofétm kat oty €ktn epmtnon kdn avdroyo cvpfaiver. e mowa
YVOOTIKG avukeipeva epappolete...... 1 OOMOALTIGIIKY) €KTTaidevon Ko yati;
YrGpyovv kGmowo yvootikd avtikeipevo mov  e@appdletar T SmOATIGUIKT
ekmaidevon TeprocdTEPO GE GUYKPLOT pe Kamowa dAka kat av cvpfaiver avtd, yuati;
(Ag pe Genoe vo ohokAnpho® v epdTnom. To oyédio cuvevievéems MTav PpocTd
TOV K(il HTOPOVGE VO, OEL TIG spcon']catg)n.

A: Eopapuoletar [n SamoMTicpki ekmaidevon]” pévo om ‘Thdooa’ pe
ATOKAEIGTIKO GKOTO Vo, Hadet 660 yivetar mo morhd Tpdypato. BéPora ot ‘T'Adoca’
HEGO avagépovtal dideopa Bépata Kot ard ™ ydpo tov kar and v EAAGda kat
Kadnuepvd {ntipata Kol KATOEG POPEG KOl KATOW 16TOPIKG Tpdypata. AAAG To
pivipovp Téva Tmv TPoyRAToOV.

EPQTHXH 7

E: Yrapyovv kdmoteg GALe d1001KAGIEC TOV OPYAVAOVETE GTNV TAEN 1} OPYAVAOVOVTOL
670 GYokelo ylo TNV TPOMONGY TNG SWMOMTIGIKNG eKTaidevons; Av val, TG
vouilete 6Tl AVTEG o1 dLodLKAGieg TNV TPomBoHv;

A: Nat...homdv avtd mov kdvovpe kdmoleg @opéc, dtav £yovpe 10 ¥povo, eivat
KATOIEG EKONAMOGEL; 7OV £YOVV GOV EMIKEVIPO TIG YOPEG TPOEAEVONG AVTOV TOV
padntov.

E: 'Exm det xat ekeivo 1o Piflapdkt wov eiyate etoydost kar 1o £fyoia kat
owtotunieg. “Ohot dtopopetikoi, GLotl icot’.

A: Nat, var .....00T0 éytve 6 avtd ta mhaicta. Exel oe avtég tig pépeg opyavmbnkave
EKONAMDCELS OV Ol YMPEG AVTEG TPOEAEVCONG T®V HABNTOV Tapovcslalave Kamold
TPAYLOTA GO TN YOPO TOVS TOVG, KATOLH €01, KATOlEG LOVGIKEG, KATOES TALVIEG,
KGmota moapapvBia. Ot yovelc QEPAVE... KOl CUVTAYES UAYEIPIKNG QEPAVE KAl OVTO
Kataypaenke 6o Bipiio mov mpeg K1 £6V.

Ext6g and avtd £ytve pa epnpepido mov Ba 6ov dGCm HeTd, 6TV omoid To, Tadid
EKAVOY KATOLES EPEVVEG, OMGOV KATOLEG EPMTNOELS 68 OAOVG TOVG GLUHUAONTES TOVC,
Y10, VO, SLOTIGTMGOVVE KOO0, TPAYUATO. OGOV A@OPd. TN GYEGT HETOED TOVG OAA ALTA
70, YPOVIa oL £ival 6To oyoheio. Exovv kotoypa@el KATOEg AmOWEIS GOV apopd TIg
OLUGKOAIEG 7OV GuLVAVTOVCHVE O1 10101 ot pobntég ot ailodamoi, Qarvdpeva

72 To ONUEWBOELS EVTIOG TV TUPEVOEGEWY OTOTEAODV GYOALN TOV EPEVVNTY TOV KUTEYPAPNGAV KAUTH TN
SEPKELD TNG HAYVITOPAOVIONS TNG GUVEVTEVENC.

73Ta oxdha evtdg ayKvAdv givon TpocBikeg TOv gpevvnTn, TOL dev £xovy emmBel and 0
ocwveviev&raldpevo, oAra evvoohivial and ta GUHPPLOLEVE KOl £XOVV MG GKOTO TNV KHADTEPT
KOTAvONsT TOL KEPEVOL alTd TOV OvVayvaoTN.
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EevopoPiag, @awvopeva patciopoy, Qawvloueva, €ee eumelpiec mov  eiyav, TEROG
TAVTOV, OA0L AVTOL 01 HabNTEC KATAYPAPNKAVE GE it EPEVLVA TTOV £YEL Pyet TMdPA.

Topa kdtl GAXO... 1l GVVAVTINGON LE TOVG YOVEIG KAVOUE EMIONG, OV £l MEL Kal
TPV, OARG Oev LENPYE OLUUETOYN TOV Yovémv. Omov BEhape va pog TOovv Kl
aVTOL... . INPYE GLUUETOYT], Oyt AVTE deV Eival GOGTA, VINPYE CUUUETOYN, Elxay £pBet
Tapo. TOAROL yoveic. AXAG ovth NTav 1 TPOTH Gopd Koi T dedrepn @opd dev
epavioTikay. Anhodn dnidoav ddbecn va KAVouy KaTl, oAAd TEAKGE Yo Stpopovg
Adyovg o xobévag.. ..

E: & ovt) ) cuvavinon 1t oxono giyate; Tt {ntovoate and tovg yoveic; b Béhate
Vo TPocPEPOLY TN or|fsrd Tovg;

A: Gfhape Vo TOVG YVOPICOVUE GE TPMTN (O KOl HETH VO GUVEPYOGTOVUE OF
Bépoto IOV CPOPOVV TA TAdLE TOVG. ANAdT 6TA TPOPANUATA TOV EYOVV, OTO MG
UTOPOVLE VA TOVg otnpifovpe meprocodtepo. "Htav 1 ypovid 101€ oV giyape Tpelg
1aEelg vodoyne. Ondte eiyaple yua exeivn ) ¥povid mo ToAD ¥povo Kat To TOAAG
eQOdL Kot NUACTAV Kat 6€ £va Tpoypappa tov Iavemotnuiov ABnvav. AAAG val,
EV TEAEL KA1 GE AVTO TO PLETMOTO OEV EyIVAV TOAAA.

EPQTHXH 8

E: 11660 e@ikto vopilete 6Tl eival va QapOGETE T SLTOALTICUIKY EKTAIOEVGT) KL
Yot

A: Nopile 611 6ha avtd mov einape amavtovy oty epdmon avti. Ta mpofifuata
TOV VIAPYOVV Elval avTd mov avoeepdirave Kot omd v TAEVPA TG TOALTELNG KL
and TV TAEVPA TOL JAGKAAOD Kol arTd TOVG 18101¢ TOVE YOVEIC.

EPQTHXH 9

E:Qu 0éhate vo ova@Eépete KATL GAAO GYETIKA HE T1) SIOTOAITICUIKY) EKTAdEVOT KOl
TNV EPAPLLOYT TN GTO GYOAEID;

A: Nat...xdt GAro.
E: Aevkpivion... kdt mov cog Epyetol 6To POaAA...évav d1Ko cog Tpofinuatioud...

A: Nopile 6T propei va emtevydei [1) SLomoMTIGHIKY EKTAidEnoT)], AV PTAGOVUE GTO
OMNUEID VU KATUPEPOVIE VI EVIAEOVUE TNV EKTALOEVON AT HEGO GTO TPOHYPULLA TO
KoOnpepwd. Av pmopécetl, OnAadn, oToEid TOL TOAMTIGHOD OOV GLTOV TOV
avOipOmeV, OAOV OVTOV TOV TOMTIGUOV VO UTOVVE GTO UVAAVTIKO TPOYPUULY GE
xamowa Piffiic, €101 GoTE Vo sivor pépog ™G exmaidevong Kot Oxt va Epyetat antlwm
gufoiipo amd wémowo mpoypdupate. Kdamoweg @opég va pn Aertovpyodv  To
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rpoypappata avtd. Karoteg gpopég o1 GvOp®mol mov Ta KEVOLV Vo PNV TANPOVOVTUL
Kot Gpa vo pnv 1o kKavovv ko pe 6pefn. H eumepia &yer oeigel 6t avtd de
Aertovpyodv 1600.

