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number of international students differed in departments across the two countries where
there were offers of English medium teaching. Results here showed a difference in
Swedish undergraduate studies but only in the case of graduate programmes in Denmark.

While institutions set the broad agenda and promote the common national and
world global views, departments seem to be an oasis of differing perspectives, priorities
and problems. As such, departments are a fundamental observational unit in comparative
and international education and the thesis shows that they deserve more detailed

consideration for future work in the field.

Separate Part of a Complex Whole
Departments clearly exercise a decisive role in determining what courses should be
included or excluded in their curriculum offerings. The staff within the departments
exercises a decisive role in what their individual subject sales pitch should be. The result
is a pot pourri which is blended by colleagues with a shared but certainly not
homogenous departmental vision. That so much autonomy rests at departmental level
may seem initially surprising given that the standard and quality of HE provision in the
Danish and Swedish educational systems are assured by a number of elements. These for
example, include ministerial approval of provision and inspection, quality rules, (for e.g.
The Danish Evaluation Institute, EVA), testing and examination system and not least the
common curricula rules and guidelines. The latter specify the aims, contents and
duration of programmes and individual subjects.

Clearly, departments have the potential to both initiate and reform. In the thesis

findings, departments were not uniform in their use or indeed awareness of the potential
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practical application of their autonomous nature. While internationalisation objectives
were being imposed at international, national and institutional level, much of the real
evidence of what was/was not being done regarding English medium teaching was to be
found at departmental level. With so much potential here at a micro institutional niveau,
there is still a need to examine if Danish and Swedish practice have comparable cross-
institutional models in other countries.

The HEIGLO 11 report states that “location and language are clearly important
issues in focusing international institutional practices” (Huisman, J., van der Wende, M.,
2005, p.235). Denmark and Sweden have languages with small numbers of speakers and
despite their close geographical ties, they represent similar but different aspects of higher
education in the Nordic countries. The global dominance of the English language is not
to be underestimated in both countries.  The thesis findings contend that
internationalisation and English medium teaching call for a sense of cultural and
contextual awareness. The Danish and Swedish findings are but two examples of the
diversity of contexts. They reveal how different perceptions and not least priorities
influence institutional practice.  The cross institutional variations show how there is a
need to understand the local in terms of the global. The political, social and cultural
arguments in support of internationalisation have the appearance of being custom packs
but they do not fit the different local situations of all HE institutions. In the Danish and
Swedish cases, this was best illustrated by the diversity of views on the need to recruit
foreign students and by the changing role and mission of institutional research. One can
predict that an increased sensitivity to such areas needs to stimulate and not stifle HE

policy and practice.
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6.3 Reflection on the Methodology

A post-positivist paradigm has informed and guided the approach taken in the thesis.
This has implications at a practical level and is worthy of review now when judging the
overall quality of the inquiry. The aim of the inquiry is explanation and to some extent
prediction of phenomena whether internationalisation or English medium teaching. The
conventional benchmarks of ‘rigour’- internal and external validity, reliability and
objectivity - have been primary concerns. The knowledge gathered here from both the
qualitative and quantitative phases of the inquiry can best be described as probable facts.
These facts in turn have served as a series of building blocks and accounted for the
emergent explanations. The facts however do not take the form of cause-effect linkages
since the evidence from the statistical data does not fully substantiate the role of causal
relationships. The facts point more accurately towards linkages that co-occur in the
inquiry. One must concede that aspects of the theoretical framework, such as how things
are and how things work are also important when judging whether individual
relationships are significant and interesting or merely interesting and not significant in the
thesis. This is particularly relevant here in the analysis stage of what is a comparative
study. The results that arise from the cross institutional inquiry represent both similarities
and differences in institutional practice. Since the data derived is from a small number of
cases, they are of interest on their own grounds but the issue of significance is not
overemphasized. Likewise caution is used in terms of generalisability which is one of the
conventional benchmarks of postpositivism. The relationships are instead judged from a

more cautionary theoretical point of view as opposed to an entirely empirical approach.
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6.4 Moving Forward

The essence of this study has been to compare the university situations in Denmark and
Sweden and to present a causal explanation of teaching through English and the
internationalisation process. The use of comparison has furthered the cause and effect
relationship. It has paved the path for a better understanding of how English language
medium and internationalisation policy impact upon each other. The choice of
methodology has helped to establish the Danish and Swedish situations as set of ‘building
blocks” and these could be made more attractive with the addition of further cross
institutional blocks for the purposes of subsequent comparative work. One of the
strengths of the study is that it focuses on the right objective-a sustainable English
medium teaching programme which meets the needs of but is not exclusive to either of
the Nordic countries. It is not intended that the results should consequently prompt a
wave of policy recommendations. Yet, a new understanding of the phenomenon invites
reflection on what could be done better and a strategy for achieving it. One such
approach could be a more visible articulation of an institution’s commitment to
internationalisation. This might for example, be manifested through mission statements,
strategic plans and the presence of international education committees. Such a strategy

would also complement an institutional ethos approach to internationalisation.

6.4.1 English Medium Teaching: A Pedagogical Issue or Curricular Issue?
The findings of the study raise a number of issues. Clearly, teaching through English is

taking place with and without a policy statement on the matter. It is also taking place
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without an established and separate budget for internationalisation. Whether or not
English medium teaching is more effective where policy exists has not been tested here
but may be a worthwhile subject for another empirical study. Likewise, the implications
of having a separate budget within individual departments is worthy as an object of
attention. It is evident from the qualitative feedback that respondents see English
medium teaching as a curricular issue and equally as a pedagogical issue. While the
curricular lens is linked with some practical areas such as funding and scheduling, the
pedagogical lens has a number of inherent tensions. These tensions can be grouped
around 4 P’s - proficiency, peer review, performance and protectionism.

Proficiency

The Directors of Studies surveyed, acknowledge that not all teaching staff are proficient
in English. With a majority of teachers who are natives of the Nordic countries, this is
hardly surprising and as such they are generally exposed to English medium at
conferences and through their individual and group research networks. Teaching through
English is still at a voluntary stage and is directly related to individuals having the
competency to do so. There is no direct opposition to extra language training but from an
institutional viewpoint, focus is certainly aimed at the graduate and post graduate level as
priority areas. Although there is some variation across disciplines, undergraduate
teaching would seem to be a home language domain. The home language needs to be
protected, as was aptly emphasised in an interview with a Swedish respondent, “we have
to preserve the national language”. Yet, nowhere is there a specific written policy on this
matter and it holds an underlying influence on both curricular and pedagogical decisions.

