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Bi%. ¥ 3#% N (student engagement) ELELSHBFA LM — M RIE, BAFIHNE—-NE
A, BRAN., BRAAMBEFIEHFNE, ERXFEHLELMMHEBRURE L BRRANEL, B
WHRFTERER B EANAIT %I # AN (behavioural engagement) ©, # Z i 4n K Cprds iy,
“qE IR EMRETERINFAEKXE (student interaction) 7, EXE, FAAOBREREETH
DEMNFAERE (WibizANE. REXNKEES) HEFIHNN, EXEERE “¥EFIUANFRGE
KESATHN CEEARE

HEHEA— ﬁﬁﬁﬁ%ﬁﬁ Nzﬁﬁ%i%MH%%iﬁﬁ%%ﬁ?ﬁ%%ﬁﬁ%m%ﬂﬁ i A #F
R —NEERRRZNFENNA . AFENFE “BRil” Ax (BFHF) FIHANEL, EXFEFH
o RXWEHFHRERBZAFEZER, ﬁ%ﬁﬁ%%é XE “BARRH A LA E F &L F S N ERE
RAKXVIE ", AFEHAARL: ELANAHART (FRELEZTHNARE, LHAXE . HEHARE, EF
EFn CRHAET ) FEERAEHR CRE-—DRW284% %), BEXRXT (REHEKFHF M)

D Bond, M., Buntins, K., Bedenlier, S., Zawacki—Richter, 0., & Kerres, M. (2020). Mapping research in student en-
gagement and educational technology in higher education: A systematic evidence map. International Journal of Educa-

tional Technology in Higher Education, 17(1), 1-30. doi:10.1186/s41239-019-0176-8
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(Journal of Interactive Media in Education) ©, &% —1E#3% A -&F (Lesley Gourlay)
HHXFT, RAECHF R+ X

XEFREAMTBFHEFRETZIRNNHR, 5K EH—MEE “WEHE” (normativity) ##
B, XTHZENARNERETAANERN, “FUEXANZETHEERAFINRELET, &5 HEN
TR E, KT, BIFAFIRNN AR NI EHRFATHHAEH LN “KERE” (performa-
tivity), W fJ7 @l ek J R Z A F AR “FH” (discipline), MR “HMEH” ER, XF
- NRMEER, “FH” RIERTaH#A—F B “REMW", ATk FEMA “WEHRE". ToEE “KHE
M TR EHEWN “¥(3I4” (learnification), HIHUAEFAEFIFLERKRTH RN IZLEN
(I

EAFHRRFRB T FTRNN HEW", WA, EEHERM AR T BNRNFEEREFTL,
TXHEBRE R AR Ehk, XWERARNE —NEE, AREREXLEREGELERAAZA2NET
MM AFFRECHBFHEEAREEFI NN =ZANEN: BB R “BR", B4
TR ERESRX =AM EREFN, UTHFANERER () URFEMAESZRFEIA, BLKH
EHRE—TISIFR, FFREEITREX = AMEN, EE2HXBEETESEAX=MEN T E, Fm
KA REFE “HERE RSB E ARy ERG K", EFw, AXK “EEK” “FigE” “B8” =
ANT7 T 45 2 L TR K

KT “EE” EM, BEANAN “FRAAEXKN XR CHEE ‘XE OMNT CEERR EXEER”, U
W EREEWNHEHRFEDN “FERXR” “ExWES” FR#AFITH/N. BEMG AN EENE, EHT
FAERENEARE N A7, AENERLE R “XR2” M AR WEEZM, T H, “FIHAN
=X HE=F3¥3" BMETENELENE RN,

xT “Fg ERA, BEEANA¥EERANERE M N EE, FEWMENNEN, B )i ZEH B ¥
AREAFZRNINEF WAL, Lk, MAFEH “X 27 AERRENEEE, B “RAFTEMmbL. A
g, WRS T MEESRN., MELZHE, MRAFENLTF, REAHFEXURER#BARR. #
TZ, RN XR. XEZQMENERBRERE, X— SRR TERIEEN “HEHE ., AENER
W “BAKRT EFEREAMARE TR PO E B E A