Ooo mepvave ta xpovia, BEPara, o BEpa etvar 6TL £xovpe cuvnbioet k1 epeic. Anhaoy,
OTav pog peTave TOC £lval N £VIOEN QVTOV TOV TABIOV Kol TOG TO. TAVE TO. TOIOLH
LEeTaED TOVG, N amdvinon eivar 0Tt 660 mepvdel o kapdg cvvnbilovpe ma v 16éa 1t
gxovpe AAPavodg kar Pdcovc... 6mmg kot oty xowveovia €0 dnhadn. Eivar pa
rpaypaTikémTa T Avtd, BéPara, de onpaivel 6T Aeimovy 1a TpoPfinpata. ATAOG
YPEWLONAOTE KATOLES APOPLES, V1A VO, GOVOVY. ANAOST, TOPESEYLO, [LA GNHOL0 TOV
yivetat...ekel 1 KGwowo GALO YEYOVOTO OV AELTOVPYOVV (G GPOPEG. .. EKEL paiveTal
TeMKG av éxovpe TPoPinua 1 oy TIaviwg de onpaivel 0TL 060 TEPVAVE TO. YPOVIA,
eNMEION M dev eivar cov Tp®dTo BEpa oo MME, el va et 61t Awbfkav ta nthpota
avtd. Xuveyilovv va vIdpyovy Kot cuveyilel va vEapyEL | Avaykn HiaG oTAPIENS TOV
pabntov avt@v. AAGE Tpog 10 Tapov O¢ PAETOVIE VA IKAVOTOIOVVTAL OAQ QVTE TOV

ntépe.
E: Evyaplotd napa morv.

A: Timota! Iapoxaro.
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Transcribed interview 3

EPQTHXH 1
E: Tt cag €pyetatl 610 poaio, 6tav akovte Tov 0po “SlumoMTIGUIKY eXTtaidevon’;

A: Xyokelo pe modid amd  ddeopeg Opnokeieg, TOMTIGHOVS,  KOVATOVPES,
NAPOPETIKEG YADOGES, IUPOPETIKEG 0IKOYEVELES. TO SUPOPETIKG Ge OYEON HE TO
eMANVIKO mavta. Avtd eivar n Paon. To damoltnicpikd 10 vidbw étol. To
‘exnaidevon’ eival évag 0pog apretd avtikelpevikoe. H exmaidevon., 1o va gicatl o
Eva YOPO OV GOV divel Kamotd Tpaypatd, va pobaivels, va Tpoywpac.

EPQTHXH 2

E: Tlog avtiiapBdvesal tov 0po “SlamoMTIGUIKY eKmaidevon’ 6e oxéon pe Tovg
OpOVS "TOATOMTIGHIKY ekteidevon’ Kat “diylwoon exnaidevon’;

A: Evtagel... diyhooon exnaidevon’ eivat apretd Eexdbapo. Eivor n exnaidsvon mov
BaciCetal oe 30 yAhooeg, mov i6mg va oyetiletal Kal pe 10 diyhwoco meptailov
owxoyévelag. Tomg dniadn cvpPaivel avto.

H Swmohiticuxy) [exraidevon] eivar avtd mov eima oy npdn gpdnom. ‘Evag
AOPOS, I KOWOTNTA, £va GYOrelo OV £xel amd dapopeg ekt EAMIVOV cuvBnkeg
yYAOooUS, Opnoreiac, KOVATOVPUS KTA.

Iohvmohtiopiky eXTaidenon).....qvTo €ival N TIpdTY Popd Tov 10 PAEN®, TOV TO
aKov® PAAAov Kt epmEpIKd Ba €heya 0Tt eival N exaidevon mov oyetiletal e, 1o
Aet kar ) AEEN PéPara, M TPOGEYYIGN TPOG MOIAEG KATELOVUVOELS, TOAAOVG
TOATIGHOVG.. . ... .. TTLO VPV, OLLOG.

E: ITo eup¥ o€ oyéon pe 11

A: Me 10 S10moMTIGHIKG. .. dNAud ] TO SUTOMTIGIIKO TEPVAEL [EGU amd TOV
molTiopno..0w, Siépyopat. To ToATOMTIGHIKG éxet va kGverl pe pio mndodpa, Tol.
Anhady eipacte €30 oty EALGSe kat pikape yio Aoia, pikdpe yia Aepixi, pukdpe
Y1 314Qopovg TOMTIGHOVS oV pmopel T TAdLE OV £xove pécu oV TAEN ®g
dUOKAA Va Y €xovv oyéon pe avtd. Eivar xdt cav ....n dwbepatiki mpocéyyion.
alh@ cav.....

E: KatdhaBa...evvoeic ou dtapopetikods Topeic

EPQTHXH 3

E: NopiCeig o1t eivar anapaitnto va epappoletal 1 SlamOATIGUIKY eXTaidevon 6Ta
oyoiela Kat va pov e&nynoeic yuti;

A: Tta elavikd oyoreia oiyovpa, yati £xovv avorytel Ta chvopa £3® xat mhpa oD

kapo. O avBpwmot mov dev eival amd v EARGda kar épyoviat £3® yia KuAvTepeg
cvvinkeg ComMg xat otkovoptkd, kuping, dedopéva, £xovy kat ta madid pali tovg M
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ed® Onpovpyodv owoyéveleg. Omdte ta moudd TOLg TPEmel va mhve Gyoheio.
Inyaivovv ce éva oyoieio mov ta mwadd and exel mov eival axovve kat pabdaivovv
GAha Tpdypoto GTNV oKoyéveld £xoviag KATL Kawvovplo. OmdTe Kol Yoo v TOVG
deyTobv e TadLd, ot yoveic, ot ddokaiol, 610 avtd 10 mePIPEAlov, Ta TSI TOV deV
etvat amd EXAGda, odlkd kon yio avtolg mov £€pyoviar 6 €Ol 6yoieia eival kaho va
VIAPYEL ML TPOETOLUAGIA GTO £00p0G, AKOUN Kal 6Ta GYoAeia mOv dOev £pyoviat
oudid. Anhadn, va EEpovv OTL TO TOdGKL TOV EpyeTar amd TN Xvpia , OTL pwopet va
givat drapopeTi) 1 Bpnoxeio Tov Kot Tt onpaivel avto Kot SraPopeTikd o dVopd Tov
Kol TL onpoivel ovtd Kot amodoyn. Aniadrn ot yperdletar ma 0 X0PLOG YOVIOg
amopaitnTo va aAhalel 1o Ovopa Tov TaldtoH Tov, Yo Vo amodeyTel, Yo va TO KAVOLV
amodekto og £va eAAnvikd oyoieio. 'H to mepifonto Bépa mov £xer dnpovpyndet edm
Kat 8o Tpia ypdvia, vopilm, cuvéyeia yio ™) onpaio Kot TV eBvikdTnTa TOL TAd10D
OV TNV KPoTdel. Anhadn £yovpe ovoifet 1a cOVOpPE LA GTOVg OVOPOTOVS, TOVGS
Eyovpe mel ‘ehdte’, alhG erdte mov; Xe mowa oyokrela; ITov dev E€povv T yivetal oe
aAheg ydpeg; Anhadn yperdletor ki epeic va £yovpe Alyo xatavonemn ce avtdv mov
EPYETOL, OAAG KAl OL GANOL IOV £PYOVTIOL GTO GYOAEi0 va KaTaAdBovv TOv £pyovTal.
Anhadn ko ard tig 6vo Thevpéc. Kat Béfara Bempd 4Tt eivar anapaitno.

EPQTHXH 4

E: ow givar 1 gpmerpio 600G MG TMOPO GYETIKG HE TNV EQAPHOYT| TG SIATOATIGUIKNG
EXTOIdEVONG GTA ONHOTIKG GYorein;

A: H egpmepia pov... ¢£10g sival n IpdTn gpovid mov d0vAed® Ge JUTOAMTIGUIKO
oyokreio. Eivar peydin mpoxinon yia gpéva, pey@in Tpdkinon yua o maidid mov dev
elval EAANVIKTG KATAY®YS Kot HEYAAn TpOKANGT Yo T0. Taldié Tov sival EAAVIKNIG
KATAY®YNG.

