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Competence, Agency and Relatedness = C. A.R

Ryan and Deci (2000) described three ingredients necessary for all learning:

1. A belief in one’s own COMPETENCE [I can do this!].

2. A sense that one is choosing one’s own behaviours [AGENCY]

[l make my own decisions!].

3. A feeling of RELATEDNESS to other people

[I belong and | am valued!].

Learning occurs only with the combination of all three ingredients = competence + volition
+ relatedness

I.E. the learner feels competent AND
that they exercise choice [agency] AND

that they are related to & valued by others.
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CAR Principles to Enhance Speaking in the EFL Primary
Classroom using PAIRWORK

Classroom pairwork speaking activities provide an excellent way to help young
learners practise and develop speaking skills as they enjoy their competence,
agency and relatedness (CAR).

In this booklet, we illustrate how teachers can use dialogues from students’
course books for designing classroom pairwork speaking activities that support
young learners’ CAR.

The following framework of 7 STEPS supports teachers to use pairwork
speaking activities by drawing on their Competence, Agency and Relatedness
[CAR]

Examples of DIALOGUES are given after this section, based on the Ministry of
Education Students Book “Time 4 English” (2018-2019) for primary four.
What we mean by “Pairwork” is illustrated in Figure 1, BELOW.

Figure 1:

A drawing illustrating children engaged in a pairwork speaking activity. Notice that all
children are speaking at the same time and that the teacher is observing the children’s work
quietly and from a distance to ensure that the children are not intimidated by the presence
of the teacher. J&Ly/c.un o/ u:S.AaYuéuLuLg Lolae LLE 9LE;'/‘JULS//L}4 &Mwaj./rau_)
a5l s Liing i ams e 5 8 50 JUBY) Abisdo o Cima daleal] 5 CiS g ol i 5 i
e Al bl 352 5 (o s Ly 1Y)
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7 SIMPLE STEPS TO IMPROVING SPEAKING ENGLISH
THROUGH PAIRWORK

STEP 1:

Teacher starts by demonstrating a simple dialogue (that the children can read
in their books, for example — see below) in front of the whole class.

[NOTE: Make sure that all children can see the dialogue written down and are
familiar with new vocabulary and can say them with some ease].

STEP 2:
Teacher models the dialogue with one of the young learners, in front of the
whole the class. Repeat this step once or twice.
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[NOTE: Don’t always use your best pupils to do this! Give others a chance and
then praise them, to boost their sense of Competence and make them feel they
can speak English].

STEP 3:

Teacher provides help to the chosen child only when the child seems
uncomfortable (e.g. help the child with saying difficult words if they are
struggling).

[NOTE: There is no need to correct all mistakes as it might undermine the
child’s sense of Agency and Competence. Instead, you could repeat the
sentence with the correct pronunciation and praise the child for her/his work].

STEP 4:
Divide the children into pairs.

[NOTE: Before they start speaking together, check that everyone knows who
their partner is e.g. by asking each child to be either A or B. Every pair must
have an A and a B. Children can hold up their hands to show their pairs]

STEP 5:

Teacher invites them to practise the dialogue in pairs. All pairs talk at the
same time, to provide maximum speaking and practice time for all the
children.

[NOTE: Don’t worry that the classroom is noisy! A noisy classroom is a learning
classroom. The children may sit or stand to talk in pairs].

STEP 6:
Teacher goes around the class and observes the pairs from a distance.

[NOTE: Observing children during pairwork is a very sensitive task. Do not let
your children think that you are assessing them. Do not correct them! This may
inhibit their Competence and Agency as well as Relatedness to other children.
Provide support only when they call you to help them.]

