
















































































































































































































































































































































































































































































































































































































chapter is to trace the growth of educational activity in its 
widest sense during the war years and their immediate aftermath, 
which culminated in the demise of the Corps of Army Schoolmasters 
after more than 70 years and the establishment of the AEC in 
1920. 

An education scheme for a citizen army 

When war broke out in August 1914 a 11 forma 1 mi 1 i tary adul t 
education ceased and it was not until 1917 that any official 
sanction was given to education, and then only for the young 
soldier. Acutely aware of the need to change civilians into 
soldiers as quickly as possible, Kitchener, the Secretary of 
State for War, believed that all available time should be devoted 
to strictly military training, or to ensuring the physical health 
and com for t 0 f the sol die r t h r 0 ugh res t , r e c rea t ion and s p 0 r t • 
There was no similar concern about mental stagnation and hence no 
immediate effort to promote adult education. As Gorell said, 
'there was for nearly two and a half years an almost complete 
absence of recognition that the young men entering the Army were 
possessed of minds, interests and prospects,. 2 

On the outbreak of war large numbers of men were called up and 
accommodated in makeshift camps with little to occupy spare time 
beyond the reg i menta 1 I ga ff I • Even when the Home Corrrnands had 
stabi 1 ized there was no effort at fi rst to provide educational 
work apart from the occasional lecture on the course of the war. 
In France, conditions were even worse. On the Sorrrne the soldiers 
could move only by night, and by day they had to keep well down 
in the muddy trenches; had they been able to stand up there was 
little to see but mUd. When fighting was not taking place, 
tedi urn preva i 1 ed; indeed, I apart from the hours of actua lly 

going over the top, nothing in the history of arms has ever been 
comparable to the drab monotony and weary labour of trench 
warfare , •3 Yet this was a conscript Army representing a 
cross-section of the population and included educated men, many 
of whom could not imagine life without reading material and were 
avid for news of home affairs and the war in general. The few 
newspapers available were heavily censored and books were rarely 

seen. 
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A variety of educational activities grew up spontaneously amongst 
the soldiers themselves, notably the production of trench 
j 0 urn a 1 s • For e xamp 1 e, w hen the 24 t h D i vis ion rea c h e d Yp res i n 
February 1916 a group of soldiers found a tumbledown printing 
press i n the cell a r of what had been a s tat ion e r I s shop • From 
this arose the idea of a trench journal for the division, and on 
12 February 1916 the first edition of the Wipers Times was 
produced, which aimed at being interesting, amusing and 
edifying. 4 To help meet the growing demand, General 
Headquarters (GHQ) France detailed in 1917 a staff officer, 
Captain D Borden-Turner, to organize lectures to supply 'such 
information on the current topics of the time as could be 
accurately gathered and safely given 1.5 These proved to be so 
popular that GHQ asked for more systematic assistance from the 
Young Men's Christian Association (YMCA). Even before 1914 the 
YMCA had taken a keen interest in the welfare of the soldier. 
Their tent had become an accepted feature of the summer training 
camps, providing a quiet area for reading and, in off-duty 
periods, concerts, lectures and services were held there too. It 
was natural, therefore, that when war broke out and formal 
education ceased, the YMCA would step in and fill the breach. 

In 1915 a committee was established to develop the Association's 
educational work, with Dr William Temple, afterwards Archbishop 
of Can t e r bury, as c h a irma nan d D r Bas i 1 Yea x 1 e e ass e c ret a r y • 
But with demand rising, and at the same time the universities and 
other educational bodies providing instructors, it became 
increasingly necessary to coordinate their various activities. 
In 1918, the YMCA Universities Committee was set up representing 
all the universities of Great Britain, together with 
representatives from other professional and voluntary educational 
bodies. The YMCA bore the whole cost of the undertaking, with 
spend i ng in the long run amount i ng to some £250, 000. Such 
extensive participation in Army education by civilian educational 
bodies was another of the educational innovations of the war and, 
although it declined during the inter-war years, it was to become 
active again in 1939 6 and to remain so this time following the 

cessation of hostilities. 
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When the Army formally launched its education scheme in September 
1918, the YMCA was asked to look after the lines of 

communication, and the existence of the YMCA Universities 
Committee made it possible to draw at once upon home educational 
resources. Sir Henry Hadow,7 who was shortly to work with 
Gorell in devising the education scheme, was sent to France as 
YMCA Director of Education, with a sub-director at each base and 
an establishment of nearly 200 civilian lecturers and teachers 
qua 1 i fi ed to teach a g rea t vari ety of cu 1 tu ra 1 and voca tiona 1 
subjects. The exigencies of the war made it difficult to 
organize consecutive lectures or classes and so much of the work 
consisted of single lectures but, where possible, such as at base 
camps, regular classes were conducted. For example, at Etaples 
early in 1918 over 1,000 men were studying the French 1anguage.8 

Similar provision was also made on other fronts such as Italy, 
Egypt and Mesopotamia and, at the request of the British 
commandant, the Universities Committee provided educational 
facilities for officers and men interned in Holland. Of all the 
subjects requested, it is interesting to note that music, in 
particular, was in great demand everywhere; in France this was 
perhaps stimulated by Hadow's own interest in the subject. 
Sixteen highly qualified musicians were appointed as musical 
organi sers in France and Ho 11 and, one Mr G Ho1 st bei ng sent to 
Sa10nika. 9 In a letter to his wife on Christmas Day 1918, Holst 
wrote that he was overwhelmed both by the quantity and quality of 
the men who wanted music there. 10 Undoubtedly all these 
activities were very much appreciated for they provided news, 
stimulated the mind and filled some of the hours of a long day, 
and in doing so must have helped to raise morale. 

Meanwhile, at home, the obvious lack of maturity and education 
among some of the youngest recruits was attracting the attention 
of the Army Counci 1. It real ized that some form of educational 
training for these young men would be beneficial and that, unlike 
the short period available for adult training, the timescale was 
long enough to make such a scheme practicable, for the young 
sol die r co u 1 d not goo v e r sea sun til hew as 19 • Un d era n Army 
Council Instruction of February 1917, all young soldiers under 18 
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years and eight months, IAIVI men as they were known, were to 
receive elementary education as part of their training. 

The type of education to be provided was the only kind known to 
the Army at the time, name 1 y the old Army schoo 1 sys tern of 
elementary education. Nevertheless, a much more imaginative and 
ambitious version of this was begun in March 1917 in Brockton 
Camp, Cannock Chase, the aim of which was to provide a liberal 
education and to develop in the young soldiers intelligence, 
initiative, self-control and discipline. It attracted the 
attention of The Times, perhaps not surprisingly as A L Smith, 
Master of Balliol College, Oxford, was associated with it. In 
Gorell IS words, his Icapacious mind quickly grasped the enormous 
potentialities of a real educational movement amongst the troops' 
and his lunsatisfied zeal for education led him to throw himself 
warmly into the work l •11 He had long been deeply interested in 
the adult education movement, particularly during his time at 
Balliol College before becoming Master there, and this interest 
was to be sustained when he was appointed chairman of the Adult 
Education Reconstruction Committee in 1917. 

A 1 though the in it i at i ve to ra i se the educa tiona 1 1 eve 1 of the 
young soldier had come from the military authorities, another and 
perhaps more persuasive stimulus for educational training came 
from the soldier himself, young and old alike, for the question 
of resettlement in the post-war period was a topic frequently and 
increasingly discussed. The anxiety of the individual was 
natural since there was no precedent in British history for a 
national conscript Army. Some had jobs to return to but many did 
not, and some of the young had never had a civilian job at all. 
As the war continued, and particularly after the Armistice, the 
citizen armies began looking forward to a return to civilian life 
and in consequence there was an urgent need to provide many with 
training which would assist them in taking up new employment. 

The first authoritative step came from General Sir Douglas Haig, 
Conmander-in-Chief of the British Expeditionary Force (BEF) in 
France, in the Spri ng of 1918. At GHQ , Borden-Turner was bei ng 
inundated with requests for details of government publications on 
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resettlement and social issues and, as a result, Haig sent a 
directive to the General Staff to draw up a plan of education for 
the troops. Its aims were to give the soldier a wider view of his 
duties as a citizen of the Empire and to help prepare him for his 
return to civilian life after the war.12 In one sense the moment 
was untimely since, with the defection of the Russians, an attack 
in the West by the now liberated German armies was expected and 
indeed quickly came. Nevertheless, the scheme got under way with 
the attachment of suitable officers to formations for educational 
purposes. Soon there were classes in a wide range of subjects as 
diverse as Chinese, Latin, music, engineering, accountancy, piano 
tuning and gardening. Implementation of the scheme was 
neces sa ri 1 y makesh i ft becau se of the 1 ack of ins tructors and 
materials, but at least the work was now removed from its purely 
arbitrary and local beginnings. The need now was to coordinate 
the separate developments in Britain and France. 

These two education schemes had developed side by side but were 
wholly unconnected, each, in typical English educational 
tradition, growing out of particular local needs and 
circumstances rather than being the outcome of a centrally 
imposed directive. Clearly, such direction was now precisely 
what was required, for in view of the heavy casualties and the 
consequent flow of drafts from Britain to France, continuity was 
essential. At a conference held at the War Office on 27 
May 1918, it was decided to fuse the two schemes through the 
setting up of a central committee representing not only Army HQ 
in Great Britain and GHQ in France, but also the Board of 
Education and the Ministries of Labour and Reconstruction. The 
inclusion of these civilian organizations ensured that beyond 
considering the immediate military aims of the war, any scheme 
devised would include training for those whose education had been 
terminated by the war and preparation for post-war resettlement 
in civilian life. There was also a need for a fixed point of 
reference, within the Army and the War Office, for other 
ministries and the YMCA, and so Gorell, who had represented GHQ 
France at the above meeting, was appointed to the War Office as 
·captain, attached Staff Duties 4 in charge of the direction and 
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coordination of the educational scheme of the Army,.13 General C 

Bonham-Carter, who was in charge of the training branch at GHQ 
France, had selected Gorell as the person best qualified for the 

post. He pOinted out that Gorell was familiar with the ideas and 
views of GHQ on the subject of education, and that his time as 
platoon commander and adjutant of a battalion in the trenches had 

made him aware of what was practicable in the infantry and what 
was not. 

Within weeks of this appointment, Gorell had presented Lord 
Milner, the Secretary of State for War and also a personal 
friend, with his draft plan which was fully endorsed. Gorell was 
lucky in enjoying not only Milner's support but in being able to 
d raw 0 n a wid e c i r c 1 e 0 f f r i end sin the Army, the un i ve r sit i e s 
and the voluntary bodies. Very soon he found himself at the head 
of a new War Office branch, Staff Duties S, (SDS), holding the 
rank of colonel and rather cumbrous and, to civilian ears, 
obscure title of Deputy Director of Staff Duties, Education. 
Initially, Gorell had proposed that there be a separate education 
department within the War Office, but he soon recognized that it 
would be preferable for it to remain a part of the Directorate of 
Staff Duties. Education had come to be associated with this 
directorate, and if it followed an independent path it could be 
'frozen out' or overshadowed among the larger, purely military 
directorates. 14 

By the end of September 1915, SDS had drawn up and promulgated a 
scheme in which Army education was for the first time officially 
recognized as part of military training during wartime. Army 
Order 295 of 24 September 1915,15 covering Britain, France and 
Italy, was extended by a further order in December to include 
Egypt and Salonika. Since the Army was composed of men and women 
of all ages and all scholastic levels, no methods were 
prescribed, only three principles on which education was to be 
organized. These were: to raise morale by providing mental 

stimulation; to broaden and quicken intelligence, both by 
stimulating the desire for study and by giving men a wider 
realization of their duties as citizens of the British Empire, 
and to help them find employment after the war. There was to be 
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no discrimination in respect of rank, since the educational 
s tan d a rd s 0 f rna ny p r i vat e sol die r s we re • 1 itt 1 e , i fat all, 
inferior to those of officers'. Participation in the scheme was 
to be voluntary, except for the young soldier, but the armies in 
the field were ordered to set aside time for men who evinced an 
interest in study. 

During the war, large though the total numbers had become, only a 
small proportion of the men under arms had time or inclination to 
a v ail t h ems e 1 ve s 0 f the e d u cat ion fa c i 1 i tie s 0 f f e red. Aft e r 11 
November almost all had an abundance of time and the majority a 
strong desire to utilize such facilities. It was during this 
period that the value of an educational programne was seen by 
everyone: the officers and men who needed it and the controlling 
authorities in whose power it was to provide it. The Army Order 
of 9 December 1918 reflected this by stating that 'educational 
training can no longer be regarded as a secondary consideration, 
and as much time as can be made available from the necessities of 
military service should now be devoted to it'.16 This stands in 
sharp contrast to the attitude that prevailed in 1914, and made 
the 1 ike 1 i hood of a permanent scheme of educa tiona 1 t ra in i ng 
after the war more probable. 

• Educa t i on I offi cers from the Genera 1 Sta ff were appo i nted to 
implement the scheme and were selected, whenever possible, from 
those with previous relevant experience. Those who had been 
teachers in civilian life were amongst the first to be 
considered, as one would have expected, although excessive 
reliance on this source could endanger the scheme for they were 
likely to be demobilized early. This was precisely what 
happened. In December 1918, it was announced that the whole of 
Class 43, consisting of teachers and students, could claim 
demobilization imnediately. Within a matter of days, a further 
order was issued which authorized extra-duty payor promotion for 
those offi cers and men emp 1 oyed as educa tiona 1 instructors. By 
this means, many teachers, who were not particularly anxious to 
return to civilian life inmediately, were induced to remain in 
the Service and support the scheme. 1? 
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The scheme was neces sa ri 1 y a fl ex i b 1 e one, depend i ng on 1 oca 1 

faci 1 ities and interests, and covered subjects of a general and 
voca tiona 1 na tu re. Cou rses offered inc 1 uded po 1 it i ca 1 economy; 
technical and applied sCience; commercial subjects; agricultural 
science; drawing, art and design; practical trades such as 
carpentry, plumbing and electricity, as well as the more 
t r a d i t ion a 1 a ca d em i c sub j e c t s • 18 Sol die r s we ref r e e to s e 1 e c t 
those subj ects tha t su i ted the i rind i vi dua 1 requ i remen ts, 
although they were encouraged to include ones of a general 
educational nature, especially civics, as well as those that were 
more vocationally orientated. This would make them 'better 
fitted to take their place in the life of the community' as well 
as more likely to secure employment. Active Service Certificates 
were issued to provide each man with a record of courses attended 
and standards attained, which might further assist him in finding 
appropriate employment later. ASp e cia 1 Army C e r t i f i cat e 0 f 
Education, shown at Appendix V, was issued to those who had 
completed courses and passed examinations in a range of subjects 
at an advanced level. 19 These certificates were accepted by the 
universities and a number of professional bodies, including the 
General Medical Counci 1; the Institution of Civi 1 Engineers and 
the London Association of Accountants, in place of matriculation 
or the corresponding professional examination. 20 

To support the scheme in the field, S08, which included Hadow as 
its Assistant Director, provided outline lectures, textbooks and 
circulars, the latter being used extensively by the Ministries of 
Labour and Reconstruction as a means of disseminating information 
on employment opportunities and training schemes. In order to 
stimulate the supply of instructors, Schools of Education were 
opened late in 1918 at Trinity and Hertford Colleges, Oxford and 
at Corpus Christi College, Cambridge. 21 An interesting feature 
of the Oxford School was that Albert Mansbridge, who had founded 
the Workers' Educational Association in 1903 and the World 
Association for Adult Education in 1918, was one of the 
instructors. 22 These i ntens i ve one month courses were vi ta 1 in 
training regimental officers to become instructors, for the 
scheme envisaged a teaching staff proportionate to the number of 
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troops in a given area. It included the appointment of education 
officers and instructors to hospitals where much importance was 
attached to educational work, for unless patients' minds were 
occupied they were 'in danger of being enervated by Hospital life 
and of sinking into a condition of apathy ••• ' 23 

As the demobilization programme gained momentum, the work of Army 
education was necessarily modified to deal with the smaller and 
mo re eas i 1 Y hand 1 ed numbe rs of the Armi es of Occupa t ion. The 
value of education to the soldier training for war or on active 
service had been clearly demonstrated; now attention was focused 
on providing education for men who made up the occupation forces. 
A new order of March 1919 authorized establishments to deal with 
educa tiona 1 t ra in i ng in the Home Armi es, the Army of the Rh i ne, 
the Middle East, the forces in Italy and troops in France and 
Flanders. Apart from the young soldier, education was voluntary, 
as it had been th roughout the wa r. Unfo rtuna te 1 y, it was not 
possible to provide extensive technical training in units, and to 
meet the needs of young soldiers whose apprenticeships had been 
interrupted by the call up, corps and divisional schools and GHQ 
colleges were formed so that these young soldiers would not be 
too seriously disadvantaged in their return to civilian life. In 
Ge rmany th ree GHQ co 11 eges we re es tab 1 i shed. The fi rs t to open 
was GHQ General and Commercial College in Cologne in January 
1919, fo 11 owed by GHQ Sci ence Co 11 ege in Bonn, in March, and 
three months later GHQ College, Siegburg, which concentrated on 
technical education. To enable the student to continue his 
studies on returning to his unit after his course, a GHQ 
Correspondence School was also opened. 24 

The wartime role of members of the Corps of Army Schoolmasters 

One may ask why, since there was such an acute shortage of 
instructors, members of the Corps of Army Schoolmasters had not 
become involved in the wartime education scheme. One reason was 
that members of the old Corps, which comprised just 27 inspectors 
and approximately 300 schoolmasters in 1914, were too few in 
number and too widely dispersed to make a significant 
contribution to the emerging education scheme. As W T Lunt, who 
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served as an infantry officer and later in the Royal Engineers 
before transferring to the AEC in 1920, recalled, he had not even 
known of the exi stence of Army schoolmasters unti 1 they became 
integrated into the new corps in 1920. 25 A further reason was 
that at the outbreak of war the majority of Army schoolmasters, 
especially those at home, were ordered to continue their 
peacet ime funct ion. I f they had been a 11 owed to go abroad wi th 
fighting units, many of the garrison schools would have had to 
close. Consequently, when the new education scheme was announced 
i n 1918 , rna ny s c h 0 0 1 rna s t e r s we ret i edt 0 the i r reg u 1 a r d uti e s 
with children, the adult schools having closed. There was really 
no alternative, for the Corps of Army Schoolmasters came under 
the Adjutant-General, and to have removed them from their work in 
schools would have involved long negotiations and delays, and 
endless arrangements on behalf of the children's schools at home 
and abroad. 26 Howeve r , as the adu 1 t schoo 1 s had been closed 
there was no objection to some Army schoolmasters assuming a new 
range of dut i es, usua 11 y ci pher work or the superi ntendence of 
offices in military headquarters. 

