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Abstract:

I discuss audience responses to a children’s soap opera, Junction Juniors, produced and broadcast in Kenya. The soap takes a child’s perspective life in their small rural community. Many of the storylines address controversial topics concerning rights, conflict and democracy. I discuss the principles underlying Entertainment-Education and Communication for Social Change in development contexts and apply them to child audience responses to this soap opera. By shifting from a focus on the ‘message’ to one that prioritises child engagement, the programme challenges notions of the passive child and of ‘rights’ being externally determined. I draw on the notion of  ‘refraction’ to explore how children’s rights are reframed and enacted in the contexts of development practice (Reynolds, Nieuwenhuys & Hanson, 2006) and the ways in which media can be a vehicle for this refraction. At a time when the focus is on new mobile communications technologies Junction Juniors is a reminder that television still plays a powerful role in children’s lives.
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Introduction

In this article I discuss a Kenyan children’s soap opera within three related contexts: media4development in its different developing forms and relevance to child audience research; Reynolds et al.’s metaphor of ‘refraction’ (2006) in the ways in which media could be used to facilitate change and localise understandings of global rights initiatives in different cultural contexts (Morrow and Pells, 2012; Twum-Danso, 2008); the educational, political and media contexts of Kenya at the time of the research including background information about Mediae, the media production company responsible for the television soap opera under consideration, Junction Juniors. I then go on to outline the research and examine the Kenyan audience reception of this children’s soap opera that is currently broadcast on national television as part of an educational magazine programme, The Know Zone, aimed at child and family audiences. The Know Zone is funded by the UK government department DFID and the work presented here was part of an evaluation process carried out through focus group interviews with children, parents and teachers in four regions in Kenya. Junction Juniors takes the children’s perspective on some difficult and controversial story lines, touching on ethnic and political conflict, corruption, abuse and gender relationships as well as the more usual health topics such as malaria and HIV. I discuss how the children and adults responded to seeing these topics represented through the soap and how they related them to their own everyday lives. One of the underlying themes of the programme is the promotion of children’s rights and this article examines the expressed local understandings of child rights and participation in response to the narratives. 

Media4Development

The terms Media for Development (M4D) and ICT and Development (ICT4D) can now be brought under the catch-all phrase Communication for Development (C4D).  The latter reflects the rapid increase and variety of media now available even in remote areas and the variety of transmission and dialogue routes (radio, mobiles, television, internet) that people use. Since the 1960s there have been different conceptions of how media can be used in ‘development’ contexts: the diffusion of innovation model – this is a transmission model in which media are seen to assist increased production and therefore alleviate poverty – a trickle down effect. (Rogers, 1976; Schramm, 1964); a social marketing model which aims to change individual behaviour (particularly used in health promotion (Golding, 1974); an edutainment model or Entertainment-Education (EE) in which mass media are seen to operate as a spark to promote community level dialogue and understanding, rather than a direct behavioural effect on the individual alone (Singhal, 1999, 2004; Gumucio-Dagron and Tufte, 2006). Communication for Social Change argues that with the increased availability of new communication technologies the emphasis has moved to the production of media rather than reception (Dralega, 2009; Gumucio-Dagron and Tufte, 2006). Education in relation to children’s rights has been a recurrent aspect of both Entertainment-Education and Communication for Social Change models.
Entertainment-Education media has been defined as ‘the use of entertainment as a communication practice crafted to strategically communicate about development issues in a manner and with a purpose that can range from the more narrowly defined social marketing of individual behaviour to the liberating and citizen-driven articulation of social change agendas’ (Tufte, 2005, p. 162). The emphasis here is the move from the individual message to an acknowledgement of structural inequalities and an attempt to encourage an engagement with these that will facilitate change in social and societal relations (Martin-Barbero, 1987; Sherry, 1997; Storey, 1999).

Entertainment-Education needs to be considered in relation to popular culture and the discourses of power and history that are operating in that culture (Bhabha, 1999). Kincaid (quoted in Servaes and Jacobson, 1999) claims that the Entertainment-Education approach ‘has the capacity to influence culture because it becomes part of that country’s own popular culture (not an outside influence), competing with other sources of culture for “attention and influence”’ (1993, p. 5). So a locally produced soap aimed at Entertainment-Education can include more localised and particular problems and narratives (government corruption, reconciliation/peace, environment, gender) as well as specialised themes (sexual health, malaria, HIV/AIDS).