STEP 7:
When all the class has practised speaking, praise them for their work.
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[NOTE: You could show that you value all children’s work by sharing, for
example, how one pair used new and interesting words in their dialogue].
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HOW TO CHOOSE PAIRS
Pairing students together is a very sensitive task. It is essential to pair each
child with someone they can easily work with and feel at ease to ask for help.
For example, pairing children who have different competences in English may
not be beneficial as the less competent child may feel humiliated. Figure 2
below illustrates two boys engaged in pairwork.
Ask the children to choose who to work with, therefore supporting their
Agency and Relatedness. A child will usually select a partner they trust and feel
comfortable to work with. This will allow them to learn and improve their
English.
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A drawing illustrating how pairs collaborate and offer support to each other.

Pairs can also choose which role in the dialogue they want to start with.
Children can choose the role that is easier or more interesting for them.
Children can also change some words in the dialogue and use words they
know or would like to practise (and you can provide a range of alternative
words on the board if necessary). This provides good support for Agency and
makes the activity more fun.
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Maybe put the dialogues from the textbook next and have these examples
later????
What children told us about pairwork

[This section includes some pictures children drew themselves to illustrate
what made them feel anxious during classroom pairwork activities. omit to
avoid too much text?] Children identified factors related to peers and teachers
that were not helpful for their learning during classroom pairwork speaking
activities.

A. Factors Related to Peers that had bad effects during pairwork

1. Peer ridicule when a child made a mistake.
Feeling less competent than other children in class.
3. Peers’ impatience and reluctance to support each other.

g

Figure 3 below provides a vivid illustration of peer ridicule during a pairwork speaking
activity. In this drawing, the child drew herself in tears while the other children in class
were laughing at her because she failed to answer correctly. The child wrote, “I feel afraid
when | don’t know how to answer in front of my classmates, and everyone starts laughing at
me. Then, | feel broken!”. This will obstruct her learning English.

Figure 3. A picture showing peers laughing at a child who could not speak correctly.

Feeling less competent, in comparison to other peers, was another source of peer pressure.
Figure 4 illustrates a child in tears because she could not provide her partner with the
correct answer and therefore perceived herself to be ‘less’ competent, and of a lower status
than her partner. The child wrote, “Rehana, my classmate, asks me about the meaning of a
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word and | whisper quietly to myself that | don’t know the answer”. This will obstruct her
learning to speak English.

Figure 4. A picture showing a child in tears for not knowing the correct answer.

A third example of peer pressure is illustrated in figure 5 below. In this picture, a child drew
herself stuttering and unable to speak English correctly because her partner showed
impatience, rather than support, and urged the teacher to find her another partner who
could speak English faster. The child drew herself stuttering as a reaction to this pressure
and feeling less competent than her partner. This will obstruct her learning English.

It is interesting to note that the teacher in this picture showed impatience as she was urging
the child to speak rather than noticing and assessing the child’s need for support. The
picture seems to suggest that for pairwork to enhance speaking, support for children’s sense
of competence, autonomy and relatedness is important.

Figure 5. A picture showing a child stuttering and unable to speak.
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B. Factors Related to the Teacher that had bad effects during
pairework

1. Children’s fear of making mistakes in front of the teacher
2. Failing to gain teacher’s approval that the child was ‘good’

Many of the children’s drawings illustrated classroom situations during which teachers’
actions were perceived to trigger anxiety and fear. The most frequently illustrated situation
was that of fear of making mistakes and thus being reprimanded by the teacher or failing to
gain teacher’s approval and certification that a child was ‘good’. Children’s illustrations
revealed how children’s participation was often curtailed by the prospect of being unable to
provide the correct and expected ‘model’ response. This emphasises our point that
correction of mistakes is not helpful during pairwork, where fluency and confidence are
sought rather than accuracy.

Figure 6 below shows a teacher monitoring a pairwork speaking activity. The child
described her feeling about the teacher’s monitoring by saying: “... when the teacher is
around and | say one word incorrectly, | start to feel nervous, and | feel that the teacher will
think that | am useless”.

Figure 6. A picture showing a teacher monitoring pairwork.