A1 ov yperdletar amd 10 ddcKaro — Ba o kATt TOL Be®peitat TEPIUPEVO — aydm.
Anhadn av TV €yelg v aydmn, Umopels va Ppelg tpoémovs xaTavonong Kot
TPOGEYYIONG KA1 GLVEVPECTG KL GUVUTTAPENG HEGH 6TV TAE. AnAadn) de Bewpd OTL
etvatl ka dVoK0A0 Y €va vEO ekTadeLTIKO, doyeta av dev £yet epmetpia. ‘Epeva ¢
LoV QAVNKE.. HOV QAVNKE pla TAEN OV £Mpene VoL 0m KATOW TPAYUOTH KAL VO TA
eépw ce o woppomia. Agv €ida kdTt SropopeTid. Amhd yperaletor avTd T0...va
eloal Tvo amd 1o yovid, mve amd 1o madi, to TPOPANHATE TOV, HE THV AVOLYTH
ddBeon va KaTtavoneelg. Avto.. ... Timota GALO.

Kat 80 pmopodoeg va Aettovpyncels akOpa KoAdTepa, ov LANPYE KOl KATOLH
eknaidevon. Aev EEpm av avTd Ba eival KATO0 KOPPATL Y apyoTeEPd .....0NMAadM
Evag 0GOKAAOC TTOL eival G€ €va JATOMTIGUIKO GYOAELD, €ival Gav £vag SAGKANOG
7ov elval o éva eWkd oyolelo, eivar cav £vag §GGKAAOC TOL eival 68 £va GYOAElO.
Agv givar OnpoTikd oyokeio, £yet pa wWwaitepn katevBuven. Onote yperdletar va £xet
Kot kdmowr epyareio yI'ovtd mépa and v aydaan. Oao eival kamow cepvapia, Ha
etvar kamoor exmatdsvtikol mov Ba tov onpilovy, Ba TOV FHGCOVY KATOES YVMOGELS
mpv xau 6Ty mopeia; Oa sivat éva ypageio 1) évag dtevBuviig mov Ba eivar avoytoc,
Ba elvatl avolytol va axohoouy TPOPAHATE TV EKTAOELTIKGV 1 TV yovidv; Eival
o Wiaitepn wepintmon dNUOTIKOD GYOAEOL TO SAMOMTIGUIKO Kol MUTOpsl va
KUANGEL e TN cLVEPYAGTia OA®V.
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EPQTHXH S

E: T gidovg dduktikég pedodovs viobeteite oy tdén, vy va mpowdnocete
damohi oKy eknaidevon; Av propeite va avaeépete mapadeiypata. o vouilets
OTL dVTEQ Ol OLOUKTIKEG HEOODOL DIEVKOAVVOLV TNV EQUPUOYH TNG OLUTOAITIGHIKNG
exnaidcvong;

A: Ot p£odot; Ag ypNOLHOTOID KATOW GLYKEKPLUEVT] HEOODO. . . KATOW GUYKEKPLUEVY
HEDOBO GYETIKA pe GARES XPOVIEG. ANAUdT) HEXPL TOPU £X® OOVAEWYEL GE... Hd YPOVIA
o0& £101KO IMNUOTIKO Kl AAAES TEGGEPIC YPOVIES 6 ONHOTIKO Gyoreio. O, spdpuola
exel, e@uprolom K1 edd oa pEB0dO.

E: 1 éo10 mpoceyyicelc;

A: Avtd mov @povtilo eival va v Kukho@opodv dpot péca oty taén “AiBavoc
2opog’, “EMivag kT, KTA. 1 ypioTiavoes’, ‘poapedavog’, dnAady avti
ETIKETOTOINON.

Govale; ta tadwd pe ta ovopatd tovs. Eixe épbet pia ptépa 6Ty apyn Kot Lov siye
net: [dpyog — Xovoetv - Ovakivt 10 ovopa tov maidov. Ou 10 povalete Napyo,
vt propel e dhia madld va v tovs apécst 10 I'opyos-Ovakivi. Loprog o
natEpag , Pocomdviia n untépa. To ékava avtd oty apyn, arrd €ida 611 dev siya
dikaiopa va 10 KOY® 10 Ovopa. Ankadn £1ol NTav va yivel. Ondte Ko TP TO
povalovpe £tot. Ta madd to déytnkay mapa mord. Anhadn, sival mohd onpavtikd
nO¢ Ba mepdoel 0 dAoKUAOS Kamolw mPaypata TEPa amd Tic pebodove. Ildg Bu
TEPAGEL 0 OACKUAOC 1) 1 duGkAAha 6TV TG&N Kamow mapdypata. Edv eyd o PAET®
dapopomoinon, de Bu PAEmovy kal ta madid dwapopomnoinen. BéPaa to Bépa eival
ot exel ov vrdpyovy Tpofripatda ... dNAadn 800 yoveic 6e pia OKoyéEvELd, 0TV dE
E€povy TV eAAnvikn YADGGu TS Oa Ponbricovy 1o TpmTaKL. AvTd gival 101 KATL
OV YPeLaleTal TEPULTEP® GLENTNGN.

Topa amhd eipat avoyyt) 610 va PAET® 1o Tatdid cav Tadid, Tépa and e0vikdOTNTEC,
TEPA ATO OLKOYEVEIEC HEGU GTNV EKTAOEVTIKT] Oladikacia. Ppoviil® 660 yivetul va
kaOetal padi pe kamolo matddxt and EALGda éva maiddkl mov dev civar and EALGSw.
Ewdwd kdmow matdid mov dev £xovv fonbeia and 1o onitt ot [Adoca, fondiovviat
amd Eva matdt mov £xet Bondeia, £xet dvo 'EXAnveg yoviolc.

Ta mayvidw mov mailovpe... thpa eipacte TpdT dNpotikov. Anhadn TeptecdTEPO
elHAGTE 6T QACT) TN TPOCUPLOYNS KUl TOV TayVIdtdY péca amd ) padnon akoun.
Amhd @povtiCo 10 eAAnvikd otoyelo va sival péoa oto Oyt eAAnvikd,  va
dnpovpyeitar pa maegida. Kat eipat Aiyo mo oyt va 10 To, anaitntiky ota Aadn mov
KAVOLY T0 Taldld mov dev &ival, 611 YAMGGH TOvg MNiadn), TNV TPOPOPE KUl GTO
ypamtd AOyo, mov dev eivar and EAddda. [ati dev Eyouvv 1a epedicpata mov £xel va
EAAnvaxt kat gperaletal, moteo.

Kat thpa v 10 av S1e0K0A0VOLY TV EQUPLOYY ...... MOTEV® KUl To 101¢ TU TULOLA,
otav pe Prémovv va eiflal AVEKTIKY G& KATOIEG GUYKEKPIUEVEC TEPITTOGEIC TASIAOV,
evtaget, oy apyn pov £ieyav Stagopa ‘Kopia, yutl avtd, evd o’spéva;’. AAAd
HETG, TGTED®, OTL G1yd oyd dpywsav vo katoiafaivovv, ywtl yivetar avtd pe
Kamoieg GLINTMOGELS, He TOAD amhd Aoy, pe evaichnteg £101, pe emioyr evaicOnociog
Kal Tog Oa Béceg 1o Oépa. Kat yevikd motevm 61t 1o nudi kataraPaivel molhd
neplocotepa and 6,11 vopifovpe. Ondte de yperaletal Wiaitepn npocnddeita and Tov
EVAIKA VU TEPAGEL KATOW TPaypata. ApKel va sivatl avorytdc. Avto.

237



EPQTHXH 6

E: Xe mow yvowotkd avuxeipeva epapuolete m SomolTiopKy skaaidevon kat
Y, Yrdpyoov kdmow yvootikd avitkeipeva mov s@oppolete 1) SI0mOAMTGHIKY
eKTOidEVON TEPLGGATEPO GE GVYKPLON HE KATole GAL Kat av cupfaivel avto, yati;

A: Oa fheyo 011 gpuppolm mePIEGOTEPO TN SOTMOMTIOUIKY eKnaidevon o
Coypapuer}, ot povoikh) kat oto yopo. Eeeee....epapuolo ™ Swwmoltiopixn
gxmaidevon kal ot “I'hdoca’ kat ote Mobnuatikd kot 610 “Epeig kot 0 koopog’,
OALG HOVO LEPIKEG POPEG. ..