Taking this same approach and applying it to development contexts we link to aspects of Paolo Freire’s processes of conscientization (1970) and community action. The ‘culture of silence’ (Martin-Barbero, 2002 in Tufte (2005, p. 696) and the internalisation of accepted structures is thus challenged and disrupted. In this case Entertainment-Education becomes, potentially, one way of encouraging the breaking of that silence. In this tradition, drama, and by extension soap opera, becomes a powerful tool. 

Discussions of media in development tie in very closely with the development of audience research more widely and with central questions of the power dynamic between the agency of the viewer and the inscribed ‘message’ of the text (Hall, 1974). Readers of this journal will be familiar with the studies arising within Cultural Studies in the 1980s and 90s (Buckingham, 1993, 1996; Gillespie, 1996) that considered children’s and young people’s media uses and understandings of popular media including soap operas as a separate audience. These challenged the dominance of the text and focused on the social processes of meaning making. In Cultural Studies’ terms the engagement of the audience occurs through an emotional resonance (Ang, 1996) with storylines that connect to the viewers’ own emotions and experiences at a deeper level than physical similarities. Thus a soap opera emanating from a different cultural context still has meaning and relevance. It taps into universals such as work, family, relationships, love, birth, death. In the case of children this resonance and emotional reworking is crucial (Buckingham, 1996: Hadley and Nenga, 2004). 
In Entertainment-Education (EE), drawing on Cultural Studies approaches, this process facilitates the creation of multiple discourses through audience interaction. The aim then is not so much the communication between the screen and the viewer but the interaction between the viewers that is provoked by the screen, the underlying idea being that it is only through interaction and participation that change occurs.
This brings us to ways of conceptualising within Childhood Studies approaches how rights can become embedded. In the introduction to a special edition of Childhood Reynolds et al (2006) draw on Foucault in developing their metaphor of ‘refraction. They state: ‘Rights are brought into effect through social practices in particular contexts and time frames, and do not necessarily always carry the same meaning, nor do the consequences of particular usages of children’s rights necessarily coincide with their initial objectives’ (Reynolds et al, 2006:294). Rights become ‘refracted’ through practice, custom and history. This metaphor offers a way of exploring how children’s rights are framed and instituted in different contexts. The implication can be that it is through the everyday experiences and encounters of power and practice that ‘rights’ are negotiated, changed or corrupted. This connects usefully with the discussion above of Communication for Social Change and the ways in which media can facilitate interaction and communication. In this article I consider the ways in which the children’s soap opera, Junction Juniors, can be seen as a vehicle for this process of refraction in the development of rights discourses and practices.
After contextualising the study it is in these contexts that I will discuss the audience reception of the children’s soap opera, Junction Juniors. 
Setting the scene
In colonial contexts such as British Kenya, before independence in 1963, education was restricted to the elite and to training those needed to support the colonial establishment. With independence, education for the majority became a priority for the incoming government (Davidson, 1994). 

The following statement in the post independence National Development Plan 1964-69 sums up the government view:

Widespread literacy opens up many avenues of mass communication as an effective means of keeping people well informed on national African and world problems, as well as on local affairs. An informed citizenry is necessary if a democratic African socialist state is to develop (Republic of Kenya, 1964a, p. 305)

The government aim was to move towards Free Primary Education (FPE) within one decade of independence. From under a half of school aged children being enrolled in education in 1963 it was reaching nearly full enrolment by 1983 (Oketch and Rolleston, 2007). The dual purpose of this education expansion was to develop a skilled labour force and thus to promote greater equality while at the same time developing an ‘informed citizenry’ (Oketch and Rolleston, p. 305). However, in 1989 Kenya was placed under a structural adjustment programme by the World Bank and the IMF which eroded the progress that had been made. The FPE system was seriously affected and a system of ‘cost sharing’ was introduced. This resulted in parents being charged for the pay of non teaching staff, upkeep of school buildings and other ‘non essential’ initiatives. This meant that poorer parents and neighbourhoods suffered and the resulting drop in enrolments tells its own story (World Bank/UNICEF Report, 2009). 