Figure 7 shows the teacher urging the child to speak in English and the child is in tears for
fear of the prospect of the teacher’s reprimand; the child commented: “I feel very afraid,
and | stutter because | think that the teacher will shout at me and hit me. Then | cannot
speak, and | tremble”.
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Figure 7. A picture showing a child in tears for fear of the teacher’s reprimand.

The drawings of the children seem to strongly reflect competitive classroom contexts. In
these contexts, pupils tended to be concerned with proving themselves to the teacher and
to other pupils in class. Fear of making mistakes and thus appearing less competent than
other pupils in class and being subjected to the teacher’s reprimand and peers’ ridicule
could curtail pupils’ participation and eventually constrain their ability to develop speaking
skills in English. A child who is in tears, or stuttering or who feels broken, as illustrated in
these drawings, would find it difficult to engage in the lesson, or to learn and grow. To
avoid such obstructed learning, please attend to the advice given in our 7 STEPS, above.
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DELETE THIS PAGE?? “Small Actions for Large Impacts” Action Sheet
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C. One small action I will do to make my students feel competent next lesson

AEN ol DA B LSl | g yridy (oMU Jrad 4y o gl ypia Jad

A. One small action | will do to make them feel in control of their own actions next lesson

pelladl 8 aSaill g LEaY) e 5l 5 AINELYL |5 ady (DU Janl 4y a sl s Jad

R. One small action | will do to make them feel valued and belonging, next lesson
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Examples to lllustrate the Use of Classroom Pairwork
Speaking Activities with Dialogues Based on “Time 4
English” for Primary 4
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LESSON A

At the Supermarket

Conversation Time

A. 95 Uisten ond repeat. B. % Listen ond point to the speakers.

€. Role-play the conversation with a partner.

™ N
I'sinasie3. It's |
next to the bread. |

1. Teacher reads the conversation OUT LOUD, with a child taking the other part —
preferably a “struggling” child, NOT an excellent child. Teacher helps the child if
necessary, with difficult words.

Cilaa (g Ak /il 5 O Jaady 5) BBl 5l o s allla pn il ya 3 gamy Al olaal) 15
Aomall Gl 3e) i 8 Aalall vie -Jikll aleall aclay il Quanidl) clanal (e a5 (Jsanil)

2. Teacher then divides class into As and Bs. Checks that all As have a B to talk to.
Ay / a3 ) ()il /i JS o (e Sl s () 5 (1) il ) Jamill ity SIS aay ool o 58y
e /40 ) saatd ()

3. The children choose which part to be.
Ll 53 G )W) Juka) sy

4. In their pairs, they read their part. Everyone is SPEAKING.

[ o501 58 [y Ak /Jak S5 ¢ an ) sal (and () 50 g9 Balaall 3 Clpadll (e ol JakY) sy
ony mead) O Ll < gl) (i 84S Juail) ae ol el 8 ¢ gagn 13 Jad JULI oSy L 50

Page 14 of 23



Page 15 of 23



LESSON Ba

A. <& Listen ond repect.
l.

meat 2. pasto
. fish Y. butter
cereal 6. ketchup
. ©09/eggs 8. vegetable/vegetables

3
S.
7

. Teacher reads the conversation OUT LOUD, with a child taking the other part —

preferably a “struggling” child, NOT an excellent child. Teacher helps the child if
necessary, with difficult words.
O dibe 058 Of Jualy 5) Bl 5y 5 sy Al /il s i o 5 sy sl bl 5
3ol 8 3 -dalall ien ALY /A abedll deliy il Jacantll Claal (o s (Jamadl) Cilana
Al LK)

. Teacher then divides class into As and Bs. Checks that all As have a B to talk to.

| anid () pend (1) i / i IS o e 5Ly () 5 (1) LS ) Sl ity Gl 30 el o5
L /)

In pairs, one child points IN RANDOM ORDER to the food items in the picture and the
other child reads the correct word from the list.