Foreign students therefore who are not proficient in either Danish or Swedish need to
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tailor their selection process from the available course options taught through English.
Those who do opt to follow either Danish or Swedish taught undergraduate courses do
encounter difficulties and not all candidates acquire an acceptable standard of either
language to successfully follow such courses on the same footing as native speakers. It
remains to be seen if foreign students can continue to fulfil their study requirements if
they are hindered by restricted availability of English medium undergraduate courses.
Another compounding factor evident from the qualitative stage of the study is the
number of foreign undergraduate students in Denmark and Sweden originating from
countries where English is not the first language. This has implications for classroom
teaching and the English proficiency levels of these students can vary considerably across
disciplines. Given the short duration of some of these study periods- three to six months-
and the fact that students are nominated by their home universities, most Danish and
Swedish departments assume a passive role in the selection process. The flow of students
is a two way relationship and to send ‘home’ students abroad calls for a degree of
accommodation from both sides while at the same time adhering to the selection
guidelines.
Peer Review
While the reality is that cross border higher education institutions and programmes
operate almost exclusively with local staff of the receiving country, there are some
exceptions. With an increasing number of visiting scholars and staff from abroad being a
feature of many campuses, there are more informal occasions to converse in English at
Danish and Swedish universities. There is also the added advantage that many of these

visitors fulfil the native English teacher needs of a department for a semester or two and
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this takes the pressure off domestic staff that can and may have to subsequently teach
through English. The visits also offers many opportunities for coaching and shared
teaching and visiting staff are just as interested in observing a regular teaching session as
Danish and Swedish counterparts would be when abroad. Yet, peer review has its own
tensions too. There is for example an emergent two tier system within some departments
where a younger more confident generation of English speakers are competing with an
older more academically experienced group of Danish and Swedish professionals.
Performance

Given the prevalent voluntary approach to teaching courses through English, there is very
little evidence of actual assessment of teacher proficiency levels as a preliminary step.
Issues of funding and time arise and in many cases, the decision process rests at
departmental level. Students’ work is obviously assessed and is reflective of the
pedagogical approach used. Without an internationalisation and/or a language policy in
place and the ensuing evaluation and revision phases of these, it is difficult to see how the
effects of teaching through English can be adequately and systematically assessed as one
part of the internationalisation process.

Protectionism

Threats to the status of Danish and Swedish as being languages with small numbers of
speakers are frequently voiced in both the qualitative and quantitative parts of the study.
There appears to be consensus among the respondents that undergraduate students should
receive their foundation and core course teaching in the national language. This is a
logical follow on from their studies in Danish and Swedish high schools and makes for an

easier transition to higher education and not least strengthens the role of the native
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language. Yet, while many undergraduates will find themselves ultimately employed in a
Nordic setting, it does not preclude that they will be exempt from the forces of
globalisation. The protectionist role rendered to Danish and Swedish as national
languages is understandable but is hampered by its rigidity. More space has to be created
for the mobile and transient study abroad candidates. Space could be that provided for
foreign students in learning these Nordic languages but likewise space may also mean
being able to choose among a greater variety of English taught courses to complement
students’ home study programmes.

The protectionist role is also embedded at the administrative level within
departments. Generally, day to day business is conducted in either Danish or Swedish as
are minutes of meetings and other general information related to affairs within the
department. For visiting staff, this often precludes real involvement and active
participation even after they have undertaken courses in the national language. In
addition, a number of their administrative responsibilities may be delegated to local
colleagues. There is a real need to address this area given that departmental level is
where foreign students and staff encounter a major part of their study abroad experience
and where the administrative personnel often represent the PR side of the department.
Administrative staff should be offered English language training (oral and written) at
beginning, intermediary and advanced levels to improve communication at departmental
level. Internal correspondence should be supplemented with a summary in English where
there is no bilingual policy in place. None of the four P’s on its own is a complete
solution. A strategic recommendation therefore is that any attempt at planning for

language policy should incorporate all four domains.
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The study is evidence that internationalisation and English medium teaching have
already been launched in Denmark and Sweden but each country has followed its own
particular path. In the past, both countries have defended their national social systems in
the ongoing debates about Europe but there has been a marked absence over the years in
voicing any concerns about language loss. Now that the linguistic situation is being
threatened in both countries by English, there may be some degree of consensus in a type
of pan Nordic response. As yet however, there is no pan Nordic model for the
implementation of internationalisation and English language medium. The thesis shows
that the two countries cannot be considered a uniform block. Their approaches have
some things in common but the differences between them that are also compelling.
Compelling and challenging above all for the Bologna work where efforts are focused on
creating a more comparable educational system. Nordic solidarity and European

solidarity are scheduled but have not yet arrived.
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Appendix A: Interview Questions

What is the prevailing attitude towards
internationalisation at 0?

' Kommentar [el]:

What challenges does internationalisation
present at your institution?

 Kommentar [e2]:

ii.

How important is it to attract foreign
students/staff to the 0 campus?

How would you describe the relationship
between foreign student intake and the
availability of course teaching through
English?

iiil.

What is the role now and in the future for
teaching subjects through English at 0?

vl

What alternatives do you see to the use of an
English-medium curriculum?

| Kommentar [e3]:

Kommentar [e4]:

| Kommentar [e5]:

| Kommentar [e6]:
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APPENDIX B:Interview Transcipts

XXX
Associate Professor, Vice-Rector, International Relations

What is the general attitude fowards internationalisation at University §?

I think it is generally positive. There has been a culture here where it was thought that
internationalisation ...was something that a few people took care of together with the
International Office. However, I think that is changing and we are moving towards a
stage now that people can see that more people need to be involved.

That might not have dawned on everyone but it has dawned on more people than have
been involved in the past. 1 would say from a leadership perspective that it is absolutely
necessary that internationalisation is not something that is absolutely taken care of by a
few people but that it becomes the mainstream of the university itself. And I would
say...] do not know what vision the university board will decide by two weeks from
now..but the way I see it and the way I see the statements that the new rector has
made..there is no doubt that it will become much more mainstream so that it becomes
involved in the mainstream activities of the university...be that in the study committees,
the research profile or whatever...so across the board 1 see the new rector placing a
stronger focus on the international dimension because what he has said and what has been
quoted in the press...and I can say this ... is that he wants the business school to become
a business school with a sharp focus.... profile which is internationally recognised..and
you can only be internationally recognised if you have international alliances and
different networks and cooperate with universities abroad.

What challenges does internationalisation present at your institution?