The high standard of their work led some senior regimental 
officers to recornnend that a number of Army schoolmasters be 
cornnissioned, or be allowed to transfer to fighting units, but 
throughout the war the War Office flatly refused any proposal of 
this kind. There was, it was explained, a responsibility for 
educa t i ng ch i 1 d ren and the en 1 is ted boys, and on the retu rn to 
peace the schoolmaster would have a special role to play in 
assisting the Army to return to the status guo. When 
Schoolmaster R J Cameron sought a cornnission, he was told by the 
War Office not to pursue the matter or disciplinary action would 
be taken. 27 Applications to transfer to fighting units were 
continuously rejected in all but a few cases. One schoolmaster 
who was allowed to transfer was Charles Skeffington Quin. 

Quin had joined the infantry during the Boer War before 
transferring to the Corps of Army Schoolmasters in August 1903. 

In 1914, wishing to take a more active part in the war, he 
enlisted as a private in the infantry, was decorated for 
gallantry and was cornnissioned in the field. In November 1920 he 
transferred to the newly-formed AEC as one of its founder 
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members. 28 Why Quin was allowed to leave the Corps of Army 
Schoolmasters in 1914 when others were not is not known. Perhaps 
it was simply that he applied at an early stage of the war before 
the authori ties, faced wi th a growi ng number of such requests, 
felt that the trend had to be checked.29 

Whilst Quin had received permission to transfer, others did so 
without consent. In Jamaica, for example, the young schoolmaster 
there had taken a trip to Canada and had not returned,30 and the 
year before, Schoolmaster J Nelson, later Colonel Nelson MC, had 
also gone absent without leave. In 1915, as an Army schoolmaster 
serving in Colchester, he walked out and enlisted in the Irish 
Guards as John Elliott, but within a year his true identity was 
found out and he was held in open arrest for two months. He was 
allowed to remain with the Irish Guards, although he had to for­
feit all previous service and pay f8 for loss of kit - presumably 
his s c h 0 01 rna s t e r I sun i form t hat he had 1 eft be h i n din 
Co1chester. 31 Perhaps not surprisingly, in 1916, a paragraph in 
King's Regulations, dealing with the documents of deserters and 
soldiers guilty of improper enlistment, was amended to bring 
Army schoolmasters within its scope. This amendment might have 
been seen as a shameful matter by some, but it was welcomed by 
many in the Corps of Army Schoolmasters, for it marked the 
success of those who had managed to joi n combatant uni ts, in 
which some had served with distinction. Certainly a greater 
number mi ght have been re 1 eased to undertake more cha 11 engi ng 
work and those that were re1 eased performed thei r duties well. 
This was exemplified by those members of the Corps serving in the 
Empire, and especially India, where the attitude of the 
government there was very different from that of London. 

In India, Army schoolmasters were employed freely in 
non-educational duties by the Commander-in-Chief, when required. 
The Cipher Section at Army Headquarters, Simla, in India and at 
GHQ, Mesopotamia Expeditionary Force, were each manned by eight 
Army schoolmasters with an officer in charge. When their 
employment was questioned by the War Office, the reply given was 
that, whereas it took others three months to be trained, it took 
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Army schoolmasters only half that time to reach the requisite 
standard of effi ci ency. Even so, on transfer to the Ci pher 
Section, schoolmasters were required to sign that they had 
'volunteered for active service ' • Many of them enrolled as 
riflemen in the Simla Volunteer Rifles and were subsequently sent 
to the Middle East as cipherists. The work of those 
schoo lmas ters transferred to Baghdad was 1 ater recogni zed when 
five of them received decorations and two were mentioned in 
Dispatches. 32 For the majority of Army schoolmasters, there were 
to be no such opportunities nor recognition. 

The refusal of the War Office to allow Army schoolmasters to 
transfer galled many of them. They had to stay at their routine 
classroom work whilst their combatant friends went off to France, 
and what was even more exasperating was seeing elementary school 
teachers from civilian life rising to commissioned rank and on to 
captaincies and higher. In contrast, as Gorell pOinted out, the 
Army schoo 1 master found h imse 1 f depri ved of the dis tinct i on of 
fighting for his country and also relatively penalized in a 
particularly aggravating way for having joined the Army in the 
days of peace. No r was the re anyone ina pos it i on of rea 1 
authority to speak on their behalf, for the Corps, together with 
the Schoolmistresses ' Department, was still controlled by AG4b, a 
small sub-section of one of the departments of the Directorate of 
Personal Services, one of the Adjutant-Generalis directorates. 
AG4b comprised a retired officer, Colonel H S Fleming, an Army 
schoo 1 mas te r and two c 1 e rks, and a 1 though Co lone 1 Fl emi ng was 
sympathetic to the schoolmasters' cause, there was little he 
could do by himself. All matters of policy were decided by the 
Deputy-Director of Personal Services, an officer whose duties 
were not merely onerous but incessant. It was not to be wondered 
at that when war broke out the retired officer was left to carry 
on as best he could and advised not to raise new and difficult 
issues. 33 

Neverthe 1 ess, Co lone 1 Fl emi ng did sugges t that a few of the 
inspectors be sent to France to take up educational apPointments 
with divisions, thus linking the Army schoolmaster with the new 
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education scheme. Although this particular plan failed, 
primarily because Fleming felt bound to select men by seniority 
alone whereas the divisions wanted young men of energy, the need 
to link the old and the new was recognized as vital to the future 
of Army education. In March 1919, the Adjutant-General finally 
agreed to transfer responsibi 1 i ty for the Corps of Army 
Schoolmasters from his department to SD8, thus bringing all 
education under the General Staff, which was responsible for 
military training. This unification of education under a single 
authority was undoubtedly in the long-term interests of both Army 
education and its schoolmasters. It ensured that when the time 
came, proposals for the permanent future of Army education could 
be properly put forward with one voice by a single Education 
Department of the War Office. 34 In early 1919, however, its 
future was far from certain. 

The founding of the Army Educational Corps in 1920 

It had taken nearly four years to convince the authorities of the 
importance of a wartime education scheme, and it was still viewed 
by some as a temporary measure to meet the unique circumstances 
of the time. It seemed probable though that what was beneficial 
for the war armies would also be beneficial to the regular Army, 
for the value of education and the problems of employment after 
di scharge appl ied to the regular as much as to the temporary 
soldier. There were two considerations that largely determined 
the outcome of the future of education in the Army: the degree 
of pressure that considerations of economy exerted, and the 
extent of support from the mi 1 i tary au tho ri ties. The economi c 
factor did not make itself fully felt until after the founding of 
the new Corps,35 although it was clear that there would be a 
certain amount of retrenchment. As for the second consideration, 
Gore1l knew that there would be some opposition, as there always 
had been. 

Some of those in authori ty in the Army vi ewed the efforts to 
provide education for soldiers with astonishment and scepticism. 
They rega rded a 11 such efforts as i ncompa t i b 1 e wi th effect i ve 
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military training, as 'utterly out of place under active service 
conditions ' and unlikely to be advantageous to either the soldier 
or the Army. Such was the attitude of the sergeant-major who, on 
hearing that a young soldiers ' battalion was about to parade for 
a history lesson exclaimed scornfully, 'History? History won't 
kill Germans! I 36 As far as the higher military authorities were 
concerned, however, with a few notable exceptions, they gave the 
educational work in hand their full support; indeed, without 
their interest and cooperation, it would have been impossible. 37 

Their belief, that the benefits of the wartime education scheme 
ought to be extended to the regular Army, was recounted by Gorell 
himself in a letter to Lord Haldane in December 1919. In it he 
exp 1 a i ned that the Army Counc ill ina rema rkab 1 e pa rag raph I had 
asked the Treasury to support the Estimates for Education in 
1920-21, and that the education scheme 'should have precedence, 
even if some other services more closely allied with the 
combatant side of the Army have to be sacrificed or curtailed , •38 

Throughout 1919 the idea of the permanence of an educa tiona 1 
organization grew. There was increasing support for a corps of 
tra i ned and qua 1 i fi ed educa to rs, and a 1 so the recogn it ion that 
education should be viewed as an essential part of a soldier's 
training and not, as hitherto, merely as an adjunct to it. This 
changing conception of education was stressed by the Chief of the 
Imperial General Staff, Sir Henry Wilson at the Imperial 
Education Conference of June 1919, when he indicated that one of 
the main problems facing the peacetime Army was that of weaving 
education into the life of every soldier. 39 He was followed by H 
A L Fisher, President of the Board of Education, who concluded 
his address with the following words 

The mere recognition of the fact by our brilliant Chief 
of the Gene ra 1 Staff, that educa t ion is henceforth to 
be an essential part of Army training, is one of those 
great steps forward in the social progress of the world 
for which the war has been responsible. 40 

The two-day Imperial Education Conference, held at Australia 
House from 11 to 12 June 1919, marked the culmination of Imperial 
educational cooperation during the war and demobilization 
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periods. 41 Practically every university in the Empire was 

represented and, in addition, there were men eminent in business 
and agriculture. Its aspirations were undoubtedly high. Fisher 
hoped that there would be equality of educational opportunity 
throughout the Empire and Sir Percy Fitzpatrick, a member of the 
Legislative Assembly of the University of South Africa, summed up 
the proceedings by stating that 

• •• th is 
educating 
them as 
that is· 
Empire. 42 

is part of a big thing - much bigger than 
a certain number of soldiers and returning 
qualified and capable citizens, good as 
this is a scheme to educate the whole 

Gorell 1 ikewise espoused the cause of Imperial cooperation, but 
it is probably fair to suggest that his primary objective was to 
secure formal approval in peacetime for the education scheme that 
he had devised for wartime. In his diaries, he wrote that the 
Con fer en c e had bee n s u c c e s s f u 1 i nit s I rna i nob j e c t I 0 f b r i n gin g 
both Wilson and Fisher lout in the openl in favour of a permanent 
educational organization in the future Army.43 Within a month of 
the Conference, he had visited Wilson, together with General Sir 
Arthur Lynden-Bell, head of the Directorate of Staff Duties, and 
had persuaded him to see Churchill and obtain an early response. 
Unless this was done good instructors would not stay. On 31 July 
1919 Gorell wrote in his diary, 'Victory: Winston has been 
brought to a decision definitely on the principle and it is 
settled that education shall in future form part of a soldier ' s 
mil ita r y t r a i n i n g , • 44 C h u r chi 1 1 co n f i rme d t his 0 n 5 Aug u s t 1919 
when, replying to a question on the subject, he told the House of 
Commons that henceforth education was to be regarded as an 
'integral part of Army training,.45 

This announcement was very much welcomed by the Adult Education 
C omm itt e e 0 f the Min i s try 0 f R e con s t r u c t ion, un d e r the 
chairmanship of A L Smith. In its final report it had pOinted to 
the 'outstanding' example of the Army in the furtherance of adult 
education and could not 'over-emphasize the significance of its 
work and its possibilities for the future', and urged that a 
permanent education organization be established at the earliest 
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opportunity.46 Within the Army there was, however, dissension, 
with some of the most stubborn resistance coming from within the 
War Office, a finance member describing the whole scheme as a 
device for creating staff officers. 47 As late as April 1920, 
just two months before the new Corps came into existence, a 
meeting of the Army Council was held, at which Churchill was 
present and where influential voices spoke out against it. These 
i ncl uded Lieutenant-Genera 1 Si r George Macdonagh, the 
Adjutant-General, who described the proposals pertaining to the 
Corps as fantastic and impracticable and, furthermore, he claimed 
that this was the first time that he had heard of them, as did 
the Master-General of the Ordnance. 48 Gorell was present at 
the meeting to answer any questions posed and then withdrew, only 
to hear later from General C Harrington, Deputy Chief of the 
General Staff, a keen supporter of Army education, and later the 
first Colonel Commandant of the new Army Educational Corps, that 
the r e had bee n a 1 on g and 1st 0 rmy I dis c u s s ion but t hat, wit h 
C h u r chi 1 1 ISS t ron g sup par t , the e d u ca t ion a 1 ref a rm s we ret a go 
ahead. 

Gorell had been very di sappoi nted when Mi 1 ner had 1 eft the War 
Office late in 1918, although Lord Haldane had reassured him that 
Churchill would be a worthy successor, and despite his ignorance 
of educational matters and his marginal interest in them, he 
would support the educational scheme. Haldane was proved right. 
The Adjutant-General was so furious at the outcome of the meeting 
that 'he wouldn't speak to anyone ' , and continued Ito put spokes 
in the educational wheel , •49 As Gorell was later to write in his 
memoirs, without Churchill IS cooperation and that of many of the 
seni or offi cers of the Army the scheme woul d have been sunk by 
the 'shattering broadsides ' of the Adjutant-General, aided by the 
'cold hostility' of the Quartermaster-General, Major-General Sir 
Travers Clarke. 50 The hostility of the Adjutant-General towards 
Gorell was partly personal for he had never forgiven Gorell for 
taking the Corps of Army Schoolmasters from him. 51 But there 
were, no doubt, other reasons too. 

To appreciate fully the concern of the Adjutant-General one has 
to remember that, at this time, civil war was smouldering in 
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Ireland, Bolshevism was supposed to be sweeping Europe,52 and 
demobilization threatened to provoke violent disturbance. The 
Ministry of Labour's plan was to release first the key men most 
required by industry, that is, skilled men. Unfortunately, these 
men had been the 1 ast to be ca 11 ed up and were now to be the 
first out. This caused such discontent that there were mutinies 
in the Army in both Britain and France. In one demonstration 
3,000 men marched from Victoria Station to Horse Guards Parade in 
protest, and Sir Henry Wilson doubted whether any troops could be 
relied upon to disperse them. 53 Soldiers had just been given the 
vote. Was it wise at this time to pursue schemes which would 
develop the mind of the soldier? Some felt it was not, including 
the Adjutant-General who accused Gorell of 'bolshevising the 
Army,.54 Over a century earlier, the Duke of York, the 
Commander-in-Chief, had refused to allow books in barracks 
because he feared it would increase radical tendencies within the 
Army.55 The reason why this minority view did not prevail in 
1918-19 was due not only to the persuasive arguments in favour of 
educational training, but also because of changing social 
attitudes within society as a whole as a result of the four years 
of conflict in which the whole nation was involved. 

The First World War armies were enormous, and compulsory service 
spread the military burden over every class of the population. 
Industry was mobilized; labour was directed and rationing 
introduced, and for the first time the civilian population was 
subjected to air raids. All of this brought the reality of war 
to the people at home and led to a strong feeling of national 
unity, a reluctance to return to the social divisions of 
pre-war days, and a be 1 i ef tha t those who had fought in the 
war deserved to return to 'a world fit for heroes to live in'. 

A symptom of this new thinking and desire for social reform was 
the set tin g up 0 faR e con s t r u c t ion C omm itt e e i n 1916 , and the 
practical results included educational and political legislation 
two years later. In June 1918, Parl iament passed a Reform Act 
enfranchising all women over 30 and all men over 25, including 
military voters. In all, eight million were added to the 
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electoral register, a great number of whom were in the Forces and 

some of whom had been cut off from home a ffa irs fo r seve ra 1 

years. What Robert Lowe said in 1867 on the need to compel our 
future masters to learn their letters was no less applicable in 
1918, as was acknowledged by Fisher when he introduced his 
Education Bill into the House in August 1917. 56 In that speech 
he a 1 so drew attent i on to the economi c benefi ts to be deri ved 
from a better educated workforce and to the vital importance of 
using the country's resources to the full, for it would be wrong 
to believe, comforting as it might be, that the 'fierce rivalry' 
with Germany would disappear. 

Important as these considerations were, Fisher believed that 
there were higher ideals upon which the case for educational 
reform should be based. Men did not want education simply to 
become better technical workmen and earn higher wages, nor did 
they want it in order to rise out of their own class, 'always a 
vulgar ambition ' , but because 'they know that in the treasures of 
the mind they can find an aid to good citizenship, a source of 
pure enjoyment and a refuge from the necessary hardships' of 
life. 57 Thus he proposed a progranme that was democratic in 
outlook, that is, one that would benefit the majority of the 
cOlTTllunity,58 and one that would help to stimulate civic pride, 
promote general culture and technical knowledge and diffuse a 
steadier judgement and a better-informed opinion throughout the 
whole of the population. In so dOing, Fisher was anticipating 
the direction that was shortly to be given to Army education. 

Although the Education Act suffered a setback after the war, as 
did the new Army education scheme, all parties accepted the 
mi n is te r' s view that the educa t ion sys tern was I not adequa te to 
the new, serious, and enduring liabilities of the Empire, or the 
new civic burdens'. That conviction was shared by Sir Douglas 
Haig and many senior officers and was reiterated by the Ministry 
of Reconstruction which declared 

Adult education must not be regarded as a luxury for 
a few except i ona 1 persons here and there, nor as a 
thing which concerns only a short span of early 
manhood ••• adult education is a primary national 
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necessity, an inseparable aspect of citizenshio, 
and therefore should be both universal and lifelong.59 

Hence, the Army education scheme, which Fisher had described as 
'an invent i on hard 1 y second in importance to the invent i on of 
firearms' ,60 was to have a role not only in promoting military 
efficiency, but also in national reconstruction. The latter part 
of 1919 and the early months of 1920 were taken up in preparation 
for the implementation of the peacetime scheme of education and 
on 14 May 1920 the Army Council agreed the content of the Royal 
Warrant establishing the AEC. A month later, on 15 June, the 
Warrant was published;61 the Corps of Army Schoolmasters was 
disbanded and its members were given the opportunity to apply to 
transfer to the new Corps, a number of them doing so and serving 
for some years with distinction. 