E: [Notl meptocotepeg popég ota KeAMTEVIKE nadnuata;

A: Thotevo 01t 0 ddokarog 1 1) dackdra £yel peyalvtepn shevbepia kiviicewv oe
auTd T podnuata.....Agv pe mepropilel 10 avEALTIKO TPOYPAUpO KUl Td 1S4
HTOPOVV VA EKOPUGTOLY €levBepa KAl vo Sadpdoovy peéco Gmd KATL 7OV TO
amorapfévovv. Oyt 0T dev mpoomabd kol 6To. LIOAOUT PABNHATO, aAld, TGTED®
0Tt d¢ divovtal 106G TOAAEG EVKOLpieC.

EPQTHXH 7

E: Yndpyovv kdmoteg dhheg 61a01kacieg TOV 0OpyavmVETOL 6TV TAEN 1) OpyavOVOVTOL
010 oyohelo Y T domoiTioNIKY ekmaidevon; Av val, teg vopilete 0Tt avtég o
dadikacieg v TpowBoiv;

A: Ot yoptég mov kdvovpe @povtilovpe va £x0vv £va SIUTOMTIGUIKO YUPAKTAPA.
Anhadr) cvppetéyovy Tatdid mov dev eivar amd 3@, mov dev eivar amd Edléda. Kat
mhvta pe oePacpo. Ankadn av kdmolo Taddxy, slyape kGmoleg TEPITTOGELS TUIdIDY,
Yoo mapadetypa oty 28" Oxtwfpiov, mov siyav pmapmd Itohéd kot dev Rehav va
cvppetéyovy. “Tati va coppetéyw eyd;’, sine. Yrdpyetl évag oefuopog. Qo vanpye
omovdnmote. Ankadn, kal e Eva SNHOTIKO oyokeio £va TaddKL OV Ol YOVEC TOv
etval pdptopeg tov leyoPd, dev mopaxorovbel 10 pabnpa tov OpnokevTikoVy.
Anladn, vrépyel avtog o oePaciog oe kanoleg Wiaitepeg neptdosic. Gpovrilovpe
VA GUUUETEYOVY OACL Ta TOdIE OTIC EKONAMOELS. ATTAG ANVOLUE TV TOPTA, YU VL
épbouv oe gpdc. Av vdpyet kGt mov yperdleton devkpivion, yati dev Eépovy TV
16T0pia TOV TOTOL pag TorhE maudid. Kabopaote, to dovkevovpie péoa oty téén.
Y7apyovv molhéG ekONLAOGELS €KTOG OYOAElOL TOL £(OLV VO KAVOLV HE TO
TOMTIGTIKO. ANAadY), HE TO TOMTOTIKO KOUWATL Tov TOHmOL Tov Ponddel kul Tu
ednvonovka, BonBéet kat o Tadid Tov cAL0SUTdOV va kataddBovy Ty Kovhtovpa,
Tt yivetal ed0.

Eziong, exel mov yivetar moddy peydin dovked kat de paivetat sivat 6to dtéleiipa.
Anlodl oty epatnon v Tig Sduktikég peBodovg, £yG MOTEL® OTL AV Evag
ddokalog 1) [ duckdro Pyet kGmowr oTiy] oe kamolo déhepa, Bo det tOoU
TPAYHATE OV {omG dev Ta £xEl MAPATNPNOEL Y £ve PV péoe oV TaEn Tov.
Aourov, yivetar mohky doviewd péoo 610 ddheypa kot propel va Bondndei cov
emAoyn 6pdong o dGoKAAOG HEGE OTNY TAEN HEGH OO TNV TAPATHPNON EKEL.

E: 'Exeig va pov meig kamoo mapdderypa 1 va avaeépelg KTl Tpocomikd mive ot
avT0; Anladn va to eEnyNoelg hiyo mepiocotepo;
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A: Nat...omapyoov Taudld omd GAieg TAEELS, 00EC QOPES £Tvye VA MHOVY EEM.
Yovnbmg mapatnpodea Kal Ta Tl e TdENG aALG kat Ta Tad GAmv TaSemy.
Aowdv, ta mToudld Tov GAhov tadfemv Efhema T vANpyav TEPGGOTEPES KAIKEG,
opddec, dnradh PBdoer yAdooag kol otkoyévelng kot dniadn ta ehAnvaxie pe ta
eMmvakia, to arfavakia pe o aAfavakio kot emovotay avtd. Ankadn epeilg €60
gipaote ‘EhAnveg, ag movpe. Emwvotav avtd modd amid. Aniadh avtd ta maidid,
avTd oV acBuvotay, aVTd EAeyav 1y AVTO IOV aKoVYav amd 0 omitl. Ag EEpw amod
7OV AAAOD, Ao TN YEITOVIA , O TO, YEITOVOTOVAU. Avtd mov awcBavotav, avto
éheyav. E1dukd ta peydha mondid. Ta pukpd ta modid to EBhena 6Tt eivar mo avorytd
610 va épBovv oTIg mapéeg Tov kot va... To peydia mowdid, icng emedn kabhg
LLEYOADVOVUE Kol GKANPAIVOLIE KIOAAS, siyav avtd o epnPikd, o TpoeenPikod, Tovg
EByarve. Kot evid&el oe yevikég ypoppés avto, 4Tt vapye avTi 1) 0padonoiney ota
AL VioLaL.

Ao ™V G, Opme, TApATNPOvod, OTL TOAAEG @OpEC HECH GTO ToLyviow
Eeyvidviovcav Kt avtd. Aniadn vanpye otV apyn 1o va £pbel kdmowo mawdi 6To
oy vidt, M enthoyn) Tov Kot 6ra avtd. Kabaog, dpme, £xet ) duvatotnTa v PAIEL, 01
didpkela Tov maryvidon Egyviotay 0Tt 0 PROpTAS givat amd Teppavia 1 1 papd sivor
ano Itakia. Anhadn, vanpye oV apyf] AOYLKY), GAAG PETE VIPYAV OL KAVOVEG TOV
ooy, Tovg akorovBodoape diot. Amhd, dnradn, ta mpdypata. Kar gida dti
TOAMEG QOPES GTO TaLyvidL kot O avTH 1) eKEOPTIGN TV GPA TOV StaAeippaTo,
Lettovpyovoe BepamenTIKG 6TAL TAOLE, TOV KAl CVTE TAAEVOVLV AVALECH GE TOAAG
TPaypate. Akodv T000 and euds, ond omitl, amd oyoieio, and Tiedpacn, mov de
Eépovv kal TL vo TPpOTOKAVOLV. AAAG PAEmm OTL TO Tayvidt Asttovpysi mOAD
BepameVTIKG GTO EVOLA KL 6T CUVHTTOPEY KAl VIEAPYEL GVTH 1) AVoT. Eeyvave OTL 10
éva Toddxt gival and €dmd N 0TL o dAlo manddkt eivar and exel. Tekelwoe...eivar
HEGH OTO TTOyvidl Kal avTo gival.

EPQTHXH 8

E: 11660 gpikto vopilelg otL gival va e@apudcels T SIUTOATIGUIKY] EKRAIdELON
YEVIKOTEPO KAl Y1UTL;

A: Elvar apxetd e@ikto. Avtd mov vopilom 0Tt ypetdletal gival 0 eKTadEVTIKOS TOL
etvanl Péca o€ AVTO TO KOPUATL TG SIMOATIGIIKNG va £xel avth T Ponbewa mov sina
Tponyovpévms, mov Ba givar ot yvooelg; mov Ba givar 1 oTpiEn; Ankadh) £xovpe
TOGEG MEPUTTMOOELS TALOLUDY OV Ol OKOYEVELES YpetdlovTal Woyoroykr) oTipEn Kat
dev éyovpe éva Yyoyoroyo. INati; Kot de propei o dGdokarog va 10 enmpiotei avtd 1o
koppdtt. Etvar dihog o porog tov. ‘Epyovial yoveic .. ..

E: Av ko1 TOAES QOPES TO KAVOLLLE, TOTEV®.