First of all it is the question of curriculum content. 1 think internationalisation is not only
exchanging of students...it is also having an international perspective in the content of the
courses so that you don’t see whatever subject are you are studying from a Danish
perspective, but from a more international perspective... meaning from different
perspectives....a European perspective or an American perspective or whatever we are
talking about. So, that’s one thing. The pitfall there might be that you see...there might
be colleagues who think that if you have added on American textbooks then you have
internationalised, and I don’t think you have because it’s very important that we ..whether
it’s our own Danish students or whether it’s the international students that come
here...that we take whatever the trends are from the various subject are and they see that
from its original perspective be that American or Australian or German or whatever and
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they see, turn that around and see how we can use that...how that can be incorporated
from our perspective. So you train the students to see whatever the issue is not only from
a Danish or Nordic or European perspective but also to see whether there are opposing
perspectives on a particular subject so that to me is one part of the internationalisation
and this is the part where you need to make sure that everything every single teacher
incorporates this in his or her syllabi. That as far as I can see is one challenge. The
other challenge is that ... there are two possibilities...we teach in English which we
do...we have full degree programs that are only taught in English and...the other
perspective that you have foreign students coming with enough Danish to participate in
courses in Danish. Now the courses in the foreign languages are special cases.... there
the students have to have a high proficiency in German, French or Spanish here with us.
If we teach the courses in English it has the benefit of adding that dimension to the
Danish students that participate and it has the benefit of attracting students that have
English but don’t have Danish. But you have to make sure that the students’ English is
good enough because otherwise the academic level ...quality level will drop. You also
have to make sure that the teachers there can teach in English. I think there is a challenge
there because we have left that to the teacher themselves and not been... I think we might
revisit the discussion of whether we should certify the language proficiency of the teacher
who is to teach in English... because we...... get certain standards before we accept
students on the programme but we never test the teachers...and every once in awhile we
do see complaints from students that the teacher’s command of English is not good
enough to teach...in a way... in the same good way that they can do it if they do it in
Danish. You know sometimes you have a good teacher in Danish and this person
becomes very restricted in what he or she can do in the classroom because it has to be
done in English....and they have to be more prepared and more and more so to speak
written down beforehand in order to conduct their classes in English. Of course, if they
can write a lecture beforehand that is one thing...but to enter in to a dialogue and
communication in class. So that’s another perspective. A third one of course is all the
practical details of making sure that winter exams finish in time in January for students
who need to leave and go to the States...all these things that all of us have been involved
in international issues know about and you tell the study committee that this is impossible
and we can’t do that because of this and the other thing. I think we now need to say you
can come up with al the excuse you want to but this is not a question of whether the
students can or cannot leave on January 10%...the students are leaving on January 10
and now you make sure that you organise the whole semester from the 1% of September
onwards to make this possible. So I think there has to be a shift in paradigms so we say
that of course the students do this and we have to make sure that we remove the
barriers. . .either the students end up postponing an exam until next semester or arriving at
their exchange place too late, which I think is not acceptable. And then what I have
forgotten now...then there is the whole question of the real integration of the foreign
student here because one thing is that the foreign students get together with the other
foreign students here but I can also see that from the point of view of the Danish students
that they cannot establish a new set of friends each semester... even so we need to be
better at integrating the foreign students with the Danish students whether they be full
degree or exchange students for the benefit of both parties.
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How important is it to attract foreign students/staff to the § campus?

I think its very important...if you have first of all seen from a strategic point of
view...there is growth strategy , there is a limit to how many more Danish students you
can attract but you can attract foreign students and you can attract students on continuing
education, master programmes for instance and diploma programmes for instance. We
have a strategy of working almost exclusively on master programmes for the future...
But leave aside the adult population here and focus on the regular bachelor
programmes...I think for a growth strategy you have to take more foreign students...I
think...It is also very important for the Danish students who are here because....they are
forced in to an international environment in their Danish environment...this very much
mirrors the real world situation that they will end up in afterwards because whether they
end up.... I mean young people who graduate with an academic degree whether they end
up working in ~~ or somewhere else in Denmark...they end up invariably.... end up in
an environment...export/ import cooperation or even with part of the company placed
abroad whatever the company organisation structure may be. So, they will end up
somehow working in an international environment even though they don’t say ‘I want an
international career’ but in their companies they will have to relate to agents, foreign
customers, foreign suppliers or they will have some from abroad working in the company
and what have you...and the way things are moving this is going to be even more with
each year that passes as Europe is developing so I think it is very important that they
have....they end up with Europe as home market and Europe as their home job market
and that abroad is not really Europe that you have to go overseas ...that is to go abroad or
go international. So I think that is definitely one perspective. You can teach intercultural
communication but the only way you can really relate to it...if you try that yourself...and
we can send students abroad but in order to send them abroad on exchanges we also have
to accept students on exchanges and these exchange students from abroad then are to the
international dimension here at the business school. The same goes for staff of course,
and staff from abroad offer another perspective to that the Danish ones have and [ think
that is very important for the very same reasons. You cannot create an international
environment if all the academic staff with the faculty is born and bred in ~~.

How would you describe the relationship between foreign student intake and the
availability of course teaching through English?

Over the years it has been a problem that we could not always develop courses taught in
English at the same pace as which we could increase the intake of foreign students.
However, I THINK we are more or less getting there... it is not easy...we have also had to
cut down...on students for instance in recent years we have not accepted as many free
movers as we could have had. We have accepted students...we had to take in the
exchange programmes but we could have taken...we have had more knocking on our
doors than we have accepted and had we the human resources here to teach more courses
in English, we could have added to our because we could have taken in more students
and they would have meant more income...but if we didn’t have the teachers it was not
possible to do so...so that is a critical issue that we have to have international staff or
Danish staff able ...able and willing to teach in English in order to increase the number of
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international students. The other aspect is of course that you have to be able to provide
for them through the international Office and housing so on and so forth. But those
problems can be solved. The most critical issue is having faculty able and willing to
teach the courses or to double their courses in English.

What is the role now and in the future for teaching subjects through English at §?

It’s going to be increasing...no doubt about it. This is of course the balance between
teaching to Danish students in a Danish institution on the one hand and on the other
hand...being an internationally recognized business school that attracts quite a number of
international students to whom you would teach in English and we have to have a
language policy and we have to have a balance between the two...but the way forward
and the way I decode the message......from the new rector is we are going to have to have
a growth in the number of courses taught in English. Part of the language policy and 1
forgot to say that ... is of course to provide language courses for incoming staff and
students so that the students can actually take courses in Danish after a while this is
where the business school and the university has worked together for I don’t know how
many years for the delivery of these courses in Danish. I also think that it is very
important for incoming faculty if they are here say for a semester or a year...that’s one
thing...they need to be able to communicate with whomever they need to communicate
with here in English and they should also deliver their courses in English. However if
they apply for a job for a full tenured position, then I think we should give an obligation
that they learn Danish within the next two years so that they can also do some of the
administrative work that has to be done because...what you very often see is if you take
in a number of foreigners, you add the foreign language dimension but then it is left to
the small group of Danes to actually do all the admin work and that is not really fair on
them. It is also not fair on the department that you have two groups- those who do all the
admin work and those who get a free ride for the simple reason that they don’t have
Danish enough.

What alternatives do you see to the use of an English-medium curriculum?