The Army Educational Corps: its vision in 1920 

The principles underlying the new education scheme were 
promulgated in the Manual, Educational Training, Part 1: General 
Principles, (hereafter referred to as the Manual), which was 
published at the same time as the Royal Warrant. 62 The first aim 
of educational training, it declared, was to develop the faculty 
for training in the Army's leaders. Since every officer and NCO 
was not only a leader but also a trainer, it was important that 
he had the ability to instruct. Writing shortly after the 
publication of the Manual, Borden-Turner, who had done so much to 
promote education in France during the war, stated that a modern 
army 'has no place for officers who are unable to instruct their 
subordinates, however great may be their gallantry and attractive 
thei r persona 1 i ty' • He reca 11 ed hi s days at GHQ in France and 
how nothing had inspired greater confidence than a clear and 
forceful explanation from a commander with a great reputation as 
a leader of what each person was expected to do. 
'Unfortunately', he went on, 'these powers of exposition were 
frequently deplorably lacking in commanders ••• and the effect of 
a halting and muddled statement of plans on the eve of operations 
was depressing in the extreme,.63 It now became official policy 
that Army education was to provide the Army's leaders with the 
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skills of instruction which were so essential to their 
leadership. But at the same time educational training was also 
to be directed towards the soldier himself, in order to improve 
him las a subject for military training and as a citizen of the 
Empire l • 

From the point of view of military efficiency, the Army would 
gain much by devoting a certain amount of time daily to 
education, for a man whose intelligence had been 'cultivated ' was 
easier to train than one who was 'mentally unenlightened ' • In 
other words, it would be easier to make a trained soldier out of 
a man whose mind had been developed, than out of a dull creature 
quite unaccustomed to respond to intellectual stimulus. Such a 
be 1 i ef was not a new one of cou rse, a 1 though it was now given 
greater emphasis. What was novel was the idea of education in 
citizenship, which reflected the increasing attention being paid 
to this subject in civilian life and, in particular, in the work 
of the Civic and Moral Education League. 64 Within the Army, 
instruction in citizenship was considered especially important 
during the early years of a manls service. His outlook was in 
many cases extremely narrow for he had acquired little experience 
of work, or knowledge of the normal responsibilities of civil 
1 i fe. 65 

Important as this study of citizenship was, the success of Army 
education would, arguably, be judged by the extent to which it 
assisted the soldier to find remunerative employment on his 
return to civil life. As already discussed in Chapter 5,66 some 
consideration had been given to planned resettlement and to 
technical education before 1914, but these efforts were curtailed 
by the outbreak of war, and it would be fair to say that they had 
been meag re. Th is p rob 1 em was now to be tack 1 ed reso 1 ute 1 y, 
partly through concern for the man himself but also because of 
its adverse effects upon recruiting. 

In order to satisfy all of these requirements, Army certificates 
of education were re-introduced and steps taken to provide 
pre-vocational education and training. The aim of the former was 
to provide a balance between the claims of military training, the 
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possibilities of resettlement, and the bias of the individual 
soldier. As before the War, the third class certificate was a 
recruit test which men were expected to complete before they left 
the training depot. It concentrated on the three Rs 'a 
necessary consequence of the present serious deficiences in 
p rima rye d u ca t ion', a 1 tho ugh his tory and cit i zen s hip we rea 1 so 
included. 67 The second class certificate was a trained soldier's 
test which denoted the educational standard now required for 
proficiency pay, and thus a soldier had to continue his education 
until he had attained that standard, although there was the 
additional incentive that it also made him eligible for promotion 
to corporal. 68 It was at this level that the soldier was 
introduced to vocational studies, as shown at Appendix W. 69 The 
first class certificate was a prerequisite for promotion to 
warrant officer and also a stepping stone to the special 
certificate, which had first been introduced as a wartime measure 
but had since been made permanent. 

The Manual had also outlined the principles upon which vocational 
training was to be based, stressing that although the Army could 
not aim to produce trained workers in the sense formally 
understood, it could and should aim to 'turn out men so trained 
in mind and body as to be readily adaptable to any conditions of 
work to which they may be introduced'. Later instructions 
explained in more detail how the scheme was to be implemented, 
and described how these skills were to be acquired in progressive 
stages, initially within the unit through a systematic training 
prograrrme, culminating in a full-time course for those in their 
last six months of service at an Army vocational training 

centre. 70 

The impact of a citizen Army had revolutionized the scope and 
status of education within the Army. Instead of the narrow 
nineteenth century idea of education which had concentrated upon 
the acquisition of basic educational skills, the three Rs, to 
support the military training of the soldier, education now 
became much wider in scope to embrace, in addition, the 
development of the fuller man by making him a better citizen. 
The spread of education within the Army would also have a 
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beneficial influence upon society in general, as each year a 
steady stream of educated young men would return to civi 1 ian 
1 i fe. Indeed, the re was no reason why the Army shou 1 d not come 
to be regarded as the peop 1 e I s un i vers i ty cou rse. 71 These 
hopes would only be fully realized if commanding officers 
recognized that education should form an integral part of 
military training and that during the course of a soldier's 
service he had to be made an educated man, a good citizen and a 
competent workman, as well as an efficient soldier. 

The Army Educational Corps: its role and composition, 1920 

If the foregoing paragraphs provide an account of the vision of 
Army education in 1920, the vision of members of the AEC was that 
they were the chosen vehicle to bring this about. They would be 
a completely integrated part of the Army. They were to have 
combatant status, unlike members of the old Corps; they were to 
wear the uniform of the infantry, and officers were to take the 
same examinations for promotion as infantry officers. They were 
to go to the Staff College for, as the Chief of the Imperial 
General Staff himself said, 'officers with such high mental 
qualities as well as in many cases fine war records, should 
attend the Staff College, as they were obviously likely to turn 
out valuable staff officers,.72 As if to emphasize the 
integration of the Corps within the Army, the Corps badge 
dep i cted an open book represent i ng lea rn i ng aga ins t the 
background of the rifles and lances of the soldier. In wartime 
it was to be the duty of members of the Corps to carry out such 
duties as were allotted by their commanding officer; in 
peacetime they were to act as the latter's educational advisers, 
ins t r u c tin gat the h i g her 1 eve 1 s , con d u c tin g e x am ina t ion san d 
supervising the work of the regimental instructors at the lower 

levels. 

Whilst the majority of members of the Corps were to be attached 
to units, for every unit was to have a member of the Educational 
Corps on its strength, Corps personnel were also appointed to 
headquarters to supervise the educational training of that 
particular formation. Others were posted to the garrison schools 
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to teach 
schoOls,73 

the older children, or to the military boarding 
thus conti nui ng the Corps of Army Schoolmasters I 

responsibility for the Army's children as well as its adults. 
Corps personnel were also attached to the training establishments 
for boy soldiers and to the Army vocational training centres to 
prepare the soldier for his resettlement, firmly establishing the 
Corps' responsibility towards both the junior soldier and the 
older man preparing for his retirement from the Service. 
Finally, a small number took up appointments at the newly-formed 
Army School of Education at Shorncliffe and at the Royal Military 
College at Sandhurst. 

In order to meet its extensive commitments the size of the Corps 
was to be considerably larger than the old. The total 
establishment of the new Corps was 1,023, of whom 428 were to be 
commissioned officers and 595 other ranks, the latter comprising 
equal numbers of warrant officers and sergeant instructors. 74 

Commissioned officers in the AEC were either to be university 
honours graduates or to hold special qualifications relevant to 
educational work; 
Army c e r t i f i cat e 

NCOs were to be in possession of the special 
of education or, if civilians, have an 

equivalent qualification. Officers were to undergo a one year 
tra in i ng cou rse at an Army Schoo 1 of Educa t i on and othe r ranks, 
two terms. These regulations were to apply from 1 September 
1923, and in the interim special rules were adopted to fill the 
ranks of the AEC. During these three years, 1920-3, the 
following categories of people were eligible: officers holding 
permanent commissions or other ranks on normal Army engagements; 
officers and other ranks who had been employed as education 
officers or instructors during their period of service; a limited 
number of university graduates and other candidates with special 
qualifications and, finally, members of the former Corps of Army 
Schoolmasters. 

Nearly 5,000 applications were received for the commissioned 
places alone, giving the selection board several months work in 
the Autumn of 1920, Gorell coming out of retirement to chair the 
boa rd at the reques t of Sir Hen ry Wi 1 son. 75 Many of them had 
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---- --------

distinguished war records. In the Army List of 1921, there were 
270 suba 1 terns in the AEC, of whom 32 had ga i ned the Mi 1 i tary 
C r 0 s s • Arno n 9 s t them wa s B H Lid del 1 H art, who was 1 ate r to 
transfer to the Royal Tank Corps and become a respected military 
strategist. 76 Such men had transferred to the AEC, relinquishing 
their wartime rank, because they espoused the educational ideals 
already described and because they wished to remain a part of the 
combatant side of the Army, which now included the Educational 
Corps. One such man was Percy Roe, later Brigadier Roe, who 
finally retired in 1952 from, by then, the Royal Army Educational 
Corps 77 after 38 years of Army service. 

Roe had been commissioned from Bristol University into the 
Gloucestershire Regiment on the outbreak of war in 1914 and had 
seen active service in France at the second battle of Ypres 
and later at the Somme. After the war he heard of plans to 
establish an educational corps and, as he had long been 
interested in education within the Army, he found the prospect of 
serving in the new corps Imost exciting ' • As with many other 
applicants, however, more pragmatic motives also played a part. 
As an infantry officer he could expect to wait some 16 years for 
promotion to captain and, as he had a family to support, the 
financial implications were not insignificant. 78 In December 
1920 he transferred to the AEC where, presumably, he believed the 
promotion prospects to be better. 79 But, as already explained, 
it was not only men from the fighting arms that were allowed to 
transfer to the Corps in 1920; members of the Corps of Army 
Schoolmasters were also eligible to transfer, either as 
commissioned officers or NCOs.80 

In London, amongst the first to be interviewed by the selection 
board were members of the old Corps. One hundred were offered 
commissions, of whom 70 ultimately accepted. One of them was R J 

Cameron, who had sought, unsuccessfully, a commission early on 
during the war. 81 He explained how the inspectors of the old 
Corps were seen first, followed by the warrant officers in order 
of seniority. When Cameron's turn came he was a little nervous, 
but his replies to questions on the new curriculum evidently 
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satisfied the board as he was offered a commission. In March 
1921 he was posted to Dublin where he stayed for just one year 
before leaving the Anmy to take up a teaching appointment. 
Another of Cameron's contemporaries, F H Hawkins, also 
transferred to the AEC, as a warrant offi cer cl ass I I. He too 
was sent to Dublin, to the Royal Hibernian Military School, where 
he remained until the school closed in 1922. Subsequently he was 
posted to India, where he completed his service before retiring 
from the Army in 1929. 82 

Both Cameron and Hawkins were undoubtedly pleased that their 
applications had been successful, but like many of their 
colleagues they felt that members of the Corps of Army 
S c h 0 0 1 rna s t e r s we r e 1 00 ked up 0 n wit h dis fa v 0 u r by the s e 1 e c t ion 
board and the Army in general. In Hawkins' opinion, the board 
commissioned a block of warrant officers, class I, secure in the 
knowledge that they would soon be leaving the service, whilst 
below them only a few were successful. Cameron himsel f passed 
no comment on the selection procedures, but he did record in his 
memoirs the views of the Ex-Officers' Employment Bureau at 
Lincoln's Inn, which he contacted when his time came to consider 
his future outside the Army. It was seething in its denunciation 
of the War Office for its treatment of that 'fine body of men, 
the Ex-Army schoolmasters I. Cameron did not expand on why the 
Employment Bureau held this view. It might have been related to 
the fact that when Geddes became the execut i one r of the pub 1 i c 
services in 1922, all former Army schoolmasters with 18 years l 

service were axed. 83 Alternatively, it might have been related 
to War Office policy towards Army schoolmasters during the war 
and immediate post-war years. As C A Wilson, later Brigadier 
Wilson, explained in his memoirs, those Army schoolmasters who 
went before the board had been denied the chance of transferring 
to combat units and thus they had no wartime experience of combat 
and furthermore were not commissioned, and that this 'told 
heavily against them , •84 In other words they were doubly 
disadvantaged, for they had not been allowed to transfer to 
combat arms because they were Army schoolmasters and would be 
needed after the war for education duties, and yet when the time 
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came for them to apply to join the new corps, they were penalized 
for lack of combat experience. 

There is undoubtedly some truth in these assertions, and it was 
understandable for the Army schoolmasters themselves to believe 
that they were at a di sadvantage and even bei ng di scrimi nated 
against by the selection board. As already discussed in Chapter 
9, Army schoolmasters had for many years suffered from a lack of 
recognition and 'whi1st almost all regimental officers spoke in 
the highest terms of them as individuals, as a body they were 
very much overlooked , •85 Perhaps this attitude went some way to 
explaining the authorities' reluctance to grant them commissions 
and to move them to fighting units or to appointments with more 
responsibility, as well as the official reason given. Yet Gorell 
spoke ve ry we 11 of those schoo 1 mas te rs who app 1 i ed to j 0 in the 
AEC and he was, after all, the chairman of the selection board in 
London. 

It was obvious to Gore1l that they very much welcomed the new 
opportunities for educational initiative, and if their outlook 
was narrow, this was because of the rules and regulations that 
they had been subjected to in pre-war days, and not through any 
lack of ability or interest in their work. 86 They might not have 
seen combat, but they had had many years of military experience 
and their qualities as individuals were much respected. For 
example, on his first posting in 1920, Roe had met Warrant 
Offi cer E H Darl i ng, a former member of the Corps of Army 
Schoolmasters and now a member of the AEC, whom Roe described as 
a splendid teacher and much respected by the battalion. 87 Lunt 
described them collectively as first class instructors and 
capable of wearing two cap-badges: one of their own corps, the 
Educational Corps, and the other of the regiment to which they 
were attached. 88 For a number of years these former members of 
the Corps of Army Schoolmasters continued to serve the new corps 
loyally, some continuing in the service until the 1950s. 
Nevertheless, it was to be only a matter of a few years after 
they had joi ned the AEC in 1920 that once aga in they saw the 
vis i on of Army educa t i on change, to resemb 1 e that wi th wh i ch 
members of the old Corps were more familiar. 
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The future of the Army Educational Corps and ex-members of the 
Corps of Army Schoolmasters 

The birth of the Corps came at a time of economic crisis and the 
ensuing cuts in public expenditure, the IGeddes Axel of 1922, 

dealt one of its severest blows on the Armed Forces, and 
especially on its new education scheme. The AEC was cut more 
drastically than any other, being reduced to less than half its 
original complement of officers; as a consequence, officers of 
the Corps were restricted to headquarters instead of being 
attached to battalions. This made it impossible to maintain the 
o ri gina 1 concept i on of the Corps as an i nteg ra 1 pa rt of the 
combatant side of the Army and ended the promised opportunity of 
entry to the Staff College. 89 Even before Geddes, however, there 
were signs that the momentum of the education scheme was slowing 

down. 

Wi th the retu rn of peace, educa tiona 1 po 1 icy came once more to 
reside with the General Staff and the professional soldiers who 
at this time were preoccupied with the more immediate problems of 
civil war in Ireland as well as conflicts further afield. During 
the war years educational policy had resided technically with the 
professional soldier but in practice it had been in the hands of 
civilian and professional educators, for despite Gorellis 
military rank and War Office staff appointment, like many of his 
uniformed colleagues, he was a temporary and not a professional 
soldier. Now, the Army suffered from the lack of their expertise 
and also the loss of its links with civilian educational 

institutions. The Ministry of Reconstruction, set up in 1917 to 
help mould a Ibetter world l out of the social and economic 
conditions then prevailing, had shown a keen interest in Gorell IS 
plans, but the educa t ion is ts wi th in tha t Mi n is try soon became 
occupied exclusively with Fisherls Education Act, whilst the 
Ministry itself dwindled and vanished. The withdrawal of 
civilian representatives had a marked effect upon plans for Army 
education, for their interests lay largely in liberal studies and 
without their support, interest in civic studies rapidly 

diminished and was not to be revived for another 20 years. At 
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the same time, resettlement was making less progress than 

expected. The AEC, which had initially been responsible for 

planning and setting up the vocational training centres, lost 

contro 1 of them by the earl y 1930s to the Mi n is try of Labou r, 

with the result that much of the impetus for the scheme was lost 

and was not to be regained until after the Second World War. 

The very considerable decline in breadth of vision and the 

increasing influence of military training was clearly evident in 

the 1931 edition of the Manual of Educational Training, with the 

last relics of the liberal phraseology of 1920 finally being 

swept away.90 It reiterated the importance of assisting the 

soldier in finding employment after his military service was 

over, but there was no further reference to resettlement or to 
vocational training. Nor was there now any mention of 

citizenship or voluntary studies. As before the First World 
War, Army certificates of education, based upon the narrowly 
utilitarian aim of supporting military training, now became the 
central feature of the whole Army education scheme. 

There was, in fact, to be no return to educational liberalism 

until 1940, when its rebirth coincided with a period of military 
reverses, and the paramount need a fter Dunk irk to keep men IS 

minds active and interested, and their spirits fortified by an 

informed belief in ultimate victory. Learning the lessons of the 
First World War, the Haining Report,91 which was published in May 

1940, recorded its belief that mental contentment was as impor­

tant as physical comfort in maintaining morale and hence military 

efficiency. Another lesson was also learnt from that earlier 

conflict, and that was the importance of the AEC in any wartime 

education scheme. Having initially been dispersed in 1939 on 

cipher duties, 92 members of the AEC were soon recalled to 

support the emerging education scheme in the field. Thus, at 

long last, those members of the AEC who had been members of the 

old Corps, albeit now only a small number, found themselves to be 

truly part of a wartime Army and not on the periphery of it. 

They and thei r predecessors had worked hard over many years to 

win greater recognition for their work and to be regarded as an 
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integral part of the military machine. They had waited a long 
time to see these hopes realized. 

By this time, of course, the number of AEC members who had also 
served in the Corps of Army Schoolmasters had decl i ned 
s i g n i f i can t 1 Y , the rna jar i t Y h a v i n g ret ire dan d t a ken up 
alternative employment, many with the London County Council. 

Since the 1920s they had formed the nucleus of the ex-Army 
Schoolmasters' Association, which had been formed in 1924. 93 At 
its peak in the mid-1930s, there were some 350 members. Social 
events were held regularly, including a twice-yearly gathering at 
the Duke of York's Headquarters at Chelsea, that venue having 
seen the bi rth of the Corps in 1846. As i nevi tably happens, 
howeve r , in the case of the as soc i at i on of a disbanded Corps, 
numbers diminished over the years, and by the 1970s there were 
but some 60 active members remaining, everyone over 70 years of 
age. It was decided, therefore, to bring the Association to a 
close. The final luncheon was held at the Duke of York's 
Headquarters on 15 July 1972. Amongst those attending was 
Colonel J Nelson who, it will be recalled, had deserted back in 
1915 in order to seek more active service. He and his fellow 
members of the Corps could look back with pride on what they had 
achieved in furthering the cause of education in the Army and in 

securing its future. 
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CHAPTER 11: CONCLUSION 

The story of the Army schoolmaster is inextricably linked to the 
development of elementary education in the Army and, in 
particular, to its regimental schools. Some of these schools 
dated back to the late seventeenth century, although their main 
period of development was in the early nineteenth. Whenever a 
commanding officer set up a school he appointed an NCO from the 
regiment to act as schoolmaster whose task it was to provide a 
basic, elementary education for the soldiers of the regiment and 
their offspring. The official authorization of these schools in 
1812, and more particularly the reforms of 1846, led to 
increasing attention being paid during subsequent decades to the 
nature and quality of the schoolmasters' work as well as their 
preparation for it. 