Aabal) /Jakal) Ty g5y geall o8 dandad) ) ) gfie (<5 Alahal) / Jalall uf el 3 Jaall oL

) ) Al (e dapanall ZLKH o AN /LAY

. Then they swop over and do it the other way round.

s Ul Jaly o
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Homework: draw and label in English some more foods that you like.
Leand A (5 AN Aaada¥) (s sl 4 Sl Aallly ST 5 aaa ) 1) e ol

LESSO n B b « Inthe next class, do the same exercise, using the children’s lists

instead of the book’s list.
D) 883 s gl AalEl) (e Yoy JURY 230 58 alaiudy JLaal) i Jens a8 chadldl) daall
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LESSON C.

At the Supermarket

Conversation Time

A. ‘4 Listen ond repeat. B. ‘& Listen ond point to the speakers.
< Role-play the conversation with a partner.

I'sinasle3. It's |

(1. Excuse me. Con you
N 2
: next to the bread. |8

1. Teacher reads the conversation OUT LOUD, with a child taking the other part —
preferably a “struggling” child, NOT an excellent child. Teacher helps the child, if
necessary, with difficult words.

o Jib 0585 o Jendy 5) B 5l o 85 fo sy Aulla [l s 5y 2 gy Al el 15
5ol b i dalal) vien ALl /Jikll aleall deley | aad) Jrandl) Cilaal (e a5 (Jpandl) Cilana
Al Gl

2. Teacher then divides class into As and Bs. Checks that all As have a B to talk to.
)/ e ped (1) Alida / Jiba IS Of g 38Uy () 5 ()bl ) ol sty 13 22y pladl o 53y
Lel) /4 ) siaaid ()
3. In pairs, take one part each and re-read the dialogue.

Aaolaa) 85 )90 Jika JS 1 Cumy el 8 JahY) Jasy
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. This time, the child replaces “rice”, “bread” and “chips” with something else that
they like.
Alalal) /Ul amy HA) e o8 5L " Gudalad) CHEA" 5 ¢ Al < YIM Jlaid (e s el o2 3

. Then you swop partners and the other person makes their own choices.

Leamy ) Aenla) sl Jib S o gy AT Jila e Jenll Al / Jaball Sy o

If children know other food words in English, they can use those because that
improves their CAR.
O g €lld G Sl Al W lansd () 58 a5 Ll samg 5 A dandal (g (e ool JiladU (S
i) g elaity) SISy L) ‘:Jc B yadll 5 ¢ laSIL (.@_m\.m;\
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LESSON D.

D, (% Review, Listen ond repeqt,
& What's wrong?

il
T !"
™ 1oon' find my dod

tu"r' l“

l"
.‘l.""i'" '.

Q What does he look like?

-~

™ He'sfall ond thin

. Teacher reads the conversation OUT LOUD, with a child taking the other part —

preferably a “struggling” child, NOT an excellent child. Teacher helps the child if
necessary with difficult words.

Ge Jila 058 O deay 5) Qi) 5ally 585 /s Al /s e i o < gasay Aalaall alaall 15
318 o dalall vieo Al /il aledd) 2ebuy  uall Jpanill Claaal (o Gal 5 (Joasill Cilaaa
Aamaal) LS

. Teacher then divides class into As and Bs. Checks that all As have a B to talk to.

J e ped () adida / Jida JS o e 3505 () 5 ()i ) Jomdl) s 13 3a aleall o 5
.Le-,dl [ ) Fasil ()il )

In pairs, all pairs practise this dialogue with each other, each taking turns to be the

child and the policeman in their pairs.
bl 3 caals JAYY 5 Jalal) g Caaly panal gl cdialaal) Jitahs Loy s il 8 QLY Jasy

Invite one or two pairs to demonstrate at the end.
hail) sl Lalaall Jiatl () sl de sane 3523 alzall 4 8

For homework, children draw and label in English their six favourite animals.
) Aliaiall il sl e L olansl S 5 ans y kY 4 68y 1 I e canl
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LESSON E.