It’s problematic and I have worked very much on this in the European perspective...but |
think for Danish universities in general and certainly for the business school which teach
graduates to work in an international business environment- there is no doubt that they
have to have Danish because they are still Danes and have to work in a Danish
environment. They have to have English and then I think...not the alternative but
actually what we should work on is that the Danish students...those who have Danish as
mother tongue, have Danish and English and some more and that the incoming students
wherever they come from-whether their homeland is Poland or German or whatever- they
should have mother tongue and English because it is the language of international
business. I mean whatever... you might like it or not like it but it is a fact of life. ButI
think it is very important that we make the students aware of the fact that there are quite a
few places on planet earth that —also major commercial partners seen from a Danish
perspective-and Germany is an example- a very good case in point, it’s the major export
market for Danish goods- very often if you really want to business with these people,
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you do not do this in English, you do it in German. You see that if you have somebody,
they might negotiate in English but things run so much more smoothly if they actually
negotiate in German. So I think its very important that we make our students aware that
most of them come here with 30-40 foreign languages, English, German, French and we
should be much more aware of keeping their other foreign languages and maintaining
their other foreign languages or further developing their other foreign languages. They
get a competitive advantage with so many other students or graduates in Europe because
they will have much more foreign teaching in the Danish system even with mother
tongue plus two foreign languages. The level of proficiency is generally higher in
Denmark or in Sweden but in the north western part of Europe, in Scandinavia it is much
higher than it is in other parts of Europe and I think it is very important that we don’t give
the students the impression that English is fine and forget about the rest of it...but that
English is a must and that they should also maintain and further develop their other
foreign languages. The way we can do it is by discussing that we can include non-Danish
and non-English lit. on the course list and some of the things we have to be better
enforcing if you will is that the students should...the way to integrate the Danish and
foreign students is to force them...we do a lot of seminar work or project work, team
based work we are talking about in class or in connection with a semester course and case
work or whatever... I think the way we can ensure a better integration also both from an
academic and social point of view is to force the students to work in multicultural groups
so that they cannot form their own teams so thy have to work with Danish and foreigners
together. And then somehow, make that part of their task that they draw on the resources
they have. If you have a Polish student and a Danish student and 2 French student and
they have to solve this problem- they might discuss it in English, they might write their
paper in English- they might also get the major part of their instruction in English but
they will added to the English sources they have- they will also have some French
sources and Polish sources and Danish sources and if they pool these they have a better
...pool of literature, pool of different theories that can add to their understanding of the
issue that they are studying and they get an intercultural perspective also. But if you say
that it’s OK the three of you get together and then you use these three American
textbooks and then write your paper in English then they don’t get as much if you don’t
force this multicultural, multilingual aspect. [ still have to convince a few people here
but I think that’s my ideal out there. I think this is the alternative to teaching in English
that you teach in English...that’s a fact of life an difficult to do away with- but you can
add a lot of dimensions by the way you organise teams in class and the way you organise
instruction.
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XX11
International Coordinator
International Office

What is the general attitude towards internationalisation at University §?

The attitude of staff towards internationalisation here....oh, that’s a hard one. We areina
transition period right now...due to the new Danish university law, we now have to have
a rector employed instead of elected as we used to do. What happened here is that we got
a totally new person...someone who comes from outside and not the ASB. Right now we
have the deans who had to be appointed.... and so we used to have two
faculties...Faculty of Business Administration and Faculty of Language and the new
rector decided already in November to take away these levels so now we are a one faculty
institution. So everything is totally changing now and as...of course it’s very clear that
the new rector and also the one before is very pro internationalisation. That’s what we
want to do. In general...I think everywhere there are different opinions- different
opinions about internationalisation in all and different opinions about what is
internationalisation. Danish universities generally support this...this is my personal
impression....different opinions as to when it should be, how it should be...how fast it
should go

What challenges does internationalisation present at your institution?

I think the challenge would be to get it out totally in all comners to be something as
everybody see ...not as something special but as something maturing...when I speak to
my colleagues at other universities, I hear that they even have more problems than we
have. It’s not a matter of what is your language..not an issue of nationality and
language...its about what is your programme and everyone is saying I just have to deal
with this issue....no matter what language or nationality it is. Questions always go back
to the international office and/or coordinator. You cannot do everything in the corner of
the international office, everybody has to do it.

How important is it to attract foreign students/staff to the § campus?

The questions are more academic related.

For the students...yes it is important to have staff who can teach international students
but whether they are Danish or foreign is not up to me...I have nothing to do with
recruitment. ..it is up to the faculties. Everything is different now and I have no idea how
the strategies would be, so if we keep it to the students I would say yes. First of all, the
exchange programmes attract international students on the campus so there are foreign
students coming in and also Danish students going out. And they approach the
international students. It is important to have students coming in if you want to send
students abroad. It has been in the past that as many students as possible should go
abroad because...it gives you a broader culture and experience. When it comes to
international degree students, this is the education market and the whole world is an
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international education market. There are many programmes so it’s just about getting the
best students so to speak, what nationality we have does not really matter. So the main
issue is the best students and giving all students an international programme and feeling
for an international degree.

How would you describe the relationship between foreign student intake and the
availability of course teaching through English?

It is different approaches in different countries. Trying to take students and teaching our
programs in Danish is way out...no way we have seen...of course the special degree will
stay for 3-5 years. It is important that they learn the language but not so that they follow
courses in Danish. We encourage them to do something about their Danish...but it’s not a
way forward. Not all courses should be in English it is a matter of strategy with what you
want to. For example, we have a very good auditing course in Danish that is not really
useful for foreign students. Also a Danish law course just relevant for Danes. We have
some programmes where translation is a component and that is one, foreign students can
do from their context.

What is the role now and in the future for teaching subjects through English at Univesrity

§?

Well, it depends on the programmes and the courses. Of course English is the main
world language... I mean...it is the main communication...but we also have departments
of Spanish and French...we see that they are minor languages. German is still quite good
as a supplementary language. When you go out and get a job everybody expects you to
be fluent in English. It’s not an advantage for you but the advantage is to have an extra
language. I see an increase in the exchanges where students are interested in going to
other countries and that for example but their language is not good enough so that they
can take their masters level in these classes. Students like to go to Spain to improve their
Spanish but prefer to take the courses in English. Being in the country and doing both is
an increasing trend. We have a lot of students coming from Eastern Europe...Central
Europe...the Baltic countries who see that English is not enough. Being here they
improve their English but they see that it is not enough. I think more of the future is in
fact three languages.
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YY Pro-Rector
Academic Council

YY1l

Deputy Head of International Office

What is the general attitude towards internationalisation at ff University?

As you can imagine, it’s very popular and has been for years. It goes back probably to
the 1960°s when the whole tradition of the development work was being done at 88
University. Our involvement with the developing countries has been really strong from
the beginning and gradually it evolved in to a greater international focus. I would say in
the last ten years we having been moving on the general international focus; in terms of
writing a strategy, giving more focus in certain areas, focusing on our curriculum and so
on. So the attitude according to our subject areas as such, they are all very international
by nature ...like environment, food, husbandry and so on and so forth. The subject arcas
as such are very international. There has always been a tradition for S researchers and
students to go abroad and look abroad for cooperation. So in that sense it’s positive but
also... I would say that the leadership of ff has been very focused on that. From the
previous rector to the present rector it has always been one of the focus areas of . So a
very positive attitude but also an aftitude that says it is necessary for a number of
things...a very international institution... not just in terms of money but also because it is
in everybody’s interest that we have become an international institution. -SO, not just
money but a very popular attitude.

What challenges does internationalisation present at your institution?