Leading up to the 2002 elections education became a major campaigning issue and, new government rapidly implemented a new FPE policy. The new policy was announced on Jan 4th 2003 with immediate effect and schools opening for the new term two days later were flooded with new pupils wanting to enrol. So rapid was this change that little thought had gone into its implementation and schools struggled to cope (Oketch and Rolleston, 2007).
With increasing pressure to meet the Millennium Development Goal of universal primary education Kenya (like other countries) is still struggling. Issues needing to be addressed (Oketch and Rolleston, 2007; World Bank/UNICEF, 2009) include class sizes, teacher shortage and lack of training, high drop out rates and financial restrictions.
In 2007 elections took place amid widespread allegations of corruption, regional neglect and inefficiency. The election results were widely disputed. Violence broke out in early 2008, shocking outsiders who had once considered Kenya a model for its neighbours. Tensions erupted, neighbour killed neighbour, widespread looting and burning occurred and people who were living in areas not traditionally belonging to their tribal grouping fled to new areas. Businesses owned by those now considered as outsiders, even though they might be long term residents, were particularly affected, including in one area I visited, the burning of an old peoples’ home. By all accounts children were also involved both in peer on peer violence and looting. The United Nations estimated that there were 650,000 displaced persons and 1,300 deaths. Camps for displaced people were established and there is concern that there are still now substantial numbers living in temporary accommodation. Although many have returned home to rebuild their lives others remain living in temporary camp conditions (IDMC, 2012). In 2012 the UNHCR estimated 300,000 IDPs with 118,000 newly displaced in 2012 through a combination of ethnic violence and environmental factors. Clearly this has serious consequences for children.
Fortunately a national referendum on a new constitution in 2010 passed smoothly with a high turnout and a resounding vote in favour of change. Among other things the new constitution limits presidential power and should assist in tackling corruption. Political leaders who led or stirred up post election violence have been identified and are due to be brought before the International Criminal Court (ICC) in The Hague. In April 2013 Uhuru Kenyatta, the son of Jomo Kenyatta, the country’s first President, was sworn in as President following new and peaceful elections. He and his deputy are both among those accused of inciting violence in 2008. His appearance at the ICC is due in November 2013 but there are reports (BBC, 2013 http://www.bbc.co.uk/news/world-africa-22985456) that the case is crumbling and it is unclear what will happen. 
Media context
Kenya has one of Africa’s most diverse and liberal media environment. Radio is ubiquitous and easily accessible but there are also four major newspapers and seven television stations. Access to television is mixed and also depends on regional reception and availability and reliability of electricity. Research done in 2009 by AudienceScapes, a branch of InterMedia, (http://www.audiencescapes.org/country-profiles/kenya/media-and-communication-overview/television/television-324) states that in a survey conducted in 2009, among their 1,152 respondents who said they had watched television in the last week, about a third said they did not have a TV at home. This confirm the more communal pattern of viewing that children in our study reported, often viewing in neighbours’ houses or with family friends. Figures for internet access and mobile use are confused. Research claims over 12 million internet users in 2012 (http://pesatalk.com/kenya-targets-100-internet-penetration-by-2017/). The internet is most commonly accessed via mobile phones and the Communication Commission of Kenya reports over 71% mobile penetration in 2011 per 100 inhabitants (http://www.cck.go.ke/resc/downloads/SECTOR_STATISTICS_REPORT_Q2_2011-12.pdf). It is difficult to get a clear picture in this rapidly changing environment.
A widespread claim is that developments in new media are encouraging greater grassroots democracy but we need to be wary of romanticism here. For example there are allegations that mobile phones were widely used to encourage and promote Kenya’s post 2007 election ethnic violence. However, there have been efforts to utilise media in the conflict resolution process and increasingly in the promotion of the MDGs. Meanwhile, however, children’s media are largely imported from the United States and cartoons is the main genre available. 
The Mediae Company and the production of Junction Juniors
The Mediae Company (www.mediae.org). was established in Kenya in the mid 1990s. It produces and promotes media for education and development in English-speaking Africa. Mediae’s stated aim is ‘to create high quality, entertainment-driven mass communications channels to meet the information needs of hard-to-reach segments of African society, delivering health and livelihoods education and governance knowledge to pan-African audiences living beyond mainstream education and information systems’ (www.mediae.org). 