RT “BE” EM, EENAHREXN, “BAUEERETRESGEEFNFEREMARKR, BT EHLR
BAK., ZHEMRREX B EWEMS), TRBEAXR, ATEEBR”, MALENERLE SR FRIEAF—
AR, tHEEREGHRIETAEMG A, TLAERLAKFELE, “HTFEBRRBAFITEX
R,

HMT R, FIARNNEREESFENEFIRRFAES., TREIFETHFIZNERE “KHH" (L
A, “UERATEAFGNAEEERG TR D RRMRFEURSMES”, FhE “—F7F UEH AR
I HEARAR" AT, FIBRANTEFEAMENE “XRZ. DAFBERWLL”, “XR” B¥W “BHRR”
W—ANEERE, AE¥EEFIREPHEETHRET “EXERMENKR", T FE M EZMAG, ETEMHEE
FHEfmEE, Mt —FPHHRERFPECEE, AhTH, FIHRANE-IHY ., G108, TP RAT
HEBN, ENEFEENRELEPHXABEMFERME, “TorRAFTRE 3 7, LHS AW F T ZNL
FHLHABEE, B “BwmFrE ‘3 FAWEH. SHFEINERMMEANINETBERNEER", XFERKE
e, B “EUFZUE, BRANMHERABNSENHFRE. XEAMXEZ, ENFARLERBNAAL
t, ARBIHEAFENE., BAKE. FFHRMELENRT, T “FARFIZNNTHFLZEMAAAIL

D Gourlay, L., Campbell, K., Clark, L., Crisan, C., Katsapi, E., Riding, K., & Warwick, I. (2021). ‘Engagement’
Discourses and the Student Voice: Connectedness, Questioning and Inclusion in Post—Covid Digital Practices. Journal

of Interactive Media in Education, 15(1): 1-13. DOI: https://doi.org/10.5334/jime.655
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wHAT,

BFHAALERRKE Akok, AR WER, TETMANRRES 2 “BHR". B#E 24 “KA” (A
THE). HEAXRFE—F “RE” “BE EWMAHEILNITR, HAARZLLHAS. KERE “Eirik

T WS BETPTRIHAFE AlBEAT,

FE, IRERT A ERARFTHENRS.

FTRATHRARBRE, EAZRETET. NEFHANAR
P, CAMEREET WEERREABRAAREUNE DREEFEZNE,

RELEZ B, MERRFTFAEN

REAE SR HT A - 3 B A AR AT oy E AR (B R3)

5

T

BHTFLRfTAHTE “H9” ik, BRZHKE
FIFEFREZ, FTERSEIEESREAZSEHBENH
FEMEIRETRAM T, 20203 H, REE
JLFZ LM EDESENIER TRBFERHFER. B
b, SEHENBERNTREHFHERE, B
ImRIEIE S, EXEEmthE GEFEIN . ASTUHH
MR T— I EELESESRKARERENNTER, EX
KANMTRSHFHEF “ZEZIJEANT (stu-
dent engagement) . HATAAXKIESEIUAR L
BRE “WEAEHIFL, BRI “SI|N EHE
EBERI AFERZE (student interaction), X
WRFH SIS FEEL, KAXNBT —MIUEARE A
BFSEHE ‘0 MEN, FEUHETEXHR

BERNEER, A—HMEESREAENR, FEEE,
FRIFEFHERFEIIAEARNRHEFEIRAERXD
FARE . DR, RATRNEZIEIEHE
AEXEFASHAVFRHEN—ESRERERA
7w EEBERONENESX, BIXR. BE. #HIK.
EFMAEBNEEMN . XEREHHIMHITIEMEE
il “FINT AR FE A8 & X E A
FE. REREBNBZXRALRNET.