A: To k@vovpe, vat. To kavovpe Giyovpa. AALG VIEAPYEL VO KOUUATL TOV GTAUATALLE.
AnAadn) de pmopd. Oa sipan kol Yoyoroyos, Ba eipal Kot Kowvmviky Aettovpyog, Ba
elpat xat eiiog Kamow otiypr]. AALG Oha avtd Ba &ovv 1o Opla. Aomodv, Ba fTav
TOAD KAAO va £YOVUE KATOLOVG EMOTIHOVEG GE £vd GYoAeio dwmoMTiopntkd. Mo
KOWMOVIKY)  Aeltovpyds vo  acyoinbel amoxheloTik@ pe 0 TpoPANpota  TovV
OLKOYEVELDV. ANAad] i OIKOYEVELR TOV EpyeTal ameE®, £xel Ta popla. Edd epeic mov
Codpe €dd....Aoumdv, dha avTd T0 TPOPANUATA LE TOV YUXOAOYO, LE TOV KOWMVIKO
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rertovpyd.  Ymdpyovv  kalr  didec  edkdmreg mov  Bu  pmopovoav...pud
epyoBepamevTpla. Na Aettovpynoet dniadn Kul 1o BepUTEVTIKO KOUUATL.

Topa 6a pov meite: ‘Ae ypewdlovial kut Al ONUOTIKE OyoAeldt avTéC TIC
gwowomreg;’. Tig ypewalovral xar 1ic mapaypeidloviat. AMG emedn oe éva
SUMOMTICUIKO oyoheio VIGPYEL EVU KPALLT, VITAPYOLY TOAAY, ard TavToL epebicpata
KUl KUTACTAGELS KUl OAA AT KUL DITAPYEL EVAG KUKEDVAS YOP® U0 dVTO, £101KA AV
eival kat mohvmAndég dmdexkubécio, eival apketd €161, vIdpyel TANBVGHOS, eival
KATOW KOUUATI Tov yperdletar otpién 10 madi, o yovidg Kut 0 EKTUBEVTIKOG.
Anhadn exto¢ amd 10 mMadl KAl TO OWTL KAl O eKTUOEVTIKOG Ba YpeldsTel TOV
WYOYoAOY0, yia va Byet amd KATOww TPAyLata SIKE TOV KUl vd AE1TOVPYNeEL KUADTEPU
OTNV EKTABEVTIKNY Oladikacia. Ankadn gival Tpog deehog dhov avtdv. Eival, ooy
£QPIKTA 1) SLUTOATIGULKY) KUl 68 £V SLUTOMTIGUKO oyoheio Kal va o ayyifel Aiyo Kat
éva dNUOTIKG, arld pe Ponbela, e GUVEPYUTIKOTNTA HE TOVS GLVASEAPOLS —TTOAD
ONUAVTIKOS Topéas — pe fonbeia, fe e1dkone, pe cepvapia. Mia dapx) dradikacia,
Oyt ovveydpevy, ahAd Supkn, va vdpyet avto. Eigal Betikn, dniadn, oe avtd 41t
pmopel va hettovpynoet.

EPQTHXH 9

E: Ou 0éhate va ava@épete kATl GANO GYETIKA [IE TN JIUTOMTIGHIKY] EKTUIBEVON KAt
NV EQUPLLOYN TNG GTO GYOAElD YEVIKOTEPU.;

A: Epéva autd mov pov £kave eviimootn Ntav 10 mepifdhhov mov vaipye Kut ot
oLVONKES epyuciag HEca oV TASN KUl G YEVIKES YPULLIES TTOV ElYU, OTAUV MOV OE
éva dNpoTIKO, eiya kar ed®. Anhadny, n Swumoliticiky eknaibevon eival yia gpéva
KATL TOV £T61 KL AAMAG YIVETAL e TOV TPOTO TNG 6TA dNIOTIKG oyoAelid KUl avtd oL
yperaletat dev eivar amhd évag tithog —gival 10 16° Alumohitiopkd Xyokeio Xaviov 1
Attua 1) Osocarovikng N Aleavopodmoing — 1o BEpa elvatl To 6TL VIGPyYEL VT 1
Katevbovon oe qv1d 10 oYoAelo, T0 OTL elval S1UTOMTIG LK — OGS KAl 6E £vU E101KO,
OMMG KUl oe £va HOVOIKO — OAeg aLTEC elval katevbivoelg kat divoviat avaloya
epyudreia dovierdag. Edd yperdletal dovked amd tov k6opo mov cival, mov PAémel
Kamowu wpaypatd. Amo 1o Yrovpyeio, and tovg mpoictdpevoug va fondioet dnhadn
ed® xat owkovopkd kovévia. Nati kat mov dev eimape eivar 6Tt moAAG Tadid ot
yoveig toug Ta Bydlovy mépa kovToh oTpufi €56 Kul ¢ LTOPOVV VU GUVEICPEPOVY GE
KAmold paypata mov Kavovpe. Kdvovpe emokéyes, Kavovls skdNA®oelg ek1og
oyxoleiov ka1 evtdg kal eival £va KOURATL GNUAVIIKO dvTO [E TO OIKOVOIKS. AALG
EYM MOTEL® OTL, UV VIAPYEL ULTH 1] CLVEPYUSIU KUl TO dvorypd. Anhady, av gueig
KALEGOVE KATO0VG avBpOTOVS umd mhvm, mov icmg va pnv EEpouv Tt yivetal £,
Vi DTApyEL avT 1 evaeHnTomoinen Kal 1 Knromoinon Kal g eival oyd oryd.
Anhadn ag eival kat yia Tig endpeves yeviég. ApKel va DITAPYEL LT 1] AHECOTNTU KUl
N akndwi) wpoctyylon kal Oyl N OPUOTOINGY TOV TPAYUATOV. Anludy 611 £yet
pofANuata éva SIUTOMTIGHIKS, £xel. OMMG Kal &va ONUoTikG. Oyt howmdv, oy
opaonoinon kat var 610 Sekabdpiopa Kar 6to va Bécovpe el Tpumtéing to yapTid
pac. Avto.

E: Evyapiotod ndpa mord, ABnvda. Na’ oatl kald.

A: Kt eyo.
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A.60 Cronbach’s Alpha (Principles of intercultural education in theory)

Reliability Statistics

Cronbach's Alpha | N of Items
.385 6

A.61 Cronbach’s Alpha (Principles of intercultural education in practice)

Reliability Statistics

Cronbach's Alpha N of ltems

.890 6
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A.62 Meaning of intercultural education (theory)

A.62.1 Cultural experiences of all pupils (theory)

Frequency| Percent |Valid Percent| Cumulative
Percent

disagree 3 2,3 2.3 2,3
undecided 5 3,8 3,8 6.2

Valid  agree 70 52,6 53.8 60,0
strongly agree 52 39,1 40,0 100,0
Total 130 97,7 100,0

Missing 9,00 3 2,3

Total 133 100,0

A.62.2 Similarities and differences between cultures (theory)

Frequency| Percent |Valid Percent] Cumulative
Percent

strongly disagree 1 8 8 .8
disagree 5 3,8 3,8 4.6
undecided 7 5.3 5.3 9,9

Valid
agree 68 51,1 51,9 61,8
strongly agree 50 37,6 38,2 100,0
Total 131 98,5 100,0

Missing 9,00 2 1,5

Total 133 100,0
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A.62.3 Dynamic interaction between all pupils (theory)

Frequency | Percent [Valid Percent| Cumulative
Percent

strongly disagree 1 8 .8 8
undecided 7 5,3 5.3 6,1

Valid  agree 72 54.1 55,0 61,1
strongly agree 51 38,3 38.9 100,0
Total 131 98.5 100,0

Missing 9,00 2 1,5

Total 133 100,0

A.62.4 All pupils’ cultural capital is equal (theory)

Frequency| Percent |Valid Percent| Cumulative
Percent

strongly disagree 1 ,8 ,8 ,8
disagree 2 1,5 1,5 2.3
undecided 6 4,5 4,6 6,9

Valid
agree 53 39,8 40,8 47,7
strongly agree 68 51,1 52,3 100,0
Total 130 97,7 100,0