The KnowZone is an initiative by Mediae and funded by DFID which addresses child and family audiences through informal education to supplement and strengthen primary education. The target audience is rural children and families, traditionally the more hard to reach audiences, with the aim of motivating them to continue their education beyond Standard 4, the main age of school dropout. It is broadcast after school hours during the week and repeated on Saturdays in the early evening. The programme uses English which is the national official language. As the official language it is also the medium of education and while primary schools will also, unofficially, use the local languages to assist the children secondary school education is entirely taught in English. One of the reasons for the high dropout rate is that many children are not yet fluent in English at the time of school transition. 
This is a magazine format television programme containing sections addressing basic literacy and numeracy skills, local geography, economics and culture as well as social education. It is guided by the national curriculum but utilizes the strengths of visual media to employ different genres and methods to engage its audiences. Viewers are encouraged to SMS Mediae with questions and they are then sent a magazine featuring different quizzes and additions from the different episodes. This also allows the producers to gain audience information. The section of The Know Zone under discussion in this article is a soap drama titled Junction Juniors.
Junction Juniors is a ten minute soap that forms part of the 30 minute The Know Zone magazine programme. It is a children’s drama based in the fictional world of Makutano Junction
. Every episode focuses on the adventures and mishaps of seven children who have a secret after-school club. These seven children represent a range of different Kenyan identities, and do all they can to help other children, to right wrongs, solve mysteries and improve their world - all whilst having fun, deepening their friendships and understanding each other. This acts as a forum to model Kenya’s current social issues. Like Soul Buddyz in South Africa (Goldstein, Anderson and Usdin, 2001), the children’s spin off from Soul City, the soap aimed at promoting sexual health education (viewership of approx 16 million and a media export for South Africa), The Know Zone adopts a children’s rights perspective in terms of the themes, perspectives and design of the show. 
There were two main story lines in the pilot episodes that form the basis of much of this article. The first falls into the theme of corruption. It is about a teacher who is stealing books from a school. The children find out and report him to the head teacher who then dismisses him. The other story is about a girl who is overworked by her mother in the ‘shamba’ 
 and so falls asleep at school. The other children are scared of her because she is a bully. The children find out what her situation is and they tell the head teacher who talks to the mother and resolves the problem by persuading the mother that the child could work less in the field and then be less tired in school. The girl is then accepted into their friendship group. The narratives are intercut with animated sequences underlining the main action, or the inner thoughts and feelings of the children

In the tradition of Entertainment Education the aim of Junction Juniors is to address issues of concern to the children in such a way as to connect with the audiences’ everyday lives and promote interaction between the viewers about the issues raised – participation and interaction leading to awareness, education and change. 
Research Design
The research discussed here forms part of an evaluation I
 was asked to undertake. The initial brief from Mediae was to direct formative research on a series of pilot episodes prior to broadcast. During the first year of broadcast I continued the research in order to follow its initial reception. So the research was conducted in three stages: 
· pre broadcast formative research which was primarily aimed at informing the production process. We viewed clips and discussed them with 8 children’s focus groups, 4 parent and 4 teacher groups. Eight schools in 4 regions participated. 
· stage 1 - early broadcast audience research again with children, parents and teachers in schools. We interviewed 8 children’s groups, 4 parent and 8 teacher groups in 8 schools across the 4 regions and visited 7 families at home. 
· stage 2 – conducted late in the first year of broadcast. At this stage children who were familiar with the programme were interviewed separately from those who were not. We interviewed 16 children’s groups, visited 9 families (identified through the Mediae SMS database), 3 teacher training groups and teachers in each of the 8 participating schools completed a questionnaire. 
The final report was written up in 2010. Since then DFID has funded a second series and work has also started on a series aimed at younger early literacy children.

I worked with a team of 6 other researchers in Kenya, all of whom were beginner researchers and unfamiliar with qualitative approaches to audience research. The 2 training days I organised focussed on raising their own awareness of their own media uses and what we might learn from this in conducting the research. We explored the differences between researching with children and with adults, between accessing ‘facts’ and encouraging research conversations and subjective experience. We role played interviewing and observing and played at the activities I had designed so that they could adapt them and be adaptable and aware in the actual interviews. The semi-structured interview schedules were simple and we edited them as a group. 
The research was carried out in four regions of Kenya (Western Province, Central Province, Nairobi and the Coast) ensuring that we included a wide range of people - rural and urban, different ethnic groups and regional concerns. Kenyatta University supported the research by facilitating access to two schools in each region. We also needed to bear in mind that some regions were both better served with electricity and also had better reception which clearly affected viewer uptake.
In the field the researchers worked in pairs, one interviewing and one observing and taking notes of responses to the programmes during discussions such as body language, nonverbal interaction with screen and each other. These proved very useful in situations where the interviewees were shy and reticent or there were difficult discussions. Interviews shifted between English and Kiswahili or, in the case of the Western Province, English and Luo so that the participants were encouraged to speak as freely as possible. The interviews were sound recorded and translated and transcribed before analysis.
Each focus group was shown a selection of clips the programmes and discussed them as a group with the interviewer using a semi-structured interview schedule and planned activities to elicit less structured responses. The research needed to find out how viewers engaged with the story lines and were encouraged to discuss them in relation to their own experiences. It needed to access as far as possible how the audience would respond to potentially controversial issues concerning child rights and agency and how overarching themes might be recontextualised and re-framed in processes of ‘refraction’ (Reynolds et al., 2006) as discussed above.
It was important to use activities aimed at promoting more participation and to encourage a wider range of responses beyond question/answer especially in this situation where direct questions were often met with silence, children put their hands up to answer and repeated what the group leader had said.. Activities took the pressure off the participants so that they could engage in a different way. For example, in a discussion following a story about school corruption the activity for both adults and children was based on three key words used in the narrative: respect, responsibility and rights. Each group (child, parent and teacher) was given cards with the words written on them and they were asked to arrange them in order of priority. These were then discussed in relation to the soap narratives. Activities such as this were key in allowing reticent participants (both child and adult) to express their views and also in highlighting the different perspectives of the different age and professional groups represented. Interestingly asking the children to do drawings was not a great success as this was not a usual activity for them at school or at home but role-playing the teacher often worked well for the children, presumably as this formed a familiar play activity for them. They also responded by each holding up score cards at the end of each clip.
Audience response