—. BFEFHLEFIRANER

ELEREMRRRTA “BRE" HFEFH
BXA O, REAEFHDU, FRANX—ER. S
SRR E ARIE IR, BRI — LT B
INARHFESFHEMNERASLE, SREXHENE
BXRUMEFN. HRERRE LS “MUEEAFL”

38 | DISTANCE EDUCATION IN CHINA 2022, NO.4

BEREBL—, RABEMEHN “EHEI” (&
RIXMEFMNE T FEEUZER) . XIREERFERF
“WAEH” B, AEAENNTEEET, BER
FIENNREFITe M FEKXEH S BHE XU SH
g, XFhETRMNEAREXENBE L, URE
BAEBRAREZHIM SRR

XLERIEE LRI BTN, HREEREERT
EBEEANEXRKEY “NE” HENLBEX %M. 2
sy “EBR” BFEFHE, BN ETEEL X
ET, ANERSZREMAELNERE “3K
B “BR7 “FI/N EHL. BEXMELSHF
5B ZEHIF, WMFE (Kahn, 2013) FrigH
By, FAEZIF/ANMS R EERERE HEBIR,
X—RBAEABERTAXAE, EXEFEEZ
SE5RKRE4SE (4. Barkley, 2010; Quaye & Harp-
er,2015), MAXENEZHIE “BH5%” S5
B, RREFAEIR/ANBFEEN A, “EHFD
23 SMEBFHREMEZIEZH. SHZARR
BIFEER. S5FEHERRATENRZEIR
BARFEZIMHXMINTFIZFF" (Coates, 2007, p.
122),

REXLEAFFFRRZRRA, EE2MAIFE
N, TEFANIZIERIAME AT ANATE, X
L4 fFeR A 2 MSE M (normativity) , NEI4& 8
(Trowler, 2010) XBRELWNEZEARRE, 53E
WAES. hiE. ARAMHEX, £# (Kahu, 2013)
MHHBEHZAEZIRARS, BEA A “TH
=" (metaconstruct), BEMNANFTEAE: DITH
M5 HFELERAERNT; QIEER—ME
FANEAELRE; OSXbMEn; @ “BEH”
(holistic) — 32 EIR =B ESHE—E, hIELHITAH
NAESRERIEZENHEER, BIRLRASE
THELRAEINREBIE. FHF (Kahu & Nel-
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son, 2018; Kahu, Picton, & Nelson, 2020) 7 /5 &:
MRAH#A—TERTXEMNS, AXTE, i
2013 MBI H M X EMAR KA,
FHEZIBAXNREIERBRRRKRERHENH
Ro BERSZFITHNA— IMMRACERRTAELFES
BB, FR2BERNERA “ELIEH” (on-
line presence) MBI, MEFHRZL (. Garrison,
Anderson, & Archer, 2000, 2001; Garrison & Cleve-
land—Innes, 2005) YRR M AR TR EL RS
SN EZRNE, TAEEMNE FRE_EXEFIEH
1, “NEXEAEN BElEHE. X5RHPHN
R, X AEMEBIERZSIEN, TitE
BRI ETELFEI/N, ME, “BkBFX” (connec-
tivism) #ESEHFHE R RITER (40: Siemens,
2005; Downes, 2011), BXBF XIEFERIFAZX LS
5EF4£MHRNE, INAZIDHTRENARZANS
Y, Bl E X BARAEH, BEMEHTRRNLE
EBERBEIEEF RS AERAAEHERA (DA
EFX) Bk, #AEEFREREEMN “FFS” A9
SEER (Knox, 2016, 2021) o A8 WA A E itk a]
BEH IR IAISE A, MBI RESSEFAEH
MEFRM “FTEM" (performativity), MAZE
UEFFEAFEFABHATR, AEHERNZE
SIHNIRMZ=E (#0: Macfarlane, 2017; Gourlay,
2021) . M\BEEZLE, IHE “%” BHITHES
5|%& “Z31k” (learnification) M&K, WUEFIAHR
ZIMEMEE EHELZ R, EES™HREM (40,
Biesta, 2012; Gourlay, 2015, 2021), #B{#=% (Bond,
etal, 2020) WEEHFFIRANHARET T EE
BRI M LR . b1 AT X 7 EER D> E X Bk,
THERZ AR, BT, BNELEEFE
XA A AR FZIRANE X, AR “BEB
TR AT BN X FRE B AR 5E I B X FRALS Y SERRFF
BidiE” MR (Bond, et al., 2020, p.22),
BEERERSEZRS (JISC) (XIFHFaEH
BRERAREBMNMG) HiEAXFRN—BMRERTT
“BEESRERFES” MR (Barrett, 2020), 1£3E
B4 (Barrett, 2020) IRH =/, “EIAEH
F3? “HFHRIFMFEIFEARA?” “BATTAX
T EFTE RS2 dhigd, “F
MFEISHWRNZIEXN L, BIAFEEIRE FRILFR