1. Teacher reads the conversation OUT LOUD, with a child taking the other part —
preferably a “struggling” child, NOT an excellent child. Teacher helps the child if
necessary with difficult words.

o i (555 0 i) B 5l 65 s Al /e g o g Bl ol
el i i Aalal) vien AL /JALN dledll delay vial) Jeantll Glaial o gl (Sl Cilaca

2. Teacher then divides class into As and Bs. Checks that all As have a B to talk to.

/a5 pd (1) Aiks / Jiba IS 0y S5 () 5 (bl ) ol ety 13 22 lecdl o 5y
L) /) ) Santd (@)Alsa

3. Then try using vocabulary used last lesson or for homework [children should
bring their own list of animals they like; but if a child has not done this, they can
use the list in the book]. Model this sentence with one or two individual children
before letting pairs all do it at the same time.

[Jika Gllia b ((Alaiall Ul al) AailE) Canl ) 3 JlakaY) aae ] 3l UL alasinly aleall o iy
Al 853 s gl Al alasind ¢Sy Ll /A Aliadall Ul oal) RS juima [ juaay o Aliks
il 3 Jead) 8 JEkY) oy o O 0 s 5l 5 ye JELY) aal e ) sadl Jiaiy aledll o 53

e 5l 5 GG Jahll () ) e Aliadall i) gl and L) daa jla 2l o JaaY

Aalad & aSail)

Policeman: What’s wrong?

Child: 1 can’t find my ..... [animal]

Policeman: What does it look like?

Child: It’s.... [big/small; black/white etc — the child CHOOSES = AGENCY]

I. kitten 2. puppy
3. rabbit 4. conary
5. fish 6. turile
7. lizord 8. parrol
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LESSON F.

I do.
she does.

Do you
t ?
Does she { alinu

I don’t. I wont

she doesn’t. She waonts PR

0,

1. This could be done in threes.
A e pana 8 LLiil) 13gs oLl (e

2. Teacher reads the conversation OUT LOUD, with two children taking the other
parts — preferably “struggling” children, NOT excellent children. Teacher helps
the children if necessary with difficult words.

e ik 058 Of Jaady 5) BBl 52l o 58 /s Al /U e i o gy Aalanall plaall T
8ol A A dalal) die- dlakall /Jall) aladll deluy  aall Juaadll Cilaaal (o a5 (Jaasill Cilana
Aamall Cil

3. Teacher then divides class into As, Bs and Cs. Checks that all As havea B andaC
to talk to.

/a5 pd (1) Aiks / Jiba IS 0y S5 () 5 (bl ) ol ety 13 22 lecdl o 53y
el /4 ) sl ()idee
4. Teacher models with two sets of other children first until everyone understands
[provide for COMPETENCE].
pae ) o slhaal) Jeall agh enll iy s JURY) (e G sene g ) gall Jilais aleal) o 58
(B;GSEL_} gl

PERSON A asks the questions.
PERSON B answers the “I” questions.
PERSON C answers the “she/he” questions.

YES

PERSON A TO PERSON B: Do you want eggs?

PERSON B TO PERSON A: Yes, | do.

PERSON A TO PERSON C: Does she/he want eggs?

PERSON C TO PERSON A: Yes, she/he wants eggs.

Repeat many times using different foods. When secure, move onto NO.
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NO

PERSON A TO PERSON B: Do you want [child chooses something]?
PERSON B TO PERSON A: No, | don’t.

PERSON A TO PERSON C: Does she/he want [something]?

PERSON C TO PERSON A: No, she/he doesn’t want [something else].

Repeat with all foods that any child knows. It’s all right to use the same food

repeatedly if necessary.
30 oo T aladall i alasial ¢Sy cJilall 4d yay alada (gl aladialy ) sall a8 ) S5 a3

Teacher then invites some threes to model what they have done in front of the class.

aaill alal ) gal) Jiall de gana 5 o2 aleall o 58y
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