This study, in its general direction, has traced the growth of 
Army children's schooling in comparison with contemporary 
civilian provision, and has described the development of 
soldiers' education, from an initial concern with morale, through 
an emphasis on a basic education relevant to military duties, to 
opportunities offered for recreational and 'liberal' studies. It 
has exami ned the se 1 ect i on and t ra in i ng of Army schoo 1 mas te rs 
during the period under review, together with their terms and 
conditions of service, and finally it has considered successive 
arrangements made for the supervi s i on and inspect i on of 
elementary education in the Army. 

Contemporary and secondary sources are numerous, as the 
bibliography shows. The primary sources of evidence, 
particularly during the second half of the nineteenth century and 
early years of the twentieth, provide a detailed picture of 
educational developments at this time. Extensive as they are, 
they do, however, have their limitations, the main one being 
their irregular and sometimes infrequent publication. During the 
period 1860 to 1870, for example, when the Council of Military 
Education was responsible for Army schools, six reports were 
produced. During the following three decades, only six more were 
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published under the Council IS successor, the Director-General of 
Military Education, and none at all between 1877 and 1889. Army 
school regulations and instructions to inspectors were equally 
intermittent. This has meant that precise dating of some 
educational developments has not been possible. Nevertheless, 
the records are sufficient to provide a reasonably complete 
picture of educational activity at this time. 

The growth of a system 

It may seem surprising that the Army should have been one of the 
earliest advocates of elementary education in this country, for 
its prime purpose is to prepare for war and not to further the 
cause of education. Many within the Army and outside it saw 
little or no relation between fighting and education; as Albert, 
Pri nce Consort is reputed to have sa i d, the Army was there I to 
defend the country not to be educated l

• Others took a different 
view, arguing that mind and body could not be separated in this 
way and that an educated, or at least modestly educated, man 
wou 1 d make a bette r fi gh te r. Th is had long been recogn i zed in 
some quarters. In Cromwe 111 s Army the need was regarded as one 
of providing, largely through religious indoctrination, an 
inc e n t i ve and fig h tin g s p i r itt 0 rna t c h t hat 0 f the Royal i s t 
forces. 

If the origins of education in the Army emanated from Cromwell IS 

desire to heighten religious awareness amongst his troops and 
thus to ra i se mora 1 e, the impetus for subsequent deve 1 opments 
came from a realization amongst more forward-thinking commanders 
that a minimum ability in reading, writing and arithmetic, as 
well as an ability to think for oneself, also had a direct 
bearing upon military efficiency. They appreciated that 
education not only served the religious need of encouraging Bible 
study but also the military requirements of an administrative and 
technical nature, the latter brought about by new conditions on 
the field of battle. As tactical training moved away from mass 
movement to individual action so commanding officers increasingly 
recognized that their men, especially their NCOs, should be 
trained as intelligent individuals and not as moving marionettes. 
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There were also less exalted, and sometimes conflicting, reasons 
for increasing educational provision. In view of the social 

background of the soldier, it was clearly desirable to occupy his 
time constructively rather than to let him wander on the streets 
and into public houses. Moreover, social conditioning played its 
part. Social mobility was far from being generally recognized as 
a policy objective, let alone pursued, so it appeared natural to 
try to ensure that soldiers accepted their lowly station in 
society: to make them law-abiding, industrious and hardworking 
men who would not challenge authority. Such an objective was 
hardly compatible, however, with the pursuit of independent 
thought. As far as the children were concerned, the motives for 
providing them with some education were equally varied and not at 
all dissimilar, stemming from religious convictions, coupled with 
moral, social, humanitarian and utilitarian overtones and, in the 
longer term, the need to ensure that they would find appropriate 
employment. 

Certain forces favoured the promotion of elementary education in 
the Army compared with its civilian counterparts. In the first 
place, armies are communities within the larger community, 
tightly knit into units and hierarchical in structure. These 
communities, or more precisely the individual regiments, retained 
their own ethos and sets of values, based on order and 
discipline, loyalty and esprit de corps. Once a commanding 
offi ce r was conv i nced of the va 1 ue of educa tiona 1 prov is i on and 
intent upon establishing a school, library or reading room, his 
writ went almost unchallenged. Commanding officers and their 
subordinate officers might not have been particularly concerned 
to further their own education, but they were genuinely concerned 
about the well-bei ng of thei r men and thei r fami 1 i es, and that 
included education, especially as there was no one else to share 
this responsibility. Hence they started unit hospitals, 
temperance societies and savings banks and opened schools and 
libraries, their zeal and liberality, as Palmerston acknowledged, 
paying for these things. In the early nineteenth century, the 
Duke of York, the then Commander-in-Chief, set the example as a 
good leader, aided by Palmerston in the political field, and was 
followed by many regimental officers under his command. 
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In contrast, civilian elementary education throughout the 
nineteenth century laboured under serious handicaps. Probably 

the main one was sectarian divisions and rivalries. Education 
bi 11 s fa i 1 ed because both Angl i cans and Nonconformi sts bel i eved 
that any changes might act to the detriment of their own sect. 
The Army, and Gl e i g suppo rted it he re, was i nd i ffe rent to the 
religious affiliations of its members: men of all religious 
persuasions were accepted at the Normal School, Chelsea, and the 
religious instruction given in the regimental schools was 
strictly non-denominational. This irrrnediately achieved a 
reinforcement of the Army's natural cohesion. Moreover, whereas 
the regimental officer was at worst lackadaisical and at best 
diligent in the discharge of his responsibilities, some civilian 
employers were opposed to elementary education, on the basis of a 
laissez-faire philosophy: education would compete in one way or 
another with cheap labour. 

Whilst the Army was in many respects distinct from the rest of 
society, it was never a 'state within a state' as with some 
continental armies. This was to be significant in the 
development of elementary education in the Army, for it could not 
remain immune to ideas and trends affecting society as a whole. 
At the highest level the Army was subject to strict parliamentary 
control, as it had been since the rule of the major-generals in 
the mid-seventeenth century. It was the Secretary of State for 
War who ultimately determined Army educational policy, in spite 
of the very considerable influence wielded by the Crown through 
the Commander-in-Chief, as was apparent in the battle for the 
control of officers' education in the aftermath of the Crimean 
War. The Offi cer Corps, furthermore, was drawn from the ru 1 i ng 
classes. The system of purchase was deliberately perpetuated in 
order to ensure an identity of interest between the governing 
classes and the Army's leaders, so as to make a second military 
dictatorship impossible. Such a system was not without its 
drawbacks, for the lifestyle of the officer, the gentleman 
amateur, was unlikely to engender a strong incentive for him to 
take his profession seriously. What it did ensure, however, was 
an identity of interest between the Army's leaders and the ruling 
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classes, and this applied as much to education as to any other 

sphere. There were undoubtedly differences in the pace of change 

in elementary education in the Army and in society, as well as 

differences of emphasis but, looking at the nineteenth century 
as a whole, the similarities were as striking as the 
dissimilarities. 

At the beginning of the nineteenth century the whole of society, 
including the Army, was affected by the need to maintain social 
stability, which was in danger of being undermined by the changes 
brought about by the Industrial Revolution as well as by the 

impact of the French Revolution on English social and political 
thinking. It was, therefore, more than a mere chance that the 
years 1811-12 witnessed significant developments in both civilian 
and military education. Not only did they see the founding of 
the two voluntary societies to further the cause of education in 
the respective interests of the Established Church and 
Nonconformity, but they also saw the formal establishment of 
regimental schools throughout the Army. The official recognition 
and subsequent growth of regimental schools in the Army, catering 
for adults as well as children, is paralleled in the civilian 
sphere by the expansion of the adult school movement. Initially, 
the latter aimed only to instruct adults to read the Bible 
although gradually secular subjects were included in the 
curriculum. This gradual development of the adult school 
curriculum from purely religious instruction to more secular 
studies can similarly be seen in Army education, although the 
timescale is somewhat different. Cromwell, in the 
mid-seventeenth century, had stressed the importance of religious 
instruction and had issued religious works to his troops. But 
later, commanding officers had come to realize the military value 
of a minimum ability in the three Rs and had established 
regimental schools for that purpose. Nor did the parallels 
between military and civilian education stop here. 

The rapid expansion of civilian training colleges in the 1840s 
was mirrored in the Army by the establishment of its Normal School 
at the Asylum at Chelsea, the influence of Kay-Shuttleworth upon 
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Gleig being readily apparent. 
Inspector-General of Army Schools 

Gleig's 

in 1846 
appointment as 
to oversee the 

direction of elementary education in the Army also reflected 
civilian developments at this time. Only seven years earlier, in 

1839, the Privy Council had set up a Corrrnittee for Education to 
ensure that parl iamentary funds now granted to the vol untary 
schools were being spent wisely, and in the same year Her 
Majesty's Inspectorate was established. By 1852 it had grown to 
24 inspectors and nine assistant inspectors; just a few years 
later three assistant inspectors were appointed to assist Gleig 
i n ins p e c tin g the Army' s s c h 0 0 1 s • G 1 e i g and tho s ere s po n sib 1 e 
for the direction of Army education were always aware of 
developments in civilian education and were anxious to ensure 
that the Army's schools did not lag behind. They drew upon what, 
in their opinion, was best in civilian education and adapted it 
to meet Army circumstances and requirements. They also called 
upon distinguished educationists for their advice and assistance. 
Perhaps the most notable example of such a person was Henry 
Moseley who was associated with Army education for a quarter of a 
century, from 1846 when he was asked to inspect the Asyl urn at 
Chelsea to his membership of the Council of Military Education 
from 1860-70. Others acted as examiners at the Normal and Model 
Schools at Chelsea, and later in the century links were 
established with the Board of Education's Inspectorate. 

It would, however, be misleading to suggest that initiative for 
change always came from the civilian field. This may have been 
so duri ng the 1 ast decades of the ni neteenth century as the 
civilian Codes were relaxed, the curriculum widened, teaching 
methods reviewed and a less inquisitorial approach to inspection 
adopted. But during the first half of the century the Army was 
very much at the forefront of educational thought. For example, 
when in 1812 regimental schools, supported by public funds, 
became mandatory throughout the Army, only a small proportion of 
civilian children attended school in spite of the tremendous 
efforts made by the two vo 1 untary soci et i es, and it was to be 
another 20 years before these schools received state support. 

Not until the closing years of the century could civilian 
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elementary education be described as essentially universal, 
compulsory and free. In contrast, by the mid-nineteenth century, 
the vast majority of children attended an Army school and in 1871 

th is became free. I n the adu 1 t schoo 1, po 1 icy fl uctua ted ove r 
the question of compulsory attendance for all soldiers, but ever 
since 1870 the principle had been established that certain levels 
of educational attainment were required from those aspiring to 
higher rank. This provision gave the Army a unique place in the 
history of adult education in nineteenth century Britain. 

The extent to which these developments in the Army influenced the 
growth of civilian elementary education is not known, although 
those responsible for civilian education were certainly aware of 
Army initiatives. What would appear to be more certain, at least 
on first glance, was the impact of war on educational 
developments in both military and civilian circles. 

When one considers the important educational changes in both of 
these spheres it is noticeable that they were connected, in time 
at least, with war and conflict. The examples are numerous. At 
the beginning of the nineteenth century the expansion of the 
monitorial schools along the lines of Bell in the Army and in 
civilian Anglican schools, and of Lancaster in Nonconformist 
civilian schools, coincides with the prolonged years of war 
against Napoleon. The Crimean War in the mid-nineteenth century 
led, in the Army, to a scrutiny of officers' education and 
t r a i n i n g and, i n t era 1 i a , tot h e i n t e g rat ion 0 f Army s c h 0 0 1 s 
under the Council of Military Education. On a less positive note 
it 1 ed to the need for economy ina 11 sphe res of educa t ion, 
characterized by an emphasis on 'cheap' educational provision and 
I va 1 ue for money I, as refl ected in the system of 'payment by 
results'. Within a decade, other conflicts, which did not 
directly involve the British Army, also had an impact. Concern 
over the growing military might of Prussia played a part in the 
establishment of the Royal Corrrnission to inquire into Military 
Education, 1868-70, whilst the claim that the battles of 
Gettysburg and Sadowa had been won in the public elementary 
schools played its part in the educational debates prior to the 
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Education Act of 1870. Finally, in the twentieth century, there 

is the obvious connection between the First World War and the 

1918 Education Act and the establishment of the Army Educational 

Corps, followed a generation later by the Second World War, the 

1944 Education Act and the title 'Royal ' being conferred on the 
Army Educational Corps. 

It is, however, one thing to pOint to the relationship in time 

between war and educational reform, and quite another to suggest 

a direct causal link between them. What appears most likely was 

that war added wei ght to the case for reform and acce 1 e rated 

changes already under consideration. This was undoubtedly the 

case at the time of the 1918 and 1944 Education Acts, although it 

is true that the enlarged Army education scheme and the 

establishment of the Army Educational Corps arose directly from 

the ci rcumstances of the Fi rst World War. But then the ci r­

cumstances were exceptional. For the first time in the nation's 

history almost the entire population had been mobilized in one 

way or another and this, coupled with the unprecedented loss of 

life, called for an exceptional response. In contrast, it is 

more doubtful whether nineteenth century warfare, involving a 

smaller, professional army, had the same impact. Fighting in 

distant corners of the Empire meant that it took time for news to 

reach home and once the war was over its impact dwindled. 
Moreover, the Army was invariably successful and this tended to 

engender a feeling of complacency. As Sir Garnet Wolseley, one 

of the few I th ink i ng I gene ra 1 sin the nineteenth centu ry Army, 

said Igreat reforms are seldom effected in an army except after 

great reverses I. 

These nineteenth century wars might have had little ilTlTIediate 

impact on educational thought in the Army or outside, but 

gradually an increasing number of military corrmanders realized 

that the technological and tactical advances, spurred on by war, 

would have implications for the educational requirements of the 

soldier. Equally, albeit slowly, they provided a stimulus to 

technological and scientific study in civilian middle class 

education. Meanwhile, those responsible for the direction of 
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elementary education in the Army realized that progress would be 

limited unless it provided sound and well-educated teachers. It 
was perhaps, above all, in the area of the selection and training 

of the Army schoolmaster that the military authorities showed 
that they were very much in the vanguard of elementary education 
in the first half of the nineteenth century. 

Although those NCOs appointed by commanding officers to run the 

regimental schools in the eighteenth century received no formal 
training, some attention appears to have been paid to selecting 
men with some education and a suitable temperament. The reforms 
of 1812 requi red a 11 schoolmaster-sergeants to undergo a short 
period of training at the Asylum, Chelsea, under the supervision 
of Bell who was already training monitors there, and who were 
winning acclaim in both military and civilian educational 
circles. The monitorial system which they learnt was typical of 
an extreme empiricist and mechanical approach. It had its 
weaknesses, not least the fact that youths were usually too young 
and irrmature to impart real knowledge to their contemporaries. 
John Stuart Mill was educated in his early years under the 
monitorial system within his family, his father teaching him and 
he passing on the lessons to his younger brothers and sisters, a 
system he speaks of with much dislike in his autobiography. 
Nevertheless, it did have some advantages, for it enabled large 
numbers of pupils to be taught something and it was, above all, 
cheap. 

The influence of Gleig, some 30 years later, was in a more 
liberal direction. He had no sympathy with Icost effectiveness ' 
and mechanical mass production methods in education. The 
soldier's behaviour was to be improved by disciplining minds as 
well as bodies, by religious, moral and intellectual education 
designed to produce the complete person. Gleig's willingness to 

acquaint himself with developments in civilian education and to 
experiment with methods imported from that source showed a 
disposition to take education seriously. This was certainly 

refl ected in the ri go rous academi c and p rofes s i ona 1 cou rse of 
training that he instituted at the Asylum in 1847 and which 
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endured for 40 years. The closure of the Normal School in 1887 

might be regarded as a retrograde step, for by this time an 

increasing number of civilian students were attending training 

college. There were, however, sound reasons, peculiar to the 

Army, which accounted for this decision, in addition to financial 

ones which affected everyone. Unlike its civilian counterparts, 

the Army had to ensure that its teachers were capable of teaching 

both adults and children, as well as taking account of the very 

widely differing social, educational and teaching backgrounds of 

its students who came from both civilian and military origins. 

The system of training after 1887 attempted to resolve these 

pro b 1 em s by rna kin gin d i v i d u alp r 0 vis ion for e a c h stu den t d uri n g 

his probationary year whilst, at the same time, providing all 

wi th experi ence of teachi ng pupi 1 s of a 11 ages except the very 

young, who remained the responsibility of the Army 
schoolmistress. 

The total number of Army schoolmasters was never large; at the 

end of the ni neteenth century the Corps of Army Schoolmasters 
totalled only 265. In spite of this relatively small 
establishment, the Corps had difficulty in attracting enough men 

of the right calibre, from either civilian or military sources. 

There were a number of reasons for this. As far as soldiers were 

concerned, some were unwilling to compete because they felt that 

they would not perform well, whilst the ambitious and able saw 

quicker paths to promotion elsewhere. Yet the authorities always 

rna i nta i ned a preference for the mi 1 i tary man as schoolmaster 

because they believed that he would be more accustomed to 

military life and more used to dealing with soldiers. This is 

not to say that civilian applicants were discouraged, although 

the requi rement for them to repeat thei r course of tra i ni ng at 

the Normal School might lead one to suppose that this was so. 

