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Young people are frequently at the forefront of calls for action and change in the context of
education for environmental sustainability (EfES), as demonstrated by campaigns such as
Teach the Future (n.d.) and campaigners such as Greta Thunberg and Vanessa Nakate
(UN, 2020), who have repeatedly urged political leaders to ‘wake up’ to the interrelated
crises of climate change, poverty and violence. Researchers have underlined the need for
educational approaches that empower youth: Glackin and King (2020) have shown that
young people need to learn for as well as about and in the environment, and Mackey (2012)
argues that youth need to decide and act not just know about the environment. While there
are frequent calls to listen and learn from youth perspectives (Nolas, 2021) and to focus on
experiences beyond the Global North (Walker 2020a, 2020b) there are infrequent examples
of intergenerational conversations about environmental sustainability and the role of
education. Such intergenerational conversations afford opportunities to reach back and
towards generations known and unknown and to explore the spatial, social and temporal
dimensions of EfES.

Our recent work on the BERA Research Commission (2021) aimed to co-create with youth
(aged 16—18 years) and teachers an illustrated manifesto for EfES. Through online
workshops we established a space where intergenerational conversations could be held
about the changes teachers and young people would like to see. A key facet of the project
was the opportunity for researchers and participants to work with illustrator Maisy Summer.
This approach afforded opportunities for participants to share, discuss and visualise their
values, ideas and vision for the future of EfES. Here we share our reflections on three
aspects of manifesto-making in the context of the climate emergency: including voices less
frequently heard; the place of shared values in the context of participatory workshops; and
co-creation.

Including voices less frequently heard

In seeking out partners for the manifesto, we identified those who could enable the project
as a whole to include perspectives and ideas from underrepresented groups in the context of
EfES. This included providing bespoke pathways for different stakeholders to contribute, to
ensure that their views and vision for EfES were incorporated. For example, we were aware
that young people with additional educational needs (AEN) and their teachers are far less
visible in conversations about EfES and, when they are, the context is often negative. For
instance, we noted the criticism Greta Thunberg faced following publicity about her diagnosis
of Asperberger’s syndrome — which she described as a ‘superpower’ (Rourke, 2019).
Therefore, we worked with partners with expertise in AEN and used ‘provocations’ — short
video clips or written material to prompt discussion in the online workshops (Routes, 2021a)
— with contributions from those with AEN, including those from members of the Camphill
Village Trust Stourbridge community, who wrote and performed their poem ‘Our Planet
Earth’ (Routes, 2021b). Working with teachers from school settings with a focus on AEN, we



developed a way for their students to contribute to the project by reforming the online
workshop into a teaching resource and encouraging contributions in a way that best suited
their needs, for example through posters, pictures and poetry.

The place of shared values in the context of participatory workshops

By implementing participatory approaches to the online workshops, we included
opportunities for discussion, debate and conversation in the context of EfES. One way to
foster productive intergenerational conversations with participants from across the UK was to
have, as a starting point, space to consider values that are shared in the context of EfES.
We invited participants to respond to prompts such as, ‘For me, environmental sustainability
means...’, and provided various ways for them to do this to ensure they felt comfortable,
such as verbally, through anonymous contributions to a text-based chat function, or via a
collaborative drawing tool. Through these discussions we were able to develop a shared set
of values which underpinned the manifesto project (BERA Research Commission, 2021). In
designing activities within the workshops, we included stakeholders as co-leaders — for
example, facilitators were drawn from across our partners, including the artist and NGOs —
which demonstrated the value of developing research partnerships beyond academia.
During the workshops, we highlighted provocations contributed by both youth and teachers
to underline their equal status within the project — both with each other and with the research
team.

Co-creation at the centre

The workshops were designed to enable the genuine co-creation of a manifesto for EfES.
Our approach began with our desire to bring together a diverse partnership of stakeholders
to inform the project during development and implementation. Our project team included
people with longstanding networks and expertise within different communities, such as the
Black Environment Network, the Centre for Alternative Technology, the Routes journal for
student geographers and TEESNet (Teacher Education for Equity & Sustainability Network).
In inviting provocations, we drew on our project team to develop themes that would speak to
a diverse range of communities, including: young leaders of collective action for the climate;
perspectives from practitioners and teachers; perspectives from research; intergenerational
conversations about the climate; and local/global bridges to an interconnected world.
Through the partnerships and resources, we designed workshops and materials in which the
questions, resources and activities we considered were themselves co-created. This
provided the starting point for participants to share their ideas and vision for the manifesto
for EfES as a continuing part of co-creation, where they understood they were contributing
as key partners to a collective and collaborative document. We encourage similar —
inclusive, co-creative and participatory — approaches in responses to the manifesto.
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