R . MNETEVTS EAERNIAZIRIMOE 5 E
HEMBTRZE” (Barrett, 2020),

B Er I, RIMNATERZRRFRRIE, BER
INATIMFIETER—FRINGFL, BREBENRFED.
TEEMMER. £5%3. L55VEH. BEM
Zw|, UMEHESZEMARZIR (Barrett, 2020) .
BERXKERHZEERALRMEANE, MeMEBH
MER—RINBERBE MR ZLEWRIR—RT
BETMIER, EHZEES, SFERARMCEE
B ane. REMSZAAE. thMEFARIE
CHRIMBER. SMEXRFE UARERSFRR
(Barrett, 2020)

EEFNXMRE— M ABEE X Byl miE
EEE. XAERE, RMNTEMTAFEIGT S5
Ko BREMBEI T HFaEHE NN —LE%0
Ri%. RiEz—2FRRIAY “TEE EANXT
MBEAXRTHEHRFHERKORFWH, EZE,
AR, X—HESER = IR &IE, mBKBTREN
BERZRBFSEKERBEHI (disciplining) MIF 4%
SIRANERLK, REXNEERFERE. BERMERN
B, TEBRMNMRSERMMARIMENER, &1
ERPEEFEXN “HK” HEHFFEIRANEZL.
HMAAXRBENHEREEERREZRSME
FRIAMPLRIETEBRAE AR, HREE
FARINE.

Z. ER/MNARRR: EEMAE

AT N X IE7E & FE AT R B & FF L R AR Z B R >k
MELHEE, 2020 FHRBHKRFFE (University
College London) #EM R T — N TIE/NA,
INARR—BOAARIZIA “eONMER ESEXE.
EMNHEIE R FHERBEFTREREFLRINT &
Hi%=” (Near Futures Teaching) (Edinburgh Uni-
versity Centre for Research into Digital Education,
2020) EANAEARWFEANIE . 20 B DUARERLE (fu-
tures—thinking) A% % (41. Facer & Sandford,
2010; Amsler & Facer, 2017), XBETFEITHH
7%, TE300 BHERR THAZEA R FREM LM (scop-
ing) M5, FRELENMONHER . EARREREIT
fi. ZHEMMAE. XRREMKRSEMREME, X
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PMREERMNMAFECHEEERGFE—LHBEZ
&, BMHBERREY “HELRTE” (Connected Cur-
riculum) #E&H “BBECME” (connectedness) BY7X
NEE (Fung & Carnell, 2017) . JBFI-RTT/RiER T
UTRE.: “BEARARMAZ, BTIEFEFE
FIRMA, FBRSNEMEZROMR, BBRKRERE
B RE—FEEE. EENMENHRERE. F£K
B E IR — R G R 3 T AR A A9 AR SR P B9
B, MMBEMEANFES, RABMIRZAHEE
#.” (Fung & Carnell, 2017, p. 3)

F—RmB2AEHARERY, BIRIAEXFIZRIM
REMENA. BEANXREET “BE” MBX. T
EEBE T = M0 EM, BEZ2TEXFME it
. BEIERMERSEINZRB S NIBREEES,
RERBXRZZREHEA R FTEE N IZAEBIE
W “HE” “REET B8R,

“HEL” BIMEMEBESERBTKRFZFEEEENE
At b, EIEMELXEMNLR, TR, MRARE
EXNEELXR, PABTFHERELIAE, =8
FREENR A T EFRMAE, REEE. FEANER
KR, B, REBHERFEAFHIIEEL, B
HEFEREATREFTEZXARFELAM. BFERAERRN
“EEI BEFE, MMEFEA SN ZEIBRFIFEEIR
BFEXR, “BRM" MEVIAAXLIIATRER. BUAL
MFENTR “KE” AFS5FINNE, MRR
CEMM R, RO REH — 5 INfE X Fh
K, R, RBRFZZRBEEARREERB T —
“BRITELBFMERBA” TE (Moving Online to
Teaching and Homeworking) (UCL, 2021a), #fz3#T
THIEIHEH RN KFEHERE THE IR (Gourlay, 2020;
Gourlay, et al., 2021), A7 7 fRZ1EHAE F £ ME
WX EMERNEZL, &E (Gourlay). FFE
(Katsapi) FI3AE3E (Warwick) #EiFFERERSH