When the Corps was formed, only civilian applicants were eligible 

initially, and by the close of the century they comprised 

approximately half of the total establishment. Nevertheless, 

there was a persistent feeling that it took civilians a long time 

to adjust to military life. This is not perhaps surprising 
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although there is no evidence to suggest that they did not do so 

eventually. The unfamiliar conditions of Army service, which 
included strict discipline and the liability for lengthy periods 
of foreign service in remote parts of the world, understandably 
took time to adjust to and probably accounted, at least in part, 

for the dearth of civilian applicants. Overall, the problem 
facing the military authorities in their attempts to recruit more 
schoolmasters was a simple one: few men wanted to combine a 

career of soldiering and teaching. Although members of the Corps 
of Army Schoolmasters held non-combatant status and thus were not 
required to fight, they did have to endure the restrictions and 
hardships of military life. To find men who were both willing 
and able to combine teaching with service in the Army was to be 
ape r sis ten t pro b 1 em for the Cor p san dis 0 net hat per sis t s to 
this day. 

If the Army was to retain a professional corps of schoolmasters, 
it had not only to address the questions of selection and 
t r a i n i n g , but a 1 sot h e term san d con d i t ion sun d e r w h i chi t s 
members served. Throughout the period under review, these caused 
widespread dissatisfaction, although the extent to which they 
adversely affected recruitment ;s difficult to gauge. What seems 
more certain is that they led some Army schoolmasters to leave 
the S e r vic e p r ema t u r ely. L ike the i r c i v i 1 ian colle a g u est hey 
sought to improve their material situation, especially their pay 
and pension, but these took second place to the desire to improve 
their prospects of promotion and their overall status. As with 
all teachers in public service at all times, the professional 
status of the Army schoolmaster was, at best, ambiguous. In a 
more or less permanent state of 1 imbo between non-corrrnissioned 
and corrrnissioned rank, he was accepted socially neither by the 
rank and file nor by the officer class. Yet he did have the 
opportuni ty to be promoted to inspector, and wi th it, 
corrrnissioned officer status. In this respect he fared 
considerably better than his civilian counterpart whose chances 
of becoming an HMI were almost non-existent. But, even so, the 
Army's inspectorate was never large; at the close of the 
nineteenth century there were only 23 in all, 12 at home and the 

remainder in India and the Colonies. 
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All of these factors naturally gave rise to a feeling of 

frustration, intensified by relatively poor pay and long hours of 

work, much of it of a lower grade than he considered himself 

qualified to undertake. Unwillingness to confer professional 

status through commissioned rank for the overwhelming majority of 

the Co rps , as was done in the case of med i ca 1 offi ce rs and 

chaplains, must have increased their general feeling of 

dissatisfaction. Finally, for those schoolmasters serving at the 

outbreak of war in 1914, the authorities ' insistence that they 
remain at their normal duties and their refusal to allow them to 
transfer to fighting units, must have been a further indignity. 

Nevertheless, Army schoolmasters did, for the most part, enjoy 

their time with the Colours and gained much satisfaction from 

their work in both the adult and chi1dren ' s schools. What then 
did they achieve? 

An assessment 

I nth e chi 1 d r en ISS C h 0 0 1 s 0 f the Army, s c h 00 1 rna s t e r s t r i edt 0 

provide a basic, unpretentious elementary education for soldiers ' 
chi 1 d r en eve r yw her e ; 0 n e ink e e pin g wit h the i r po sit ion i n 1 i f e 
and one that would also provide them with the prospect of 

suitable employment later. These schools were generally run 

efficiently and, as far as one can judge, compared favourably 

with the best of civilian schools for much of the nineteenth 
century. Assisted by a policy of compulsory and free schooling, 

standards rose steadily as more children stayed on longer at 

school. Neverthe1 ess, as time went by, Army school s began to 

fall behind. The curriculum, which had probably been more 

comprehensive than that of its civilian counterparts during the 

period of payment by results, did not expand sufficiently towards 

the end of the nineteenth century to keep pace with the best of 

the Board schools. In part this was due to financial 

considerations, but also to the need for the Army to maintain a 

standard curriculum worldwide so as to help ensure that its 

children were not penalized as they moved from school to school. 

At the same time, the Army was unable to provide an effective 

system of secondary education, the War Office arguing that the 
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numbers were too small in anyone place to justify establishing 

separate secondary schools. Children could stay on in special 

classes at the top of the elementary school and perhaps win a 

scholarship to a civilian school, but the Army was unable to make 

the provision which the new Local Education Authorities were 
empowered to provide under the Education Act of 1902. 

In the adult school an increasing number of NCOs and soldiers 

obtained certificates of education. But the formal curriculum 

barely extended beyond the basic subjects except for the most 

able, and standards were never high. Nevertheless, the levels of 

1 i teracy and numeracy gradually rose as the ni neteenth century 

progressed in spite of the fact that the Army was unable to 

recruit men of a higher calibre. Generally one may surmise that 

the level of intelligence and ability of the Army recruit, apart 

from the period of conscription during the First World War, was 
inferior to that of his civilian counterpart. There was in the 
g e n era 1 pub 1 i cam i s t r us t 0 f a s tan din g army, and term s 0 f 

service, living conditions and problems of employability on 

discharge all combined to make Army service an unpopular career. 

Few rec ru its had even the mos t bas i c knowl edge of read i ng and 
writing, and more importantly, few had the inclination to remedy 
their deficiencies. 

For those who regarded education as a means of merely keeping men 

out of trouble, the results were somewhat inconclusive. There is 

ce rta in 1 y ev i dence to show that the numbe r of cou rts-mart i a 1 

ari sing out of drunkenness decl i ned as the ni neteenth century 

progressed, but the extent to which this can be attributed to 

education is not easy to determine. What it is probably fair to 

say is that it helped in this downward trend. Perhaps, 

ironically, the introduction of unit libraries, lectures and so 

on, intended originally to combat unruly behaviour and 

drunkenness, proved to be the most enlightened and imaginative 

methods adopted by the Army to further the cause of education. 

Although introduced with a utilitarian objective in view, they 

provided an incentive to read and thus constituted a step in the 

direction of general education as distinct from training. 
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Outs i de the range of info rma 1 educa tiona 1 act i vi ties, howeve r, 
the military authorities made little attempt to promote the 
cultural aspects of adult education within the Army education 
scheme. Whilst civilian educationists were recognizing the need 
for a broad curriculum in adult education, the Army continued to 
concentrate upon a strictly functional one. One has to remember 
though, as already stated, that the Army is not primarily an 
educational institution and that the education it provided was 
orientated, above all else, towards assisting training. If a 
soldier wished to broaden his education there were, after all, 
libraries to visit and lectures to attend. 

Perhaps a more serious failing was the Army1s disinclination to 
accept any responsibility for education for resettlement. By 
concentrating on a military syllabus to the exclusion of areas of 
study acceptab 1 e and benefi cia 1 to c i vi 1 1 i fe, the Army had 
produced a curriculum which was unrelated to one of its most 
serious problems, resettlement, on which recruitment depended. 
It would have been useful if a soldier had been taught a trade 
which would have helped him in his resettlement as well as being 
an inducement to recruitment, but little was done to provide an 
opportunity for a technical education outside the technical 
corps. This might have reflected a reluctance to fund such a 
programme but, more fundamentally, it merely reflected the 
general lack of interest of society in technical education. 

Equally understandable and perhaps more excusable was the Army1s 
failure to improve significantly the soldier1s ability to think 
and act for himself. The importance attached to making the 
soldier more intelligent, more adaptable and more self-reliant 
had long been recogni zed by some commanders, such as Si r John 
Moore, in the early nineteenth century. Yet a century later, at 
the time of the Boer War, commanders complained of the absence of 
such qualities. It had become increasingly important, following 
developments in tactics that had arisen from technological 
advance, that soldiers and particularly NCOs be able to 
demonstrate independence of thought and action. By this time, at 
the turn of the twentieth century, it was equally apparent that 

349 



the threats to social stability that had been very real during 

the early decades of the nineteenth century had receded. 
Nevertheless, the Army realized that if it was to maintain 
discipline and cohesion it had to ensure that orders were obeyed 

and that there was no questioning of these orders. The di lemma 
posed for the authorities between, on the one hand, the need for 
intelligence and initiative and, on the other, the need not to 

ques t ion, is one tha t the Army has cont i nued to face, a 1 though 
the value of the former has gradually taken precedence. 

It was not until the latter stages of the First World War and the 
release period that followed that the scope of education in the 
Army widened significantly. In contrast to the nineteenth 
century concept of education which was devised primarily to 
promote the efficiency of the soldier, the wartime scheme was 
concerned with the education of men who just happened to be in an 
Army environment. The Army then was a truly citizen Army 
embracing a complete cross-section of the nation. While on 
act i ve se rv ice many of them tu rned wi th re 1 i ef to cu 1 tu ra 1 and 
educational pursuits whenever the opportunities arose, and later 
all were eager to prepare for new occupations or to resume with 
fresh interest their old employments. The educationist had 
certain advantages: the cessation of hostilities created a vacuum 
which he was invited to fill, and time for study and 
semi-recreational activities was generously given. Education 
cent res fl ou ri shed and offe red a wi de cho ice of subj ects from 
arithmetic to comparative religion. At this time the nation had 
the good fortune to have at its disposal distinguished academics 
and educationists such as HAL Fisher and Sir Henry Hadow, whose 
influence was entirely good. It was the hope of the 
newly-established Army Educational Corps in 1920 that these links 
would be maintained and this broader view of education would 
become the accepted and unchallenged one of the peace-time Army. 
Unfortunately, the momentum was lost in the years of depression 

and was not regained until the Second World War. 

As far as educational provision for the pre-1914 Army was 
concerned, it might have been limited in scope, but within these 
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1 i mi ts the au tho ri ties made eve ry effo rt to en su re tha t such 

provision it did make was the best possible. Mention has already 

been made of the thorough tra in i ng given to the Army 
schoolmaster. Attention was also paid to providing appropriate 

premises to serve as schoolrooms, libraries and reading rooms, 
and to furnishing them with suitable materials, although this was 
sometimes difficult, especially overseas. But, in addition, the 
authorities realized that all of these efforts would be to little 
or no avail unless the schoolmasters were given clear direction 
from the top and supervised at a local level in order to ensure 
that policy was implemented and standards maintained. 

D uri n g the co u r s e 0 f the n i net e e nth c e n t u r y the a dm i n i s t rat ion 
of Army schools became increasingly integrated into the 
mainstream of military education. Until the reforms of 1846 

these schools remained essentially under regimental control 
except for intermittent visits by local chaplains. This 
clerical influence, such as it was, was formalized and extended 
when G 1 e i g, the Chap 1 a in-Gene ra 1 , became the fi rs t 
Inspector-General of Army Schools. Though this was potentially a 
good integrating move, it foundered on the ever latent civilian 
versus military conflict, that is, between the War Office and the 
military establishment centred on Horse Guards, the headquarters 
of the Commander-in-Chief. This conflict reached a climax during 
and after the Crimean War when Parliament called for an overhaul 
of officers' education, following the notorious display of 
incompetent military leadership during that war. The compromise 
that followed, the establishment of a Council of Military 
Education, under the immediate control of the Commander-in-Chief 
but answerable to the Secretary of State, did not initially 
include Army schools within its jurisdiction, though this rapidly 
followed in 1860. These developments signified not only the 
demise of clerical influence over elementary Army education but 
also the end of the schools' relative isolation in the larger 
world of military education. Now its interests would be 

represented at the highest level. 

Below this, standards were maintained by a thorough system of 
inspection of Army schools and schoolmasters, which had its 
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origins in the days when Gleig was Inspector-General. The 
original nucleus of three assistant inspectors was gradually 
expanded until, by the 1870s, there was a group of sub-inspectors 
in each military district under the overall direction of A C 

Gleig, the Inspector of Army Schools and the nephew of the former 
Inspector-General. Although not a national figure like his 
uncle, Colonel Gleig's contribution to elementary education in 

the Army was considerable. As a member of the inspectorate for 
25 years, he was able to provide continuity, and his knowledge of 
his subject also enabled him to provide sound advice to the 
Council of Military Education and its successor, the 
Director-General of Military Education. When Gleig retired in 
1881, the Director-General paid tribute to his work and to the 
high state of efficiency of the Army's schools at that time. 
In some respects Gleig's departure was a watershed in Army 
education, for the rate of progress now began to slow down and 
any initiatives for change came from the civilian field. At a 
time when the pace of Army educational reform was negligible, 
civilian elementary education was growing apace. Not that all of 
the set r end s can be at t rib ute d tot h e los s 0 f 0 n e rna n ; the i r 
causes were rather the outcome, ironically, of a system that had 
done so much to promote Army education in the first place. 

At the top those men responsible for the direction of Army 
schools were remote from them and knew very little about 
elementary education; indeed, it is unlikely that they had ever 
visited an Army school. This system might have worked if it had 
not been for the replacement of Gleig as Inspector of Army 
Schools by a series of staff officers who were also educationally 
inexperienced, at least at the elementary level, and who 
certainly possessed none of the expertise of the former 
Inspector-Gene ra 1 s of Army Educa t ion, G 1 e i g and Lefroy, 0 r the 
Inspector of Army Schools. These developments must have hampered 
the formulation of sound policy, which was further undermined by 
the repeated transfer of responsibility for Army schools from one 
department to another at the turn of the century. Following the 

abolition of the post of Director-General of Military Education 
in 1898, these schools moved first to the Adjutant-General's 
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Department, then to the Directorate of Training and Education 

until it was abolished, when they reverted back to the 
Adjutant-Generalis sphere of influence. It also meant that 

responsibility for Army schools was divorced, once again, from 

that for officers' education, thus fragmenting overall 
responsibility for military education as in the days prior to the 

establishment of the Council of Military Education. Furthermore, 

the branch of the Adjutant-General I s Department responsible for 

Army schools was so small that power had to be delegated down the 
chain of command if the system was to keep going. These powers, 

however, resided with General Officers Corrrnanding and not with 
the inspectors, who were the very people conversant with 
educational matters. This again seemed to be a backward step and 
one reminiscent of the days when commanding officers were 
solely responsible for the schools. 

It is possible that even if the inspectors had been given more 
responsibility little would have changed, for they lacked the 
breadth of vision to examine critically the system. The Army 
inspector had probably spent most of his life inside an Army 
school, first as a student at one of the two military schools, 
then as a probationer, schoolmaster and, finally as inspector. 
He did not, therefore, possess the wider experience of life on 
which to draw. To some extent the military authorities 
recognized this, and closer links were forged between the Board 
of Education's Inspectorate and that of the Army. Nevertheless, 
there was no question of the former superseding the authority of 

the latter, and just how much impact the advice of the HMIs had 
on Army education is questionable. It is true that it did result 
in changes to the course at the training department of the Duke 
of York I s School, where the curri cul urn was broadened and the 
trainee's time less rigidly supervised. This, however, had been 
a requirement of the Board of Education if Army schoolmasters 
were to be recognized in civilian circles as qualified teachers, 

and this was also essential if the Corps of Army Schoolmasters 

was to maintain the morale of its members and obtain sufficient 

recruits. 
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~~~------------

In general, the Army was slow to follow the changes taking place 

in the inspection of civilian elementary schools, made possible 

by the phasing out of the system of payment by results in the 

last decade of the nineteenth century. Although Army schools 

were not subjected to this system, the one that corresponded to 

it was equally rigorous and demanding, and had the same effect in 

stifling initiative and sapping morale. By the turn of the 

century, Army school regulations were beginning to reflect a more 

modern approach to education: a wider curriculum, a more 

pupil-centred method of teaching and a more liberal attitude to 

inspection. Nevertheless, there can be a considerable difference 

between what is stipulated as official policy and what actually 

takes place in practice, even in the Army. The regulations, for 

example, exhorted schoolmasters to adopt a more child-centred 

approach to teaching, but it is difficult to be convinced that 

they adjusted readily or quickly to this, any more no doubt than 

did their civilian colleagues. At the same time, although there 

was some expansion of the curriculum it remained much narrower 

than that provided in civilian schools. As already noted, this 

arose partly from the need for standardization but also from 
reasons of economy. 

Throughout the period financial stringency had been a significant 

factor in determining what was to be provided for elementary 

education in the Army. It had led Gleig, for example, to 

advocate the dua l-pu rpose chape 1-schoo 1 sin the 1840s, and had 

contributed to the arguments in favour of closing the Normal 

School at Chelsea in the late 1880s. By the last two decades of 

the nineteenth century it increasingly dominated reports on Army 

educa t i on and often formed part of thei r terms of reference. 

Furthermore, the expansion of civilian elementary education at 

this time made the authorities even less willing to spend money 

on Army school s. In mi 1 itary ci rcles there grew an exaggerated 

belief in the benefits that would be derived from the expansion 

of civilian provision. This optimism, that civilian education 

would hasten the day when the need for elementary education in 

the Army would be a thing of the past, led to increasing 

parsimony and a further reluctance to expand and experiment. 
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There were undoubted 1 y weaknesses in the sys tern, and wi th the 

advantage of hindsight and the perspective of a different age it 

is easy to identify what more might have been done. Arguably 

there were inevitable limitations on what could be achieved given 

the dua 1 cons tra i nts of the educa tiona 1 1 eve 1 of the rec ru it and 

the views of society, including those of the military 

authorities, towards the education of the 'lower orders'. Whilst 

in some respects progressive, especially in their official 

support of regimental schools early in the nineteenth century, 

the military authorities broadly reflected the prevailing and 

generally conservative attitudes of society towards the education 

of the working classes. Nevertheless, taking the period as a 

whole there were very real achievements in the education of both 
the rank and file and their children. 

Building upon the voluntary efforts of corrmanding officers, the 

reforms of 1812 established an organized system of education in 

the Army well before similar provision was made for civilian 
chi 1 d r en. The sea n d sub seq u e n t ref 0 rm sun d 0 u b ted 1 y con t rib ute d 
towards the steady if undramatic rise in the standards of 
elementary education in the Army during the remainder of the 

nineteenth century, as well as contributing to better standards 

of behaviour of the soldier. Equally important to note was the 
growing acceptance of education by the military corrmunity, 

something that was by no means so at the beginning of the period. 

Debates over when the soldier should receive his education and 
the level of that education continued, but by the close of the 

nineteenth century few would deny the importance of some 

education for the soldier or his child. The emphasis remained on 

its value to the Army, but increasingly its value to the 

individual, especially in its contribution to welfare, gained 

wider acceptance and reflected the fact that the Army was 

becoming more of a caring institution. 

In all of this the Army schoolmaster played an important part. 