Missing 9,00 3 2.3

Total 133 100,0
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A.62.5 All languages are part of the curriculum (theory)

Frequency | Percent [Valid Percent| Cumulative
Percent

strongly disagree 4 3,0 3,1 3,1
disagree 8 6.0 6,2 9,3
undecided 32 24,1 24.8 34,1

Valid
agree 50 37,6 38.8 72,9
strongly agree 35 26,3 27,1 100,0
Total 129 97,0 100,0

Missing 9,00 4 3.0

Total 133 100,0

A.62.6 Cultural identity is constantly enriched (theory)

Frequency| Percent |[Valid Percent| Cumulative
Percent

disagree 4 3,0 3,1 3,1
undecided 7 5.3 5,3 8.4
agree 63 47,4 48,1 56,5

Valid
strongly agree 56 42,1 42,7 99,2
44,00 1 ,8 ,8 100,0
Total 131 98.5 100,0

Missing 9,00 2 1,5

Total 133 100,0
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A.63 Meaning of intercultural education (in practice)

A.63.1 Cultural experiences of all pupils (in practice)

Frequency | Percent [ Valid Percent| Cumulative
Percent

strongly disagree 7 53 5,5 5,5
disagree 21 15,8 16,4 21,9
undecided 8 6,0 6.3 28,1

Valid
agree 59 444 46,1 74,2
strongly agree 33 24.8 25.8 100,0
Total 128 96,2 100,0

Missing 9,00 5 3.8

Total 133 100,0

A.63.2 Similarities and differences between cultures (in practice)

Frequency | Percent | Valid Percent| Cumulative
Percent

strongly disagree 4 3,0 3,1 3,1
disagree 24 18,0 18,6 21,7
undecided 13 9.8 10,1 31,8

Valid
agree 58 43,6 45,0 76,7
strongly agree 30 22,6 23,3 100,0
Total 129 97,0 100,0

Missing 9,00 4 3,0

Total 133 100,0
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A.63.3 Dynamic interaction between all pupils (in practice)

Frequency | Percent | Valid Percent| Cumulative
Percent

disagree 13 9,8 10,1 10,1
undecided 14 10,5 10,9 20,9

Valid agree 69 51,9 53,5 74,4
strongly agree 33 24,8 25,6 100,0
Total 129 97.0 100,0

Missing 9,00 4 3,0

Total 133 100,0

A.63.4 All pupils’ cultural capital is equal (in practice)

Frequency | Percent | Valid Percent| Cumulative
Percent

strongly disagree 1 .8 .8 .8
disagree 22 16,5 17,2 18,0
undecided 17 12,8 13,3 31,3

Valid
agree 50 37,6 39,1 70,3
strongly agree 38 28,6 29,7 100,0
Total 128 96,2 100,0

Missing 9,00 5 3.8

Total 133 100,0
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A.63.5

All languages are part of the curriculum (in practice)

Frequency | Percent | Valid Percent| Cumulative
Percent

strongly disagree 15 11,3 12,2 12,2
disagree 42 31,6 34,1 46,3
undecided 25 18,8 20,3 66,7

Valid
agree 30 22,6 24,4 91,1
strongly agree 11 8.3 89 100,0
Total 123 92,5 100,0

Missing 9,00 10 7,5

Total 133 100,0

A.63.6 Cultural identity is constantly enriched (in practice)

Cumulative
Frequency Percent  [Valid Percent |Percent

Valid  strongly disagree |2 1.5 1.6 1.6
disagree 23 17.3 18.5 20.2
undecided 14 10.5 11.3 31.5
agree 58 43.6 46.8 78.2
strongly agree |27 20.3 21.8 100.0
Total 124 93.2 100.0

Missing 9.00 9 6.8

Total 133 100.0
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A.64 Number of respondents in each of the open-ended questions of the

questionnaire
Number of respondents
QUESTION 14 113 (out of 133
QUESTION 17 121 (out of 133)
QUESTION 18 110 (out of 133)
QUESTION 22 107 (out of 133)
QUESTION 20 12 (out of 133)
QUESTION 21 14 (out of 133
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A.65 The use of various teaching methods in the implementation of
intercultural education

A.65.1 Cooperative learning
Cumulative
Frequency | Percent [Valid Percent| Percent
Valid never 1 8 8 .8
rarely 12 9.0 9.3 10.1
sometimes 27 20.3 20.9 31.0
often 51 38.3 39.5 70.5
very often 38 28.6 29.5 100.0
Total 129 97.0 100.0
Missing 9.00 4 3.0
Total 133 100.0
A.65.2 Peer interaction
Cumulative
Frequency| Percent |Valid Percent| Percent
Valid  never 2 1.5 1.6 1.6
rarely 14 10.5 11.5 13.1
sometimes 28 21.1 23.0 36.1
often 44 33.1 36.1 72.1
very often 34 25.6 27.9 100.0
Total 122 91.7 100.0
Missing 9.00 11 8.3
Total 133 100.0
A.65.3 Whole-class discussion
Cumulative
Frequency | Percent |Valid Percent| Percent
Valid  never 4 3.0 3.2 3.2
rarely 6 4.5 4.8 8.1
sometimes 26 19.5 21.0 29.0
often 52 39.1 41.9 71.0
very often 36 27.1 29.0 100.0
Total 124 93.2 100.0
Missing 9.00 9 6.8
Total 133 100.0
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A.65.4 Interdisciplinary approach

Cumulative
Frequency [Percent [Valid Percent [Percent
Valid  never 3 2.3 2.3 2.3
rarely 11 8.3 8.5 10.9
sometimes |30 22.6 3.3 34.1
often 51 38.3 39.5 73.6
very often |34 25.6 26.4 100.0
Total 129 97.0 100.0
Missing 9.00 4 3.0
Total 133 100.0
A.65.5 Exploratory method
Cumulative
Frequency | Percent |Valid Percent Percent
Valid never 3 2.3 2.4 2.4
rarely 21 15.8 16.9 194
sometimes 35 26.3 28.2 47.6
often 51 38.3 41.1 88.7
very often 14 10.5 11.3 100.0
Total 124 93.2 100.0
Missing 9.00 9 6.8
Total 133 100.0
A.65.6 Small group discussion
Cumulative
Frequency | Percent |Valid Percent]  Percent
Valid  never 4 3.0 3.2 3.2
rarely 16 12.0 12.7 15.9
sometimes 32 24.1 25.4 41.3
often 49 36.8 38.9 80.2
very often 25 18.8 19.8 100.0
Total 126 94.7 100.0
Missing 9.00 7 5.3
Total 133 100.0
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A.65.7 Role playing
Cumulative
Frequency | Percent |Valid Percent| Percent

Valid  never 8 6.0 6.3 6.3
rarely 23 17.3 18.1 24 .4
sometimes 42 31.6 33.1 57.5
often 30 22.6 23.6 81.1
very often 24 18.0 18.9 100.0
Total 127 95.5 100.0

Missing 9.00 6 4.5

Total 133 100.0

A.65.8 Simulation

Cumulative
Frequency | Percent |Valid Percent| Percent

[Valid  never 10 7.5 8.1 8.1
rarely 28 21.1 22.6 30.6
sometimes 33 24.8 26.6 57.3
often 35 26.3 28.2 85.5
very often 18 13.5 14.5 100.0
Total 124 93.2 100.0

Missing 9.00 9 6.8

Total 133 100.0
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A.66 The implementation of intercultural education in school subjects

A.66.1 Language studies

Cumulative
Frequency | Percent |Valid Percent| Percent
Valid  never 8 6.0 6.8 6.8
rarely 15 11.3 12.8 19.7
sometimes 31 23.3 26.5 46.2
often 40 30.1 342 80.3
very often 23 17.3 19.7 100.0
Total 117 88.0 100.0
Missing 9.00 16 12.0
Total 133 100.0
A.66.2 Science studies
Cumulative
Frequency| Percent |Valid Percent| Percent
Valid  never 20 15.0 15.9 15.9
rarely 34 25.6 27.0 42.9
sometimes 28 21.1 22.2 65.1
often 28 21.1 222 87.3
very often 16 12.0 12.7 100.0
Total 126 94.7 100.0
Missing 9.00 7 5.3
Total 133 100.0
A.66.3 Social studies
Cumulative
Frequency| Percent |Valid Percent| Percent
Valid  never 5 3.8 3.9 3.9
rarely 12 9.0 9.4 13.4
sometimes 26 19.5 20.5 33.9
often 53 39.8 41.7 75.6
very often 31 233 244 100.0
Total 127 95.5 100.0
Missing 9.00 6 4.5
Total 133 100.0
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A.66.4 Art studies