In this section I will discuss the audience response to the episodes described above that we viewed in the focus groups. The task was really to gauge, through analysis of the data, their level of enjoyment and/or discomfiture, programme relevance, personal connections to the narratives, to what extent the programmes would enable the children (and adults) to translate their viewing into everyday engagement with the content of the narratives. The next stage of how this would affect change and how this change would be judged is beyond the scope of this article and of the research but must underpin discussions of enjoyment and engagement. An additional element discussed here was how both the genres of soap opera (Junction Juniors) and educational media (The Know Zone) were viewed by teachers in relation to school based, teacher lead educational practice.

Enjoyment/engagement

We gauged enjoyment and engagement through a mixture of observations of body language, facial expression and what participants said about what they liked and didn’t like. This included moving to the music, laughter, responding to dialogue and questions on the screen by mouthing or out loud or writing, the ways they shared comments between themselves in whispers, pointed and gestured at what was on screen. There was a high degree of interaction in most of the groups. The ways in which they could or could not retell the story lines gave an indication of comprehension and engagement with the narratives. For example, children related their own experiences of similar instances of teacher misconduct (narrative 1 above) and children missing school (narrative 2 above) as well as stories they had heard from others. 
In the case of the children, indications of their easy engagement was firstly how settled and relaxed the focus groups of children in the second round of research were as they watched. These were now regular viewers of the programme at home. Children made themselves comfortable, heads on arms indicating relaxation, involvement and connection. Secondly, there was a lot of interaction both between the children and with the screen. Laughter was a key element especially in relation to the animations. At first the use of animations was new and puzzling. Once they had got the idea of these representing hidden thoughts and feelings, the children often appreciated the subversive humour many of these contained, turning accepted generational power relations on their head. Where the stealing teacher was blown up by a bomb or the bully was depicted as a snorting bull they responded to the illicit nature of such thoughts initially by hidden laughter and sideways glances at each-other. Then when it was clear that they were allowed to enjoy the scenes they laughed openly. 
This reflected other research on children’s responses to the kind of humour contained in programmes like The Simpsons or South Park (de Block and Buckingham, 2007/2010) where it was the humour that carried the programme content over into playful bodily and verbal exploration of the issues surrounding family and community social relations. Building from this and other research (Buckingham, 1996) we understood humour and its attendant social exchanges as important indicators of comprehension but, more importantly, potential later engagement with the issues raised in the narratives. Indeed some of the children said they had found out about the programme through talk and play in the playground. Later when we also visited some homes and took part in family viewing we experienced a similar engagement between adults and children. 

For the adults however, rather than the animations provoking laughter, in many cases they expressed shock. Encouraging such subversive thoughts was seen as undermining authority and was not the kind of play or humour to be encouraged in children. For the programme makers there was clearly a difficult balance to be found between engaging its key child audience and meeting the approval of their parents and teachers.

Overall, however, the parents engaged well with the activities, confirming the usefulness of changing focus, and there were some heated discussions during the activity discussed above, ranking the words ‘rights’, ‘respect’ and ‘responsibility’. There was wariness of placing ‘rights’ too high. After much engaged discussion the consensus was that respect came first. For some this meant self-respect, for others it was respect for authority although it was agreed that this sometimes needed to be challenged but maybe not by children! As one parent stated ‘from respect, everything else falls into place’. 
The issues raised by the key words (respect, responsibility and rights) in all the groups are worth further discussion in this context and highlights the need to recognise research context and how ‘rights’ are understood differently in different contexts. The African Charter on the Rights and Welfare of the Child, 1999, specifically includes a clause on the ‘responsibilities’ of the child (Article 30). The Charter, which strongly recalls the United Nations Convention on the Rights of the Child counterbalances the notion of children’s rights with that of responsibilities, notably children’s responsibilities to assist their families and communities. It interprets universal rights in the light of the socio-economic realities of Africa and the traditions of its peoples. The Charter stresses that traditions and cultural practices sometimes promote and sometimes inhibit the realization of children’s rights. As discussed earlier this aspect of adaptation and reworking of concepts and understandings was central to the research and analysis we carried out (Twum-Danso, 2008).
Relevance