His outlook might have been narrow, although no less so than many 

of his civilian counterparts, but his upbringing and training 

enabled him to understand the military environment in which he 
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wo rked. He ra re 1 y comp 1 a i ned, a 1 though he had much to comp 1 a in 

about, and he undertook his duties with dedication and enthusiasm 
and not without a sense of humour. These qualities were tested 
to the full during the First World War when Army schoolmasters 
were excluded from participating in the emerging education scheme 
as well as active service, and their whole future seemed 
uncerta in. The subsequent di sbandment of the Corps of Army 
Schoolmasters and its replacement by the Army Educational Corps 
in 1920 might have seemed to some to reflect badly on the old 
Corps, but this was far from being the case. It was the 
realization by the authorities, during the war and its immediate 
aftermath, of the importance of Army education that had convinced 
them of the need for an enlarged educational organization with a 
wide remit. As with many new structures, the new builds upon the 
old, and so it was with Army education. A number of Army 
schoolmasters transferred to the Army Educational Corps and they 
brought with them knowledge and years of experience which were to 
be i nva 1 uab 1 e in the years ahead as the new Corps sought to 
establish itself. Over 50 years later, in 1972, one former 
member of the Corps of Army Schoolmasters who had transferred to 
the Army Educational Corps in 1920, attended the final lunch of 
the Ex-Army Schoolmasters' Association. Paying tribute to his 
old Corps, he borrowed from Kipling to give his final toast: 

To the Corps that never was listed 
That carried no colours or crest, 
But, split in a hundred detachments 
Was breaking the road for the rest. 
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SECRETARIES-AT-WAR DURING THE NINETEENTH CENTURY 

1801 Rt Han Charles Yorke 

1803 Rt Han Charles Bathurst 

1804 Rt Han William Dundas 

1806 Rt Han Richard Fitzpatrick, General 

1807 Sir J M Pulteney, Bart, Lieutenant-General 

1809 Lord Granville Leveson-Gower (afterwards 
Earl Granville) 

1809 Henry, Viscount Palmerston 

APPENDIX A 

1828 Colonel Sir Henry Hardinge (afterwards Viscount 
Hardinge) 

1830 Lord Francis Leveson-Gower (afterwards Earl of 
Ellesmere) 

1830 Rt Han Charles W W Wynn 

1831 Sir Henry Parnell, Bart (afterwards Lord Congleton) 

1832 Sir John Hobhouse, Bart (afterwards Lord Broughton) 

1833 Rt Hon Edward Ellice 

1834 Rt Hon John CHerries 

1835 Henry, Viscount Howick (afterwards Earl Grey) 

1839 Rt Hon T B Macaulay (afterwards Lord Macaulay) 

1841 Lieutenant-General Sir Henry Hardinge 

1844 Sir Thomas F Fremantle, Bart 

1845 Rt Han Sidney Herbert (afterwards Lord of Lea) 

1846 Rt Han Fox Maule (afterwards Lord Panmure and Earl 
of Dalhousie) 

1852 Rt Han William Beresford 

1852 Rt Han Sidney Herbert 

1855 Office merged with that of Secretary of State for War 

1863 Office abolished by Act of Parliament 
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GENERAL ORDERS 

APPENDIX B 

No 216 

HORSE GUARDS 

1st January 1812 

With a most earnest desire to give the fullest effect to the 

benevo 1 ent intent ions of Government in favour of the So 1 d i ers I 

Children, to which His Royal Highness the Prince Regent has, in 

the name and behalf of His Majesty, given the Royal Sanction, the 

C onma n d e r i n Chi e f call s on all General 0 f f ice r s , Colon e 1 s of 

Regiments, and Conmanding Officers of Corps, to take under their 

special superintendence the Regimental Schools belonging to 

the i r respect i ve Conmands; and Hi s Roya 1 Highness is pe rsuaded, 

that, bearing in mind the important benefits which these 

Institutions, under proper guidance and management, are 

calculated to produce to the Individuals themselves, to the Army, 

and to the Nation in general, they will consider them as 
deserving their constant personal care and attention. 

I t wi 11 rest wi t h the Chi 1 d r en them s e 1 ve s , when a r r i v e d at a 
proper age, to adopt the 1 i ne of 1 i fe to whi ch they gi ve the 

preference; but it is extremely essential that their minds should 

be impressed wi th early habi ts of order, regul ari ty, and 

discipline, derived from a well-grounded respect and veneration 

for the Established Religion of the Country. With this view, the 

Conmander in Chief directs, that the Regimental Schools shall be 

conducted on Military principles; and that, as far as 

circumstances will permit, their establishment shall be 

assimilated to that of a Regiment, and formed on a system 

invented by the Rev. Dr Be 11, wh i ch has been adopted wi th the 

most complete success at the Royal Military Asylum. 

His Royal Highness has directed, that extracts shall be made from 

Dr Bellis IIInstructions for Conducting a School, through the 

Agency of the Scholars themselves,1I which, having received Dr 

Bellis approbation, are subjoined, as the best directions His 

Royal Highness can give for the conduct of the Regimental Schools 

of the British Army. 

359 



It is necessary to observe, that, although, in the Instructions, 
Boys only are mentioned, yet the Female Children of the Soldiery 
are also intended to partake of the benefits of this system of 
education, wherever the accommodations, and other circumstances, 
will perm it. The Comma n d e r inC hie f con sid e r sit p e c u 1 i a r 1 y 
incumbent on the Chaplains, and other Clergymen engaged in the 
Clerical Duties of the Army, to give their aid and assistance to 
the Military Officers in promoting the success of these 
Institutions, by frequently visiting the Regimental Schools, of 
their Divisions and Garrisons; by diligently scrutinizing the 
conduct of the Sergeant Schoolmasters; examining the progress and 
general behaviour of the Children; and reporting the result of 
their observations to the Commanding Officer of the Regiment. 

It must ever be remembered, that the main purposes, for which the 
Regimental Schools are established, are, to give to the Soldiers 
the comfort of being assured, that the education and welfare of 
their Children are objects of their Sovereign's paternal 
sol i cit u de and at ten t ion; and tor a i s e from the i r 0 f f s p r i n g a 
succession of Loyal Subjects, Brave Soldiers, and Good 

Christians. 

Source: MOD Library 
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APPENDIX C 

EXTRACTS FROM THE EXAMINATION PAPERS FOR CANDIDATES FOR 
ADMISSION TO THE NORMAL SCHOOL, CHELSEA, JANUARY 1861 

ARITHMETIC 

1. Add all the following sums together:-

( s d ( s d ( s d 
321 19 11 432 9 5~ 543 14 7 634 10 9~ 765 6 4 876 11 10~ 864 13 4~ 531 9 11~ 167 7 6 219 11 8~ 176 8 10 98 17 3~ 

2. The valued rents of a pari sh are (5,070.16s.8d. and the 
poor-rate on the whol e is (405.13s.4d. What i s the rate on 
(45.12s.9d? 

3. The carriage of 150 feet of wood, weighing 3 stone per foot, 
was (3.10s. for 40 miles. What will be the cost of carrying 
54 feet of marble, weighing 8 stone per foot, for 25 miles? 

SCRIPTURE KNOWLEDGE 

1. What was Noah's prophecy concerning his three sons? Who 
were the descendants of Canaan? and how were they settled? 

2. Gi ve a short account of Joseph; and show in wha t respects 
he was a type of the Lord Jesus Christ. 

3. Give some instances of answers to prayer, both in the Old 
and the New Testament. 

ENGLISH GRAMMAR 

1. Give a definition and an example of each of the following 
parts of speech:Pronoun, adverb and preposition. Give an example 
of a common noun, of a proper noun, of an abstract noun, of a 
collective noun, of a numerical adjective, and of a distributive 
adjective. 

2. Give a list of nouns having two distinct plural forms; and 
write down the plural of each of the following nouns:- hero, two, 
talisman, salmon, knight-errant, handful. 

3. Explain the terms number, gender, and case. Give a few 
examples illustrative of the various ways in which the 
distinction of gender is expressed in the English language. 
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ENGLISH HISTORY 

1. Relate briefly the history of Alfred the Great. 

2. Name the Norman kings of England; state what claims each had 
to the throne; and give a short account of the way in which those 
claims were respectively enforced. 

3. Mention the chief events of the reign of Henry VIII. 

4. Give a short account of the life of Oliver Cromwell. 

5. Ass i gn an event to each of the fo 11 owi ng dates in Eng 1 ish 
history: 449, 800, 1138, 1346, 1649, 1688, 1745. 

GEOGRAPHY 

1. Write the names of the continents, and of the principal 
chain of mountains in each continent. 

2. State the general di rection of the course of each of the 
following rivers:Thames, Seine, Ganges, Nile, Mississippi, 
Jordan. Arrange these names in a succession corresponding to the 
comparative lengths of the rivers. 

3. Name one town s i tua ted on each of the ri vers (except the 
last) mentioned in the second question. 

Source: 1st Report by the C.M.E., 1862, P.P., XXXII, 1862, 
Appendix VI, no.1. 
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APPENDIX D 

'THE SYSTEM OF STUDY AND INSTRUCTION TO BE FOLLOWED IN THE NORMAL 
SCHOOL OF THE ROYAL MILITARY ASYLUM', 1849 

1. Pupils educated in the Training Institution at Chelsea shall 

be considered fit to pass into the Military School to practise 

the art of teaching when they have been sufficiently instructed 

in the following subjects: 

a. A general knowledge of the scriptures of the Old and New 

Testaments. 
b. The English Language including the power of reading 
correctly any work in prose, etymology, grammar, composition 

and accuracy in spelling and punctuation. 

c. The History of England. 
d. The Histories of Greece and Rome. 
e. The Outlines of General History - Ancient and Modern -

the former partially, the latter more in detail. 
f. Geography (Mathematical, physical and political), of the 

British Empire, e.g. Colonies and Dependencies. 
g. The descriptive Geography of the World with a general 
view of the physical features and political state of its 

several portions. 
h. The simplest Elements of Astronomy. 

i. Arithmetic. 
j. Four books of Euclid or else Tate1s Geometry. 

k. Algebra as far as Equations. 
1. The elements of Mechanics, or rather the application of 

Mechanical powers, as taught by Tate. 

To these may be added as being very attractive to British 

soldiers, the nature of whose Service in all parts of the World 

offers abundant opportunities of indulging the tastes: 

m. Natural History including Botany, Zoology and 

Mineralogy. 
n. Military Drawing and Field Fortifications. 

Singing and Drawing are to be taught likewise, but both and 

especially the former, must be regarded as subsidiary to other 
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and more important matters - lessons in Singing twice a week and 

in Drawing once a week will, for the present, be sufficient. 

2. The mode of communicating information on all these subjects, 
shall, as much as possible, be by oral lecture. 

Gleig went on to give further details of the method of 
instruction: 

3. He advised that the students should be divided into two 
departments and each department into two classes. He deta i 1 ed 
which subject should be taken by the Headmaster and which by the 
Second Master, leaving Military Drawing and Fortification to be 
taught by the Adjutant. He considered that the Masters should 
ISO manage their lectures that a course complete in itself shall 
be comprised within each half-yearly term, on satisfactorily 
going through the lowest of which (and not before) the pupils 
shall be advanced to a higher course. The fourth half-year to be 

spent in learning how to teach l • 

4. He advised the Masters to write out a course of lectures -
ISO expressed as that in the delivery they shall interest and, as 
much as possible, excite the curiosity of the pupils. For a 
lecture lasting an hour, not more than half-an-hour should be 
given to the delivery of the lecture, the first half being 
devoted to an ora 1 exami na t i on of the students I remembrance of 
the previous dayls lecture l • At the end of each lecture they had 
to prescri be a text-book readi ng on the subject ••• I The pupi 1 s 

will thus be doubly instructed, first by the information which 
the Master communicated to them orally in the classroom and next 
by private studying and the examinations arising out of it. The 

Master will also carefully inspect their notebooks l • 

Source: PRO WO 43/807, 16 May 1849. 
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NORMAL SCHOOL, ROYAL MILITARY ASYLUM, CHELSEA, TIMETABLE, 1849 

Classes 9-10 10-11 11-12 

1st Religious Theme on some General History 
Instruction historical 

Subject 

MONDAY 2nd Algebra Geography Arithmetic 

3rd Composition Religious Writing 
Instruction 

1st Geometry Algebra Composition 

TUESDAY 2nd Religious Algebra Geometry 
Instruction 

3rd Arithmetic Religious Roman History 
Instruction 

1st Arithmetic Religious Mechanics 
Instruction 

WEDNESDAY 2nd Composition Arithmetic Religious 
Instruction 

3rd English Geography Composition 
Hi story 

12-1 2-3 

Geography 

English History 

Arithmetic 

Paper on arith-
metic or Book 
Keeping 

Geography 

English History 

Natural History 

II II 

Greek 
History 

3-4 4-5 

Mechanics Drawing 

Reading & II 

Grammar 

Geography II 

General Vocal Music 
Hi story 

Composition II II 

Reading & II II 

Grammar 

) 
) 
) 
) Linear Drawing 
) 
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Classes 9-10 10-11 11-12 

1st Composition Algebra Geography 

THURSDAY 2nd Geometry Roman History English History 

3rd Religious Reading & Arithmetic 
Instruction Etymology 

1st Geometry or ) Astronomy 
Logs ) 

) (Fort ifi ca-
) (tion or 
) (mil i tary 

FRIDAY 2nd Religious ) (Drawi ng Greek History 
Instruction ) 

3rd Reading & Religious Geometry 
Etymology Instruction 

1st Examinations ) 
) 

SATURDAY 2nd ) Vocal Music 
) 

3rd ) 

Source: PRO WO 43/807, ff.72-73. 

12-1 2-3 3-4 4-5 WINTER MONTHS 

)Reading & English )Fortifica- 12 - 1 o'clock - Drill 
)Etymology Hi story )tion or 5 - 6 II Recreation 
) )Mil i tary 6 - 7 II - Supper 
) )Drawing 7 - 9.30 II Private Study 
) Geography & Reading 

Geometry Geography Engl ish 
Hi story 

SUMMER MONTHS 

Genera 1 Hi story ) 12 - 1 o'clock - Recreation 
) 5 - 6 II Gymnastics 
) 6 - 7 II - Recreation 
) 7 - 7.45 II - Supper 
) 

Geography ) Singing 
) 

7.45 - II - Private Study 
9.30 & Reading 

Reading & 
Grammar 



APPENDIX F 

ESTABLISHMENTS, INCREASES AND DECREASES IN FORCES, 1859 - 98 

Establishment Effectives 
Year as of on Number 

1 January 1 January Supernumary 

1859 217,726 204,079 -

1861 202,040 201,015 -

1862 194,271 189,968 -

1864 192,153 188,025 -

1866 182,468 176,731 -

1868 172,633 172,014 -

1870 161,150 157,017 -

1872 171,029 166,985 -

1874 161,031 162,079 1,048 

1876 160,537 159,640 -

1878 164,877 166,366 1,489 

1880 164,115 167,909 3,794 

1882 163,401 165,655 2,254 

1884 165,386 158,029 -

1886 180,130 176,865 -

1888 186,180 186,839 659 

1890 189,426 185,432 -

1892 191,348 186,447 -

1894 190,690 193,896 3,206 

1896 192,054 195,980 3,926 

1898 195,304 194,705 -

Source: Skelley A R, The Victorian Army at Home (1977), p.321. 
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Year 

1862 
1868 
1871 
1874 
1877 
1880 
1883 
1886 
1889 
1892 
1895 
1898 

APPENDIX G 

THE OCCUPATION BEFORE ENLISTMENT OF MEN SERVING WITH 
THE BRITISH REGULAR ARMY ON 1 JANUARY 1860 

Number Percent 

Rural workers 31,802 15.5 

Artisans 26,959 13.1 

Domestic workers 12,942 6.3 

Professional/semi 4,922 2.4 
professional 

Industrial workers 74,305 37.6 

Semi-skilled tradesmen 30,894 14.8 

Other 20,684 10.1 

None - -

TOTAL 202,508 100.0 

THE PREVIOUS CIVILIAN OCCUPATIONS OF RECRUITS APPROVED 
BY THE ARMY MEDICAL DEPARTMENT FOR MILITARY SERVICE, 

1862-98 

Exeressed as a Percentage of the Total Acceeted 
for Military Service 

Shoemen/ 
Labourers Artisans Mechanics Clerks Professional Boys 

52.8 9.9 22.9 7.5 1.3 5.6 
57.2 13.9 18.6 7.1 0.8 2.3 
63.9 8.0 18.2 7.7 0.8 1.4 
61.9 11.6 17.6 5.8 0.8 2.2 
62.0 10.8 17.7 6.9 1. 1 1.6 
62.5 12.8 16.7 6.7 1.0 2.2 
59.6 14.2 16.0 5.3 1.3 3.7 
63.6 14.4 12.1 5.8 1.3 2.9 
64.2 15.0 11.7 6.2 1.4 3.7 
65.9 13.1 11.2 5.3 1. 1 3.4 
64.4 14.0 10.2 6.2 1.3 3.9 
65.7 12.9 9.5 7.0 0.9 3.9 

Source: Skelley A R, The Victorian Army at Home (1977), pp.296-297. 
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APPENDIX H 

PROVISIONAL CLASSIFICATION OF BOOKS AND SUBJECTS FOR ADULT SCHOOLS, 1857 

CLASSES 

Lowest or 4th Class 
No Payment Required 

Men learning to read and write; 
learning the four rules of arithmetic, 
simple and compound; with the elements 
of geography and English history. 
This Class should also begin writing 
from dictation. 

TO PAY SCHOOL FEES 

3rd Class 

Men who can read tolerably; write a 
little from dictation; can work 
questions in weights and measures, 
ratios, simple proportion and vulgar 
and decimal fractions; have made some 
progress in geography and history, 
sacred and profane. 

2nd Class 

Men who read freely; write from 
dictation; can do vulgar and decimal 
fractions; practice, simple and 
compound proportion and interest; 
are advancing to algebra; are 
acquainted with the elements of 
English, colonial, and sacred history, 
and with the geography of the British 
empire. 

369 

War Office, 29 July 1857 

BOOKS SUITABLE FOR EACH CLASS 

First Reading Book. 
My First School Book. 
My Second School Book. 
First Book of Geography. 
First Book of Poetry. 
McLeod's Arithmetic. 
English History - Part I. 

Explanatory English Grammar. 
English History - Part II. 
Geography of British Empire. 
McLeod's Arithmetic. 
Second Book of Poetry. 
Sacred History - Part I and II. 
History of the Colonies, 
or History of India. 

History of India, or History of 
British Colonies. 
History of Rome or Greece, at 
discretion. 
Sacred History, Part I and II. 
Geography for Beginners. 
McLeod's Arithmetic. 
Reynold's Algebra. 
Elements of Book-Keeping. 
Grammar, by lecture, and parsing 
any book they read. 
May be taught Fortification. 