I think they are numerous. We can’t talk about them all today but certainly the one that
we are working on now is the changes in the law that makes it possible to charge fees for
foreign students. Because that will change the way we market our
institution...probably... maybe deal with intake of students, services and
accommodation, students who are fee paying students will differ from the national,
Danish students who are not paying fees. That will present having different categories of
students within the institution. So the new aspect of fees will be present in the coming
years and the whole aspect of marketing the institution because of the competition in
general. These are major issues. The third one would be changing our curriculum in to
English. We are doing a lot but it’s facing a lot of obstacles on the way. It’s a really
gradual process...which 1 think it is for every umiversity...we are a monofaculty
university with many different departments and many different subject areas but only one
faculty which has to deal with this. It is a huge challenge to internationalise the
curriculum itself and then also the whole language part which is.... improving the quality
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of teaching, changing the subject in to English, improving the teachers’ ability to teach
in English, improving the students’ ability to communicate, understand and get the same
out of the classroom session as they would in Danish. So those are definitely some of the
major challenges. On another level we see a challenge in the whole infrastructure it’s
because Copenhagen has a huge difficulty in terms of housing for incoming students and
indeed teachers. If we don’t have a house for them to stay then we cannot
internationalise. So the scarcity of housing in this particular region of Denmark is really
becoming a problem. We are seeking solutions with private donors, building our own
dorms. It’s just a problem. It becomes really important for universities to be attractive in
recruiting foreign staff. = We have to be able to provide just basic services. But in
particular the housing problem is something that makes us less competitive compared to
other regions like Qresund and Aarhus who have done a lot to improve their situation. So
basis infrastructure, having the necessary services to be an attractive international
institution host institution is one of our challenges.

What is the role now and in the future for teaching subjects through English at
University ?

Well, it already plays a major role. The target is really high and the coming strategy for
B which is not approved yet but should be there before summer ...the aim is that 85% of
all courses at masters level should be in English and the goal should be that all our
masters degree programmes should be in English Cand. Mag. MSC programmes should
be in English by 2010 or thereabouts. The reason I say that is that some subject areas
such as the veterinary science curriculum is not as easily adaptable in to an English
programme because the candidates will find their employment to a large extent
nationally...so for some of the subject areas it may not make sense to make all the
education in English but definitely parts of the education in English but the aims are very
ambitious. ..basically that all the MSci programmes should be in English.

What alternatives do you see to the use of an English-medium curriculum?

We don’t have any. Our rector is very much against offering parallel courses. So I
doubt that will be the strategy for 8. It depends on the pressure from below...if the
departments will go against it. The policy of not offering paraliel courses...you would
have the same course offered in both English and in Danish. But we see examples of
courses that have not been attracting Danish students because it is offered in English -
and then in Danish the next year ...... and all of a sudden all of the students signed up. So
it’s a challenge in how you present this to the departments and how you see it as a
conversion process. So we don’t see an alternative. We don’t offer courses in other
languages, for instance. That would not make sense at this institution. The only other
language could be Spanish since we are dealing so much with developing countries. But
English is the primary medium...also in our research. So it would be either English or
Danish but I doubt we will see parallel classes or courses.
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How important is it to attract foreign students/staff to the pf campus?

Extremely important and I also think that the §f management recognises this. There are
the new recruitment policies where it is written in that you have to announce the new
positions internationally. So there is a lot of focus on the value of attracting foreign staff
and encouraging staff to do so. We have had some problems the other way...in
encouraging our own staff go abroad for various reasons and we did a study on the
obstacles and barriers to overcome this but basically there were a lot of practical matters
as to why the Danish teachers and professor will not go abroad as we would like them to.
Basically it was family matters and tax matters, housing and things like that. But we are
working to improve these. But we certainly do a lot to find ways to attract foreign
staff.. help desk programme...what are the needs of departments...what are the services
today offered by our staff...what could be improved at this office...information, physical
assistance in certain matters and now the challenge I guess is to make many units sit
together and try to work out a more formal programme of one stop shop programmes so
incoming researchers would have all the help and services they needed. So there is a
focus on this and there is a focus on the housing issue that we need to find ways to find
housing for foreign staff because we want them to be here and add to the teaching and
research...it creates an international environment...in teaching and subject areas and
angle s and ways of looking at subject areas. And our rector would say that is not just so
much the money but people in general benefit from having the international dimension,
from meeting people from other cultures and by being challenged on your own views,
discussing how you do things differently in your home country. So that whole added
value is very much our take on this. We do it because we want to bring in students for
our students who stay at home so they get the international dimension in their education.
But of course we want to make them some money while they are here too so they come
here and try to do as many credits as possible and pass their exams and make sure they
know all the rules about how to take exams...we have meetings with them. Definitely we
want them to be part of the campus and set up a lot of infrastructure, services...buddy
system.......so a lot of resources have been set aside to be a good host here at the
university.

How would you describe the relationship between foreign student intake and the
availability of course teaching through English?

1 think there is a very good correlation there. There has just been an enormous increase
in the number of courses in English and focusing in increasing the intake of foreign
students so there is a very good curve. And also we offer now 5 or 6 full degree
programmes in English which are attracting students from all over the world...it is
extremely broad...we are recruiting very few students from Scandinavian countries in
these programmes but it’s really very broad. So we will see more of that now but we
have to look more at our marketing in terms of taking in more students. Definitely if we
have more English programmes at the masters level then we can take in many more
students....we are very competitive compared to other agricultural universities in
Europe....we are very far developed in terms of offering programmes in English...maybe
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apart from one university in Holland which has everything in English at the Masters
level. But we are taking in many international students.

Director International Office
Q€ Univeristy

What is the general attitude towards internationalisation at QQ University?

In most universities these days it is extremely positive. QQ University is an old and
large university, older than Aarhus, We have over the centuries been reasonably
international except in the last century where we were more national in many ways.
Today we have worked up our international context since the Second World War. We
have 3000 research projects being managed and run, we cooperate with more than 1000
countries in research projects of one size or another so the climate of internationalisation
has been created. Also we have over 2000 visitors per year in addition to students from
abroad. We have an international atmosphere around here, the previous pope, John Paul
11 has been here, Kofi Annan, heads of state Northern secretaries of the UN- all the new
Nobel Prize Laureates gave a lecture here on the 13™ December so in a sense we have a
very international atmosphere in QQ University. It’s a small town but it has promoted
itself very much and the international aspect is therefore very noticeable .....I would say
we were in the international class before other places used the word internationalisation.
It is a very strong positive attitude and I would also say that we have been proactive in
many things like in the SOCRATES and ERASMUS programmes and I have myself
written a complaint against the degree of bureaucracy within the European Union but
some minor stance towards better arrangements. But in spite of being at the forefront and
I think we are actually when you look at research we are solidly ranked between the 50™
and 200® strongest university in the world. So we compete well with the best in the
world.

What challenges does internationalisation present at your institution?