What was revealed here was an interesting generational conflict of interests. We encouraged children to retell parts of the stories and discussed what the main themes might be. One child in Mombasa said: ‘It’s to give lessons to people’, following a traditional view of media as message and lesson. What excited them, however, was that they saw some of these ‘lessons’ directed not so much at them but at adults. When asked if the themes of the stories were familiar to them they offered detailed stories of their own, recounting mistreatment, abuse and corruption. They suggested story lines for future programmes such as corporal punishment and its abuse (with suggestions of its relationship to sexual abuse) especially in relation to girls. They appeared to see Junction Juniors as potentially a drama that could reveal some wrongs done by adults to them, a challenge to the existing generational power relations. 

This was in contrast to the teachers who felt that the programme should focus on the wrongs done by children. The teachers suggested story lines concerning petty theft in the school among pupils and child-on-child bullying. There was a danger that the narratives chosen for the research might be misleading. In fact by no means all the story lines focus on adult abuse of power and in all narratives there are ‘good’ adults as well as ‘bad’. However, depicting a ‘bad’ adult to children in a children’s show was controversial and many adults responded negatively.
Several parents felt that it was important for the programme to offer both children and parents social information that parents could discuss with their children, often relating to sex and drugs. In Nairobi there was a discussion about the fact that Standard 4 children (age 10) know more than adults think about sex, that there is a need for more openness about puberty and adolescence and that this could be included more directly in the narratives. They saw the potential for such a programme to encourage face-to-face communication across generation and among peers. One father was very clear in setting out the need for parents to be encouraged and informed about sexual health and for children to be given an opening to ask. He saw Junction Juniors as an important vehicle for such post viewing interaction, stating: ‘In an information age there is the need for programmes like this so that the children get more appropriate information and also sometimes as a way for parents to talk to their children’.
Teachers liked the ways in which the children worked together and supported each other. Several teachers stated that they liked the confidence the children showed in addressing their problems. This related to the post conflict situation within which the research took place but there was clearly a tension between this and their criticism of the portrayal of adult failures in relation to children. 
One aspect that was widely praised by the adults was the fact that a key member of the group is physically disabled. Many schools were facing the dilemmas of inclusion and others had special units within the schools. Teachers talked about the challenges of inclusion and felt that having such a child portrayed as positively as this was a useful development.
Personal connection

Maybe most importantly for the children was the fact that Junction Juniors depicted children taking centre stage, leading the action, solving problems as active members of their families and community. In one story line a child finds out that her mother is HIV positive. The group help her to go to the doctor to get advice and to talk to her mother and encourage her to take the necessary drugs. She was able to exercise some agency in a difficult situation. These stories were clearly seen as both informative and empowering. 
They chose favourite Junction Juniors characters and were critical of others in ways that showed a certain identification. One problem that the programme had not overcome was that the characters while representing a wide range of ethnic, religious, socio-economic and ability statuses were still perceived as a little too urban, a little too articulate and a little too sophisticated. One useful discussion was about names; should the children have local names reflecting their region and ethnic or religious identity or should they have Christian or more unidentifiable names? 
This was a key concern of the programme makers in the climate of national regional and ethnic tension. The consensus, at that time, expressed by both children and adults was that the actors should visually reflect the diversity of Kenyan identities but that the names should be as neutral as possible. Particularly in the Western Province this was a key issue for adults as there was a strong feeling that they were neglected in media representations.
The parents expressed great pride that the programme was produced in Kenya. This also meant that they wanted to ensure its optimum modality by offering advice on dress codes, behaviour and details of decor and location and voicing worries about how the programme would reflect on them almost personally and nationally. This included details of set design, costumes, manners and music. The programme was seen to carry Kenyan pride in some way. For example they were critical of the presenters being too casually dressed and offering a poor role model to children. Another example was when an adult character appeared to be jumping the queue to see the doctor. When this criticism was relayed to the producers the dilemma was clear. They needed to reflect the reality in the length of the queue but they also needed to move the story along. The implication of the adult response was that such details were perhaps more important for children’s programming where ‘lessons of modelling behaviour’ were seen as more important than for adult programming. Similar criticisms to those from the children were levelled at the Junction Juniors characters who were seen as too ‘knowing’, urban and well dressed for a rural audience. 
Discordance/discomfort