Cumulative
Frequency | Percent [Valid Percent| Percent

Valid  never 4 3.0 3.1 3.1
rarely 13 9.8 10.2 13.4
sometimes 23 17.3 18.1 31.5
often 51 383 40.2 71.7
very often 36 27.1 28.3 100.0
Total 127 95.5 100.0

Missing 9.00 6 4.5

Total 133 100.0
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A.67.1 The front page of a school newspaper

Yregluvor oOviagng:

. y 60 AIATTOAITIZMIKO &
| O TS 2T vons ; = OAOHMEPO AHMOTIKO IXOAEIO
E NanoBénoulog Irepyioq { : EA. KOPAEAIOY
ANTG OXOAEiOU \ Ap. ®UMOU 10
Xpriorogq
Zouoe Xotoros , AEKEMBPIOX 2005
Maupopdmg I
\D§:YDU e i o ' MR SXEAIATMOZ & AHMIOYPTTA ENTYTION
Aavidou Naona ¢ E Y ; .

Eupwnaixo Hpoypuppua Exnuifcuonc Lwxpdawine - Comenius | A

‘Eva npoypappa @iAiag kai guvepyaoiag

Z1a nmaioa Tou Eupwnaikod npoypduuarog exn/ong Swkpdmg - Comenius 1 10
OXOAE(0 HOG CUPHETEXEL OE OXOMKO OXESIO oUUNpagng

( TpieTrig Sidpreiag and to ZemréuPpn Tou 2003, PETOG Siavioue To 3° £Tog g
ouvepyaoiag Hag ) pe Ya napaxdrw 5 oxoleia g Eupdnng:

Rigas Herdera Vidusskola (ouvtoviotixd oxoAgio o1 Actovia)

Silvesterschule Erle (eTaipiké oxoAeio o) Mepuavia)

Remigiusschule Borken (evaipixd gxokeio om Meppavia)

Szkola Podstawowa (etaipiké oxoAeio amyv NoAwvia)

~ 8/8 Any. Ix. AtomonoUAou (eTaipikd OXOAEio oTo PEBupvo)

TitAog TOU POy pAPATOg:

« Ta nadia ypagouv kat {wypagilouv yia 1a nadid »

1 xpévog ouvepyaoiag: Noinon

2™ xpdvog cuvepyaolaq: Keipeva oxetika e Ta rien ki €8iua Tou TOMoU pag
3% xpdvog ouvepyaoiag: NapauiBia, paviagmikeg toTopieg kaL Tagidia

cn Comenius gUPBAAAEL 0TIV NPoWBnon NG SanoAitiopikig sualednronoinong o1 oxoAr exnaideuon ornv Eupdnn péow
3v 3PAoMPIOTTWY Ot OTOIEG ANOCKOTIoUV:

ot augnon MG euaigbnTonoinang 6uov agopd o1 J1IAPOPETIKETITA TwWV NMOAITIOHEV

oy avamTugn NpwtoBoulicv SanoATIoHKYIG EXNGIBEUONS OTOV TOWEQ NG OXOAIKIG EXMAISEUTTIG

ot BeAtiwon Twv Sefotrwy Twv J1d3aokévIwy oTo Nedio g StanoAmioukng exnaideuoms

gV UNOoTIPIEN NG KATATICAEUNOTG TOU PATOIoHOU Kat TNG §evopopiag, o1 BeATiwon Tng eKNABEUONE TWV NABIOV TV

- Saxivoupévav Epyalopévay, TV epyaloHEVWY NOU aoKoUV MAQVOBIa ENAYYEALATA, TWV TOlYYAVWY KOt TwV TaEISwTwv.
REROTOTEPEG NANPOPOPIES oxsmd He m Spdon COMENIUS xaBuwq xat Yia EVOEIKTIKES SpadTNPIOTITES, Ol EVOIGPEPOLEVOL

pou va oupBom\suovrcn Tov tcn'oxmpo Q deurgpa eu.int/com Zeducat-on!socralegfggmemusjmdex htmt Av Kanotog emeuuel

:;- GUEVOL TNV t0TOOEAISA pag pnopelte va Seite Ta anoteAéopara puq (‘(0 BLBNG nou eKBwaaw: ) cn-a n)\alo«a TOU
iz «. IaTOG Ta BUO PONYOUHEVA OXONKA £11.AKOAOUBOLY OTNY Tiow OEAIBQ, TPIa EVIETIKG KEljEVa and Tr SOUAEId Twv
v 110G { OTA EAANVIKG, OYYAIKG KQL YEQHAVIKG ), TO TPEXOV OXOAIKG €10G 2005-06. )

Eupwnaixd npdypapua Kivnrikdtrac, Leonardo Da Vinci

H Aivon TLE. Autikng ©eooakovikng, ot ouvepyaoia pe 10 ypapeio NepiBarhovirg ExNaideuons, oto nhaioo mg
Brakivnon Bewv oxETKG HE TNV kaBnpepve) oxolxr} RPAEN kar 1a INtrpara nepiBAAOVIOS, UAOTIOMOE £va EUPWNGIKG
nipdypapua Kiviukdmrag. Leonardo Da Vinci, ané 2-8 OxtwBpiou 2005 omy IpAavdia, pe B8pa; «AeEIoTmTeg kat
NepBarrovrixr Exnaideuony,

210 npdypapua ouppeteixav 15 expaildeutikoi (Saokalot, viimaywyol kak oTeAéxn g MLE. mg Aut. Bscoakovikng, He
EMKEPAANG TOV A A/Bjnag Exnaideuong k. KupiloyAou Meapyio), nou 1afidegav o1ny iphavdia kai enpoppudnkav
- navw ge nepialhovia BEpata, Tooo oro Kévipo NepiBalloviikig eknaideuong Tou Galway, 600 kat oe Sidpopa
oxoAeia e Mpdoivn onuaia.

O exnaideutikol EmokEPTKAV 5 oxoAeia Tou Aoufhivou xar g AuTiknig Iphavdiag (Gatway, Chiffden, Letterfrack), nou
EXQV TV EUKAIPID VO YVWPITOUY ano KovIa 10 1PAQvBIKG EXNABEUTIKG oUoTHa. ET0 napandvw npdypapa
KIVIITIKOTITAG OUHHETEIXE KAl TO OXOAEID pag, 10 6° AlanoAmiopikd EAeuBepiou-KopdeAoo pie T daokdia Tou B2
Tirparog, ARpapidou Bepa. Mpwv 1o TaES, Ta nadid Tou TuRuarss e {wypdeioay, Gatepa ard ouvdjmmon nou sixav pe
M 3a0KAAQ TOUG, 10 « TG PavTaZoveal v IpAavdia » kat i SaoxAAa Toug, £5woE TG {wYPAPIES TOUG T600 OToV
‘ENnva mpgopn oty Iphavdia, 600 kai ote K.N.E, Tou Galway, oG ki ota oxoAeia rou emioxéinkav. Ta
CUNMEPGOHATO-GNIOTEAEOHATA QUK TG ENIOKEYNG APOUCIAOTNKAY OF EXMTAIBEUTIKOGG v Napaokeur} 18/11/20C5
omy aifouoa AAEENG Mivarerig Tau Arjuoy Apmeloxriwy,

Ot JaBrTES, oL BAOKIASL KOR O YOVELS TOU
Arronmopaxol Arys. Exeubepios KopBeMoo,

Krishtlindjen {ota thBavm

Tid maaniosd aaluod é.
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A.67.2 A page of a school newspaper
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A.68 Letter to University libraries in English

Redacted content

Dear Madam/Sir,

My name is Evanthia Tsaliki and I am a Ph.D student in the Institute of Education,
University of London. Within the framework of my Ph.D study I have designed a
research project which deals with intercultural education in intercultural primary
schools in Greece.