FEZM, SEMMNOMNBERR. /AR EIT
Teams &/ # 17, 27 BF=EDH6H, FH3I~7T A
“E, HPUAYVNA (93IRFANR) BFARAE
MFRBEFRE, AIMANERELE, EF1HE
AR HEFE, BRTRE14, HthAHEEE
PREF “AhaE”, Ra/NAEEBREEETE Teams
FEHTRS, SMAXGHIMNENRERXFHESR
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1k, RERE LR =DTBH TR,

RAE: ERMAE

EFRESNEARNER, $BT (Riding).
/R (Campbell) . 2 F& (Crisan) M THh 7w
(Clark) BidJi£E &R (UCL, 2021b) 3%kE#%
BARFLZRARRLY, ARMBNEFREARETTE
FEAEEMELZEIERE, 1ZRED BRI FEEE
WERZAB T EEFE, BT AR IURE A
ERREFBHMNEFARENOETEGE, EHZAR
BEA, ZMRAEITTth R E S E i A & EIEIRF
TREEM A, AMRENREREBEEDELFEIN
AHE T, XN R KRN FEMT AR, hiE
BInEE S T MEEE TS HFUHIRERFrEXT A
Peik o

AT RAERRENNAAELBEENEX, BN
4 [ BA F3 Microsoft Forms iR it #HZ%iAE (8E LM
. SRR, TREFERM FFIE” QBEER
), tkanETEFEABAT T BELZFINBRY
(R+. FHEHERYE) M “BR” HEAEL%FIE
W (FIWMEEPIRTE . BIFESE). AOFIFER
HERIAABTREALZIAKRTENER: F4
BEHSPHREZABRE LRE/ARBEITMANE,
M “RERFEEREFNR” “SEEmEHEL,
REELMERNENBE. SNAZELHEERIR
PR M 722 I RE SR SRR N E TR E X &5
AT HEE (L E/EEDE. BRIES.
IR REN. DENZEF), FRE R FEFAEGE
EEREME AT R ENTNELF IR, HMEE
FRAMTELEIW GRS, BRRKREENZELTF
SR

Microsoft Forms A & £ & o] # T 2 % K h %5 Bl
TEES T, HEARE T INEIRBAR RS A T
FRITMAETTFERATMAI KRR, NIEHEEXS
E—NETIFSBE St (MNE—ZIERE), S&EX
E-—IMEXAEEEEMNEDLE (NEERREITER
BR). AFRELI00ZZHRELHEBIE. KBIR
B, XFEEFMEEREN 28 2ARES T IBE, fb
MNEEREBCHZIESTNUETWM L EHIRTE (23
AR). SMELHITE (16 AR). EZPAHEHS
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(15 K) HMBHFFHES (9AR) HEXNFEIE
KR EEE#, ]S PEFEARERAEES
RRNFE, 4BEAHFEE. 72V EFE (BT
W) M7 BRBEFIERXNFE (3~-5F), HHF6
MBERST “&RELXFES. XBEHHMEEIZE
SERNBWMELE” (Preparing for Online Learn-
ing-Tips and Advice from the COVID Cohort) HJ#t
M. BABNERRE, EE2B(1BESFEESHR
ENMNEIRLE 7T ERORNT . BEEIBEX
AE—HikEF, FRIEMBIIARBESFESHA
SNEHEMBIRA T, MHHAHEENFEEBC
By, BdMMNESHEXMENAL. EEZEHN
A, RBMBAEHEENHATA, XETHTEHFER
B EMFAMNZEIRH. REEM. NTEMZRIU
KL prEMEyEY]. A0 = MIniE 5 E
FREMUM, PEERBEREZZRBEHRRER
2020—2021 FERIANFNF L, XIMARBHBE
LIEERIFAFARRMFEESS, ZMBBE— ¥4
(FT) ME, SBEIWAEF (REFANTRE)
AHO—RFEERFK (RAR) WXFF, MI58EX
ISR 4 — R HEM, XTI AETEAZER
B—NFEE, UBCHARIEERMoZM0IE ZLmE
. REXPMIMMMR—HRIFREXE, BEE(F
HEXEIRMPEEEMNTA (FERLTXHDT)