We were asking children to voice their opinions in a way that they were rarely, if ever, asked to do. So there was awkwardness and reticence in many cases. They looked rather nervous and uncomfortable at particular key points, particularly during the formative research. Each group recited the ‘message’ of the programme. However, they were reticent to express an opinion other than the one expected of them but they clearly had opinions they could have expressed. For example, when the stealing teacher was depicted in animation being squashed there were two contrasting reactions. During viewing there was shock and embarrassment and then during discussion they gradually and quietly began retelling related stories of theft they had heard about, illustrating their experiences of corruption in schools and confirming the relevance of the narrative. In these instances it was more likely that the children would speak using Kiswahili or Luo than English. However, the talk quickly returned to safe statements about respecting your elders and doing their work responsibly. This was, of course, probably exacerbated by the fact that the interviews took place in schools.
Understandably this story line was difficult and controversial for the teachers as I have indicated above. The feeling was that while this did happen it was not common and that by having one bad and one good teacher the programme portrayed it as being fifty percent of teachers who are corrupt which was not a true reflection. They felt that the teacher was humiliated and that if children got the idea that they could put teachers down they would rebel and behave badly and make the teachers’ lives more difficult. The Nairobi group returned to this in the final discussion and one very forceful woman spoke about the difficult position it would put them in: ‘Our society has a very low opinion of teachers and if you put that there, it will really affect us as teachers. And especially at a time like this when government is giving out free books and they are delayed. Parents talk anything. They may also think, “ah this is what they do”. So maybe you should make it an outsider, somebody who is not a role model to the children’.
The political dilemmas here are clear. While the programme aimed to highlight some of the real and direct problems children experience in schools, family and neighbourhood it also had to recognise some of the political difficulties at a more structural level that adults too were experiencing. It was difficult in this research situation for the participants to see that perhaps each programme could not be taken alone and needed to be balanced by an overall representation of generational relations at both social and structural levels. Teachers are both ‘good’ and ‘bad’, some situations can be solved locally and at family and neighbourhood level and others can’t. While the stories aimed to show children challenging situations and acting as social agents in addressing their difficulties both personal and social, how far could the productions challenge political and social norms more widely?

Perhaps to avoid difficult discussions and disagreements amongst themselves parents appeared happier in the interview to focus on details rather than broad themes. I have already mentioned this stress on detail but it is worth returning to as it highlights the fact that contextualisation is not straightforward. A major question raised here is what cultural context actually means; familiarity and personal connection with the narrative, language resonance and/or precision of visual and aural details? The stimulus for wider discussion and potential effectiveness can lie both in the broad narrative and in the details. Embedding the soap in the local cultures in order for engagement to become meaningful and long term is not straightforward. Not only does the narrative need to ring true for the different audiences, in this case primarily children, but it indicates that ‘emotional resonance’ (Ang, 1996) alone may not be enough. Where it is unusual to see your country, context and people portrayed because of global structural inequalities (Bhabha, 1994; Spivak, 1999), detail takes on an added importance, especially for adults feeling the need to protect what they see as national values and acceptable behaviours. The fear of change and being taken over by foreign values, reveals itself in a need to retain the details of difference. It seems to me that this would be a useful direction for further exploration if we are to make progress in understanding the relationships between media, audience and social change or Communication for Development particularly in relation to children and children’s rights in the majority world. 
The role of education

One of the striking findings of the research was the underlying attitudes of teachers to the role, form and place of. For the teachers we spoke to, education was clearly seen as something that should only be delivered in schools. They tended to exhibit a very restricted idea of what was ‘educational’. For example the Art Zone section of The Know Zone where children are encouraged to make simple craft objects out of everyday materials, provoked a surprising amount of debate.  Some of this centred around the fact that art is not an examined activity in the schools and therefore they asked if it was worth including in The Know Zone. If something was not in the national curriculum it was deemed irrelevant – sadly and increasingly, not an uncommon situation in many countries! On the other hand this was one of the children’s favourite segments.
The argument that the programme could assist teachers by supplementing what children learned in school was rejected as was a suggestion that the programmes might support the teachers themselves. There was a surprising amount of either antipathy to and ignorance of the show. In stage 2 of the research it became clear that even where teachers or their own children did watch the show they did not encourage (or inform) their students to watch it. Interestingly, and in contradiction, they often responded very positively to the potential of The Know Zone to help their own children who they did encourage to watch. The implication is that they did not consider it part of their professional responsibility to encourage their pupils to take up more informal routes to learning and certainly there was a feeling that bringing home-based media talk into school was inappropriate. 