1t’s one...It is the joint programmes. We have started about 25 of these joint programmes
in recent years which is...although in my opinion I have tried to encourage this...the
problem is now is that we are taking more scholars from abroad but especially we have a
terrible housing situation in Uppsala and a severe shortage of student housing especially.
We have put a quota on our exchange agreements.....we can’t take more than 1 or 2 from
each university. But we have no place for them to live. This is a serious problem and
outside of our power because the Swedish legislation has responsibility for this. And
someone has taken a report and it will take a couple of years before there are changes.
There have been some small improvements with building projects but this is insufficient.
That is probably the main thing that is outside of our competence. Making joint
programme is always very tricky and very popular but as with us and other universities, it
is time consuming- universities are different despite the Bologna Approach is going on- it
takes a long time for these things to start to work. And another thing is in Sweden where
we have been reasonably free from cutbacks...we get almost nothing for salary increases
whereas we have to increase the salary anyway. We get 1% more money this year and
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we have to increase the salaries by 3.5% according to national agreements between the
trade unions...next week by 5% and this is a tricky problem of course. But you are used
of course to those things in Denmark. So, the thing is to deal with these reasonably time
consuming also quite complicated academic questions and putting together joint
programmes. Maybe the big interest among faculty will diminish within the next few
years and if it does it will solve our housing problem. We used to have the largest
outgoing Erasmus numbers but there is one university that has exceeded us now and there
was a recent evaluation of all internationalisation efforts at all Swedish universities and
colleges in the public and private ones and the international team working form February
last year until December last year. ...the report appeared late February this year. .....I
thought they would make a group and we would be among the top but much to my.... we
were actually selected the number one university in Sweden. We are at least as good as
anybody else. I am happy that QQ was selected as number one. What my colleagues
said is probably true although these things are always subjective. You could also have
had another result but it is good for us. We don’t have people in the university who object
to this effort. Of course there a few but they don’t say much. We could easily admit 500
more exchange students if we had the housing but that is outside of our control. We have
about 600 rooms for exchange students and will probably have 640 by the autumn and we
are trying not to reject applications for this now for these housing reasons. Students may
be able to find a room by perhaps walking around and knocking on doors and Iooking in
the newspaper but for a person with no Scandinavian language, he would be very much at
a loss... I think we may have serious problem with students from India and China with
nowhere to live and it will bad if it gets in the newspapers. So far we have been able to
assist everyone but I am very concerned about the coming semester. We may have more
rooms next year but the worst semester...and I have been in this job for eighteen
years....is probably August and September this year. And money wise there are many
complaints but we still look solid...we don’t have an extensive secretariat...we only have
seven employees whereas Lund which is closer to Aarhus has about twice as many. They
do more or less the same...they do more in the TEMPUS programme...they are very
good there....we are not. There are some differences but if you look at staff level for the
central offices we are comparably small but we work hard and efficiently. Too many
staff may sometimes create problems...

How important is it to attract foreign students/staff to the Q campus?

It is very important to attract foreign students and staff. We are sorry that we cannot
accept all students...and many of them very good ones for the reasons I mentioned. It is
also true that in some courses one always want a mixture between Swedish students and
foreign students so we don’t want to have aimost only students from abroad in the course.
It is also a restrictive factor which is sometimes used in business administration and some
such as Peace & conflict studies but mainly we can deal with the students. This is nota
major problem but maybe an obstacle once in awhile. So our problem then in a sense is
that we are sometimes too popular among the students especially from Germany...we
have about 190 applicants from Germany. We usually take most of them but this is also a
problem ...we send very few to them because as you know in Sweden especially and in
Denmark too and maybe also in Finland as you know, we have a drop ...we have empty
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places in Germany and French speaking universities where they used to fill them up and
for the past five years students from the gymnasium have selected not to take these
languages or not for more than a year...so, we have a drop there but at the same time
these countries have sent students here and the imbalance is now five times many
Germans here on exchange as we have in German universities. This is not good either.
We would like to have reasonable balance. It’s a challenge to try and get people to leamn
German...they won’t do it.. .learn French...they won’t do it... Spanish is reasonably good
but the challenge is for the other countries who are starting to teach in English, like
German and French....but when they say they are starting they are still fairly limited. An
example.. .five years ago all courses at all German universities taught in English were
fewer than the number we taught at QQ -for the whole country of Germany but still they
are much behind Scandinavian countries in that respect.

Attracting foreign staff in the sciences and engineering is important- they more or less,
with few exceptions, announce positions available, internationally. They may do it in the
Times or other professional journals read by these people in the field. So it is a general
thing, that in these field we announce positions abroad....perhaps not lecturers...it
depends a bit, but a reasonable number of foreign professors can be found here and there
in the system and especially in the sciences and engineering. The others may do it but
they teach more in Swedish and this is a problem in the social sciences and humanities.
There are foreign teachers there but not so many.

What is the role now and in the future for teaching subjects through English at QQ
University ?

We talked a little about this. If you look from an overall point of view, I would say that
Q€ belongs to probably the top five in the world of non —English speaking universities
when it comes to the number of courses taught through English. There are about 400 of
them and it would take at least 70 years to take them all in addition to that we have about
20 or 30 Master level programmes which are 1 or 2 years in duration which [ have not
counted and that would take another 15 years or so to complete. So we have not been
able to identify universities with more courses than we do...Lund has fewer, Copenhagen
has fewer.. Aarhus has fewer. Utrecht, in The Netherlands is reasonably good. I would
not be surprised if we had more than anybody else but I am not sure..... Another point-
the largest number of English courses is in the sciences and the social sciences, to some
extent law and engineering... The humanities are a bit backward. They are doing better
but... In the humanities and the arts we sometimes do not have anything available to
students in English. This is a weakness, especially in the arts. I have to persuade them
and I have done that for several years...they are becoming better...the other things relates
to the first question....I don’t want to push them too much because then we get even
more students ...so it is a tricky situation. But our weakness is in the arts when it comes
to teaching in English. Old men and women in hospital don’t want to speak English and
may not even know it and that is a prohibiting factor although it may exaggerate the
problem I feel. Also in teacher training we have very few courses actually we only have
one or two in English because it is very geared to the Swedish system....they are a bit
conservative you know and it used to be a separate school until 20 years ago. At that
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time they did not even care about the outside world, These teachers are now getting old
and they are not used to teaching in English and are therefore very reluctant to teach in
English.

How would you describe the relationship between foreign student intake and the
availability of course teaching through English?

This is basically undergraduate here. Masters level have started to develop some courses
here. At the doctoral level almost any discipline, you can do it in English. Sometimes
you may have to read the Swedish literature which is not always translated. It’s better to
know Danish than English in this case perhaps...that’s what I mean. Because you have to
fearn the language to read old manuscripts.. literature, history it may not be possible but
otherwise it’s possible. Art history is also a bit limited. Teachers there have been quite
reluctant to teach in English although students can talk and work about it in English.
There are also departments that have nothing in English at undergraduate and Master
level but at doctoral level in English. Another thing is that our first year basic courses
levels are in Swedish. Students on exchange need to come in their third and fourth year
because then we have more advanced courses in English.

What alternatives do you see to the use of an English-medium curriculum?