M, #AREN
BATIRIB LSRR = AMHEN (HBE. AR

MMEW. BLEZT, BERRERE TR AT
R, X “BTHL". EMARATRNBAE—NRHN
FAEKE, REMLL, BNEDTEIERNZIAS X
P R B B IX = MMER TTE B HE R
WAy E MR AR AKX Y], AICGREMIEZX LI
Bl o

(—) &Ex/hA: “BE”
SINESNANIENFEEIEH 52 MMEMmEE

REKENERN, MNNSKREES, W30
@A, RIEMTeR. XENARELHERE, MR
TRMZZ M ERFNERREZ — B{1iE5%
SRAFRSRKREHRRZE. PR FLEFE

TR BT ABE, REARUEHELENN
AEEAR, MMNRRAELIRZIEARETR, B “4L
% AR MR TFRLTHFLTRERSSH
SAEM, BIT/NE. IRAMNNFEEYNRESR
TR, FEZFEGFRIAELEZIMNBAFE “RXB
BR”. B NINARBAL TR EES, LHER
ISR R M IR BE T H
FIHEMMEARS “BEE" REEIN, Bt
o, BIMVBRIFBREMFARLR=KITH.
5218 “mE" HTEHMERM, @ Moo-
de & “GlE=E" LFEMEFEL . KRR
LR EIARNIRE L it dT. AR LEIERNF BT IE
FHAREIACESRN— R MIAAMFEFF
REMEMERAMNNMEEET, PAHSEIHN
o INRBEFEZRXMRS . IR, B XE

FAKE, MR NARESZNFEHEMES
5MRtiomNEKR, FEZHEEIETHROTTR
=, BIERIHS I, 11§ EXH TR AR T —F
FRTENEASEIR, BRFTHRERXR,
FEMREGHAARBHEF S NAFER, TRtk
Vv (e) B A FAB K . X LR BN ERIE 1T WhatsApp
Zoom LB EE L FitfT, MIEEXFEGF TSN
SERNIZEEIZ IR ERRMNE R, thiTIA D@Lt
RBAEMEL TG R IR R ZEIE RNt
T, NPEFIJREMNER “REER", FEARKE
AR, MEEEFAEEEIMEREIARTEN
BIE M, BB FAREF IR Teams 5
Zoom¥E& E “mnHE/NB” (coffee catch-ups) 5
FHERFTFRKR, 5SS NAMBEREHERFXE
B, XEERT “BER”, AT “ABR". AA
R DUB AR E R F IR TR HAMER, 8
FEREMVEBNMERZ4EEBRERR, i ‘B
FOFR, RN ESIMLE,
FRAREIFKRA “XK” “HE” “XB” XNTF
“HE” EXEE, FE{RBABRSEDSEKRHITIE
FRIZANBE, EEMN=, XEFEHNHIEATERE
B, W ARMENRINESISHE FEFHN “B LR
7 Z22, R, EMPHEHFZIRAN. FEMFNT
EXEE, REXLEMTHEMNERE SCGRIBIRF ]
REH H B E L SN R, BERERKNN
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AEENERET, XEAREHY. ¥RE. 8260
TRERFFEEE “ER” “BE5Z” WiER, bt
WM EERAIPIRFF AZREKITL B, XL .
PP EXREEZMIORBIFREILZ AR “HEN”,
BRI EMXM—HR, BABIFTROAANEFER ]
RSBREENLENIATZR. ARBERERMBASE
1 “FEE”, IS E2—F “RNAZH” mX
2, BRIEEHIEEIEOEITEEFER F.