However, there were both parents and trainee teachers who countered this view. Parents saw television as a way of offering broader information and education than their children currently received in school and The Know Zone was appreciated as an example of what could be done more often in the media.  There was a general feeling that TV was a good way to motivate learning and that it offered opportunities to widen children’s knowledge. Several mothers and grand mothers also expressed an appreciation of being able to access basic education alongside their children in the home and to be able to encourage them. In these cases enjoyment and learning were indeed seen to work together. One grandmother talked at length about how she was enjoying learning the maths that would help her in her selling in the market. 
Child audience research has shown time and again how children and young people enjoy watching television and films with family members and friends (de Block, 2002; de Block and Buckingham, 2010; Buckingham, 1993, 1996; Gillespie, 1995). Children (and adults) see this as a time of closeness and sharing. The enjoyment is in the shared experience both during the viewing but also as a point of shared reference for the future. Research into soap opera viewing adds the dimension of this being an opportunity to talk and share opinions and experiences. In the research, viewing was often a family event while they ate supper, after school, after chores were done.  This meant that children older and younger than the target age group watched and talked about the show.  This aspect of participatory learning escaped the teachers but not the children themselves or their parents.
Conclusion:

Junction Juniors walks a fine line between entertaining, educating, enabling and infuriating its different audiences. The focus on child participation and on the perspective of the child in the narratives were welcomed and enjoyed by the children and for the most part the parents. Teachers were more doubtful. One challenge from the teachers was that presenting children’s rights in these real life situations presented a ‘cultural’ threat. The programme, although produced and written in Kenya was funded from outside and this offered an argument that it was importing foreign ideas born in the ‘north’. This is a recurring debate that readers will be familiar with (Boyden, 1997; Stephens, 1995; Twum-Danso, 2008). Yet there is a real need to address abuses and exploitation internationally and media can play their part in this as this research begins to explore. For this reason I find the idea of ‘refraction’ (Reynolds et al., 2006) and adaptation useful in thinking about the ways in which The Know Zone and more particularly Junction Juniors, was discussed by its audiences. By shifting the focus and developing a scaffold through media, ideas that initially might be seen to be in conflict with accepted norms can be seen as relating to other contexts differently and can become relevant and meaningful in new situations and locations even where these themselves can create new tensions. It is this that Junction Juniors was aiming to achieve.
This research has approached the ‘rights’ narratives of Junction Juniors as a place for discussion and debate beyond the viewing contexts. Just as in Cultural Studies audience research, where there was a shift from seeing the text as the centre of the message and the location of meaning to an approach that sees the text as the locus for debate and the negotiation of meaning, I see these narratives as offering forms of participation that could include local and contextualised voices and raise debate about everyday practices and their relation to children’s lives and rights. If this is the case then Junction Juniors offers another example of the importance of media and the ways in which media can be recruited in the promotion of child agency and change in the everyday lives of children, as is proposed by movements such as Communication for Social Change (Gumucio-Dagron and Tufte, 2006).

I have focused here on television, a medium considered as ‘old’ and increasingly irrelevant. While there is a lot of focus by media and academic commentators on the development of so called ‘new’ media in African countries including Kenya, this research again demonstrates television’s relevance. Mobile ownership has undoubtedly dominated in terms of growth and importance but while exact figures for television ownership are unclear evidence, as discussed above, points to wider viewing than ownership would indicate with social family and neighbour viewing as well as public venues charging to watch large communal screens (2005) (http://downloads.bbc.co.uk/worldservice/trust/pdf/AMDI/kenya/amdi_kenya6_television.pdf. Kenya was due to switch off its analogue access and go digital in 2012 but this was delayed till after the recent elections on the basis that television is still most peoples source of news (BBCs News Africa, 2013) (http://www.bbc.co.uk/news/world-africa-20984880)   There was and is concern that the changeover will leave many without access.
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� Makutano Junction is an adult soap also produced by Mediae. It follows the lives of a peri-urban community named Makutano Junction. This is a fictional place and should not be confused with Makutano a real place in north eastern Kenya (Davies, 2008).It has a viewer ship in Kenya of 7 million and an increasing viewership in neighbouring countries. The accompanying website also contains supporting material (� HYPERLINK "http://www.makutano.org" ��www.makutano.org�). The characters that form the group of children in Junction Juniors are also characters in Makutano Junction.





� The field or plot used for growing crops


� At that time I was working in the Centre for the Study of Children, Youth and Media at the institute of Educaton, University of London.
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