1st Class 

Men who are acquainted with reading, 
writing, arithmetic, elements of 
grammar; elements of history and 
general geography; are advancing to 
simple equations, elements of Euclid, 
and mechanics. 

Advanced Class 

It is not expected that an "Advanced 
Class" will often be found at present 
in Regiments of the Line. The Class 
will have done all that is ascribed 
to the First Class. It will be 
advancing beyond the First Book of 
Euclid; be in mensuration and 
mechanics, and be reading any of the 
advanced books of history and 
geography. 

Any of the more advanced 
Histories. 
Colenso's Arithmetic. 
Reynold's Algebra. 
First Book Euclid. 
Tate's Mechanics. 
Book-keeping. 
Fortification. 
English Composition. 
Book of Health. 
Hughes's General Geography. 
Annals of the Wars. 

Euclid-I, II, III Books. 
Tate's Treatises. 
Colenso's Arithmetic. 
Colenso's Algebra. 
History at discretion. 
Geography. 
Fortification. 
Book-keeping. 
Book of Health. 
Annals of the Wars. 

Source: The Lefroy Report, 1859, pp.12-13. 
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APPENDIX I 

ARMY CERTIFICATES OF EDUCATION, 1860 

V.R. 
FIRST CLASS 

S C H 0 0 L C E R T I F I CAT E 

I certify that 
--------------------------

of No. ________ Company _______ _ 

Regiment, can Write a Letter in a good hand with 
Correct Spelling, Grammar, and Composition; is 
thoroughly Master of Vulgar and Decimal Fractions; 
and in general Subjects, Geography, History, &c., 
is well informed. 

Commandin Officer Schoolmaster 

V.R. 
SECOND CLASS 

S C H 0 0 L C E R T I F I CAT E 

I certify that -----------------
of No. ________ Company 

Regiment, is a good Reader; can Write well ,fluently, 
and with Correct Spelling from Dictation; is 
thoroughly Master of the Four Elementary Rules of 
Arithmetic, Simple and Compound; and has a fair 
acquaintance with Geography. 

Commandin Officer Schoolmaster 

V.R. 
THIRD CLASS 

S C H 0 0 L C E R T I F I CAT E 

I cert i fy that _______________ _ 

of No. ____ Company __________ _ 

Regiment can Read tolerably, Write a little from 
Dictation, and is thoroughly Master of the Four 
Simple Rules of Arithmetic. 

Commandin Officer Schoolmaster 

Source: 1st Report by the C.M.E., 1862, P.P., XXXII, 
1862, pp.vi-vii. 
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LEVELS OF LITERACY 1858-68: A COMPARATIVE TABLE 

1858 1868 
Class Numbers returned Percentage Numbers returned Percentage 

1. Who can neither 30,621 20.5 15,207 9.46 
read nor write. 

2. Who can read 26,667 18.8 15,263 10.59 
but not write. 

3. Who can read 79,399 56.0 127,959 73.80 
and write. 

4. Who have a 5,271 4.7 10,283 6.14 
superior degree 
of education. 

-- -~ 

Sources: The Lefroy Report, 1859, p.6 & 6th Report by the C.M.E., 1870, P.P., XXV, 1870, p.viii. 
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ARMY CERTIFICATES OF EDUCATION: SUBJECTS AND SCOPE, CLASSES 1 TO 4, 1882 

FIRST CLASS SECOND CLASS 
SUBJECT 

Reading 

Writing to 
Dictation 

Official 
letter & 
Precis 
Writing 

Arithmetic 

SCOPE SUBJECT SCOPE 
From one of the mos~ Reading 
advanced school 

From IRoyal Reader l 

no.V, or other book of 
similar standard. books. 

II II Writi ng to 
Dictation 

II II 

From data furni shed, -
by the examiner. 

The whole subject. Arithmetic I Reduction, simple 
Practice and proportion, 
decimal or vulgar 
fractions, Regimental 
Accounts. 

Extra Subject eg: English history, -
general geography, 
algebra, drawing, 
chemistry, a modern 
lang~~g~~ 

Source: Army School Regulations, 1882, para.104. 

SUBJECT 
Reading 

Wri t i ng to 
Dictation 

THIRD CLASS 
SCOPE SUBJECT 

From I Roya 1 Reader I no. I I I ,I Readi ng 
or other book of similar 
standard. 

II II Writ i ng 

FOURTH CLASS 
SCOPE 

From IRoyal Reader I 
no.II, or book of similar 
standard. 

To transcribe about 70 
words from easy piece in 
Standard II. 

Arithmetic I Compound rules and reduct- I Arithmetiq Numeration to 100,000, 
ion of money. and the four simple rules. 
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APPENDIX L 

SECOND CLASS CERTIFICATE OF ARMY EDUCATION AND STANDARD V: A COMPARATIVE TABLE, 1893 

Subject 2nd-Class Certificate Standard V 

Dictation 100 words of orders .... About 100 words from reading book. 

Compositior None . . . . . . . . . . .. Reproduction of a short story read. 

Arithmetic Multiplication and division ) 
of money. ) Taken up in previous standard at 

) 10 years of age. 

English 

Reduction of weights and ) 
measures. ) 

Practice (simple) . 

Simple proportion ..... 

Simple, vulgar, and decimal 
fractions. 

Regimental accounts. 

None . 

Geography None............ 

History None........ . .. 

Practice. 

Simple proportion and bills of 
parcels. 

Addition and subtraction of vulgar 
fractions. 

None. 

English grammar. 

Geography (British Isles and 
Colonies). 

English history. 

Source: 5th Report by the D.G.M.E., 1893, P.P.,XVI, 1893-4, p.7. 
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ARMY CERTIFICATES OF EDUCATION: SUBJECTS AND SCOPE, CLASSES 1 TO 3, 1888 

FIRST CLASS SECOND CLASS THIRD CLASS 
SuBJECT SCOPE SUBJECT SCOPE SUBJECT SCOPE 

Reading - Reading - Reading From a book of easy 
narratives, such as 'Royal 
Reader' no. I II. 

Writing to A passage from any Wr1ti ng to Extracts from Regimental, Writing to From 'Royal Reader' 
dictation standard author. Dictation District or Army Dictation no.III, or other book of 

Orders. easy narratives. 

Copying MS Making a fair copy - - - -
of a rough draft. 

Arithmetic The whole subject. Arithmetic Reduction, simple Arithmetic Compound rules and 
practice and proportion, reduction of money. 
vulgar and decimal 
fractions, reg1raental 
accounts. 

English Emphasis on 19th - - - -
history century. 

Geography Emphasis on British - - - -
Isles, India and 
the Colonies. 

Source: Army School Regulations, 1888, para.104. » 
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SUBJECT 
Arithmetic 

Composition 

Map Readi ng 

ARMY CERTIFICATES OF EDUCATION: SUBJECTS AND SCOPE, CLASSES 1 TO 3, 1906 

FIRST CLASS SECOND CLASS THIRD CLASS 
SCOPE SUBJECT SCOPE SUBJECT SCOPE 

The whole subject, prominence being I Arithmetic 
given to problems. 

Reduction, simple practice and I Arithmetic 
proportion, vulgar and decimal 

Compound rules and reduction of money 
reduction of avoirdupois weight, and 
linear measure, a simple messing 
account, simple addition and sub­
traction of vulgar fractions in 
concrete form, L.C.D. not to exceed 
20. 

The SUbstance of a passage of 
English prose, to be written 
by the candidate 1n simple 
language. 

A Knowledge of the four cardinal 
points and of the four intermediate 
points of the compass. 

Composition 

fractions, military percentages, 
average and proportional parts, 
simple superficial and cubic 
measure, and regimental accounts. 

To describe in simple language 
any common object or any incident 
which the candidates have seen, 
or any place which they have 
visited. 

Composition I A simple letter of not less than 
70 words to a parent or friend. 

Writing fro~ Extracts from Regimental, Comman~ Writing fro~ Extracts from Regimental Orders. 
Dictation lor Army Orders. I Dictation 

English history I From 1688, plus a campaign or 
biography. 

Geography General Knowledge of the positions 
& sizes of the continents, oceans & 
leading countries of the world. De­
tailed knowledge of the British Empire. 
Sufficient knowledge of the movemen~ 
of the Earth to understand the varia­
tions in time, the seasons & climates. 

Source: Army School Regulations, 1906, Section V, para.136. 
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APPENDIX 0 

CLASSIFICATION OF BOOKS AND SUBJECTS FOR CHILDREN'S SCHOOLS 

War Office, 1 September 1857 

Lowest or 4th Class 

1. Writing. 
2. Mental Arithmetic: I. Exercise McLeod's Mental Arithmetic. 
3. Slate Arithmetic: Notation and Numeration. 
4. First Reading Book. 
5. My First School Book. 

3rd Class 

1. Writing. 
2. Mental Arithmetic: Exercises II and III. 
3. Slate Arithmetic, Simple and compound Rules. 
4. Spelling, by Transcribing or Dictation. 
5. First Book of Geography. 
6. McLeod's Grammar, Part I. 
7. Simple Truths. 
8. My Second School Book. 

2nd Class 

1. Writing. 
2. Mental Arithmetic: Exercises IV and V. 
3. Slate Arithmetic: Reduction, Weights and Measures, Ratios, 

Proportions. 
4. Writing from Dictation. 
5. First Book of Geography. 
6. McLeod's Grammar: Parts I and II. 
7. English History: Part I. 
8. Scripture History: Part I. 
9. First Book of Poetry. 

1st Class 

1. Writing. 
2. Mental Arithmetic: Exercises VI, &c. 
3. Slate Arithmetic: Fractions, Decimals, Practice, &c. 
4. Writing from Dictation. 
5. Composition. 
6. McLeod's Grammar. 
7. Geography of British Empire. 
8. Geography of Palestine. 
9. English History: Part II. 
10. Scripture History: Part II. 
11. History of British Colonies. 
12. Second Book of Poetry. 

(Music and object lessons should be given once or twice a week and drawing 
occasionally). 

Source: The Lefroy Report, 1859, pp. 34-36. 
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Military Department 
(Commander-in-Chief) 

Adjutant-General 

Quartermaster-General 

Military Secretary 

Chief Clerk 

Inspector-General of Reserves 

Director-General of Military Education 

Inspector-General of Recruiting 

Chaplain-General 

Director-General Medical Department 

WAR OFFICE DEPARTMENTS, 1870 

Secretary of State for War 

I 
Under-Secretaries of State for War (2) 

I 
Ordnance Department 

(Surveyor-General of Ordnance) 

Director of Supplies and Transport 

Director of Artillery and Stores 

Director of Contracts 

Director of Clothing 

Source: War Office List and Directory of Administrative Departments of the British Army, 1871. 
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Finance Department 
(Financial Secretary) 

r Accountant-General 
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THE ESHER REFORMS, 1904 

Secretary of State for War 

Arm~ ,cuneI I 

Administration inside War Office 
I ( -1 

Chief of the General Staff 
(Operations & Military Policy) 

Adjutant-General 
(Recruitment & Discipline) 

eos 

Director Director of 
of Mllitary 
Operations 

Director of 
Staff Duties 

R ec ru i t i ng & Director-General 
Organization of Medical 

Services 

Director of Personal Services 
I 

Director of Military 
Training 

Discipline 
Division 

Military Punishments 
Division 

Director of 
Auxilllary 
Services 

Quartermaster-General 
(Supply & Transport) 

Director of Director of 
Transport & Equipment & 

Remounts Stores 

Director of 
Supplies 

Army Schools General Services 

Source: War Office List and Directory of Administrative Departments of the British Army. 1905. 

Master-General of 
the Ordnance 

I 

Director of Director 
Artl1 1 ery of 

Fortification 
& Works 
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WAR OFFICE ORGANIZATION, 1893 

Secretary of State for War (small Central Office) 

2 great departments of War Office 
I 

Military Department 

I 
Commander-in-Chief 

I 
1. Appointed by the Crown on the nomination of the Cabinet. 

2. Responsible for the personnel of the Army, Militia, 
Yeomanry and Reserves: for raising each force; training; 
arms; clothing; food and lodging; discipline. 

I 
AG 

T 
10 DIVISIONS 

1. AG's Division 
2. OM's Division 
3. Military Secretary's Division 
4. Works Division 
5. Armaments Division 
6. Military Intelligence Division 
7. Medical Division 
8. Military Education Division 
9. Chaplain General's Division 
10. Veterinary Division 

---- - ---- l 
Civil Department 

I 
Financial Secretary 

I 
1. Appointed by the Secretary of State himself. 

2. Responsible for production in its widest sense: 
arms, stores & equipment; payment of troops and all 
expenses. All estimates and expenditure. 

DGME 
(General Sir W 0 Lennox) 

I 
I 

Officers' Education Subdivision Soldiers' Education Subdivision 
(MEl) (ME2) 

I I 
Assistant Director 

(Colonel A M Delavoye) 

I 
Professional education and 
examination of officers, 
including the Staff College, 
Royal Military College, 
Sandhurst and Royal Military 
Academy, Woolwich. 

Director of Army Schools 
(Colonel D F Jones) 

I 
Education and examination of WOs, 
NCOs and soldiers and their 
children. Supervision of the 2 
military boarding schools, and 
garrison libraries. Appointment 
of teachers and librarians. 
Civil school fees. 

Source: War Office List and Directory of Administrative Departments of the British Army, 1893. 
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Source: 

DIRECTION OF ARMY SCHOOLS, 1914 

I 
Department of the Adjutant-General 

I 
Director of Personal Services 

(General Sir C F N Macready) 

AG 4 
(Lieutenant Colonel H C Sutton, AAG) 

r---- I 
AG4(a) AG4(b) 

Ceremonials, Appointments and Army Schools Subdivision 
General Services Subdivision I 

Major H S Fleming, retired 
I 

One Army schoolmaster 
Three ex-soldier clerks 

War Office List and Directory of Administrative Departments of the British Army, 1914. 
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Inspection Division 

Assistant Inspector 

Superintending 
Schoolmasters 

Schools: 
Adult 
Grown Children's 
Infant and industrial 

Total 

INSPECTION OF ARMY SCHOOLS AT HOME, 1865 

I: London, Aldershot, South I II: Scotland, the Northern, Western I III: Ireland. 
East Military District, Woolwich, and South-Western Military Districts. 
Chatham and Colchester. 

Lieutenant Colonel A C Gleig RA I Mr J P Sargeant 

Aldershot: J Grant 
Shorncliffe: J Belling 

58 
58 
59 

I 175 

Edinburgh: G Robertson 
Portsmouth: R Kirk 
Plymouth: W Savage 

39 
43 
37 

I 119 

Mr E A Vicars 

Dublin: A Barnes 
Curragh: J Newsom 

37 
35 
34 

106 

Source: 3rd Report by the C.M.E., 1865, P.P., XLIV, 1866, p.vi - vii. 
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APPENDIX U 

EXAMINATIONS FOR ARMY CERTIFICATES OF EDUCATION: ALLOCATION OF MARKS, 1888 

Marks 

Qualify- Qual ifying 
Class Subject Extent Full i ng Aggregate 

Minimum 

( A passage (Handwriting 40) 20) 
( from any ( )100 )60 ) 

Writing to Dictation( standard ( ) ) ) 
( ( author. (Spelling · .. 60) 40) ) 

1st ( Arithmetic · .. · .. The whole subject ... · .. 100 60 ) 330 
( Copying MS · .. · .. Making a fair copy of a 100 50 ) 
( rough draft. ) 
( English History .. . . . . . . .. . . . . . . . · .. 100 50 ) 
( Geography · .. · .. . . . . . . .. . . . . . .. · .. 100 50 ) 

( Writing to Dictation Extracts from (Handwriting 40) 
( Regimental ( )100 50 ) 

2nd ( District, or ( ) )120 
( Army Orders. (Spell i ng ... 60) ) 

( Arithmetic ... · .. Reduction, simple practice 100 50 ) 
and proportion, vulgar anc 
decimal fractions, 
Regimental Accounts. 

( Reading ... ... From a book of easy narra- 100 60 ) 

( tives such as "Royal ) 

( Reader" No. III . ) 

( Writing to Dictation From "Royal (Handwriting 40) ) 

3rd ( Reader" No. ( ) )150 

( II I., or other( )100 50 ) 

( book of easy ( ) ) 

( narratives. (Spelling ... 60) ) 

( Arithmetic · .. · .. Compound rules and 
reduction of money. 50 30 

Source: Army School Regulations, 1888, Part IV, para. 104. 
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APPENDIX V 

SPECIAL ARMY CERTIFICATE OF EDUCATION 

This is to certify that 

has attended courses of instruction, and has passed an examination at the 
advanced standard, in the following subjects: 

(1) Group A (a) English 
(b) Arithmetic or Elementary Mathematics 
(c) Civics, History or Geography 

(2) Optional Subjects selected from Group B to F. 

(Signed) ................... ) 
) 

· .................. ) 
) 

· .................. ) 

· ................. . 
Education Officer 

Students had to pass in a minimum of one and a maximum of three from Groups B to 
F: 

Group B - languages and History 

English language and literature, with special reference to either (a) 
Shakespeare, or (b) typical authors of the 19th century; English History, 
European History, Imperial History; latin, French, Italian, Spanish, German. 

Group C - Political Economy 

Economics and Industrial History 

Group D - Pure Science 

Chemistry, Physics, Botany, Zoology, Geology, 
Magnetism and Electricity. 

Group E - Mathematics 

Group F - Technical and Applied Science 

Elementary Mechanics, Theory of Internal Combustion Engines, 
Theory of Mechanical Engineering, Theory of Electrical 
Engineering, Machine Drawing, Building Construction. 

Source: Army Order, no.3, WO, 9 December 1918, Educational Training in the Army. 
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ARMY CERTIFICATES OF EDUCATION 
(To come into effect on 1 July 1921) 

APPENDIX W 

1. Four certificates will be awarded on the results of examinations of 
progressively higher standards, named respectively Third, Second, First Class, 
and Special Army Certificates of Education. 

2. For the Third Class certificates candidates must pass in: 

(a) Reading 
(b) Writing 
(c) Arithmetic 
(d) Elementary History and Citizenship 

3. For the Second Class certificate candidates must pass in: 

(a) English 
(b) Mathematics 
(c) Imperial History and Citizenship 
(d) Either (1) A Language (Elementary standard), or (2) At least one 

subject in Groups H to M, as set out hereunder: 

Group H - (Agriculture) 

(1) Gardening. (2) The keeping of Bees or any kind of Farm Stock. 