There are no alternatives to English. We remain a Swedish speaking university and will
be so at least for the next twenty years but English is the option. We had in the romance
languages a course taught in French...on occasion there will be a course taught in
German or Spanish but it’s not a regular option. It would be an exception once in a
while. I can see no alternative in the next decade at least. Chinese is maybe...a
possibility. English will take over and in my opinion I think it is O.K. and I have no
prejudices against it as many people want to have. Of course we have to preserve the
national language but we have to face reality. So I see no alternative. We will teach in
Swedish and in English. We will not teach in Danish. We will not teach in German or in
French. The other thing is that when I went to gymnasium we took several languages.
The students then all knew English to some extent and they all knew some German and
French. They had a language in addition to English. Now, very few have taken the
courses so you may not have enough students to make up the groups for teaching
purposes. It has created an ... impossibility in a way unless they change the system again
and there is a slight interest among the government to put a stronger weight on language
study but still it will only be a slight improvement. I think it will not enable us to teach in
other languages, except in Swedish and English. So in my opinion, despite many
southern European opinions that English will not take over, in my opinion it is inevitable.

Senior Research Advisor
000 University
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What is the general attitude towards internationalisation at 800 University?

It has the highest priority...is the general attitude set up by the rector. We have a new
rector from last year and he decided to give priority to two things from the beginning-
one was the Bologna Process—the other thing was to focus on the strong area of
research- to define strong lines in research rather. Later on he has said that the
internationalisation is a high priority at the university generally both in education and
research. So it has a top priority. During the spring semester it has been under
discussion with all the HoDs and they have regular meetings with the rector and the
deans of the faculties. There was a two day seminar two weeks ago to discuss
internationalisation and how to increase it. It has really top priority. It is also being
discussed by the university board.

What challenges does internationalisation present at your institution?

The challenges, yes- a decreasing interest among the students to study abroad. A great
deal within the exchange programmes. It has gone up a little but it has been a general
problem in Sweden and some other European countries as well. Why that is? It’s a good
question. There have been investigations and reports on this at the national level in
Sweden. Some personal opinion.....I think the general problem is that students are more
just in to get the study abroad to fit in with their study plans. Not only to go for the social
experience and culture experience but also want to have the academic benefits. That has
probably increased but it’s not so exciting any more to study in other European countries
as it used to be. The other factor which is important is that it is not so interesting for the
teachers to organize this as it used to be. It was more prestigious earlier to have the
student exchange programmes than it is today for the teachers. . Now it has become a
routine.

That’s my personal opinion

I don’t think the system is more nationalised than it was before. I don’t know.

How important is it to attract foreign students/staff to the 000 campus?

Our rector has the opinion that it is very important for the internationalisation of the
university...to get this input from other countries.

How would you describe the relationship between foreign student intake and the
availability of course teaching through English?

Yes, there is a relation there.....a clear relation. If you go back 10 years from now- mid
1990°s we had more students going out from 088 University than students coming in so
then it was necessary for us to increase the number of courses taught in English of course
to get more students coming in. Now it is the opposite situation- we have more students
coming in than the students going out, so in that sense it’s not urgent any more to
increase the number of courses taught in English because of this clear relation....because
the problem is that we have too few students going out compared to the students coming
in. There should be a balance is there was to be an opinion. We have an imbalance in the
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other direction with very important English-speaking countries. So for them it is
important to provide more courses here in English to get it more attractive for the
students from the English speaking countries. .. but not generally.

What is the role now and in the future for teaching subjects through English at 000
University?

I don’t know about the problems... for the individual teacher it might be a problem to
discuss at department level. At the general university level we took the decision many
years ago not to give some extra money or so for teaching in English.... which some
universities have done but at it was decided that every teacher should be prepared to
teach in English and was something you could expect from a university teacher.

What alternatives do you see to the use of an English-medium curriculum?

No, not at 000 University. We have not discussed any alternatives. At the Technical
University, there is the belief.... idea that foreign students should learn Swedish and be
able to follow courses in Swedish but we don’t think it’s possible. We had a case
actually which was at the highest European level with the ministry of Education where
the student complained that she could not reach a great level of Swedish knowledge to
follow the courses as she had planned to so we are well aware of the difficulties of
learning Swedish and to follow courses in Swedish. In fact of course, in many individual
cases, since most of the textbooks are in English, students are always allowed to make
their exams and to write in English. In fact you can be able to do that.... We don’t say
that. We always say that the courses we give in Swedish for the students is more for the
social side of the visit here ....parallel to their subject studies we say, they will be able to
learn some Swedish.




APPENDIX C: Overview of the Danish and Swedish universities surveyed

University Staff Students Faculties E
1. Copenhagen 7000 35000 6
2. Aarhus 3409 22000 5
3. Uni. Southern DK 7000 15000 4
4. Roskilde 950 8747 10 instit.
5. Aalborg 1776 13000 3(4)
6. Technical Uni. Of DK 1900 6000 15 depts.
7. Royal Vet. & Agr. Uni 1600 3500 11 instit.
8. Danish Uni. Of Pharma.Sci. 325 1500 5
Copenhagen Business
9. School 900 15000 3(2)
10. Aarhus Sch. Of Business 430 6800 6
11, Danish Uni. Of Edu 412 4000 5
12. IT Uni. Of Cph 220 1375 4
] I University | Staff | Students [ ] Faculties [ ]SWE ]
1. Uppsala 6500 42500 9
2. Lund 6006 30000 8
3. Goteburg 8000 40000 10F 70d
4. Stockholm 3570 34000 4
5, Umed 3900 27000 5 50+d
6. Linkdping 3423 28000 4 23d
1 Karolinska Institute 3000? 27d
8. Royal Institute of Technology 3466 20000 9 sch.
9. Lulea Uni. of Technology 1500 12500 12d.
The Swedish Uni. of Agr.
10. Science 3200 5300 4
11 Karlstad Uni. 1100 11000 10 div.
12. Vaxjo 1000 15500 7 sch.
18, Orebro 1300 14500 12d
Blekinge Institute of
14. Technology 425 5500 4
15. Kalmar Uni. College 650 9000 8d
16. Malmé Uni. College 1100 21000 6 sch.
Mid-Sweden University
17 College 1000 13000 2-3 8d.
18. Malardalen Uni. College 950 15000 10d.
19.
Prv. Chalmers Uni. Of Technology 2478 10600 13d.
20. Prv. | Stockholm Sch. Of Econ. 300 1900 6d.
21.
Prv. Joénképing Uni. College 646 9000 4 sch
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APPENDIX D: E-mail Survey Cover Letter (English)

Dear Colleague

The issue of internationalisation and its perceived outcomes has dominated
recent discussion about the future direction of the university. The purpose of
this questionnaire is to examine this issue and the role of English language
delivery.

Your department/unit has been chosen from a random sample of Danish and
Swedish universities and to be truly representative, it is crucial that you and no-
one else completes the questionnaire. You are asked to administer the form in
your capacity as Director of Studies with your answers reflecting more or less the
general view of your department/unit to the issues raised.

Your responses will be completely confidential. Your name or department will
not be individually identified. The study results will be made available in
statistical form accompanied by a written report in English.

I would be happy to answer any questions you might have. Please e-mail me at
engacb@hum.au.dk or call 8942-6512.

The e-mail survey questionnaire can be completed online at www.
or printed out and returned to me at the postal address below.

The latest return date for the questionnaire is July 14% 2005.
Thank you for your cooperation.