More specifically, the purpose of this research project is to examine the views of the
teachers, working in intercultural primary schools on intercultural education and the
extent to which it is implemented within intercultural primary schools in Greece.
More specifically, the project focuses on teachers’ perceptions of the meaning of the
term ‘intercultural education’ and the necessity of its implementation. Moreover, it
seeks to explore what teaching methods and processes are adopted in the classroom
and the school for the promotion of intercultural education and why. 1 hope that the
results of the research project will constitute a useful guide for all primary school
teachers who wish to implement intercultural education in their classrooms.

The purpose of sending you this letter is to ask you whether I can be provided with a
catalogue of master theses and PhD theses having been undertaken under the aegis of
the University and their title includes terms such as ‘intercultural’, ‘multicultural’,
‘intercultural education’, ‘primary education’, ‘primary school’. It is of great
importance to have this catalogue, since its contribution to the literature review and to
the support of the results of the present study will be valuable.

For any further information or query you can contact me in the aforementioned
telephone number or via e-mail. You can send the catalogue by postage in the address

above or via the aforementioned e-mail address.

Thanks a lot in advance.

With Best Wishes
Evanthia Tsaliki
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A.69 Letter to University libraries in Greek

Redacted content

Ayamth/é xvpia/e

Ovopalopotr Evavlia Toadikn xotr eipor vmoyneua dwdktop Tov  Ivetitovto
Exnaidevong tov Havemomiov ov Aovdivov (Institute of Education, University of
London). Xta mhaicta TS S180KTOPIKNG LoV OATPIPTS, £X® GYESLAGEL Lo EPEVVNTIKN
uekétn, n omoia oyetiletal pe TN SAMOALTIGUIKY EKTAIOEVLOT GTO OLATOALTIGUIKG
dnuoTikd oyoreia e EALGdaC.

ITo cuykekpiéva, oKomdG TS EPELVNTIKNG LEAETNS elval va e£eTAOEL TS ATTOWELS TOV
EKTAOEVTIKOV OV £pYAlovTal Ge SAMOATICUIKG ONUOTIKG GYOAElo OYETIKG We TN
@O NG SLUTOMTIG KNG EKTAIOEVONG KL TV £KTOOT Le TV omoia epapuoletal 6Ta
eAMNVIKG SamolTicpukd dnpoTikd oyoreia. EwWdikdtepa n HeAéTn emKeVIpOVETOL GTO
VON LG TOV Ol EKTTOOEVTIKOL aTTodidovV 6TOV 0po ‘SlamOATIG KT ekTTaidevon’ Kal TNy
avoykaldtnTa NG eQopuoyns e EmmAiéov, mpoomabel va diepevviioel moleg
ddakTiKEG peéBodol Kat dadikacieg viobetovvtal ce eninedo TGENG Kol Gyoieiov Y
v 7mpo®dnon g OSmoMTicHikNG  ekmaidevong kat ywti. Fimile ot ta
anoteréopata TG épevvag Ba amotehécovv éva PG 0dNYys Yo OAOVS TOVS
exTodeVTIKONG TPOTOPAdUaG ekmaidevong, mov embupodv va €QAUPUOGOVY T
damoMTIGHIKY eknaidevon oty TAEN TOVG.

2XOTOG NG AMOGTOMC auThg NG €mMOTOANG eival va cag {nthiom, edv vadpyel M
dvvatdmro va £xym otn duabect| pov évav KOTOAOYO HE TOVS TITAOVG TMV
LETATTUYOKOV Kal SWBAKTOpK®Y datpifBdv mov £yovv ekmovnBel oto TNavemothpio
KOl OTOV TITAO TOVG EUTMEPLEXOVTOL OL OPOL ‘SLOmOMTIGHIKOS , ‘TOAVTOMTIGIIKAS |
‘damolTiopikn exknaidevon’, ‘TpoTofdduia exmaidevon’, ‘dnpotikd oyoieio’. Eivol
TPOTEVOVGOS CNHOCING VO £Y® aVTOV TOV KATAAOYO, KOOME 1) GUVEIGEOPE  TMV
dtpov avtdv oty emokonnon g Pifioypaeioc Kot oty vroothpiEn oV
ATOTELECUATOV TNG EPELVAC OV Ba elvat TOADTIUY.

['la omowdnmote meparltép® mAnpoopia, uropeite vo enmkowvaovicete uali pov ota
TOPATAveD THALQOVO 1 HEG® NAEKTPOVIKOV Tayvdpopciov. H omootodn tov
Kataidyov pmopel va yivel gite Taudpopikd 6Ty nopardvm devbuvon eite uéow tng
NAEKTPOVIKTG d1evbuveng mov mapatifetol Tapandve.

20G EVYOPLOTM EK TOV TPOTEPOV.

Me extiunon
Evavbia Toaiixn
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A.70  Greek theses which could not be studied in English

Vratsali, N. (2007) Academic Language and Learning in Environments of Linguistic,
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Department of Primary Education, University of the Aegean.

Katsarou, O. (2007) Teaching of Vocabulary in Y5 and Y6 of Primary School
according to the Inter-disciplinary Common Framework of Programmes of Studies
and to the National curriculum in Relation to Intercultural Education. MA Thesis,
Department of Primary Education, University of Thessaly.

Katsiada, K. (2005) Education in Geography.: School Books under the Light of an
Intercultural Perspective; The Picture of Greece and of ‘Others’. MA Thesis,
Department of Primary Education, University of Patra.

Louka, M. (2007) Cultures of Literacy in Families of Immigrants. MA thesis,
Department of Pre-Primary Education and Educational Planning, University of the
Aegean.

Magaliou, E. (2005) Intercultural Education: the Right and Effective Operation of
Reception Classes. MA Thesis, Department of Primary Education, University of
Ioannina.

Paika, K. (2008) Problems of Pupils of Migratory Populations in Learning the

Language of the Host Country. MA Thesis, Department of Primary Education,
University of the Aegean.
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A.71 Greek theses which could not be studied in Greek

Bpatodin, N. (2007) Axadonueixy IAoooo ko MaOnon oe Hepifidiiovro I Awooixng,
o imiouikic kot Teyvoloyikne Erepotnrag: to Hopdoeryuo twv Pooikmyv ETiotuy.
Metantopokyy  Awzpiffy, THadayeywd  Tuqpe  Anpotikrg  Exmaidevomng,
[Hovemomiuo Avyaiov.

Katoapov, O. (2007) H Awackaria tov Ae&hoyiov omyv E’ ko XT° Tda&n tov
Anpotikov Xyoreiov ovppova pe 1o AEIIE ko 1o Avodvtikd llpOypappo oe
Svoxetiopd  pe 1 Awmolrticpuky  Exmaidevon.  Metamtvpaxy  Awrpif,
IModaywywd Tunuoa Anpotikng Exraidevong, [avemaompio Gecoariog.

Katowada, K. (2005) Iewypagpixy Exraidevon: o Xyoiikd Eyyeipioie vmo to Pw¢ e
Miamoimiopixyc Ontkne. H Ewova e ElAdoas kar tov ‘Alov’. Metamtoyok
Awpipn, Hoadayoywkd Tunqpa Anpotikng Exknaidevong, Havemompo Hazpac.

Aovkda, M. (2007) Kovlirodpec Eyypoupotioiot oce Oixoyéveies Metavaotmv.
Metantoyiokyy  Awtpif, Tpqpa  TIpooyolikfic Ayoyng wor  Exmoidevtikoy
Yyedroopov, Iavemaotipo Aryaiov.

Mayokwov, E. (2005) Awamolitiouixy Exmoaidevon: n Loothn kol Amoteleouatikn
Aertovpyio. twv Talewv Yrmodoyns. Metamtoyloky] Awtpiffn, Towayoywo Tpnqpa
Anpotikig Exmaidevong, Havemotiuo loavvivov.

[Mawa K. (2008) Ipofinuota MaOniv Metovaotevukaov [12nOvoumy  otyy

ExudOnon g Iwooog tns Xopoes Yrodoyns. Metamtoylokn Awatppr, Toadoaywyucd
Tunqpa Anpotucig Exnaidevong, Havemo o Atyaiov.
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