Group I - (Handyman) 

(1) Boot-repairing. (2) Tailoring. (3) Cooking. (4) Horse-shoeing. 
(5) Haircutting. (6) Motor-repairing. (7) Carpentry. 
(8) Painting and Glazing. (9) Building. (10) Any other handi-craft. 

Group J 

(1) Musical Instrument Playing. (2) Singing (Elementary Theory 
and Practice). (3) Drawing. 

Group K 

(1) Hygiene and Sanitation. (2) First Aid. 

Group L 

(1) Shorthand. (2) Typewriting. 

Group M 

(1) Geometrical and Mechanical Drawing. 

Those who are aiming at the Special Certificate are advised to include 
Elementary French or other language in the examination for the Second Class 
Certificate. 
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4. For the First Class certificate candidates must pass in: 

(a) English 
(b) Mathematics 
(c) Geography and Map Reading 
(d) (Optional) A Language. If this examination is passed the fact will 

be recorded on the Certificate. 

5. For the Special Certificate candidates must pass in: 

(a) English 
(b) Mathematics 
(c) An Ancient or Modern Language 
(d) Any two single subjects (but candidates may not offer themselves 

for examination in more than three) from the following groups: 

Group A 

(1) Imperial History. (2) A Period of Modern or Ancient History. 
(3) Geography and Map Reading. (4) Economics and Citizenship. 

Group B 

Languages (Ancient and Modern). 

Group C 

Logic. 

Group 0 

(1) Mechanics. (2) Chemistry. (3) Physics (Sound, Light and Heat). 
(4) Physics (Electricity and Magnetism). (5) Botany. 
(6) Zoology. (7) Geology. (8) Physiology. 

Group E 

(1) Civil Engineering. (2) Mechanical Engineering. (3) Electrical 
Engineering. (4) Agricultural Chemistry. 

Group F 

(1) Theory and Practice of Commerce. (2) Accountancy. (3) Commercial 
Law. 

Group G 

(1) Theory and Practice of Music. (2) Drawing and History of Art. 

Source: Regulations for Army Certificates of Education (to come into operation 
on 1st July 1921). 
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Copies of the Soldier's Pocket Bible and the 
Soldier's Catechism. 

Copy of Petition to George III, 18 April 
1769, for the establishment of the Royal 
Hibernian Military School. 

Charter of the Royal Hibernian Military 
Schoo 1, 1808. 

Bellis Instructions for Establishing and 
Conducting Regimental Schools, 1811. 
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Roberts 0 W, IJames Thomson, Army 
Schoolmaster and Poet, 1834-82 1, a 
biographical note. 

The departure of the 'Hibs ' , in the 
Irish Times, September 1922. 

White ACT, The Story of Army Education 
1643-1963, original draft. 

Recorded interviews with Brigadier W J Lunt 
MBE, 1976 and Brigadier C A Wilson, 1970s. 

Hawkins F & Roberts 0 W, 'The Royal Hibernian 
Military School, 1769-19241. Undated. 

8. THE NATIONAL SOCIETY 

Annual Reports, 1812-16. 

9. PRIVATE CORRESPONDENCE 

Miss M M Raymer, Corbridge, Northumberland: 

a. Letters: 

CME to R Raymer confirming eligibility, 23 
June 1865. 

CME to R Raymer requesting attendance for 
examination, 31 July 1865. 

Miss M M Raymer to author, 1 September & 19 
October 1987. 

b. Certificates. Copies of: 

R Raymer's Schoolmaster's Certificate, Class 
2, 27 June 1867. 

R Raymer's Certificate appointing him 
Sub-Inspector, 18 February 1891. 

B. OFFICIAL ARMY PUBLICATIONS 

1. Orders and Circulars: 

a. General Orders (MOD Library): 

No.216. Establishment of Regimental 
Schools, 1 January 1812. 

No.544. Establishment of Libraries in 
the Army,S February 1840. 
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b. Army Orders (RAEC Archives): 

No.295. Educational Training in the 
Army, 24 September 1918. 

No.3. Educational Training in the 
Anmy, 9 December 1918. 

No.18. Educational Training in the 
Anmy, 20 December 1918. 

NO.231. Establishment of the AEC, 15 
June 1920. 

c. Standing Orders for Inspectors of Army 
Schools, Examiners and Teachers(MOD 
Library): 1899, 1900, 1906, 1909 and 
1910. 

d. Army Circulars: 

The Recruiting Department, Horse Guards, 
25 February 1813 (MOD Library). 

No 10: Special Army Education 
Certificate, c. late 1918 (RAEC 
Archives). 

2. Regulations and Instructions (MOD Library 
unless stated): 

a. Queen's Regulations: 

1844 & 1889. 

b. Colonel Coote-Manningham's Regulations 
for the Rifle Corps, Blatchington 
Barracks, 25 August 1800. 

c. Regulations to be Observed in Regard to 
the Instruction of Children in Garrison 
and Regimental Schools to which a 
Trained Schoolmaster has been, or may 
hereafter be, Appointed by the 
Secretary-at-War, 30 March 1850. 

d. Regulations for the Guidance of 
Regiments to which a Trained 
Schoolmaster is Appointed by the 
Secretary-at-War, 19 April 1850. 

e. School Regulations for the Guidance of 
Regiments, 1853. 

f. Army School Regulations: 
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1854,1857,1871,1882,1888,1891, 
1897, 1906 & 1911. 

g. Regulations for the Management of Army 
Schools, 1863 (also found in Second 
Report by the C.M.E., 1862, P.P., XXXIV, 
1865, Appendix XII). 

h. Regulations for Army Schools, 1871 (also 
found in Second Report by the D.G.M.E., 
1872, P.P., XIV, 1872, Appendix 1). 

i. Instructions for the Guidance of 
Candidates for Admission into the Army 
as Schoolmasters, and for Admission into 
the Duke of York's Royal Military School 
and the Royal Hibernian Military School, 
as Pupil Teachers, 1893 & 94. 

j. Regulations for Army Certificates of 
Education: 1921 & 1922 (RAEC Archives). 

3. Royal Warrants (MOD Library unless stated): 

Appointment of Commissioners for the Manage­
ment of Affairs of the RMA, Chelsea, 
24 June 1801 (see also PRO WO 143/6, ff.6-9). 

Regulations for the RMA, Chelsea, 26 April 
1805. 

Appropriation and fitting up of a Suitable 
Room as the Schoolroom by the Barrack 
Commissioners, 24 July 1812. 

Appointment of Army Schoolmistresses, 29 
October 1840. 

Formation of the Corps of Army Schoolmasters, 
2 July 1846. 

Establishment of the Normal and Model Schools 
at the RMA, Chelsea, 21 November 1846. 

Reorganization of Children's Schools, 
30 March 1850. 

Position and Pay of Army Schoolmasters, 19 
May 1863. 

Allowances of Sub-Inspectors, Schoolmasters 
and Schoolmistresses, 30 August 1871. 

Establishment of the AEC, 15 June 1920. 

4. Manua 1 s: 
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Educational Training: 1920, 1923, and 1931 
(MOD Library & RAEC Archives). 

Manual of Army Education: 1986. 

5. The War Office List and Directory of 
Administrative oeyartments of the British 
Anmy (MOD Library: 

1863, 1865, 1871, 1883, 1885, 1893, 1903, 
1905 & 1914. 

C. REPORTS AND INSTRUCTIONS 

1. Reports on Military Education: 

IReport on the Normal School for Training 
Regimental Schoolmasters, and on the Model 
School at the Royal Military Asylum, 
Chelsea l , by The Revd H Moseley, HMI of 
Schools, 24 August 1849, in Minutes of 
the Committee of Council on Education, 
1848-50, vol.2. 

IGeneral Report for the year 1859, by Her 
Majesty1s Inspector of Schools, the Rev 
Joseph Woolley, LLD, on the Royal Dockyard 
Schools, Royal Marines l Schools, and on other 
Schools under the Board of Admiraltyl in 
Minutes of the Committee of Council on 
Education, 1859-60. 

Report on the Regimental and Garrison 
Schools of the Army, and on Military 
Libraries and Reading Rooms, 1859. Chairman, 
Lieutenant-Colonel J H Lefroy (MOD Library). 

Report of a Committee on the Present State 
and on the Improvement of Libraries, Reading 
Rooms and Day Rooms, 1861. Chairman, Sidney 
Herbert (MOD Library). 

Report of the Committee on Army Schools and 
Schoolmasters, 1887. Chairman, Lord Harris 
(MOD Library and PRO WO 33/47). 

Report of the Inter-Departmental Committee 
on Army Schools, 1901. Chairman, J R Dasent 
(MOD Library). 

Report of the Committee on Army Schools, 
1904. Chairman, Colonel H Bowles (MOD 
Library). 
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Report of the Inter-Departmental Committee on 
Anmy Schools, 1906. Chainman, The Earl of 
Portsmouth (MOD Library). 

Report on Army Schools, 1910. Chairman, 
C F N Mcready (MOD Library). 

Report on Educational Training in the 
Regular Army, 1919 (MOD Library). 

Report of the Committee on Educational, 
Welfare and Recreational Needs of the Army, 
1940 (MOD Library and RAEC Archives). 

2. Reports on Civilian Education: 

'First Report on the Training School at 
Battersea to the Poor Law Commissioners ' , by 
James P Kay and Edward Carlton Tufnell, 
1 January 1841, in Minutes of the Committee 
of Council on Education, 1842-3. 

'Report on the Battersea Training School and 
the Battersea Village School for Boys', by 
The Revd John Allen, HMI of Schools, 18 
August 1843, in Minutes of the Committee of 
Council on Education, 1842-3. 

'Second Report on the Schools for the 
Training of Parochial Schoolmasters at 
Battersea ' , by J P Kay-Shuttleworth & Edward 
Carlton Tufnell, 15 December 1843, in Minutes 
of the Committee of Council on Education, 
1842-3. 

Report of the Commissioners AppOinted to 
Inquire into the State of Popular Education 
in England, 1861. Chairman, Henry Pelham, 
Duke of Newcastle. 

'Report on Training Colleges. Report for the 
year 1862, by the HMI, the Rev B M Cowie, on 
the Church of England Training Schools for 
Schoolmasters'. Undated. Minutes of the 
Committee of Council on Education, 1862-3. 

Board of Education Report, 1905-6, Section C. 

Report of the Consultative Committee of the 
Board of Education on the Education of the 
Adolescent, 1926. Chairman, Sir W H Hadow. 

3. Instructions to Inspectors: 

'Instructions to Inspectors of Schools ' , 
August 1840, in Minutes of the Committee of 
Council on Education, 1840-1. 
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4. Other Reports: 

The First Interim Report of the Committee on 
National Expenditure, 1922 (Senate House 
Library, University of London). 

D. HANSARD'S PARLIAMENTARY DEBATES 

Third Series: 

The Parochial Schools Bill, 13 July 1807, vol. 
IX, col. 798. 

Army Estimates, 22 February 1812, vol. XXI, 
col. 894. 

Supply, Army Estimates, 22 March 1839, vol. XLVI, 
col. 1,126. 

Army Estimates, 9 March 1840, vol. LII, col.1,091. 

Army Estimates, 4 April 1845, vol. LXXIX, 
cols.222-223. 

The Conduct of the War, and Conditions of the 
Army, 26 & 29 January 1855, vol. CXXXVI, co1s. 
979-1,063 & co1s. 1,228-1,230. 

Education of Officers,S June 1856, vol. CXLII, 
cols.980-1,023 •. 

Supply, Army Estimates, 13 March 1862, vol. CLXV, 
col. 1 ,461. 

Supply, Army Estimates, 24 March 1865, vol. CLXXVIII, 
cols.245-246. 

The Militia Bill, 4 May 1869, vol. CXCVI, col.90. 

Army Military Centres, Oxford, 22 May 1874, vol. 
219, cols.713-714. 

Supply, Army Estimates, 8 March 1875, vol. 222, 
col.1,463. 

Supply, Army Estimates, 16 May 1887, vol. 315, 
col.71. 

Fourth Series: 

Army Estimates, 15 March 1895, vol. 31, cols. 
1,157-1,209. 

Licensing Houses and Military Uniforms, 20 August 
1895, vol. 36, co1.369. 
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Army Estimates, 3 March 1899, vol. 67, col.1,319. 

Discipline in Military Prisons, 8 May 1899, vol. 
71, cOls.18-21. 

Supply, Army Estimates, 6 March 1902, vol. 104, 
cOls.685-686. 

Admission to Theatres of Soldiers in Uniform, 20 
October 1902, vol. 113, col.212. 

Debate on Physical Deterioration, 20 July 1905, 
vol. 149, cols.1,304-1,352. 

Army Estimates, 5 March 1908, vol. 185, co1.921. 

Fifth Series: 

Education Bill, Mr Fisher's Statement, 10 August 
1917, vol. 97, cols.795-852. 

Army Training and Education, 5 August 1919, vol. 
119, co1s.147-148. 

E. PARLIAMENTARY PAPERS 

XIXth Report of the Commissioners of Military 
Enquiry, IV, 1812. 

Report of Her Majesty's Commissioners for 
Inquiring into the System of Military Punishments 
in the Army, XXII, 1836. 

Report of the Commissioners AppOinted to Inguire 
into the Practicability of Consolidating the 
Civil Administration of the Army, XXXIV, 1837. 

Report from the Select Committee on Army and 
Ordnance Expenditure, X, 1850. 

Report from an Official Committee on Barrack 
Accommodation for the Army, XXXII, 1854-5. 

Report from the Select Committee on Sandhurst 
Royal Military College, XII, 1854-5. 

Report of the Commissioners AppOinted to Consider 
the Best Mode of Reorganizing the System for 
Training Officers and for the Scientific Corps, 
XL, 1856. 

Report of the Commissioners AppOinted to Enguire 
into the Regulations Affecting the Sanitary 
Conditions of the Army, the Organization of 
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Military Hospitals, and the Treatment of the 
Sick and Wounded, XVIII, 1857-8. 

Report of the Commissioners Appointed to Inquire 
into the Present System of Recruiting in the Army, 
XV, 1861. 

1st Report by the C.M.E. on Army Schools, XXXII, 
1862. 

Report of a Committee on the Proper Means for the 
Instruction and Employment of Soldiers and their 
Children in Trades, XXXII, 1863. 

2nd Report by the C.M.E. on Army Schools, 
Libraries and Recreation Rooms, XXXIV, 1865. 

3rd Report by the C.M.E. on Army Schools, 
Libraries and Recreation Rooms, XLIV, 1866. 

4th Report by the C.M.E. on Army Schools, 
Libraries and Recreation Rooms, XLIV, 1866. 

Report of the Royal Commission on Recruiting for 
the Army, XV, 1867. 

5th Report by the C.M.E. on Army Schools, 
Libraries and Recreation Rooms, XXII, 1868-9. 

Memorandum by the Inspector-General of Recruiting, 
XLII, 1870. 

6th Report by the C.M.E. on Army Schools, 
Libraries and Recreation Rooms, XXV, 1870. 

1st Report of the Royal Commission on Military 
Education, XXII, 1868-9. 

Minutes of Evidence & Appendices to the 1st 
Report of the Royal Commission on Military 
Education, XXIV, 1870. 

2nd Report of the Royal Commission on Military 
Education, XXIV, 1870. 

1st Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XIV, 1872. 

2nd Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XII, 1874. 

Report of the Inspector-General of Recruiting, 
XV, 1875. 

Report from the Select Committee on Soldiers, 
Sailors and Marines (Civil Employment), XV, 1877. 
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3rd Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XXX, 1877. 

Annual Report of the Inspector-General of 
Recruiting, XX, 1881. 

Report of a Committee on the Royal Hospitals 
at Chelsea and Kilmainham and on the Educational 
Establishments at the Royal Military Asylum, 
Chelsea and the Royal Hibernian Military School, 
Dublin, XV, 1883. 

4th Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XVII, 1889. 

Report of the Committee on the Terms and 
Conditions of Service in the Army, XIX, 1892. 

Annual Report of the Inspector-General of 
Recruiting, XVI, 1893-4. 

5th Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XVI, 1893-4. 

6th Report by the D.G.M.E. on Army Schools, 
Libraries and Recreation Rooms, XVIII, 1896. 

Report on Military Prisons by the 
Inspector-General of Military Prisons, XL, 1897. 

Report of the Inspector-General of Recruiting, 
XIII, 1898. 

Annual Report of the Inspector-General of 
Recruiting, IX, 1901. 

Report of the War Office (Reconstitution) 
Committee, VIII, 1904. 

Report of the Royal Commission on the War in 
South Africa, XL, 1904. 

Report of the Royal Commission on the War in 
South Africa, XLI, 1904. 

Report of the Inter-Departmental Committee on 
Physical Deterioration, XXXII, 1904. 

Final Report of the Adult Education Committee of 
the Ministry of Reconstruction, XXVIII, 1919. 

F. JOURNALS AND PERIODICALS 

The Athenaeum: 
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27 June 1846, no.974. 

Black Dwarf: 

Vol.V, no.2, 2 July 1820. 

Blackwood's Edinburgh Magazine: 

'The Death of Mr Gleig ' , vol. CXlIV, no.874, 
August 1888. 

Edinburgh Review: 

'National Education', vol. XCV, no.194, April 
1852. 

'Report of Commissioners appointed to Inquire into 
the State of Popular Education in England and the 
Reports of Assistant Commissioners, Evidence etc', 
vol. CXIV, no.231, July 1861. 

Fraser's Magazine for Town and Country: 

'Gallery of literary Characters, no.l11, The Rev 
George Robert Gleig', vol. X, no. lVII, September 
1834. 

Quarterly Review: 

'Moral Discipl ine of the Army I , vol. 76, no. 152, 
September 1845. 

'Education and lodging of the Soldier', 
vol. 77, no.154, March 1846. 

'Military Education', vol. 83, no. 166, September 
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'Report of Commissioners appointed to Inquire into 
the State of Popular Education in England', 
vol. 110, no.220, 1861. 

The Times Educational Supplement: 

'Conference on Imperial Education', 12 June 1919. 

'Imperial Education Conference', 19 June 1919. 

The Wipers Times: 

Bound volume of early editions, Herbert Jenkins 
ltd, London, 1917 (Newspaper library, The British 
library). 
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1809, republished by Woburn Press, 1970. ' 

Farquhar G, The Recruiting Officer, 1704, Oliver 
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Gleig G R, The Life of the Duke of Wellington, 
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Kay-Shuttleworth J, Four Periods of Public 
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Stow D, The Training System, Moral Training 
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