Yours sincerely,

Ann Carroll-Bagh

Department of English
Aarhus University




235

APPENDIX E: E-mail Survey Cover Letter (Danish)

Keere Studieleder

Spergsmalet omkring internationalisering og dets forventede resultat har vaeret
fremtraedende i de seneste ars diskussion om universitets fremtidige rolle. Mélszetning
med vedhzeftet sporgeskema er at undersgge disse emner og rolle af engelsk sproget.

Dit institut er blevet udvalgt tilfeeldig blandt danske og svenske universiteter og for at
veere helt repraesentativ er det afgerende at du, og ingen anden udfylder spgrgeskemaet.
Du bliver bedt om at udfylde spargeskemaet i din egenskab af studieleder, idet dine
svar nogenlunde skulle afspejle dine institutstudiums generalle synspunkter péa de
stillede spgrgsmal. Dine svar vil forblive helt anonyme. Dit navn vil ikke blive brugt.

Resultatet af undersggelsen vil fremsta i statistik form ledsaget af en skriftlig rapport pa
engelsk. Jeg vil meget gerne besvare eventuelle spgrgsmal pa 8942 6512 eller e-mail
venligst til engacb@hum.au.dk

Spergeskemaet bades returneret senest d. 14 juli 2005.
Spergeskemaet udfyldes pa www.

eller kan ggsa printes ud og udfyldes i skriftlig stand.
Pa forhand tak for din medvirken.

Med venlig hilsen

Ann Carroll-Bagh

Udvekslingskoordinator
Engelsk Institut
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APPENDIX F: E-mail Survey Cover Letter (Swedish)

Kéra Studierektor

Fragan kring internationaliseringen och dess forvantade resultat har varit
framtrddande i de senaste arens diskussioner om universitetets framtida
roll. Syftet med det bifogade formularet &r att undersdka detta &mne och det
engelska sprakets roll.

Ditt institut har blivit sSlumpmaéssigt utvalt bland danska och svenska
universitet. For att vara helt representativ, krdavs det att du, och ingen
annan fyller i formuléret. Du har blivit tillfrdgad om att fylla i
formuldret i din egenskap av studierektor, da dina svar nagorlunda skulle
avspegla ditt instituts genrella synpunkter pa fragestdllningen. Dina svar
kommer att vara helt anonyma. Ditt namn kommer inte att anvandas.

Resultatet frén undersokningen kommer att framstallas i statistikform f6ljd
av en skriftlig rapport pa engelska.

Du ombeds att svara sa fort som majligt, senast den 14 juli 2005. Tack pa forhand for din
medverkan.

Med vénlig hélsning

Ann Carroll-Boegh
Department of English
Aarhus Universitet
Nobelparken

Building 465/467

Jens Chr. Skous Vej7
8000 Aarhus C.
DENMARK

Tel. +45 8942 6512
E-mail: engacb@hum.au.dk
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APPENDIX G: E-mail Questionnaire Survey

DEPARTMENTAL SURVEY

The purpose of this questionnaire is to collect feedback regarding
internationalisation and English language input.

Please Note: The results of this survey are confidential. No names
of Director of Studies are recorded or identified.

SECTION 1

| Choose one answer only I

1.1 Faculty/division to which your department belongs?

Sciences

Health Sciences
Social Sciences

Arts

Law

Theology

Engineering & Science
Other

O 0O OO0 0 000

0
1.2 For how long has your department been set up?

Less than one year
1-2 years

3-5 years

6-10 years

More than 10 years

©C O O O O
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4
1.3  What is your gender?
o Male
o Female
4
1.4  What is your nationality?
o Danish
o Non-Danish citizen
3
1.5 What is your age?
o 25-39
o 40-55
o 56+

1.6 How long have you been in the position of Director of Studies?

Less than 6 months
6 months-1 year
1-2 years

3-4 years

Over 4 years

0 O 0 O

b

1.7  What is the number of full-time teaching staff at your department?

U

1.8  What is the total number of full-time students enrolled at your
department?

4

1.9 How many overseas students are presently enrolled at your
department?
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SECTION 2

21 Does your department have a policy on internationalisation?

o Yes
o No

2.2 Please rank the level of agreement that most accurately reflects your
department’s priorities with regard to internationalisation.

[1=most important, 5=least important]

Priorities 1 2 3 4 5
most important least
; — e y S _. important

Internationalisation of 0 0 0 Y o
Expansion of links 0 0 o o 0
with partner

institutions abroad o B
Concern with 0 0 o o o
international visibility
_of the department e e e e
More use of English 0 0 0 o 0
as the publishing

medium S N e
Increasing the ¢ 0 0 0 0

number of incoming
_exchange students N o

Increasing the 0 ¢ 0 Y 0

number of outgoing

exchange students




2.3 Should your department provide an international dimension to
teaching?

o Yes
o No

Why /why not?

2.4 Does your department offer English-language taught programmes at
undergraduate level?

o Yes
o No

4

2.5 Does your department offer English-language taught programmes at
graduate level?

o Yes
o No

4

2.6 Does your department have a policy on the teaching of subjects
through English?

o Yes
o No
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2.7 If yes, please explain briefly why such a policy was implemented.

2.8 Whatis your department’s attitude to the role of international
students at your institution?

In favour
Against
Neutral
Don't know

O 0O O O

2.9 s there a need to recruit foreign students at your department?

o Yes
o No

2.10 [f yes, for which of the following reasons? (Select all that apply).

Diversity

Creating cultural awareness

To atfract the best possible guality students from all around the world
Financial considerations, e.g. foreign students pay tuition fees

Having more foreign students helps to improve research

Having more foreign students helps to improve the international profile of
research

Having more foreign students helps to secure the research base

O O 0O 0O 0 0

O
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2.11 What kind of students should be admitted?

2142

2.14

How many students should be admitted?

Should they be given the same opportunities as domestic students?

Yes
No

Who should be responsible for the admissions process?
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SECTION 3

3.1  Please indicate the degree to which you agree with each statement
below in your role as Director of Studies at your department.

Strongly Disagree Agree Strongly N/A

disagree agree
The provision of funding for course 0 0 o 0 ¢
teaching through English is
adequate.
| am satisfied with the variety of 0 0 0 ¢ Y
courses offered through English.
| am satisfied with the attitude of 0 0 o 0 0
staff towards teaching through
English.
| am satisfied with the competency o 0 0 0 o
level of staff to teach through
English.
There is a need to adapt teaching 0 o o o 0
practice to meet the needs of
foreign students.
Teaching foreign students in 0 0 0 0 Y
English helps to improve research.
Competition among universities o 0 0 0 ¢

can raise standards for home and

foreign students.

Institutions should decide for 0 0 0 0 o
themselves what provisions they

will make in relation to other

languages.

3.2in terms of courses offered through English at your department are
there too much, too little or just about the right amount available?

o Too Much
o Too Little
o About the right amount




3.3 From your perspective as Director of Studies are there alternatives to
teaching through English?
o Yes
o No

3.4 Any Comments

v

3.5 Inthe space below please write any additional comments (positive or
negative) that you may have regarding the teaching of courses
through English.

Thank you for participating in this survey.
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