(Z) BZE. “HEL”

AT S MEERAENZEN “EEEEK” T
ERFAM “BE, MREmEEMEE, 2y, 8
—EMSNNHFRRIZFEF SRR, BASERE
SRHEENRT . 2BOFEE (57%) RSN
NEEXNEFES, EHWMEMRK “hgH” HE%
Fo tbgn, WP —frZpERIALER BRSNS H
EATHRNEEN, SEXMHERZ NEBEF” BE

BERE AR o] g4 DUE AR TR EE R B i —i
FEIE R iTit 5IRFEME X MRS FIAE % o

BEHFRANSHFE (61%) RENAELFES
B, XNiFEEAXFHIREREE T E X mER
ETH “BEM”. SEERBEATAEERED
BER, ft1RARSE LR NERIHENEE M,
BREReTy BRI HMPE” NEX, RE2BITE
FB., FEZAELRPHEFTHTMIREENE
MER, Bk “BEPR#E” . — (AR EDE SR
WEIER, H—NEMRRELETAITREETHRETE
R R A LEINAY . “FA B RS SIILR ITIE /Y
e, (E&iwis) FFTHRwEEASZMHELE, BA%
BSME. REFEIVUFHROBAVELRERFEE S
LU BREINRER

BR—NEERTENFATRFRLFS, FEifb
oY “FERIARMEBEACZREBE Pt 7, N
FREEFHES, BEELRZT, MXFSEINERE
RAEE FXR2HLPRRHIERN, RIZEFLRT
£, 1 () BLAFRERKX. 289K, REHED
FIMENEEZEBSER Gz,

ATH—FTRETIFISFZINENRED, 2
AT E RIS ZSERFITIRN, b “EfEME”
“ENHITRFRNEFS” “ERIEAN . ERFE
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“Engagement” discourses and the student voice: connectedness, questioning
and inclusion in post—Covid digital practices
Lesley Gourlay, Kristyna Campbell, Lauren Clark, Cosette Crisan, KEvi Katsapi, Katherine Riding and

Ian Warwick

The Covid—-19 crisis has led to a rapid pivot to online teaching and student engagement across
higher education internationally, due to public health ‘lockdown’ measures. In March 2020 in the UK this
move was sudden, and universities were forced to move their provision to digital formats with little prepa-—
ratory time, and in many cases, inadequate training and experience. In the subsequent period, higher edu—
cation institutions have prioritised the enhancement of digital education, with a range of strategic initia—
tives and training programmes for teaching staff. This paper, written by a staff-student partnership of au-—
thors, reports on two institutionally—supported studies conducted at a large, research—focused university
in England, in which student views were sought on their experiences and priorities surrounding online en—
gagement during the Covid—19 crisis. In our discussion of the findings, we argue that the student ac-—
counts challenge some of the mainstream assumptions about constructs such as student “inclusivity”, ac—
ademic “community” online, and teaching which encourages “questioning”, requiring us to think more
deeply about what constitutes a meaningful and rich online educative experience. In the spirit of “les—
sons learned” from the Covid—19 pandemic, the paper proposes alternative conceptions of these values,
emphasising relationality, communities, difference, and the importance of an ethos of care. We conclude
with a discussion of findings, implications for theory, research, policy and practice in a post—pandemic
context, proposing that an ethos of care be recognised as central to the development of digital educa-—
tion and the practices and ethics of student engagement.
Keywords: Covid—19; digital higher education; student engagement; relationality; ethos of care

Cultivating teachers’ design thinking in the intelligent age: logical perspec—
tives and dilemma solutions

Rongfei Zhang, Liangchen Tian and Zhiqiang Ma

In the intelligent age, technology—enabled education keeps evolving in terms of method and content,
resulting in innovative development of intelligent education which requires effective cultivation of teachers’
design thinking. This article interprets what design thinking means and proposes looking at contemporary
teachers’ design thinking cultivation from a logical perspective. It also identifies dilemmas to be resolved.
Several solutions are proposed in response to these dilemmas. First, reflection—encouraging environments
should be created to develop teachers’ creative knowledge and ability so as to construct a design think—
ing model related to direct experience. Second, teachers should improve their understanding and be
more critical, of intelligent education, becoming designers equipped both with “soft” and “hard” skills.
Third, an approach of rational criticality and value integration should be taken to educational resources,
establishing an Intelligent Plus resource design service system. Finally, emotional interaction and humanis—
tic care should be strengthened, forming an intelligent education space for sharing creativity.
Keywords: artificial intelligence; teachers’ design thinking; logical dimension; teacher education; intelligent
education; resource design; teaching space design; collaborative design; shared space
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